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Abstract

In Foreign language learning, listening comprehension skill has a significant role, since it

is the only channel responsible for receiving the spoken language input. However, when

they are exposed to videos, EFL students may face problems when using this skill which

means that their language learning process won’t progress in a smooth way. Intralingual

subtitles are one of many ways that students should use to overcome listening

comprehension problems. The main aim of this study is to explore the different attitudes of

both teachers and students toward using intralingual subtitles to overcome listening

comprehension problems. For that, it was hypothesized that teachers and students have a

positive attitude toward using intralingual subtitles in videos to overcome students’

listening comprehension pro

In an attempt to check the hypothesis and to harvest the needed data for the present study,

an online questionnaire was given to 40 first-year students and 17 teachers of English

department at Larbi Ben M’hidi University, Oum El Bouaghi. The results obtained from

both questionnaires indicate that both teachers and learners had a positive attitude towards

using intralingual subtitles videos and agree with the fact that captions can help students

overcome listening comprehension problems. Hence, using such modern tool as a

pedagogical aid in Foreign language learning/teaching deserves more attention and

awareness.

Keywords: Listening skill, comprehension problems, intralingual subtitles , videos.
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General Introduction

1.Background of the Study

Students in their language learning process aspire to develop the four

communicative skills (listening comprehension, reading comprehension, speaking,

writing ). Teachers in EFL classrooms use several tools to improve students’ language

learning skills. In fact, there is no one successful method of teaching. but there are

varieties of technical materials that should be used (Rokni & Ataee, 2014) . Generally,

language tools employed in language classrooms were mostly audios , however , with the

advance of technology in the 1980s , the use of visual materials became pervasive and

teaching in EFL classrooms achieved its new level . TV programs , talk shows as well as

films have become part of people’s daily life (Latifi, mobalegh & mohammadi , 2011) .

Audiovisuals are potent teaching materials which have a great impact on the viewers’

motivation , attention , and auditory processing . Such materials have a positive result in

learning languages since they provide students with a massive language input which is

both authentic and comprehensive (Rokni & Ataee , 2014). Such materials improve

learners’ listening comprehension skill, which is defined as the cognitive process of the

spoken language input that allows the receiver to have a full understanding of the message .

This has resulted in manipulating more audiovisual materials in EFL classrooms (Latifi,

mobalegh & mohammadi , 2011). When being exposed to audiovisual tools , learners,

comprehension and connection of meaning may be limited (Rokni &Ataee , 2014) .

One way of helping learners understand the authentic input is by adding

subtitles to the audiovisual tools. Subtitling is a branch of translation called audiovisual

translation in which viewers can read statements of dialogue on the screen as well as

watch the image and listen to the dialogue. It is most known for its purpose of translating

the oral dialogue from films or television programs into text. According to Rokni & Ataee

(2014), subtitles can be defined as the text version of the dialogue that appear on the

monitor’s base when one is watching L2/FL videos. Reading subtitles is different from

reading sentences printed on a page because the words are shown and very quickly

disappear and there is no chance for the viewers to go back or refer to texts in the earlier

part . Therefore , seeing subtitles is proximal to listening than reading .



A study made by Basaran and Kose (2013) on the effect of subtitles on listening

comprehension skill. The results revealed that low-intermediate students who watched the

videos enhanced with subtitles scored similarly to the intermediate learners who watched

them without subtitles. According to Baltova (1999) , watching audiovisual materials

enhanced with subtitles , there are three channels of information available for to viewers

all conveying the same content : the auditory channel (sound) , the verbal visual channel

(subtitles) and the nonverbal visual channel (visuals). The combination of these three

channels should create a better environment for learning and help students overcome

listening comprehension problems that they may face .Moreover, audiovisuals enhanced

with intralingual subtitles ( English language scripts with English subtitling) considered to

be a powerful pedagogical tool which can help improve the listening comprehension skill

of EFL learners . In summary , audiovisual materials with the use of intralingual subtitles

can escalate learners’ listening comprehension skill and get over certain difficulties that

hinder such process.

2.Statement of the Problem

Algerian EFL students when graduating from high school to university

encounter many problems during the process of learning the English language, especially,

when being exposed to an authentic language input. One of them is the difficulties in

understanding the audiovisual content in oral expression session at the university;simply

because they have a low level of listening comprehension. One pedagogical technique to

overcome this obstacle faced by EFL students , is adjusting the audiovisual materials by

adding intralingual subtitles in order to enhance their listening comprehension skill.

Implementing this technique in modern EFL classrooms is arguably, effectively beneficial

to help students improve and overcome listening comprehension difficulties.

This study is conducted to explore the attitude of both teachers and students toward

the use of intralingual subtitles in audiovisual materials to overcome students’ listening

comprehension difficulties. It sought-after determining the importance and benefit of

watching English videos with intralingual subtitles. The results of the study are expected to

provide guidelines to learners who want to overcome their English listening

comprehension problems using the entertainment channel. Moreover, for the teacher to

consider using this instrument as a good way to enhance students’ listening comprehension



skills and help their students to use it in a proper way and benefit from it by themselves

because knowledge does not only exist in the class.

3.Aims of the Study

The present study has two main aims:

● The optimal aim of this study is to explore students and teachers’ attitude

toward implementing intralingual subtitles in audiovisuals to overcome

students listening comprehension difficulties.

● In addition, encourage teachers to use subtitles and raise students’ awareness

of captions in overcoming their listening difficulties.

4.Research Questions and Hypothesis

This research addresses the following questions:

 What are the different attitudes of EFL students from using intralingual subtitles

in audiovisuals inside EFL classrooms to overcome listening comprehension

difficulties?

 What is the teachers’ attitudes toward using intralingual subtitles in audiovisuals

inside EFL classrooms to overcome students’ listening comprehension difficulties?

Based on the research questions above, the following hypothesis is set out to be proved:

 Both students and teachers have a positive attitude toward using the technique of

captioning in audiovisuals to overcome students listening comprehension problems.

5. Research Methodology

The study is conducted at the department of English of L’arbi Ben Mhidi

University, Oum El bouaghi during the academic year 2019/2020. Considering all types of

procedures, a descriptive study was chosen as the main procedure for this research. A

descriptive study is one of the most feasible and accurate ways to conduct this study and

gather the needed data to meet the research aims.

In the study, the researcher opted for the questionnaire to be the main tool of

research to investigate both students’ and teachers’ attitude toward using instralingual to

get over students’ listening comprehension difficulties. The results collected from teachers



and students questionnaires were thoroughly analyzed systematically and statistically to be

finally discussed .

Concerning the sample of study is made up of 17 EFL teachers and 40 first-year

students. These participants were randomly selected from the population (44 full-time

teachers and around 380 first-year students). The reason behind this choice is that such

students are considered to be low intermediate level students on their first steps to learn

and improve their language and need help of various tools in order to do so. They can get

the best of this modern pedagogical tool which is intralingual subtitled audiovisuals

materials to enhance and overcome their listening comprehension.

6.Structure of The Study

The present study is composed of two chapters. The first chapter is totally

theoretical and is divided into two sections: one includes a review of the literature

concerning the use of subtitled English movies and its implementation in EFL classrooms

as an effective technique for enhancing students’listening comprehension, while the other

one targets the aspect of listening comprehension process , difficulties that student may

face during this process. The second chapter is purely practical .i.e. it is devoted to the

analysis, discussion and conclusion of the results of the study.
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Chapter One: Subtitles and Listening Comprehension
Section One: Subtitles in Foreign Language Teaching

Introduction

As a result of rapid development of science and technology in the last decades,

access to teaching resources became pervasive in the field of foreign language (FL)

especially with the integration of information and communication technologies (ICT).

Computers, interactive boards, mobile phones ......etc., have opened a new window for

different innovative teaching methods. More particularly, most of the world became a

tech-savvy, such tools became a language learning/teaching platform used in EFL

classrooms. Teachers use audiovisual materials to facilitate FL teaching process, since they

are considered as a valuable source that provides learners with large, authentic and

comprehensive language input. With the rapid technological progress of computer

programs and software, teachers are able to easily manipulate audiovisual materials. In this

regard, subtitles were added to audiovisual materials as a pedagogical tool to facilitate and

enhance foreign language teaching/learning process.

Thanks to this technological prosperity, subtitles have become an effective tool to in

teaching/learning language. Their potential to provide a comprehensive input is

magnificent . Therefore, deploying this technique in EFL classes will enhance students’

language learning and make them more involved in this process. Intralingual subtitles can

grant the student an extra advantage to fully understand the language input they are being

exposed to by making it more comprehensive and easily absorbed by their minds for an

effective target language learning. Students may face difficulty in understanding the

authentic language input displayed on the audiovisual materials and may raise their level

of insecurity. but with the positive support of subtitles, EFL learners’ comprehension of the

target language input can be enhanced effectively and contribute in the progress of foreign

language teaching/learning process properly.
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This section presents definitions of subtitles, and introduces its types. It highlights the

importance ofimplementing subtitled in EFL Classroom and their impact on the enhancing

the quality of the input. In addition it briefly tackles the Multimodal approach in EFL

classrooms.

1.1.1 Definition of Subtitles

Merriam-Webster (2017) defines subtitles as printed statements or fragments of

dialogue appearing on the screen between the screens of silent motion picture or appearing

as translation at the bottom of the screen during the screens of a motion picture or

television show in a foreign language. Shuttleworth and Cowie (1997) define subtitling as

“the process of providing synchronized captions for film and television dialogue”

(p.161).It is generally agreed as Luyken et al. (1991) explained “subtitles are translated

utterances, written translations or written target texts to clarify what is being said or uttered

in different kinds of multimedia such as TV”(p.31). This type of translation is called

subtitled which is generally employed in the area of audiovisuals. It is the written form of

the speech, displayed usually at the bottom of the screen monitor (films, TV shows...).

According to Dayan Liu (2014) subtitles are, mainly, to be used in the audiovisual

materials such as DVD, videos, cinemas...etc. And they are considered to be way better

than the traditional translation because they take less time and space in their process and

the transition from speech to writing. Subtitles are synchronically programmed to come in

sight approximately to match the same time of the original spoken dialogue.

1.1.2 Types of Subtitles

Traditionally, there are two ways of classifying subtitles, based on two different

parameters, despite the existence of other less frequently used parameters. According to

Dayan Liu (2014) ,subtitlesare commonly classified on two main docks , based on two

different parameters, linguistic and technical.

1.1.2.1 Linguistic Parameter
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It’s based on the language criterion, because language in this group of

parameter is the most distinctive feature which will be the starting point of traditional

classification. Batroll (2004) claims that the linguistic parameter is the relationship

between the language being subtitled (spoken) and the subtitles (displayed at the screen

bottom) . Thus, there are two types which are interlingual and intralingual subtitling or

subtitles.

1.1.2.1.1 Interlingual Subtitling

It is also called"diagonal subtitling" or "oblique subtitling" (Gottlieb, 1997).

Interlinguistic subtitles are defined by Gottlieb (1997), as the transfer from the source

language (spoken) to the viewer’s native language. According to Bartoll (2004), this type

essentially occurs when there is a transfer or translation between two different languages.

Moreover, in this type, it’s not only a matter of transfer between two different languages,

but also two dimensions, speech (SL) and writing (TL) (Dayan Liu, 2014). To break it

down, in this type both the mode ( spoken to written) and language(SL to TL) are changed,

meaning there is a switch from speech in one language to writing in another language.

1.1.2.1.2 Intralingual Subtitling

According to Gottlieb‘s (1997) classification, subtitling is the subtitling within the

same language. and since it works between the same languages, intralinguistic subtitles

occur “where there is transcription” (Bartoll, 2004, p.57). Mainly, it is taking speech down

in writing in the original language. This type is mainly targeted at the following groups of

people: the deaf and hard of hearing, language learners.

1.1.2.2 Technical Parameter

In addition to the linguistic parameter, the technical parameter is another very

crucial yard stick of classifying subtitles. From this technical point of view, Bartoll (2004)

usedthe optionality parameter to explain the difference between the two types of subtitles

in this parameter. Open subtitles are the ones that are always present on the screen and the

viewer cannot choose the subtitles to be displayed on the screen or not because they are
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always present (non optional). On the other hand, closed subtitles can be controlled by the

viewer whether to make them appear on the screen monitor or not (optional).

1.1.2.2.1. Open Subtitles

Open subtitles make a part of the original audiovisual material i.e they are integrated

within and cannot be dismantled from the screen (Gottlieb, 1997, 2005; Shuttleworth &

Cowie, 2004). In this respect, O’Connell (2007) says that this type is usually found in

many areas such as cinema, TV....etc. Technically, they are either a physical part of the film

as in films for public viewing or transmitted separately as at festival screenings.

1.1.2.2.2. Closed Subtitles

Also called captions in the US. They first occurred on television in the 1970s with

the development of technology, such as Teletext technology, cable or satellite

channels....etc. Closed subtitles are usually programmed in the transmission signal with

separated broadcast and later selected by viewers on the remote control, also they can be

found besides TV on DVD and on the internet.

1.1.3 Multimodal Approach in Second/Foreign Language Teaching

Theorigin of the termmultimodality wasestablishedinaseminal

articlebyTheNewLondonGroup(1996),whodiscussedhow changes in communication

sparked by new technologies urgently needed to be addressed regarding teaching

through conventional print based media.

Historically speaking, communication has always involved different modes within

or outside classroom, but with the evolution of technology there was a noticeable shift in

the materials being used to communicate; for example, from chalk to PowerPoint, greatly

influencing design and selection of resources. These changes in communication inevitably

lead to change in language and require the language teachers to be aware of and

contemplate the implications of these complex phenomena (Kress G. 2010)
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Investments and technological resources have increased the potential offered to

teachers for selecting input materials but require a careful rethinking of the learning

process at the combination of these resources to achieve the desired objectives. Jewitt

(2006) argued that it is not the technological resources alone, but the interrelationship and

interaction with multimodal semiotic resources the difference in the learning situation by

providing the effective input for the learning situation.

Underlying this approach are modes, which are visual, audio, text or speech, and

movement channels used in the language teaching learning process. Insuring optimal

communication by choosing the appropriate combination of modes provides a perfect

framework and healthy environment for the learner to acquire the language;i.e. it offers a

springboard to satisfy all learning styles and cognitive differences, as well as reaching

individual and general aims and objectives. There is also great choice available in the

audio or speech modes, and finally the mode of movement which occurs within the video

( Kress, 2010).

1.1.4 Benefits of Using Subtitles in ForeignLanguage Learning

At first, subtitles were used to help viewers understand the content of a film or a

video; however, nowadays subtitles became a powerful pedagogical tool to be used in

foreign language classes for their potent to facilitate students’ learning by helping them

visualize what they hear, especially if the input is not too far beyond their linguistic

ability.When being used to support audiovisual material, subtitles have sometimes been

considered distracting and tending to slow down the development of listening skill,

because they are seen to make learners to rely on the text rather than the stream of speech .

In addition, there has always been a clear generalized prejudice regarding to the bothering

nature of subtitles. Because they cover visual information and so they felt to lessen the

videos credibility. Subtitles have a potential value in helping the learning acquisition

process by providing the learners with the key to massive quantities of authentic and

comprehensible language input (Vanderplank, 1988.pp.272-273).
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A portion of the significant advantages of utilizing captions in language learningcan

be summed up as follows (halfway dependent on King, 2002) as cited in Zanon (2006) :

a. Their use bridges the gap between reading and listening skills.

b. Students can learn to process text in the foreign language rapidly and improve rapid

reading, by trying to keep up with the subtitles that accompany the dialogues.

c. Students can learn how to pronounce many words, consciously and unconsciously.

d. Subtitles allow learners to follow the plot easily.

e. Learners can develop word recognition skills.

f. Captions can reinforce the understanding of English context-bound expressions, and

help learners to acquire new vocabulary and idioms.

g. Students can understand humor (such as jokes) that would be hard to recognize without

the help of the captions. Humor can be a difficult, but rewarding subject for the language

classroom and subtitles help to understand it, enhancing the enjoyable character of the

activity.

h. Subtitles can enhance students’ concentration in following lines.

i. Finally, subtitles can motivate students to study English outside the classroom context,

especially by watching TV and cinema, listening to the original dialogues.

1.1.5 The Implementation of Subtitled Audiovisual Materials in EFL Classroom

The input theory by krashen (1985) emphasizes the importance of the input,

considering it as the main source and a starting point for the language acquisition. He

emphasizes that the input must be authentic and comprehensive in order to enhance the

output quality. SLA fuses many features of linguistics, sociology, psychology and

education in EFL classrooms. Cook (2008) claims that a good teaching depends on

learning; it is impotent and absurd to provide students with lessons and materials without

granting the possibility to learn from them. In this regard, when integrating subtitles in
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audio visual materials, it must help the learner to achieve a certain set of objectives set by

the teacher in the learning/teaching process.

It is extremely important in second/ foreign language acquisition to look at the

learning environment and try to enhance it for a better learning process quality. Also, it is

pivotal to expose the learner to the appropriate, comprehensive, learn-able, authentic

language input in order to achieve a good second language output (krashen 1988).

There are people who not only try to enjoy a movie but also at the same time try to

learn another language, particularly English. Many educators also believe that television

programs with captions seem to provide a rich context for foreign language acquisition. It

is also argued that viewers are, generally, quite motivated to understand what is shown and

said on television when captions are provided (Danan, 2004).

In spite of all this, "despite the fact of being a distraction and a source of laziness

when learning a language, subtitles can be very helpful for those who are hard of listening

"(vanderplank, 1988.pp.277). For many learners, it helps them monitor the speech, a

speech that would probably «lost» otherwise. According to Vanderplank (1988), the

non-subtitled audiovisuals create a high level of insecurity and anxiety; however, using

subtitles provide instant feedback and therefore positive reinforcement, contributing to

create a feeling of security on learners, helping them in the long run to feel ready to watch

foreign television or films unsupported by text.

Thus, when dealing with the potential usefulness of video input and subtitles in

second language learning, it is important to comprehend the significant impacts of visual

relationship on memory and the mental aide intensity of symbolism (Danan, 1992). In

other words, a captioned video gives a triple association between picture, sound in one

language and text, regularly in another, sound and text being ordinarily connected by

interpretation. This sort of association by and large supports solid relationship for

maintenance and language use.
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Captions can be a big help for teachers to make things easier in general and a great

tool for learners to become proficient second language acquirers. Audiovisual material

enhanced with captions or interlingual subtitles are a particularly powerful pedagogical

tool which can help improve the listening comprehension skills of second- language

learners. So, when using subtitles, the learner is engaging an additional reception channel

and combine to vision and listening, which create a better environment for learning the

language ( Baltova, 1999).

Understudies utilizing subtitled materials show critical improvement in understanding

appreciation, listening cognizance, jargon securing, word acknowledgment, decoding skills,

and overall inspiration to peruse. (Parks, 1994).There is extensive proof dependent on

captions attesting that multimedia might be a compelling situation for second language

acquisition (Brett and Nash, 1999), since it furnishes students with the chance to negotiate

meaning, see language, to get spurred, and to upgrade most language learning areas,

especially those identified with the spoken language, that are regularly among the most

testing to educate and acquire.

1.1.6 Aspects to ConsiderWhen Choosing and Using Videos Inside Classroom

Movies are profoundly useful resources in the English classroom for a number of

reasons, and a good instrument to make the lessons more entertaining. Movies can be used

to increase students’ critical thinking skills (Eken, 2003), their awareness of pragmatic

usage (king, 2002) and their motivation (Ryan, 1998)), and to promote

comprehension-based learning (Swaffar & Vlatten, 1997), fluency, etc. In this respect,

Warner (2015) claims that there are three goals of teaching English; the first is to facilitate

the development of EFL learners’ language skill which means that it provides them with a

lot of information and gets their attention to focus on the material in the video and improve

their comprehensive linguistic competence. The second is to cultivate students’

competence of intercultural communication. When the video is presented in the classroom,

it does not only give information about the language, but the learners also can learn about

culture of English native speakers. Then, it can support the learners’ communicative
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competence in English. The third is to cultivate students’ aesthetic values and ability to

appreciate English videos of Artistic values. In this case, the video does not only present

information about what the students have watched, but it is expected to make the students

have aesthetic impressions of the video in their mind. It can encourage them to have deep

thinking and critical review. So, the students can get a lot of benefits from the video. Thus,

videos help bring the outside world into the classroom ,provide with massive authentic

comprehensive input and let the students benefit from them in term of comprehension of

the target language as they are presented with all kinds of voices and situations, with the

visual dimension being a particular advantage for comprehension.

To wrap things up, when choosing and using such instruments in EFL classrooms;

the teacher must choose the videos accurately andconsider certain factors such as

copyright matters, teaching environment and learners’ level of proficiency. In addition to

effectiveness of employing the video in the class before it is used in order to meet the

objectives and aims of the language learning/teaching process.

Furthermore, Stoller (1988) pointed out that, the use of movies and videotapes inside

classrooms requires attention and the instructor must be an effective participant in the

movie lesson. The use of movies inside classrooms is not a substitute for the teacher, but a

tool that will be beneficial for helping learners when used properly.

1.1.6.1Choosing the Right Audiovisual

Since videos are considered as a powerful pedagogical tool that improve SLA. It is

very important to plan how to approach the lesson using the audiovisual materials

systematically and effectively. The videos being used for the teaching process must be

previewed by the teachers, their content easy to be grasped by the students and meet their

language level proficiency in order to facilitate the learning process for EFL learners. In

addition, as Allan (1985) argued; teachers should focus on the topics which are relevant to

learners. They should be appealing to the learner so they keep motivated and curious. The

video content should be comprehensible in order to complete the related tasks after

hand...etc.
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Allan (1985) listed some factors which should be taken into account when choosing

a movie:

 The density of the language is important i.e. enough pauses in the dialogues so

students understand, comprehend and can follow along.

 The visual support that the film must provide for learners.

 The delivery of the speech, for instance when characters speak quickly, different

accents.

 The teacher must pick a good pause for students i.e. bits of film that can stand on their

own and still can be comprehensible.

Furthermore, Allan (1985) planned significant phases for selecting a film for EFL

class.

 First phase: It consists of previewing the materials that will be used in the lesson and

be familiar with them and able to recognize he data employed for teaching and with

which the students will be provided.

 Second phase: At this stage, the teacher must view the subject matter without sound

with the intention to grasp the visual content. Then, he is obliged to review it with

sound to decide whether the language input is comprehensible and appropriate for the

students. Furthermore, he should anticipate what kind of information the learners will

obtain in order to fulfill the related tasks later.

Stoller (1988) highlighted that the choice of the movie type should go together with

one’s overall instructional and curricular objectives. Which means that there should be a

link between the topics provided by the videos and the syllabus and meet the desired

objectives in order to benefit from them and not only considering them as tool of

entertaining . Furthermore, the length of films is very significant.

According to Stoller (1988) , the ideal length of films is too difficult to decide due

to its dependency on the film itself, classroom scheduling, equipment availability and



11

students‟ proficiency level. As a conclusion, using movies in EFL classrooms can bring

the expected and demanded variety of learning and entertainment.

1.1.7 Classrooms Problems When Using Videos

According to Abukhattala (2015), integrating technology in the classroom will

successfully depend on the teachers’ roles; their beliefs and practices influence how they

deploy the technology in the classrooms. It means that the teachers have to be able to

anticipate some problems that may appear in running a course, especially in using video.

English language teachers also have to be able to choose appropriate video content that

refers to the instructional goal (Bell & Bull, 2010).

Harmer (2006) argued that the teacher needs to be aware of some problems that

might appear during the teaching and learning activities by using video:

1. Nothing new syndrome can influence the effectiveness of using video in the class. It

happens because the teacher cannot facilitate the teaching and learning activities in more

interesting way, so the students just consider that the teaching and learning activities by

using video are as same as the other common learning activities.

2. Poor quality video also another factor that influences the effectiveness of employing

the video in the class, for example the students will get problem to see how the language is

used in real context of communication.

3. Poor viewing condition can affect the effectiveness of using video. When using video in

the class, the teacher has to ensure that the situation in the class will facilitate the students

to see the video clearly. In some cases, the video is just brought into the class without

considering the eligibility of the condition in the class.

4. Stop and start technique in using video might also fail to get the students’ interest in

learning because the teacher does not know very well how to apply the technique.

5. The length of the video used in the classroom should be counted. It is not going to be
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effective if the duration of the video takes too long, they may fall asleep or lose their

attention. Using short video will be one of the ways to get the students’ attention in

learning activities.

1.1.8 Empirical Studies on Subtitling

The Literature on the concept of subtitling and its impact on language learning is

quite extensive. Studies conducted throughout the past decades focused more particularly

on the effectiveness of subtitling in the native and the target language as opposed to

dubbing in relation to content comprehension and auditive processing. Some of these

investigations include that conducted by Zanon (2006) and that by Hayati & Mohamadi

(2009) which both emphasized the utility of using subtitles especially as a way to ease the

listening comprehension tasks. In fact, the former investigation highlighted the idea that

subtitling incites more motivation to appreciate the content of audiovisuals used than

dubbing would. Alkhatnai (2010) has also confirmed, through the analysis of responses

yielded by non-native speakers of English after watching a movie segment with and

without subtitles, that the use of these latter did improve his participants’ listening

comprehension. Another study by Latifi,et al (2011) has suggested relatively different

results which seem to conflict with those previously mentioned; while subtitles were found

to have an impact closely attached to outperformance, it was translated as merely a

comprehension enhancing effect rather than an improving of the listening ability. Other

contributions to this context of study highlight the importance in creating and maintaining

learners’ motivation as well as building a learning atmosphere with content-rich contexts.

But most importantly they accentuate the benefits of incorporating subtitles into learners’

studying regimens; however, whether such subtitles should be in the native or the target

language remains part of a controversy especially with the conflictive results some studies

have found, namely that by Markham et al. (2001) where L1 subtitles where found to

better aid understanding while the study by Guichon & McLornan (2008) revealed the

superiority of L2 subtitles.
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Conclusion

This section, have dealt with subtitles in general, SLA and the implementation of the

subtitles in EFL classrooms. We have defined subtitles and its types and how they affect

the language teaching/learning process. Also, we tackled the use of audiovisual materials

and how we should pick the right material for the language teaching and various problems

that the teacher may face when using them.
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Section Two: Listening Comprehension

Introduction

Listening comprehension is one pivotal skill to be thoroughly taken into

consideration in the process of teaching/learning foreign language. This skill is undeniably

one important way to receive spoken language input , which means that it plays a central

role in learning FL successfully. However, EFL students in their first steps may face

difficulties in learning and developing such potent skill. Thus, a need for effective tools

that help overcoming difficulties and developing listening becomes obligatory . Movie

clips has their value as an authentic material to enhance listening comprehension skill

i,EFL classrooms, however; as Rokni and Ataee (2014) claims ,watching them with the aid

of captions might be another enhanced way to provide students with a language input that

is both comprehensible and authentic ,since this way combines three mediums which are :

aural, visual, and textual.

This section majorly sheds light on listening comprehension including its types,

roles and importance in EFL classrooms. Then, briefly shows how previous studies proved

the role of using subtitles in audiovisuals to develop such skill. Moreover, mentions its

status in EFL instructions and its strong relationship with the memory. Finally, the present

section tackles listening comprehension difficulties faced by the students and some

strategies to overcome them .

1.2.1. Defining Listening Comprehension

Listening means more than just hearing and perceiving spoken language. There are

many definitions of listening as a skill. Those are ranging from simple to the more

complex. For instance, Mendelsohn (1984) defines listening comprehension as the ability

to understand the spokenlanguage of native speakers.

O‟malley. Chamot and Kupper (1989) offer a useful, and much more extensive

definition that "Listening comprehension is an active andconscious process in which the

listenerconstructs meaning by using cues fromcontextual information and from
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existingknowledge, while relying upon multipleresources to fulfill the task requirements"

(p.19) .the definition of listening comprehension becomes pivotal, several definitions have

been proposed, among them that of Thompson and Rubin (1996) in which listening

comprehension is perceived as an active process in which listeners select and interpret data

that comes from auditory and visual clues in order to decipher and define what is going on

and what the speakers intends to express.

For Purdys (1997), listening comprehension is the dynamic procedure joining

in ,grasp ,deciphering, recalling ,and reacting to the communicated (verbal and non-verbal)

necessities, concerns ,and data offered by other people.Rost (2005) argued that listening is

an important interactive process that allows the listener to understand spokenlanguage

To sum up, listening comprehension is not simply hearing speech. Rather, it is an

active process whereby listener receives oral stimuli, attends as spoken input, attaches

meaning to oral symbols, comprehend and interpret the message.

1.2.2. The Importance of Listening Comprehension

Listening is gaining more prominent significance in foreign language classrooms,

and becomes the foremost fundamental ability in foreign language learning. There are a

number of reasons forthis development, among them the two following reasons can be

mentioned: first, because it internalizes therules of language; and the second, because it

facilitates the emergence ofother language skills (Vandergrift 2011). By emphasizing the

importance ofcomprehensible input, EFL learning research has given a a significant boost

to listening. Listening is thusfundamental in language learning.The importance of listening

in language learning can hardly beoverestimated. Through reception, the learners

internalize linguisticinformation without which they could not produce language.

According to Devine (1982) ,listening is the essential source from which , thoughts

and data are taken in by the listener. A survey done by Yorio (1982) on one hundred fifty

four students in an intensive EFL program showed that the students themselves clearly

recognized the importance of listening, andexpressed the desire that more of it should be
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taught. Similarly, Wolvin and Coakley (1988) concluded that both in and out of the

classroom, listening consumesmore of daily communication time than other forms of

verbalcommunication. Furthermore, Oxford (1993) study confirmed the primacy of

listening and showed that the portion of verbal communication time spent by English

studentswas as follows : listening : 40-50%, speaking : 25-30% , reading: 11-16%,writing

about 9%. In same line of thoughts, Rost (1994) stated ,in language classrooms;

listening is crucial since it provides input for the learner. The input must be at the correct

level to be surely perceived. Supposing that the info isn't secured ,essentially there will be

no learning process.

As Harmer (2007) argued, listening is one way for learners to practice and learn

the correct pronunciation. because if they clearly hear and perceive the spoken English

language, they will obtain listening ability of tone, intonation, stress and sound. In addition,

they will enhance their speaking skill because they can use what they heard and adapt it to

adjust and develop their speaking.

1.2.3. Types of Listening

Commonly, listening is viewed as a basic structure in EFL classrooms. Such skill is

a decisive aspect in every EFL learner’s language learning process and must be developed

to help them interact with each other successfully. Hence, to develop it , one must know

that different situations requires certain types of listening based on what the listener

intends to achieve. For instance, people may listen to receive data, develop relationships,

criticize, discriminate things, or appreciate. In this regard ,Jason, Anne, Danette, and

Bernardo (2014) divide listening into five types: discriminative, comprehensive,

appreciative, empathic and critical. These can be utilized for various situations and

purposes.

1.2.3.1. Discriminative Listening

It might be very important since this type of listening help the listener to identify and

distinguish between verbal and nonverbal message. Hence, the listener analyzes sounds as
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well as visual movements to get the conveyed message. As Kline (1996) puts it, the

listener thoroughly focus on the speaker’s pitch, stress, pauses as well as movements. For

instance, when a person says i am happy but his facial expressions indicate the opposite, in

such situation the listener can realize the emotions of the speaker.

1.2.3.2.Comprehensive Listening

Such type is generally applied in listening activities. The listener ought to correctly

perceive the conveyed message and act according to it. This type helps indicates whether

the listener received the intended message or not. For example, when a father explains to

his son how to fix something in the house following a certain procedure, he can perform

the task correctly only if he perceived the intended message and acted according to it. his

performance shows how well he got the message.

1.2.3.3.Appreciative Listening

It is what the listener feels when they hear something whether he enjoys it , or

highly interested in it. Such a one is commonly and extensively used when the listener is

listening to a piece of media such as entertainment, music, poetry, game shows...etc. the

focus of this type is on enjoying and relaxing.

1.2.3.4.Empathic Listening

Empathy is the ability to project oneself into the personality of another person in

order to better understand that person's emotions or feelings. a way of listening and

responding to another person that improves mutual understanding and trust. It enables the

listener to receive and accurately interpret the speaker's message, and then provide an

appropriate response.

1.1.3.5.Critical Listening

This kind of listening requires from the listener a potential skill of listening and

thinking in order to understand, assess the data received from the speaker and check it’s

validity then judge it.
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According Wolvin and Coakely (1979, (pp. 142-143) Critical listening “requires that

a listener evaluates, judges what is being said. Once the critical listener understands the

message, it is necessary then to form judgments about the message in order to accept or

reject the persuasive appeals”(as cited in Wolvin, 2009).

1.2.4. Models of Listening

Listening comprehension is a complex process in which the listener actively focuses

on certain parts of aural input then match it what they hear with their already existing

knowledge. In order to measure such a dynamic complex process, one has to know how

this process works through gathering information about it (Buck, 2001). According to

researchers in the field of listening (Buck, 2001; Flowerdew & Miller, 2005; Brown, 2006),

essentially there are two listening models that unfold how the process of knowledge is

done and stored in the mind.

1.2.4.1. The Bottom-up Process

In this mode, the message is deciphered by the listener according to his linguistic

knowledge (knowledge of vocabulary, grammar, and pronunciation) in order to understand

the conveyed meaning.In this regard, Flower and Miller (2005) explained that in order to

perceive the message in the Bottom-up model ,the listener starts with the smallest units of

the received message (individual sounds, phonemes) , then chunk them to create words,

which in turn together make up phrases, clauses, and sentences. Ultimately, link the

sentences to create ideas and concepts and establish relationships between them.

To sum up, in this model the listener decode the message starting from linguistic

aspects combined together and ends up with the intended meaning of the whole target

speech

1.2.4.2. The Top-Down Process

Decoding the meaning of the message in this model starts from top to down which

means , the message is grasped as a whole rather than word by word. In this model ,the

listener’s background knowledge is needed, so he can link what he heard to it. To break it
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down, Flower and Miller( 2005) explains that the top down model is one that focus on the

prior knowledge in order to decode the message rather than the linguistic aspects. Simply,

it is the opposite of the previous model since it depends on content rather than on

identifying individual meaning.

To sum it all up, during the listening process the listener can use either one of the

above models or both of them in order to decode the message successfully .

1.2.5. The Status of Listening Comprehension in EFL Instruction

Despite its significance, the teaching of listening comprehension had for some time

been overlooked in many EFL programs. There are three main reasons for overlooking this

crucial aspect, the first is that until a fewdecades ago it is agreed that listening

comprehensionshould not be taught explicitly. The proof for this is what Mendelsohn(1984)

calls “osmosis”. i.e., students improve their listening comprehensionthrough listening to

the instructor during lectures all day in any case, without explicitguidance into

listening.The second explanation behind inadequatelylistening comprehension teaching is

thataverage classroom teachers do not feel confident and at ease in teachinglistening. As a

matter of fact they provide students with enough exposure to listening however don't show

them how to approach and learn this skill .i.e., learners only listen and answer

withoutbeing instructed how to listen in particular.The third reason why listening

comprehension is neglected is the long-established listening materials which are unfit for

teaching listeningcomprehension. In most EFL courses ,The listening materials does not

represent the spoken English of real world. Either it is writtenlanguage that has been read

out loud and recorded, or it is a clearly written simulation of spoken language; which

sounds artificial.

1.2.6. Memory and Listening Comprehension

Memory and listening comprehension are two interwoven aspects that have a very

complex relationship . Since, the interaction between memory, speech rate and decoding

the language input (fast/long) undoubtedly requires a great amount of cognitive load for
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learners memory, especially that the speech being listened to is in another language. Hence,

EFL learners’ memory is a significant aspect in the process of listening comprehension.

Call’s study (1985) showsthat short memory is bound to listening comprehension at a

certain level . Compared to that of native speakers, It hadbeen found that the memory

span for target language input for EFL learnersis shorter . According to Call(1985), the

capacity forretention in short-term memory of native speakers of English is about

sevenunits plus or minus two (a unit is a meaningful chunk such as words,phrases, or a

short sentence)Memory is strongly related to processing time and amount of data received

by EFL learners, which may cause major difficulties with listening.In this respect,

Anderson and Lynch (1988) argue that there are two importantfactors of difficulty which

are the amount of information that has to be cognitively processed and the amount of time

available. For instance , it is easilyconceivable that retaining the incoming information

would increase when listenersprocess a lesser amount of information for a longer time.

1.2.7. The Comprehension Hypotheses

According to Krashen’s Input Hypothesis, one of the most important and significant

theories in second language acquisition isKrashen’s input theory (1985), “human acquire

language in only one way byunderstanding message or by receiving comprehensive input”.

Lightbown & Spada (1997) presented a further explanation that human do not need any

kind of input practice because theylearn language through receiving and comprehending

the message. Moreover, Krashen suggestedthat learning material should be “i+1”; it means

that learning material is supposedly difficult for the learner’s current level, however it is

not too difficult for the learner.

The comprehension hypothesis states that we acquire language when we

comprehend the message. Krashen (2003) affirmed that the comprehension hypothesis is

when one understands what he/she hears, what he/she is exposed to in our readings, and

the specific time to receive and accept what one has been trying to learn and study

“comprehensible input”. Language acquisition is, then, a process in which one is unaware
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of its happening i.e. it is subconscious and the competence that is in progress or developing

at that time is stored in the brain subconsciously. It has been proven that, in order to

achieve a better language acquisition, one must ensure that the affective filters are under

control. Anxiety is one example that if it to be Lowered(through adding subtitles),

language acquisition will succeed. Following it up with self-esteem and motivation, if they

are well integrated in the language learning it will make certain that the task had been

accomplished. Krashen (2003) theorized that the language acquirer must be open for the

input to enter the language acquisition device and the affective filter must be lowered such

as stress or anxiety.

1.2.8. Output Hypotheses

Another important hypothesis is suggested by Krashen (1981); it explained that, the

hypothesis preserves that when we learn grammar,vocabulary and phonetics we more

likely acquire language. Output provides a significant help tomake our knowledge

automatic by practicing and evaluating ourselves through learning tocorrect our errors

which lead to a better version of our rule. Moreover, Krashen (1981) clarified that the

comprehensible output hypothesis takes place when we challenge our competence i.e.

when we say something and the other partner ofthe conversation did not understand, and

then we try to better our version and correct it.

1.2.9. Possible Listening Comprehension Difficulties Faced by Students

It is very known that any person can listen to his mother tongue language and fully

perceive it with some or zero effort. Nonetheless, learn to listen in foreign language does

require efforts because it does not only require the ability to listen. There are numerous

difficulties EFL learners encounter when developing their listening comprehension skill.

Detecting difficulties that occur in the learning process and treating them is one issue faced

by syllabus designers and curriculum specialists, specially when making a task (Nunan

1989).
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1.2.9.1. Speech Rate

All foreign language listeners likely have had experience a situation where they

listened to something in foreign language and could not quite understand it, seemingly

because it was too fast that they could have catch with it if only it has been a little slower.

The likely common reason behind this obstacle is the lack of automaticity in processing

the language input. From their perception, when speech is slower, the process perceiving

the language input becomes easy. There is a proof which suggests that the faster the speech,

the more difficult is to comprehend (Buck 2001).

To sum up,the number and the length of delays utilized by the speaker play a significant

role in comprehension, in light of the fact that the students should have the option to grasp

language conveyed at different paces of speed, conveyed with scarcely any delays, Unlike

reading when an individual can go back and forth to reread (Brown 2000).

1.2.9.2. The Accents

It is widely known that every language has a variety of accents. When students

listening to someone who has different accents than the one used by their instructor, they

get surprised and struggle to understand the message. In addition, in order for the listener

to understand the spoken form of the language, he must adapt to the idiosyncrasies of a

particular speaker (Underwood, 1989). According to Ikeno and Hansen (cited in

Bloomfield et al., 2010), the unfamiliar accents lead to lower accuracy. The listener spend

more efforts to identify certain words in an accented speech which effect the extent to

which the listener grasp the speakers message (Floccia et al., 2009). At a certain degree

students are used to academic English such as American or English, but when they

encounter a speech produced by a non native speaker they struggle to catch the words and

they cannot process the message well. And the result will be a broken down

communication.

1.2.9.3. Using Slang and Colloquial Words

A hard challenge for the student to struggle with when listening is Colloquial language.
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Many listening materials are made up of everyday conversation, which means that a lot of

colloquial expression will be included, as well as slang. Such situation will be a major

problem for EFL students , especially who were only exposed to formal and bookish

English because they may not be familiar with these expressions. According to Brown

(1992) , ESL learners sometimes find it surprising and difficult to deal with colloquial

language because of the fact that they have been exposed to standard written English and

"textbook" language. For example, “ain’t” and “gonna”

1.2.9.4. The Density of Information

It should be taken into consideration that students may face difficulties deciphering

the information provided in the speech because of information density. When the passage

includes a great amount of data, it requires a higher cognitive from L2 listeners, which

may require a great deal of effort in the listening comprehension (Gilmore, 2004). Hence,

it may slower the cognitive process of listening comprehension and even preventing

learners from catching up with the passage. Because of the long time spent in analyzing

such a big amount of information.

1.2.9.5. The Noise and Redundancy

During the listening process, learners must get along with the amount of noise whether it is

from outside or background noise in the original video tape. Because words might be

drowned by outside interference, like the surrounding sounds caused by classmates. EFL

learners must use extra effort to cope with noise and grasp the meaning of the spoken

language at the same time. As a result, they cannot get the point because of the interruption

(Ur, 1984).

1.2.9.6. Discourse Markers

In addition, learners may fail to recognize the discourse marks of the speaker. The

speaker uses such signal words in his speech to imply that he is moving into another idea,

giving examples, or restating a previous idea (Underwood, 1989). In this case, the listener
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may not be able to identify discourse markers which prevent him from keeping up with the

continuous stream of speech.

1.2.9.7. Poor Quality of the Equipment and Facilities

Another major problem is the poor quality of the equipment, which produce

unclear sounds that can hinder the listeners comprehension. Furthermore, students at the

back of crowded classrooms will struggle to hear the message clearly. Hence, the lack of

good equipment especially in rural areas, negatively impact the students’ listening

comprehension (Chetchumlong, 1987).

1.2.9.8.Difficulties of Fast Speech

When it comes to comprehending the spoken language, Second language learners

face a great obstacle , because such mode of English language(spoken) has been shown to

them in the form of “correct” written English.

Primarily, most EFL learners could not fully comprehend a native speaker’s spoken

language , unless it is in a written form. Below are some features that EFL learners might

problems with when facing them (Mendelsohn 1994).

1.2.9.8.1.Distortion of Word Boundries

unlike written form, In fast speech, words and syllable boundaries often do not occur

in the same place which poses a serious problem for EFL learners.

For example:

“Why +choose vs white +shoes” (Brown ,1977.p.65)

The two utterances are very similar and hard to be distinguished. such difficulty is a

major obstacle for EFL learners to overcome .

1.2.9.8.2.Weak Forms
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On the other hand, weak forms is a serious difficulty that EFL learners face when

processing spoken language .For instance, the phonetic reality that vowels in unstressed

position move to the center of the mouth to the position of the tongue „schwa‟ /∂/ sound.

For example, a sentence like “I want to leave” it would be realized /I wont t∂ li: v/(Collins

& Mees, 2003).

1.2.9.8.3.Elision

Brown defines elision as „the omition of a consonant or a vowel‟ (1990.p.66). For

example: because >BCAUSE

Lost of money > los v moni.

1.2.9.8.4.Intonation

The level of the voice is an important aspect that must be cartefully considered in

speaking. There are two levels of the voice that are changing constantly and must be

noticed in the speech and they are considered as low and high. A falling tone at the end of

an utterance means that the speaker has finished his point, whereas a raising tone implies

that he wishes to keep going. Intonation is an infamousfeature since many students find it

difficult to hear the changes in pitch direction, it might be difficult especially for beginners

to comprehend from a speaker’s intonation what the native speaker intends to convey

( Roach ,2001)

1.2.9.8.5.Assimilation

phonologically speaking, it is a process in which the listener realize a segment in a

more or less similar way as a neighbouring sound. Local assimilation sporadically occurs

much more often than long distance assimilation because the segments are strictly adjusted

and in direct contact.
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Assimilation might be regressive or progressive. For instance: that

person >/ ð∂pp3:s∂n /

1.2.9.8.6.Stress

Stress is the term that is used to describe the point in a word or phrase where pitch

changes, vowels lengthen and the volume increases. In one- syllable word like „dance‟,

there is only one stressed syllable, while a word with more than one syllable is more

complex. However, learners might stress the word (export) on the second syllable (ex

PORT) if they are using it as a verb. But if, on the contrary, we stress the first syllable

(EXport), the verb is now a noun. This can cause a problem for EFL listeners since they

could not distinguish between the verb and the Noun (Harmer 2005).

1.2.10. Strategies to Develop Students’ Listening Comprehension Skill

In second /foreign language learning, listening comprehension is an active complex

process plays a significant role that facilitate and boost teaching/learning 2L. According to

Gary (1975), listening comprehension is a crucial and dominant aspect that must be taken

into consideration in the first steps of second language teaching and learning. The

researches and studies in this sub field of listening comprehension are comparatively poor

and limited (Rubin 1994).Commonly, learning strategies are steps, methods used by the

learner to boost and develop his learning process and they are considered to be very

important in the language learning process since they are tools for dynamic, self-directed

involvement. These strategies make learning easier, enjoyable and can be adjusted

according to new situation. Moreover, the effective use of them develop the overall

proficiency of the learner and give him self confidence(Oxford 1990).

In this regard, Chamot (1987,p.78) defines learning strategies as:“Learning

strategies are techniques, approaches, or deliberate actions that students take in order to

facilitate the learning and recall of both linguistic and content area information”.

According to Willing (1988), he emphasizes that the learners must be actively engaged

during the process of using learning strategies, he clarifies it by saying that when
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mentioning “the term „strategy‟ , it includes the idea of struggle or difficulty....and to

overcome such difficulty, an appropriate mode of attack must be used” (p.142)

In order to identify what language strategies that students use at different levels to

develop their language learning at many areas including, a study was conducted by

Omalley et al.(1985) on high school students that aims to identify which learning strategies

are being employed by students in their 2L learning. This study came with a conclusion

that strategy processing is an invasive activity common to all areas of learning, a frame

work was suggested by the researchers which includes metacogintive, cognitive,

socio-affective strategies confined in the cognitive psychology field as a productive frame

work to classify the learning strategies of EFL learners (Vandergrift 1997).

Based on Omalley and Chamot (1990) strategy taxonomy, Vandergrift (1997) came

up with a particular taxonomy of strategy for listening comprehension. Peters (1999) in his

turn used the previous classification to trace the progress of 2L listening strategies and

found that, even though more skilled and less skilled employed the same strategies , the

former used more metacognitive strategies overtime particularly monitoring and evaluation

(Vandergrift 1997). To clear things up, O’Malley and Chamot (1989) categorize strategies

into two groups: cognitive, metacognitive. However, a third category, socio-affective, was

added to describe the learning that takes place when learners interact with classmates, ask

the teacher for clarification, or use specific techniques to lower their anxiety.

1.2.10.1. Cognitive Strategies

Cognitive strategies are techniques used by students to help them solve a task and

acquire knowledge (Derry & Murphy, 1986).The first strategy is used to understand the

meaning of the 2L input without translating to the 1L, because sometimes several words do

not have equivalents in other languages. The second one relies on the main words to

apprehend the new ones. This strategy is extremely helpful, particularly for

beginners , who rely their tiny vocabulary repertoire to create their comprehension.The
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third strategy focuses on the main idea to grasp the whole text then go for details, which

means that it the student relies on skimming that allows him to understand the input rapidly.

The fourth one is used when the listener did not listen well enough or when the meaning is

not clear. This strategy uses the available clues to whether contextual or linguistic to

understand the meaning.

1.2.10.2. Metacognitive Strategies

According to Rubin( 1987), these strategies involve techniques that help students to

control their learning through planning, monitoring, evaluating and modifying .the

conscious use of metacognitive strategies helps learners get back their focus when they

lose it ( Oxford.1990).Among the metacognitive strategies, two strategies will be analyzed

here.

The first strategy helps student to sat focused on the speakers’ message without being

distracted through focusing on what he says. It is significantly helpful when watching TV ,

or talking to others .The second one is determining previously what to focus on

(selective attention). For instance , some choose to pay attention to pronunciation and

accents as a way to understand the spoken language with different accents , However; it

can negatively impact the comprehension because it is considered as a distraction.

1.2.10.3. Socioaffective Strategies

The last category attempts to promote positive emotional reactions and attitudes toward

language learning (Chamot & O’Malley, 1987). They are used to collaborate with others,to

verify understanding, or to lower anxiety. Aneioro (1989) found that there is a positive

correlation between low anxiety and high listening performance , which means that that

using Socioaffective Strategies effectively facilitate and enhance listening .

1.2.11. Subtitles in Movies and Listening Comprehension

Many previous studies (Vanderplank, 1988; Baltova, 1999; Garza, 1991),have

shown that captions have positive impact on productive skills like recall and retention,

verbatim, context as well as well as communicative performance in specific oral and
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written communication tasks . In 1983, Karen Price of Harvard University empirically

attempted identify the relationship between captions , TV programs and the learning of FL.

415 participants were exposed to videos with and without subtitles. The study came with

a conclusion that there is a positive correlation captions and listening comprehension. In

other words, EFL learners who are exposed to audiovisual aids, will make a significant

progress in their listening comprehension and perform beyond their proficiency level .

So far, Most of the studies gave importance to the role of using captions in FL

teaching and learning and suggested a significant effect for the development of listening

comprehension. However, the previous studies overlooked the long term effect of using

subtitles on the development of listening comprehension and paid attention to the

immediate performance of learners with the support of subtitles. this study focuses on

using captions in an appropriate way to overcome listening comprehension difficulties.

In conclusion, captions seems to boost the second language process of EFL learners , who

could be described as "hard of listening"(vanderplank, 1988). Moreover, using video clips

in which audio and visuals are combined in EFL classrooms is an effective method that

should be included in the curriculum.

Conclusion

This section, have tackled the topic of listening comprehension skill. We have

defined this skill, its different modes and types, and its status inEFL instructions. Also ,

involved explanation of the relationship between Memory and the listening process , the

comprehension and the output hypotheses and mentioned, explained significant problems

that students face when they are exposed to videos inside classrooms .finally ,it dealt with

the significant role of listening comprehension in second language learning process and

how implementing captions in audiovisuals can help in developing this skill .
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Chapter Two: Fieldwork

Introduction

This chapter is devoted to the fieldwork of the present study, which aims at

investigating the attitudes of both teachers and students toward implementing intralingual

subtitles in audiovisual to overcome students’ listening comprehension problems at the

English department at Larbi Ben M’hidi University. It describes the research methodology

usedand explains the research procedure followed throughout. It also provides a detailed

description of the instruments used to carry out this study. Finally, it offers a wealthy

analysis and discussion of the findings obtained from both questionnaires along with

some recommendations

2.1. Research Methodology

The study was conducted to investigate students and teachers’ attitudes toward using

captions to develop their listening comprehension skill. A descriptive method was used in

order to meet the aim of this study. Based on the nature of the study, this method gives a

comprehensive perspective and leads to a convincing and compelling results.

2.2. Participants

The present study is conducted at the English department, Larbi Ben M’hidi University

during the academic year 2019/2020. The population of this research is composed of 44

full-time teachers and 380 first- year EFL students. Freshmen students were selected

because of the under mentioned reasons. First, their level of listening comprehension is

argued to be average, because their English teachers in high school taught them general

English and didn’t focus on developing their listening comprehension skill as such (gave

importance to language aspects more than skills). Second, since they didn’t learn listening

skill as a separate subject, they will face obstacles when processing a huge amount of

authentic language input .which mean they won’t fulfill their tasks correctly and progress
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in learning process.To put it together, figuring ways to enhance first year students listening

comprehension skill will be extremely a major step to acquire English successfully. Thus ,

students attitude must be present in this study.

To represent the whole population, 17 teachers were randomly selected to be the

sample of the study. For the students’ sample, 40 first-year students were also randomly

selected.

2.3. The Questionnaire

In the present study, two questionnaires were designed by the researcher; one for

teachers and the other for students.

2.3.1.Teachers Questionnaire

2.3.1.1. Description of The Questionnaire

The teachers’ questionnaire is composed of three sections that aim at collecting the

relevant data from the teachers about the topic under investigation.

SectionOne: itfocuses on collecting general information such as teacher’s

assessment of students’ level of English and explores their perception of listening

comprehension skill in EFL learning.

SectionTwo: Itaims at harvesting data concerning teachers view of listening

comprehension, captions the interrelationship between them. It also helps to identify

certain difficulties that students may face when they listen to a spoken language inside

classroom.

SectionThree: this part emphasizes on teachers’ attitude toward captions and their

impact to help students to overcome certain obstacles and future implementation of this

tool in EFL classrooms.

2.3.1.2. Administering the Questionnaire



35

After designing a final online form of the questionnaire using Google form, it was

sent to teachers via email.

2.3.1.3. Analysis of Teachers’ Questionnaire

The results obtained from teachers’ questionnaire have been calculated, organized

and presented below.

Section One: Teachers’ Background Information

Question 1: How do you evaluate the first year students’ level of English?

a- poor b- below average c- average d- above average e- excellent

Table 1.

Teachers’Assessment of first- year Students’ English Level

This question was asked to get an idea about teachers’opinion of first-year students’

English level. Table 01 shows that 70.6% of teachers evaluated first-year students’

English as "average" while 23.5% evaluated it as "below average" and 5.9% as "poor".

None of the teachers said that their students’ level is “excellent” or “above average”.

Level of listening skill Frequency (N) Percentage (%)

Poor 1 5.9%

Below average 4 23.5%

Average 12 70.6%

Above average 0 0%

Excellent 0 0%

Total 17 100%



36

Question 2: To what extent listening comprehension skill is important in students’

language learning process?

a- very important b- important c- equally important d- less important

e- not important

Table 2.

The Importance of Listening Comprehension Skill in Students’ Language Learning

Process

The aim behind asking the above question is knowing how teachers see the importance

of listening skill in EFL learning . The findings summarized in Table 2 clearly indicates

that teachers claim that listening comprehension is "very important" in students learning

process with the mean of 4.7.

Question 3:To what extent do you think listening skill is difficult to learn?

a- Very difficult b- difficult c- somehow d- easy e- very easy

Level of agreement Mean

(x)

Mean

of

importance

Very

important

important Equally

important

Less

important

Not

important

13

(76.5%)

3

(17.6%)

1

(5.9%)

0

(0%)

0

(0%)

4.7 Very

important
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Figure 1. Difficulty level of listening skill

Through this question, one craved to see how difficult the listening is to be learned

according to the teachers. As the figure 1 shows, 52.9% of the participants stated that

listening skill is "difficult" to learn, while the rest 47.1% said that it is "somehow

difficult" to learn. From the results obtained, one can deduce that listening skill is not

difficult yet not easy to be learned which means that students faces difficulties to learn it.

Question 4: how do you evaluate students’ listening comprehension level?

a- poor b- below average c- average d- above average e- excellent

Figure 2.Teachers’ assessment of student listening comprehension level
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Question 4 focuses on knowing students level at listening comprehension based on

teachers point of view. According to the data extracted from Figure 2, teachers rated

students listening comprehension level as follows: 70.6% rated it as "average", 11.8%

rated it "above average", 11.8 % also rated it as "below average" and 5.9% rated it as

"poor". Hence, students’ listening skill is in need of development.

SectionTwo: Listening Comprehension and Captioned Videos

Question 5: do you consider videos as a good source for authentic spoken input?

a- Yes b- No

Figure 3. Teachers’ attitude toward videos as a source for authentic spoken input

Question 5 is designed to know whether teachers perceive videos as a good source

for authentic or not. spoken input or not .As figure number 3 shows, all of the participants

(100%) agreed that videos are a good source for authentic spoken input. The results

confirm that videos are very helpful because they provide English language learners with

authentic input that helps them to learn the language
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Question 6: What are the difficulties that students face when they listen to a spoken

speech inside classrooms?

a) Speech rate

b) unfamiliarity with speaker accent

c) Using slang and colloquial words

d) The density of information in the video

e) The noise caused from the surroundings

f) Poor quality of the equipment

g) Distortion of Word Boundaries For example: “Why +choose vs white +shoes”

h) Intonation and Stress

i) Assimilation

j) The crowded classes

k) Sitting at the back of the classroom

Others, please specify……………………..

Figure 4. Difficulties faced by students when listening to a spoken speech in classrooms

This question’s aim is to identify certain problems faced by students when they

listen to a spoken speech in classrooms. As the results in figure 4 shows, teachers say

that students face many problems when listening to spoken speech in classrooms.
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Students face problem with the “speaker’s accent” with percentage of 76.5% . Also,

41.2% said that students struggle with “speech rate” and poor quality of equipment

hinder their listening . 52.9% of teachers claimed that students can’t understand

“colloquial words”. In addition, respondents said that students’ “intonation and stress”

are problematic for students with percentage of 35.3%. . Furthermore, “density of

information in the video” , “distortion of word boundaries” and “assimilation” are

chosen by 29.4% of teachers as problematic aspects that students face when listening to

a spoken speech. Besides to the previous problems, 23.5% of teachers identified the

“crowded classroom” to be a problem for students , 17.6% said that the “noise caused

from surroundings” also create kind of difficulty and 11.8% said that “sitting at the back

of classroom” makes it difficult for the student to listen well to the spoken language.

Based on the result extracted from this question, according to teachers, students face a

variety of problems when listening to a spoken speech inside classrooms, which means

that students need help to overcome them and progress in their learning process.

Question 7: Do you think teachers must use methods to help students develop their

listening comprehension skill?

a- Yes b- No

Figure 5.Teachers’ attitude toward using methods to help students develop their listening

comprehension skill

The purpose of asking this question is to know whether teachers must use a variety of

methods to help students enhance their listening comprehension skill. Figure 5 indicates
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that 100% of the respondents agreed on the fact that teachers must use a variety of

methods to help students develop their listening comprehension. From The results, it can

be said that teachers are required to help student develop their listening skill through

implementing or creating a method or a tool .

Question 8: Do you think that captions are one way to overcome students listening skill

problems?

a- Yes b- No

Table 3.

Teachers’Attitude toward Using Captions to Overcome Students Listening Skill Problems

The aim behind designing such question is to know whether teachers perceive

captions as a method to overcome students’ listening skill problems.Table 3 indicates that

all of the respondents (100%) said that captions are “good” way to overcome students

listening skill problems. From teacher’s point of view, it is clear that captions can be

handy to overcome problems faced by students when listening .

Question 9: If your answer is “Yes”, to what extent do you find them useful

Options Frequency (N) Percentage (%)

Yes 17 100%

No 0 0%

Total 17 100%



42

a-Very useful b- useful c- somehow d- not much

Table 4.

Usefulness of Captions to Overcome Students’ Listening Skill Problems

Question 09. is asked to see the degree of usefulness of captions to overcome

students’ listening skill problems .From table 82.4% of teachers say that captions are

"useful", while the rest 17.6% says that captions are "very useful". None of them said they

are not useful. It is clearly deduced that captions are helpful in some way to overcome

listening problems.

Section Three: Teachers’Attitude toward Captions Effect on Listening

Comprehension

Question 10: Do you use videos with subtitles inside classrooms?

a-Yes b- No

Usefulness of captions Frequency (N) Percentage (%)

Very useful 3 17.6%

Useful 14 82.4%

Somehow 0 0%

Not much 0 0%

Total 17 100%
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Figure 6 .Teachers’ usage of subtitled videos in classrooms

This question intended to explore whether teachers use captions inside

classrooms or not.Results illustrated in Figure 6 indicate that 58.8% of teachers said that

they do not use captions inside classrooms and 41.2% do. The results clearly indicate that

more than half of teachers do use captions inside their classrooms.

Question 12: If you use subtitles inside classrooms, how often?

a- always b- often c- sometimes d- rarely

Figure 7 . Frequency of using subtitles inside classrooms
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The objective of Question 12 is to know the usage frequency of subtitles by teachers

who use subtitles in classroom. In Figure 7, the findings indicate that teachers (42.9%)

"rarely" use captions while 28.6% of teachers says that they use them "often" and 28.6%

use captions "sometimes". None of the teachers use them "always". It seems that teachers

do rarely use captions.

Question 13: Does using English subtitles in videos help students

A) understand the conversations better

B)guess the meaning of new information

C)understand the feelings and expressions clearly

D)understand the vocabulary, unfamiliar idioms, proverbs, slang and phrases better

Figure 8 .Advantages that captions give to students when they watch videos

The end of this question is to know captions give students certain advantages

according to teachers perspective. As it is shown in figure 8, 70.6 % of teachers agreed

that captions help students “understand the conversation and the vocabulary better,

unfamiliar idioms, proverbs, slang and phrases better”. While 35.3% of them went in

agreement that they help them “guess the meaning of new information” and only 17.6%

said that captions give students the advantage of “understanding the feelings and
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expressions clearly”. Hence, captions give certain privileges to students when they watch

videos.

Question 14: In your opinion, are there any disadvantages of using intralingual subtitles

(captions) in EFL classes?

a- Yes b- No

Table 5.

Teachers’ Attitude toward the Disadvantages of Using Captions in EFL Classes

This question is designed to allow us know if captions do have disadvantages . The

results in Table 5 point out that 41.2% of the teachers said that there are “no disadvantages”

of using captions in EFL classrooms and 58.8% said that there are “disadvantages”.

Question 15: If yes, please suggest some

Question 15 intends to identify some disadvantages when using captions inside

classrooms.

Below are some of disadvantages suggested by teachers:

Captions might hinder information processing when listening , and students may get used

to them. Also , overlying on subtitles may hinder the development of learners’ listening

skill and they are considered as distractions. It seems that despite their positive effect ,

captions also have disadvantages.

Options Frequency (N) Percentage (%)

Yes 10 58.8%

No 7 41.2%

total 17 100%
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Question 16: Do you think that subtitles are suitable for all levels of language

proficiency?

a- Yes b- No

Figure 9. Teachers’ attitude toward using captions for all level

This question aims at knowing Teachers’ attitude toward using captions for all

level . According to figure 9, 58.8% of respondents think that subtitles are “not suitable”

for all levels of language proficiency , while 41.2% said that captions are “suitable” for all

levels. From their answer, teachers have two opposite opinions when using subtitles for

students.

Question 17: if “no” , which level do you think subtitles are suitable for?

a- beginner b- intermediate c- above intermediate

Table 6.

Proficiency Levels that are Suitable to Use Captions for
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The goal behind such question is to know which levels are more suitable to use captions

for .Table 6 results indicates that 47% of teachers said that captions are suitable for

"beginners" and 41.2% said it is suitable for "intermediate" level , while only 11.8% said

that captions are suitable for "above intermediate". it can be seen that captions are more

suitable for both beginners and intermediate levels.

Question 18: Does using subtitles help students to improve their global listening
comprehension ability?

a- Yes b- No

Table 7.

Teachers’ Attitude toward Using Subtitles to Help Students Improve their Global Listening

Comprehension Ability

Levels Frequency (N) Percentage (%)

Beginner 8 47%

Intermediate 7 41.2%

Above intermediate 2 11.8%

Total 17 100%

Options Frequency (N) Percentage (%)

Yes 17 100%
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This question helps to collect data about Teachers attitude toward using subtitles to help

students improve their global listening comprehension ability. As indicated in Table 7,

all of the respondents agree that subtitles help students improve their global listening

comprehension ability. That means, subtitles can be implemented as a pedagogical tool and

teacher should consider using it in EFL classrooms to make the learning process smooth.

Question 19 : Do you encourage your students to watch videos with intralingual subtitling

to improve their self language learning?

a- Yes b- No

Figure 10.Teachers’ attitude toward encouraging students to watch videos with

intralingual subtitling to improve their self language learning

No 0 0%

Total 17 100%



49

This question intends to show teachers’ attitude toward encouraging students to

watch videos with intralingual subtitling to improve their self language learning.

As Figure 10 shows that Most of teachers with the percentage of 70.6% encourage

students “to watch videos with intralingual subtitling to improve their self-learning”, while

the rest 29.4% do not. From this question results, teachers have positive attitude toward the

students using captions on their own to enhance their self language learning.

Question 20: From now on, do you think that teachers should use captions in EFL
classrooms?

a- Yes b- No

Figure 11. Teachers attitude toward using captions in EFL classrooms in the future

Question 20 explores the attitude of teachers concerning the use of captions in EFL

classrooms in the future. As figure 15 shows, 88.2% of the respondents agree that

captions should be implemented inside EFL classrooms and 11.8% believe so. From the

given answers ,the majority of teachers would like to implement captions in classrooms

from now on.
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2.3.1.4.Discussion of the Findings of Teachers’ Questionnaire

Apart from analyzing teachers’ questionnaire, it is clearly deduced that listening

comprehension is very important in language learning process; as 76.5% of teachers said it

is very important. According to Rost (1994) stated, in language classrooms; listening is

crucial since it provides input for the learner. However, it’s a difficult skill to learn.

Videos have a positive result in learning languages since they provide students with

a massive language input which is both authentic and comprehensive (Rokni & Ataee ,

2014). This is confirmed by the findings of question 05 which indicates that videos are

considered a good source for authentic spoken language input. Particularly, 100% said that

videos are good source for spoken language input.

With respect to the results of figure number 6,when students are exposed to English

videos , they face many problems that they need to overcome such as speech rate, not able

to process dense information in the video , unfamiliarity with the speaker’s accent and

many other problems. According Rokni and Ataee( 2014),When being exposed to

audiovisual tools , learners, comprehension and connection of meaning may be limited .

In fact, teachers are recommended to figure out methods to help students overcome

such difficulties such as using captions in videos. In fact, 100% of the participants said

that captions are good way and useful to overcome students listening skill problems

(Table 3 ); which prove Baltova’s claim that audiovisuals enhanced with intralingual

subtitles considered to be a powerful pedagogical tool which can help improve the

listening comprehension skill of EFL learners.

Captions are double edged sword because they help students in many things such

understanding the conversation better and guess the meaning of new information;

however, from analyzing question 14 we can say that captions have some

disadvantages .To be more accurate, 58.8% of teachers said that there are disadvantages.

From the results illustrated in question 15, captions might hinder information processing

when listening , and students may get used to them , which will lead them to not use their
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auditory channel. Also, overlying on subtitles may hinder the development of learners’

listening skill and they are considered as distractions. Furthermore ,it was noticeable from

the results obtained in question 18 that captions are a good pedagogical tool that can be

used in EFL classrooms to help students develop their overall listening comprehension

ability. Hence , the results reinforce the statement of vanderplank ,"despite the fact of

being a distraction and a source of laziness when learning a language, subtitles can be very

helpful for those who are hard of listening "(1988.pp.277).

A careful reading of the findings, the respondents agree that captions should be

implemented inside EFL classrooms (88.2%) . However, the analysis of question 17

revealed that captions can be used only for certain level of language proficiency. These

results are compatible with the study made by Basaran and Kose (2013) on the effect of

subtitles on listening comprehension skill which revealed that low-intermediate students

who watched the videos enhanced with subtitles scored similarly to the intermediate

learners who watched them without subtitles.

2.3.2. Students’ Questionnaire

2.3.2.1. Description of The Questionnaire

A questionnaire was constructed and supervised to collect the needed data from

students. The questionnaire was clear to avoid ambiguity and misunderstanding, and the

participants were asked to thoroughly answer the questionnaire to obtain accurate

information for this studyThe questionnaire reports the obtained data in three sections as

follows:

Section One: Itaims at extracting general information from the students such as their

English level, the importance and difficulty level of listening comprehension according to

them, frequency of using English in their daily life, which language skill they use the most

and how they evaluate their listening skill.

Section Two: Itprovides information about how participants behave toward watching
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videos and the usage of subtitles including haw many times they watch videos per week,

which kind of videos and why they watch them, what type of listening they use when they

watch videos. Also , problems they face when watching English videos inside EFL

classrooms and whether their teachers use subtitles in videos or not.

Section Three: Itpresents students attitude the use captions in videos like, whether they

prefer captions when watching videos, whether captions help them understand videos

better, overcome and adapt with certain difficulties and finally whether they like their

teacher to use captioned videos inside classrooms or not.

2.3.2.2. Administering the Questionnaire

Because there was no direct interaction with the sample students, the researcher

opted for the online communication using internet. The online questionnaire using Google

form was posted on special groups of first-year students on Facebook.

2.3.2.3. Analysis of Students’ Questionnaire

SectionOne: Students’ Background Information

Question 1: How do you evaluate you level of English?

a- Poor b- below average c- average d- above average e-excellent

Table 8.

Students’ Self Evaluation of their English Level

Level of English Frequency(N) Percentage(%)

Poor 2 5%
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The question was designed to know students’ self evaluation of their English level.

As Table 8 indicates, the results showed that 30% of the participants evaluated their level

of English as "below average" , 27.5% rated their English as "average" and 25% rated it as

"above average"; meanwhile, 5% rated it "poor" and 5% "excellent".

Question 2:listening comprehension is a very important skill in second language learning.

Table 9.

Students’ Attitude toward the Importance of Listening Comprehension Second Language

Learning

The goal behind this question is to know the importance of listening comprehension

Below average 12 30%

Average 11 27.5%

Above average 10 25%

Excellent 2 5%

Total 40 100%

Level of agreement Mean

(x)

Mean

Of

agreement

Strongly

Agree

Agree Neutral Disagree Strongly

Disagree

20

(50%)

9

(22.5%)

7

(17.5%)

3

(7.5%)

1

(2.5%)

4.1 Strongly

agree
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skill in second language learning .Table 9 shows that participants strongly agreed that

listening comprehension is a "very important" skill in second language learning with the

mean score of 4.1. 50% of them "strongly agreed" with the statement, 22.5%

"agreed",7.5%"disagreed" with it and 2.5 %"strongly disagreed". According to students’

answers ,listening skill has a significant role in second language learning.

Question 3: Listening is a difficult skill to learn.

Table 10.

Students Attitude toward Whether Listening Skill is Difficult

This questions’ aim is to know how much do students agree with the statement that says

listening comprehension is a difficult skill to learn. Table 10 indicates that the respondents

agree that listening comprehension is a difficult skill with the mean of 4. in terms of

percentages, 55% went for "Agree", 27.5% for "strongly agree" while 7.5% disagreed with

the statement. Based on table 10 , it is agreed upon that this skill is a difficult to learn.

Question 4: How often do you use English in your daily life?

a- Daily b- Weekly c- Monthly d- Never

Level of agreement Mean Mean

Of

agreement

Strongly

agree

Agree Neutral Disagree Strongly

Disagree

11

(27.5%)

22

(55%)

4

(10%)

3

(7.5%)

0

(0%)

4 Agree
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Table 11.

Students’ Frequency of Using English in their Daily Life

This question is designed to provide answers about how often students use English

in their daily life .As shown in Table 11, 75% of the participants use English on a "daily"

basis and 25% used it "weekly". Which means that English language plays an important

role in their life 0such intensive use requires students to develop their language.

Question 5: which language skill do you use the most?

a- Listening b- Reading c- Speaking d- Writing

Table 12.

Students’Most Used Skill

Frequency using English Frequency (N) Percentage (%)

Daily 30 75%

Weekly 10 25%

Monthly 0 0

Never 0 0

Total 40 100%
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Language skill Frequency (N) Percentage (%)

Listening 14 36.8%

Reading 9 23.7%

Speaking 9 23.7%

Writing 6 15.8

Total 40 100%

This question is made to verify whether listening is the most frequent used skill by

students .The results in Table 12 shows that 36.8% used listening skill “most of the time”,

23.7% used “Reading” , 23.7% used “speaking “while 15.8% used “writing” most of the

time. One can tell that listening comprehension is the most used skill by students which

means that it has a significant role in their daily life and rely on it the to get language

input.

Question 6: How do you evaluate your listening skill?

a- Poor b- Below average c- Average d- Above average e- Excellent

Table 13.

Students’ Self Evaluation of their Listening Skill

Level of listening skill Frequency (N) Percentage (%)

Poor 6 15%

Below average 11 27.5%
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Average 20 50%

Above average 1 2.5%

Excellent 2 5%

Total 40 100%

This question’s goal is to show how students evaluate their listening comprehension. In

Table 13 , 50% of the participants evaluated their listening skill as "average", while 27.5%

rated it as "below average" and 15% rated it as "poor". Only 5% rated their skill as

"excellent "and 2.5% “above average”. It seems that almost half of students has a below

average listening skill, while only very few of them has listening skill that is above

average and excellent.

Section Two :Students’ Behavior toward Listening Comprehension and Captions

Question 7:how many times do you watch English language videos per week?

a- Once b- Twice c- Several times d- Never

Table 14.

Students’ Frequency of Watching English Videos Per Week

Options Frequency (N) Percentage (%)

Once 7 17.5%

Twice 9 22.5%

Several times 24 60%

Never 0 0%
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Total 40 100%

Question 7 is asked to know how many times students expose themselves to English

videos per week and to verify how many times students get exposed to videos. From Table

14, participants used to watch videos “several times” per week at 60%.22.5% said that they

watch them "twice per week" , while the rest 17.5% watch them “once”. The answers

reveal that students watch videos several times, which mean that most of their spoken

language input comes from watching English videos.

Question 8: what types of videos do you usually watch?

a- Educational videos b- entertainment videos c- documentary videos d-

others

Figure 12.Types of videos that students usually watch

This question is asked to know which type of videos that students usually watch.

As figure 12 indicates, 82.1% usually watch entertainment videos, 43.6% watch

educational videos and 33.3% watch documentaries. The graph shows also that there

are other genres of videos that students usually watch such as movies, music videos;

make up tutorials, gaming, vlogs, news and interviews with percentage of 2.6%. The

results show that students mostly watch entertainment videos, which indicates that



59

students like to make their language learning more enjoyable and avoid boredom.

Question 9: what is your purpose from watching English videos?

a- To develop your English skills b- To entertain c- Others

Table 15.

Students’ Purpose from Watching English Videos

Options Frequency (N) Percentage (%)

To develop your English skills 23 57.5%

To entertain 12 30%

Others 5 12.5%

Total 40 100%

The above question’s intention is showing students’ purpose from watching English

videos. In Table 15, 57.5% of the respondents stated that they watch English videos in

order “to develop their English skills”, while 30% of watches them “to entertain”. From

the analyses of this question, it is clear that most of students perceive videos as a tool to

develop their English language skills .i.e, English videos do play significant role in their

language learning.

Question 10:What type of listening do you use when you WATCH English language

videos?

A) Discriminative listening(focusing on the listeners, gestures, tone, stress to understand

the conveyed message)
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B) Comprehensive listening ( used to understand the message of the speaker, as when we

attend a classroom lecture or listen to instructions)

C) Appreciative listening (listening for pleasure and enjoyment)

D) Empathic listening(listen to provide emotional support as when we lend a sympathetic

ear to a friend)

E) Critical listening (listen to evaluate a message for purpose of accepting or rejecting it)

Table 16.

Type of Listening Comprehension Used by Student When Watching Videos

Type of listening Frequency (N) Percentage (%)

Discriminative listening 3 7.5%

Comprehensive listening 17 42.5%

Appreciative listening 12 30%

Empathic listening 4 10%

Critical listening 4 10%

Total 40 100%

Question 10 provides answers about the kind of listening comprehension used by

students when they watch videos. Referring to Table 17, “comprehensive listening” is

the most used one by the participants with the highest percentage of 42.5%; followed by

“appreciative listening” at 30% ,and both “empathic” and “critical listening” at

10%.Moststudents’ common aim when they watch videos is to get and understand the

conveyed message very well.
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Question 11:What are the difficulties you face when you listen to a spoken speech in

classroom?

a) Speech rate

b) unfamiliarity with speaker accent

c) Using slang and colloquial words

d) The density of information in the video

e) The noise caused from the surroundings

f) Poor quality of the equipment

g) Distortion of Word Boundaries For example: “Why +choose vs white +shoes”

h) Intonation and Stress

i) Assimilation

j) The crowded classes

k) Sitting at the back of the classroom

l) Others, please specify……………………..

Figure 13.Difficulties that students face when they listen to a spoken speech

Question number 11 intends to show kinds of problems that students face when

they listen to a spoken. From the results in figure 13, 70% of students said that they face

problems with “distortion of word boundaries”, 67.5% face problems to understand
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“colloquial words”. Also, students consider speaker’s “accent” as a problem with

percentage of 62.5% and 57.5% claimed that they struggle with the “density of information”

in the video. In addition, 47.5 % of students also have problems with “speech rate” and the

poor quality of equipment. Meanwhile , 32.5 % said that the “noise caused from

surroundings and crowded classes” hinder their listening and make it difficult for them

when they listen to a spoken speech. Furthermore, “sitting at the back of classroom” is

perceived by 35% of students to be problematic for them when they listen and 25% said

they face difficulties with “intonation and stress” while assimilation is considered as

problem by 20% of students. The participants face a variety of obstacles such as distortion

of word boundaries, using slang, unfamiliarity with speaker accent and speech rate and

many others (cf. Figure. 13) that hinder their listening comprehension process

Question 12: Do your teachers use videos with subtitles in ?

a- Yes b- No

Table 18.

Teachers’Use of Captioned Videos in Classroom

Options Frequency (N) Percentage (%)

Yes 40 100%

No 0 0%

Total 40 100%

This question’ intention is to see if teachers implement captions in their classrooms

or not. It is obvious from Table 18 that teachers do not use captioned videos in the

classroom as all the respondents answered with “no” when they are asked whether teachers

use captions in teaching.
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Section Three: Students’Attitude toward Using Captions in Videos

Question 13: How do you prefer watching videos?

a- With English subtitles b- Without subtitles

Table 19.

Students’ Preferable way of Watching Videos

Question 13 is asked in order to know which type of subtitles students prefer to use

when they watch videos. Table 19 reveals that 87.7% of the respondents watch videos with

English subtitles while the rest or 12.5% watch videos without captions. Captions seem to

have a potent role and that is why it’s used by most of students.

Question 14: Does using English subtitles in the video help you pay attention to the

details of the conversation/speech?

A a- Yes b- No

Table 20.

Students’ Attitude toward Using Captions to Help them Pay Attention to the Details of the

Conversation/Speech

Options Frequency (N) Percentage (%)

With English subtitles 35 87.5

Without subtitles 5 12.5

Total 40 100%
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Options Frequency (N) Percentage (%)

Yes 31 77.5%

No 9 22.5%

Total 40 100%

The aim behind asking this question is to know Students’ attitude toward using

captions help them pay attention to the details of the conversation/speech .In Table 20,

most of the participants at percentage of 77.5% said that captions help them pay attention

to the details of conversation/speech .and the remaining 22.5% said “No”. Captions seem

to increase their attention to the details of conversation/speech.

Question 15:Does using English subtitles in the video Encourage you to learn and help

you to develop your listening comprehension skill?

a- Yes b- No

Table 21.

Students’Attitude toward Using English Subtitles in the Video to Encourage them

Learning and Help them to Develop their Listening Comprehension Skill

Options Frequency (N) Percentage (%)

Yes 38 95%

No 2 5%

Total 40 100%
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This question is put to gather data about whether captions encourage students to

learn and develop their listening comprehension skill. Table 21 shows that 95% of the

participants claim that using English subtitles help them to develop their listening skill

and encourage them to learn English; while, the remaining 5% , claim they do not.

Captions can be used not just as a pedagogical too but also as a motivational factor that

helps develop students listening comprehension.

Question 16: what advantages does captions give you when you watch videos?

a- Understand the conversation better b- guess the meaning of new

information c- understand the feelings and expressions clearly

d- understand the vocabulary, unfamiliar idioms, proverbs, slang and phrases better

Figure 14. Advantages that captions give to students when they watch videos

The present question intends to determine certain advantages that captions give to

students when they watch videos .The respondents’ answers that are summarized in

Figure. 14 which show that subtitles in videos strongly help students understand the

vocabulary, unfamiliar idioms, proverbs, slang and phrases better with percentage of 65%.

Also, 57.5% of student claimed that captions gives them the advantage of understanding

the conversation better and 50% said that captions help them guess the meaning of new
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words while 35% said that captions assist them to understand the feelings and expressions

clearly . Hence, caption makes it easier and enjoyable to watch videos.

Question 17:Do you think English subtitles in the video help you overcome listening

comprehension difficulties ?

a- Yes b- No

Table 22.

Students’Attitude toward Using English Subtitles in the Video to Help them Overcome

Listening Comprehension Difficulties

This question is designed to provide Students’ attitude toward using English

subtitles in the video to help them overcome listening comprehension difficulties .Table

22 shows that most of the participants at the rate of 92.5% claimed that captions help

them overcome listening problems while the rest proportion 7.5% said the opposite. Thus,

from students’ point of view, captions can be used as a helping tool to overcome listening

comprehension problems.

Options Frequency (N) Percentage (%)

Yes 37 92.5%

No 3 7.5%

Total 40 100%
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Question 18: which of the under mentioned problems captions help you to overcome?

a. Speech rate.

b. Strange accent

c. Using slang and colloquial words

d. The density of information in the video

e. The noise caused from the surroundings

f. Poor quality of the equipment

g. Distortion of Word Boundries For example: “Why +choose vs white +shoes”

h. Intonation and Stress

i. Assimilation

j. The crowded classes

k. Sitting at the back of the classroom

Figure 15.Problems that can be overcome when using captions

The aim of this question is to know the problems that can be overcome when using

captions. It seems reasonable to generalize, as the results in figure 15 show, 70% of

respondents said that captions help them overcome the problem of “slang language” ,

65% said that it helps them overcome “boundaries and word distortion” difficulties and
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62% claimed that captions facilitate understanding “strange accents”. Furthermore,

according to participants answer 57.5% said it helps them surmount the difficulty of

“noise caused from surrounding” ,while 45% said it is possible to get over the difficulty

of “information density” using captions. Also, “poor quality of equipment” is claimed to

overcome by 42.5% of the respondents when they listen to videos with captions.

Furthermore, 30% of them said that “sitting at the back of classrooms” and crowded

classrooms won’t become problems when using captions and 27.5% claimed that captions

help them get over the problematic feature of “stress and intonation”; while 10% said that

captions help them with “assimilation problems”. Moreover, 2.5% of students said that it

helps them also overcome other problems such as identify “new words learn new words”

and know “the spelling of some words”. It seems reasonable to say that captions can be

very helpful to overcome certain problems or at least reduce their difficulty level so

students can clearly comprehend.

Question 19: do you like teachers to use captioned videos in classrooms?

a- Yes b- No

Table 23.

Students’Attitude toward Teachers Using Captioned Videos in Classrooms

This question’s main goal is to know students’ attitude toward teachers using

captioned videos in classrooms.The findings in Table 23 indicates that 95% of the

Options Frequency (N) Percentage (%)

Yes 38 95%

No 2 5%

Total 40 100%
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respondents would like their teacher to use English subtitles in videos and rest at the

percentage of 5% didn’t want to. Students seem to be interested in using captions inside

classrooms.

2.3.2.4 Discussion of the Findings of Students Questionnaire

The first thing that can be noticed from analyzing students’ questionnaire is that

listening is very important skill in second language learning. Actually, the participants

strongly agreed that listening comprehension is a "very important" skill in second language

learning with the mean score of 4.1 (cf. Table 9). Such results back up Vandergrift (2011)

argument that listening comprehension is very important because of two main reasons: the

first, because it internalizes therules of language; and the second, because it facilitates the

emergence of other language skills.

At the same time, listening skill is difficult skill to learn according to the results

extracted from table10. In terms of numbers,the respondents agree that listening

comprehension is a difficult skill with the mean of 4. In addition, the results in Table 11

indicate that most of the students expose themselves to English videos several times in

their daily life. Also, listening skill is the most used skill (Table 12 ). Similarly, Wolvin

and Coakley (1988) concluded that both in and out of the classroom, listening

consumesmore of daily communication time than other forms of verbalcommunication.

According to the answers provided from table 15, videos are of a good use to

develop English language skills.Furthermore , most of students seek to understand the

message from the spoken language . As table 16 indicates, comprehensive listening type

is the most used one by the participants with the highest percentage of 42.5%. However,

students face a variety of difficulties such as speech rate , noise from surroundings, and

difficulty of deciphering a lot of information when they watch videos (Figure 13) .

Moreover , most of students use English subtitles in videos (cf.table 19).In fact 87.5%

prefer watching them with English subtitles . From table 21, one can see that 92.5% of

students claims that it helps them develop their listening comprehension skill.
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Furthermore, one can depict from the questionnaire that students consider captions

as one way to overcome listening comprehension problems as shown in table

13 .Accordingly, as Harmer (2007) argued, listening is one way for learners to practice

and learn the correct pronunciation. because if they clearly hear and perceive the spoken

English language, they will obtain listening ability of tone, intonation, stress and sound.

In addition to helping them overcome certain problems of listening

comprehension (figure 13), captions give students many advantages such as providing a

better understanding of the conversation, guess meaning of new information, understand

the vocabulary, unfamiliar idioms, proverbs, slang and phrases better (figure 14). Also,

from analyzing data in table 12 most of the students with the percentage of 77.5% agree

that captions help them pay attention to the details of conversation/speech. Finally , from

students feedback , teachers does not use subtitles inside classrooms as it is shown in table

10 .The fact that teachers doesn’t use captioned videos can be due to many reasons such

as : teachers don’t know how to use them and not accustomed to them ,or they don’t have

the right equipment (Harmer, 2006).Meanwhile, the results in table 15 indicate that the

majority of students (95%) would like teachers to implement this tool in EFL classrooms.

2.4. Putting it All Together

Comparing the results from teachers’ and students’ questionnaire, the following

points can be drawn:

1. Both teachers and students have positive attitudes toward the use of

intralingual subtitles on listening comprehension skill because they are proved

to be beneficial to develop students’ listening comprehension and skill,

overcome different problems and rise students’ awareness.

2. Students aspire to develop their listening skill using this modern tool and

teachers are aware of it its importance and significant role to overcome

listening problems and teachers are ambitious implement it inside EFL
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classrooms.

3. All in all, both attitudes are very similar and share the angle of vision

concerning captions, videos, listening comprehension and how these three

aspects interweave to create a better environment for learning/teaching English

language.

On the light of these findings, the implementation of captions inside EFL

classrooms was proved to be a significant aspect in the process of second language

learning and help students to overcome listening comprehension problems. In this respect,

the following recommendations are suggested:

 Teachers are recommended to frequently include captioned videos in their

classrooms at different stages of course; not only in oral expression classes.

 Teachers are also recommended to pay more attention to students listening

comprehension skill and develop it using different methods. Because it is a

major source for spoken language input and help them develop other skills

such as speaking.

 Teachers need to bear in mind that using captions for beginners can have a

negative effect on students language learning and may hinder. Thus, before

using such tool, teachers must teach students how to use it appropriately for

their advantage.

 With respect to motivation, using such modern pedagogical tool in EFL

classrooms can be motivating students to develop their language skill and

overcome many problems that hinder their language learning process,

particularly in oral expression sessions.

 Last but not least; teachers have to look for other tools and technologies

other than captioned videos to help students develop their listening

comprehension skill.
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Conclusion

As a conclusion, this chapter tackled the practical part of the present study. It dealt

with analysis of the data collected from teachers and students questionnaire and the

discussion of the results and recommendations. The present chapter revealed that teachers

and students have a positive attitude toward using intralingual subtitles in audiovisual

materials to overcome students’ listening comprehension problems. Based on the

advantages that captions can provide, teachers should consider using them inside EFL

classes. Students are also aware of the importance of captions in their language learning

process, which mean that they support the idea of implementing it in classes to make their

learning more efficient. That to say, the findings of this are hoped to serve as a guide to

teacher, curriculum designers and students to gear their classrooms with different tools and

techniques to teach and develop listening comprehension skill.
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Limitation of the Study

Throughout this study, the researcher has encountered some limitation because of

COVID 19 pandemic, the method of the study was completely changed from

experimental to descriptive. Furthermore, it was really a hard task to reach teachers and

students and let them answer the questionnaires. Consequently, it took a long time to

obtain the data.

Suggestions for Further Research

Further researches can be conducted on the effect of captioned videos on other

aspects of language such as pronunciation since they provide students with real authentic

language input.

In addition, other studies can be conducted on the effect of captions on students’

motivation to learn. Since it is considered an enjoyable way to learn and keep students

motivated .

Another experimental study can be conducted on the long term effect of captions on

the development of students listening comprehension.

Another one can be examining the effect of using captioned videos to develop

students speaking skill

Also, another study can examine how captions develop students’ word polygamy

and synonymy.
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General Conclusion

Videos are considered as a good source for authentic language input and maybe the

strongest tool available for the teaching and learning of English especially that, nowadays,

almost everyone is a tech savvy. Teachers and students must use different methods to

develop language leaning in general and listening comprehension in particular.

The present study attempts at exploring the attitudes of both teachers and students

toward the use of intralingual subtitles in audiovisuals to overcome listening

comprehension impediments. This investigation also attempts to validate the hypotheses

which suggest that both teachers and students have a positive attitudes toward using

intralingual subtitles by means of audiovisuals to overcome students' listening

comprehension problems.

This work is divided into two chapters. The first one lays the basic theoretical

foundations; its first section elaborates on the concepts of videos and subtitles and their

implementation within the EFL classroom. The second section tackles thelistening

comprehension aspect and its importance in EFL teaching and learning along with some

major problems that students face when listening. The second chapter, which is devoted to

the practical work, contains the data obtained from the questionnaires distributed to 17

teachers and 40 first year students of the English department at Larbi Ben M’hidi

University along with the discussion of the results. The data obtained reveal that both

teachers and students are well aware of the importance of listening comprehension in EFL

teaching/learning and the need to develop it. Moreover, they have a positive attitude

toward the idea that intralingual subtitles in audiovisuals significantly help students

overcome listening comprehension complications. Hence, this modern tool is considered to

be an important tool for both teachers and students to profit from within the framework of

English teaching and learning. A number of pedagogical implications for those involved

in the language teaching and learning context are accounted for.
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Appendix 01 : Teachers Questionnaire

Dear teacher,

This questionnaire aims at collecting the needed data for a research study.

This Questionnaire investigates teachers’ attitude toward using intralingual subtitles in

audiovisual materials to overcome students’ listening comprehension problems. It would

be very thoughtful to answer this questionnaire thoroughly. Be sure that the information

will be used only for research and educational purposes. Thank you for your collaboration.

Mr kadem Fares

Faculty of letters and languages

Department of English

Larbi Ben M’hidi University

Oum El Bouaghi
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Part One: Listening Comprehension Skill

1. How do you evaluate the first year students’ English level?

Excellent above average average below average

Poor

2. To what extent Listening comprehension skill is important in students language
learning process?

A- Very important B- important C- equally important

D- less important E-not important

3. to what extent do you think that listening skill is difficult to learn

A- Very difficult B- difficult C- somehow D- easy

E- very easy

4. How do you evaluate the students’ listening comprehension level?

excellent above average average below average

Poor

PartTwo: listening comprehension and captioned videos

1. do yo consider videos as good source for authentic spoken input

Yes No

2. According to you, what are the difficulties the students face when they listen to a
spoken speech inside classrooms?

a) Speech rate
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b) unfamiliarity with speaker accent

c) Using slang and colloquial words

d) The density of information in the video

e) The noise caused from the surroundings

f) Poor quality of the equipment

g) Distortion of Word Boundries For example: “Why +choose vs white +shoes”

h) Intonation and Stress

i) Assimilation

j) The crowded classes

k) Sitting at the back of the classroom

Others, please specify……………………..

3. Do you think teachers must use methods to help students develop their listening
comprehension

Yes No

4. Do you think that captions are one way to overcome problems faced by students in their
listening process

Yes No

5. If your answer is yes, to what extent do you find captions useful?

A- Very useful B- useful C- somehow D- not much

PartThree : teachers attitude toward captions in videos

1.Do you use videos with subtitles inside classrooms?

Yes No
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If Yes, how often:

Always Often Sometimes Rarely

1. Does using English subtitles in the video help students: (multiple choices)

A) understand the conversations better

B)guess the meaning of new information

C)understand the feelings and expressions clearly

D)understand the vocabulary, unfamiliar idioms, proverbs, slang and phrases better

3. In you opinion, are there any disadvantages of using intralingual subtitles (captions) in
EFL classes

Yes No

if yes, please suggest some....................................................................................

.................................................................................................................................

4. Do you think subtitles are suitable for all levels of language proficiency?

YesNo

if “No” , which level do you think subtitles are suitable for

b- beginner b- intermediate c- above intermediate

5. Does Using subtitles can help students to improve their global listening comprehension
ability?

YesNo

6. Do you encourage your students to watch videos with intralingual subtitling to improve
their self learning.
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Yes No

7. From now on, do you think that teachers should use captions in EFL classrooms

Yes No
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Appendix 02 : Students Questionnaire

Dear student,

This Questionnaire is intended to collect information to complete a research study.

The purpose of this Questionnaire is to investigate students’ attitude towards using

intralingual subtitles in audiovisual materials to overcome students’ listening

comprehension problems. It would be very thoughtful to answer this questionnaire

thoroughly. Be sure that the information will be used only for research and educational

purposes. Thank you for your collaboration.

Mr kadem Fares

Faculty of letters and languages

Department of English

Larbi Ben M’hidi University

Oum El Bouaghi
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Part One :Background Information

1. what is your English level?

excellent above average average e below average

excellent

2. Listening comprehension is very important skill in second language learning

Strongly Disagree Disagree Neutral Agree

Strongly Agree

3. Listening comprehension is a difficult skill

Strongly Disagree Disagree Neutral Agree Strongly

Agree

4.how often do you use English in your daily life ?

Daily weekly monthly never

5.which skill do you use the most ?

Listening skill speaking skill writing skill reading skill

6.How do you evaluate your listening skill?

excellent above average average below average

Poor

Part Two: Listening Comprehension and Subtitles

1. how many times do you watch English language videos per week?
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Once Twice Several timesNever

b- What types of videos do you usually watch :

Educational videos

Entertainment videos

Documentary videos

Others, please specify……………………..

c- what is your purpose from watching English videos?

To improve your English skills

To entertain

Others, please specify……………………..

4. What type of listening do you use when you WATCH English language videos?

Discriminative listening(focusing on the listeners, gestures,tone,stress to understand the

conveyed message)

Comprehensive listening ( used to understand the message of the speaker, as when we

attend a classroom lecture or listen to instructions)

Appreciative listening (listening for pleasure and enjoyment)

Empathic listening(listen to provide emotional support as when we lend a sympathetic ear

to a friend)

Critical listening (listen to evaluate a message for purpose of accepting or rejecting it)

5.What are the difficulties you face when you listen to a spoken speech?

a) Speech rate
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b) unfamiliarity with speaker accent

c) Using slang and colloquial words

d) The density of information in the video

e) The noise caused from the surroundings

f) Poor quality of the equipment

g) Distortion of Word BoundariesFor example: “Why +choose vs white +shoes”

h) Intonation and Stress

i) Assimilation

j) The crowded classes

k) Sitting at the back of the classroom

Others, please specify……………………..

6. Do your teachers use videos with subtitles in Oral expression sessions?

Yes No

Part Three : Students Attitudes toward Captions in Videos

1.When watching videos, do you prefer watching them:

With English subtitles

with no subtitles

2. Does using English subtitles in the video help you pay attention to the details of the

conversation/speech?
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Yes No

3. Does using English subtitles in the video Encourage you to learn and help you to

develop your listening comprehension skill?

Yes No

4. Does using English subtitles in the video help you:

A) understand the conversations better

B)guess the meaning of new information

C)understand the feelings and expressions clearly

D)understand the vocabulary, unfamiliar idioms, proverbs, slang and phrases better

5 .Do you think English subtitles in the video help you overcome listening comprehension

difficulties ?

Yes No

6. what of the undermentioned problems captions help you to overcome?

a) Speech rate.

b) Strange accent

c) Using slang and colloquial words

d) The density of information in the video

e) The noise caused from the surroundings

f) Poor quality of the equipment

g) Distortion of Word BoundriesFor example: “Why +choose vs white +shoes”

h) Intonation and Stress
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i) Assimilation

j) The crowded classes

k) Sitting at the back of the classroom

7. do you like your teachers to use videos with subtitles in English classes ?

Yes No
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Résume

Les vidéos sont peut-être l’outil le plus puissant disponible pour l’enseignement et

l’apprentissage d’anglais surtout que, de nos jours, presque tout le monde est un

technophile. Les enseignants et les étudiants doivent utiliser différentes méthodes pour

développer le langage en général et la compréhension orale en particulier. La présente

étude tente d’explorer les attitudes des enseignants et des étudiants à l’égard de l’utilisation

des sous-titres intralinguaux dans les audiovisuels pour surmonter les obstacles à la

compréhension orale. Cette étude tente de valider les hypothèses qui suggèrent que les

enseignants et les étudiants ont une attitude positive concernant l’utilisation des sous-titres

intralinguaux au moyen de l’audiovisuel pour surmonter les problèmes de compréhension

auditive des étudiants. Ce travail est divisé en deux chapitres. Le premier pose les bases

théoriques; sa première section développe les concepts de vidéos et de sous-titres et leur

mise en œuvre dans le contexte de la classe. La deuxième section aborde l’aspect

compréhension orale et son importance dans l’enseignement et l’apprentissage d’anglais,

ainsi que certains problèmes majeurs auxquels les étudiants sont confrontés lorsqu’ils

écoutent. Le deuxième chapitre, qui est pratique, contient les données obtenues à partir des

questionnaires distribués aux enseignants et étudiants du département d’anglais de

l’Université Larbi Ben M’hidi et la discussion des résultats. Ces derniers révèlent que les

enseignants et les élèves sont bien conscients de l’importance de la compréhension orale

dans l’enseignement/apprentissage d’anglais et de la nécessité de la développer. De plus,

ils ont une attitude positive à l’égard de l’idée que les sous-titres intralinguaux dans

l’audiovisuel aident considérablement les étudiants à surmonter les complications de

compréhension orale. Par conséquent, cet outil moderne est considéré comme important

dont les enseignants et les étudiants peuvent tirer profit dans le cadre de l’enseignement et

de l’apprentissage d’anglais. Un certain nombre d’implications pédagogiques pour les

personnes impliquées dans le contexte de l’enseignement et de l’apprentissage des langues

ainsi que certaines limitations qui ont entravé l’étude sont prises en compte, ainsi que

quelques suggestions pour des recherches futures dans ce contexte.
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