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Abstract 

 

The present research attempts to evaluate the way culture is introduced in the Algerian middle 

school, in particular the third-year textbook My Book of English. The study focuses on identifying 

the cultures integrated in the content of the textbook.  The main concern of the present study is to 

figure out what are cultural components covered in My Book of English textbook,  how they 

presented , and to what extent they help in teaching  the target culture and developing pupils’ 

cultural competence? The study is conducted through an analytical approach based on qualitative 

data using an adapted checklist to evaluate the textbook in terms of adequacy and suitability of 

cultural information presented. The results indicate that different cultures were presented; including 

local, target and international cultures with dominance of the mother culture. Furthermore, the 

results revealed that cultural components are inadequately presented as insufficient cultural 

knowledge in many sequences is clearly noticed. The findings also show that the textbook provide 

pupils with an artificial picture about how the English language is used in different contexts by its 

native speakers which do not help in developing their cultural skills. The absence of proverbs, 

songs, and games..etc in the textbook which might have helped teachers to introduce the culture 

efficiently and motivate pupils to develop their cultural competence. On the basis of these results, 

some recommendations have been suggested that would help in re-considering the way local and 

target culture are presented in English textbooks. 
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General Introduction 

� The Statement of the Problem 

Foreign language teaching is a complex process in which the teacher is qualified to decide upon the 

instructional procedures and materials to make it more effective than it is. It can be easily claimed 

that textbooks are the heart of this process; they play a great role in English Language Teaching 

(EFL) classrooms. Hutchinson & Torres (1994) consider the textbook as an almost universal 

element in English Language Teaching (ELT), millions of copies are sold every year and numerous 

aid projects have been set up to produce them. No teaching/learning situation, it seems, is complete 

until it has its relevant textbook. Language and culture are closely related, learning a foreign 

language certainly involves learning its culture.  

To be communicatively competent, learners require to understand the culture, it is extremely 

important that textbooks include culture as an important component. This phenomenon often 

presents a dilemma for English teachers because of the tasks designed or the materials selected as 

they represent in most of the cases an inappropriate input for pupils to develop the culture skill. On 

the one hand, they have to maintain the pupils’ understanding of their mother culture, its values and 

national identity. On the other hand, they have to make them understand the culture of the native 

speakers of English in order to make the English language learning comprehensive. That is to say, in 

addition to the linguistic knowledge, cultural knowledge should be introduced and developed. In this 

way, learners not only achieve effective communication in the target culture but foster their 

knowledge about their own culture as well as the target one.  

Talking about the cultural context of the adopted ELT textbooks, there are consistent efforts to keep 

language and culture in a contextual link. The necessity of integrating culture teaching in EFL 

classes has been long recognized but what kinds of cultural information should be taught is still a 
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confusing problem. It has always been emphasized that without the study of culture, teaching a 

foreign language is inaccurate and incomplete.  

To this concern, English language education, in Algeria, has seen a set of reconsideration within the 

competency based approaches which focus on cultural elements embodied in the newly designed 

textbook for the third-year middle school level. The present research is conducted to analyse and 

evaluate the way both mother and target cultures are introduced in English textbooks in Algerian 

middle schools for the purpose of cheeking the suitability of the materials taught in meeting the 

objectives set by the ministry. 

� Aims of the Study 

The main objective of this study is to examine the way culture is introduced in teaching English in 

Algerian; to precise in third-year middle schools English textbook. On that account, the main aims 

in this research are: 

1- To identify the cultures integrated in the content of My Book of English textbook. 

2-  To investigate the type and the distribution of the cultural components throughout My Book 

of English textbook. 

      3- To show the adequacy and suitability of cultural components covered in My Book of English 

textbook. 

� Research Questions 

This research is conducted to answer the following questions: 

1. What are the cultural representations introduced in the My Book of English textbook? 

2. How are the cultural components represented in the My Book of English textbook? 

3. To what extent do the cultural components presented in My Book of English textbook 

help in teaching culture and developing pupils’ cultural competence? 
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4. Research Methodology 

To meet the objectives of the topic under investigation the evaluation of the textbook, a descriptive 

analytical approach based on qualitative data is used. As far as tools of research are concerned, the 

researcher opted for an evaluation checklist as the only means for gathering data. The checklist 

adopted in this study is the one suggested by Kilickaya, which provide criteria for a detailed 

textbook analysis based on asking appropriate questions and interpreting their answers covering 

the criteria of topics related to culture and the way they are introduced in the third-year middle 

school textbook. Actually, the textbook is examined from the cultural perspective tracing the 

different cultural components presents throughout the textbook sequence by sequence and page by 

page.  

The reasons behind selecting this textbook are twofold. First, it is a new textbook introduced by the 

ministry of education; i.e, evaluating this textbook is of a paramount importance  for helping 

teachers in using such a material to achieve the designed objectives. Second, third- year is an 

adequate level to equip pupils with some cultural package that would contribute in developing their 

cultural, linguistic and communicative competence. 

5. Structure of the Dissertation 

The present study consists of two chapters: the first one represents the theoretical background of the 

research and the second one presents its practical part. For chapter one, it is divided into two 

sections: the first one introduces the definition of ‘Textbook Evaluation’; it discusses the role of 

textbooks and the different types of evaluation besides evaluation checklists. Section two deals with 

the definition of the concept ‘Culture’ as a key term in the study, highlights the relationship between 

language and culture, and considers the importance of teaching culture in addition to the history of 

culture teaching and different approaches to it besides culture in textbooks. Chapter two is devotedto 
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the evaluation of the textbook underlying culture. It presents the analysis of the data and  the results 

of the study along with some recommendations. 
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Section One: Textbook Evaluation 

Introduction 

Language teaching/learning is a complex process that depends on different interconnected factors. 

Among those factors is designing suitable textbooks which are regarded as an important material 

that represent the contract between the two agents, teachers and learners. Textbooks offer guidance 

for teachers asthey provide a syllabus for them to follow in teaching a subjectand they support 

students and helpthem in learning different concepts of that subject. 

Textbook evaluation is an important concern so that textbooks suit the learners’ needs and teachers 

reach the objectives of their course. This evaluation is done depending on specific criteriasuch as the 

cultural content. This section deals with the definition of ‘Textbook Evaluation’, the role of 

textbooks in addition to the types of textbook evaluation. 

1.1. Definition of Textbooks 

Textbooks are the heart of any language teaching course, they are learning materials used in 

teaching/learning processes; they play a great role in both teachers’ professional lives and learners’ 

everyday lives. A textbook’s definition, according to Richards & Schmidt (2002) is a book on a 

specific subject used as a teaching/learning guide. Speaking about books used in lessons, the term 

“textbook” is commonly referred to as “course book” (cited in Benmati, 2008, p. 185). 

In his glossary of terms, Tomlinson (2011) defines a course book as “a textbook which provides the 

core materials for a course. It aims to provide as much as possible in one book and is designed so 

that it could serve as the only book which the learners necessarily use during a course. Such a book 

usually includes work on grammar, vocabulary, pronunciation, functions and the skills of reading, 

writing, listening and speaking”(p. xi). 

Thus, the textbook is a key component in most language courses because it serves as the bases for 

much of the language input that learners receive and the language practice that occurs in a 
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classroom. Furthermore, the term “textbook” includes books made and published for educational 

purpose or even any book used as a help tool in the classroom context, they are intended to serve 

several groups of users which include teachers and learners. Generally speaking, they are used as 

important instruments for transmitting values, skills, and even attitudes to the younger generations 

(Lappalainen, 2011). 

1.2. The Role of Textbooks 

The role of textbooks in EFL classes has been emphasized over and over. Hutchinson and Torres 

(1994) propose that textbooks serve as an agent of change, this condition happens for several 

reasons. First, textbooks become a basis for negotiation. That is to say, textbooks allow negotiation 

between all related parties which further create a framework for the management of the lesson. 

Second, textbooks offer a flexible framework in which informed choices can be made by teachers. 

Third, textbooks lead to the teacher development in the sense that they require teachers to be 

creative in using textbooks in the classroom practices. 

On the other hand, textbooks are seen to provide two kinds of roles in language teaching. 

Allwrightlists two functions of textbooks in the classroom. The first view, called a deficiency view, 

sees that textbooks as a means used by teachers to ensure that the syllabus has been covered by 

using appropriate tasks and activities. The second view, commonly known as a difference view, sees 

that materials are carriers of decisions best made by parties other than teachers because of different 

expertise (as quoted in Richards and Renadya, 2002, p. 81). 

In general, the role of textbooks in language teaching and learning has been summarizedby 

Cunningsworth (1995) in the following points: 

• A source of activities for learners’ practice, and communicative interaction. 

• A reference and most trusted source. 

• A syllabus that guides the language source. 
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• A resource for self-directed learning or self-access work. 

1.3. Textbooks in Algeria 

When it comes to teaching EFL, the textbook issue would be considered as an important topic in 

countries like Algeria since English is a foreign language which is first introduced to pupils through 

textbooks. 

The middle school system includes four levels of studying (4 years), and in each level there is one 

textbook for English as a foreign language. EFL teachers and learners are supposed to cover a 

different textbook during each level. As mentioned earlier, the current study is concerned with the 

EFL textbook “My Book of English” which is designed for Middle school Third level. 

EFL textbooks have seen huge changes in terms of contents, objectives, and form in order to 

correspond with the knowledge required from learners. Before 2000, EFL textbooks were conceived 

mostly as grammar textbooks because at that given time, the EFL teaching/learning goals were 

linguistic ones “to study language meant to study grammar theory in most cases.”(Bublik, 2011, p. 

9). There were many examples of textbooks designed under the product curricula, product-based 

syllabi and Grammar-Translation Method. But authors cannot be blamed for this methodical 

approach, since learners were not expected to use it in real-life situations. 

Today the situation is completely different. EFL is virtually everywhere and learners can be in 

contact with it through many sources such as the radio broadcasting, the television, the internet and 

also face to face contact. Grammar, linguistic structures, and translating sentences grammatically is 

not enough because it is important to develop the four integrated language skills in addition to 

communicative, cultural goals which are central to the language teaching/learning process. 

The recent circumstances of EFL education suggest that EFL textbooks must ensure that they are not 

only suitable, but also capable of helping both teachers and learners to realize the pedagogical goals 

for the nowadays EFL curricula and syllabi. So after the reforms, the target textbooks of English are 
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issued by the National Curriculum Committee of the Ministry of National Education, relying on the 

Competency-Based Approach (CBA). 

1.4. Advantages and Disadvantages of Textbooks 

The present title lists some of the Pros and Cons of EFL textbooks, they are as follows: 

• Textbooks provide a readily available reference of EFL materials for teachers to focus on 

rather than having their own energy dispersed by preparation of teaching materials. 

• They can provide a blueprint of how lessons shall be conducted. 

• They serve as a tool to motivate and stimulate the EFL teaching and learning. 

• They can enhance the learning of language and make it more effective. 

• They allow for carefully planned and systematic presentation of the syllabus and explain 

more curriculum guidelines. 

• They are particularly useful for guiding inexperienced teachers of how to deliver their 

lessons in terms of communicative and intercultural ways. 

• They can be extremely valuable EFL device, especially in situations where motivating 

authentic materials are difficult to compile in EFL classroom context in an organized manner 

especially in the Algerian secondary school setting. 

• They are of numerous benefit also for learners, they can act as a reference point for them to 

check their progress, keep track of their development, as a tool for revisions of previously 

taught items as well as familiarize them with the new items that will be taught so, and they 

can also potentially save learners from teachers’ incompetency and deficiencies (Lawrence, 

2011, p. 6-7). 

With the many advantages of textbooks, they also have the following disadvantages: 
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• The overuse of textbooks may develop in many teachers a heavy habit of reliance on them 

and therefore, become uncreative. The latter situation may lead to an adverse situation in 

which the teacher “teach the book” rather than teaching the language itself and its culture. 

• Learners may dislike the content in the textbooks and they may feel that it is too limited and 

imposed to them. Consequently, they may associate EFL classroom with boredom. 

• Normally, it is the teacher responsibility to direct the learning process instead of the 

textbooks which should be used just as a helping tool. 

• Teachers should work out the best ways to use their textbooks in the sense of integrating 

their own contribution, but they should never let the textbooks use the. Textbooks must be at 

the service of teachers and learners, not their masters. 

• The role of textbooks should not be overestimated. An EFL does not need to be taught 

strictly only with a help of textbooks, there are plenty of other materials that can be used. 

• Not all textbooks are good and the teacher must know how to choose the most suitable one 

for him. Some textbooks may not be appropriate for many reasons and EFL teachers must 

take into consideration a lot of factors. For example, learners’ age, interests, knowledge, 

needs and others (Richards, 2011, p. 225). 

1.5. Textbook Evaluation 

1.5.1. Definition of Evaluation 

Brown (1995) defines evaluation as “the heart of the systematic approach to language curriculum 

design is evaluation: the part of the model that includes, connects, and gives meaning to all other 

elements” (p. 217). Evaluation should be regarded as an integral component of curriculum and 

syllabus design, it is the most important step that helps to validate and determine the success of all 
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previous stages. In its broad sense, evaluation is viewed by Genesee (2001) as a process whereby 

information is collected, analyzed and interpreted. 

1.5.2. Textbook Evaluation 

According to Tomlinson (2003),textbook evaluation is “a procedure that involves measuring the 

value (or potential value) of a set of learning materials” (p. 15). That is, textbooks evaluation is a 

tool that is used to determine the efficiency or value of a textbook, it helps assign value to what 

teachers are using to teach and what learners are using to learn. Textbooks influence what teachers 

teach and to some extent how students learn (McGrath, 2002). 

1.5.3. Types of Evaluation 

There are many different types of materials evaluation. Ellis (1997) distinguishes two types of 

materials evaluation: 

A Predictive Evaluation is designed to make a decision regarding what material to use. Teachers 

who are required to carry a predictive evaluation determine which materials are more suitable to 

their purpose. Once the materials have been used, further evaluation may be conducted to find out 

whether the materials have worked out for them, and this type of evaluation is called Retrospective 

Evaluation. 

Another classification was made by Tomlinson (2011), he advocated three types of materials 

evaluation: 

Evaluation can be pre-use and therefore focused on prediction of value. It can be 

whilst-use and therefore focused on awareness and description of what the learners 

are actually doing while the materials are being used, and it can also be post used and 

therefore focused analysis of what happened as a result of using the materials(as cited 

in Shameen, 2011, p. 58). 

 

1.5.3.1. Pre-use Evaluation 
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It involves making predictions about the potential value of materials on people who use them. This 

type of evaluation is very important in the process of materials selection. For instance, McGrath 

(2002) has emphasized the relationship between pre-use evaluation and  materials selection 

indicating that “the emphasis in much that has been written on materials evaluation in therefore 

rightly on what we might call pre-use evaluation in relation to course book selection” (p. 14). 

1.5.3.2. Whilst (in)-use Evaluation 

It measures the value of materials while using them or while observing them used. It is more reliable 

than pre-use evaluation since it makes use of measurement rather than prediction (Tomlinson, 1998, 

2003). This category has a special significance since it provides applied linguists/teachers with 

information that help them to “determine whether it is worthwhile using the materials again, which 

activities work and which do not, and how to modify the materials to make them more effective for 

future use” (Ellis, 1997, p. 37). 

1.5.3.3. Post-use Evaluation 

It is the most important and valuable type of evaluation because it can measure the actual effects of 

the material on the users and provide reliable information (Tomlinson, 2003). This category may be 

the most useful evaluation since it is conducted after the participants have had reasonable time using 

the materials. Moreover, this type is helpful and useful for identifying the points of strength and 

weakness that emerge over a period of using the course books (Cunningsworth, 1995). 

1.5.4. Criteria for Textbook Evaluation 

Richards (2001) stressed the importance of the teaching/learning situation to evaluate materials; 

“evaluation can only be done by considering something in relation to its purpose” (p. 2). He believes 

that it is the teaching/learning situation which determines the suitability of language teaching 

materials. In other words, a textbook may be suitable in one situation because it matches its needs. 
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Yet, the same textbook put in a different situation may not match its requirements and thus it would 

be judged as unsuitable. 

Richards (2001) suggested the following issues which need to be taken into account before any 

textbook evaluation: 

• The role of the textbook in the program. 

• The role of the teachers in the program. 

• The role of the learners in the program. 

Furthermore, a number of factors are worth investigating. These factors depend on the particular 

teaching/learning situation and can help generate appropriate questions for textbook evaluation, they 

include program factors, teachers factors, learners factors, content factors and pedagogical factors. 

Similarly, Cunningsworth (1995) suggests four criteria for textbooks evaluation: 

• Textbooks should match the learners’ needs and the aims and objectives of the 

course. 

• They should help the learners use the language effectively for their own purposes. 

• They should facilitate the learning process. 

• They should be regarded as a support for learning, thus they mediate between the target 

language and the learners. 

1.5.6. Textbook Evaluation Checklists 

Sheldon (1988) views that textbook evaluation “...is fundamentally a subjective rule of thumb 

activity, and that no neat formula, grid or system will ever produce a definite yardstick...” (p. 245). 

According to him, textbook evaluation is subjective, and no one set of criteria can fit all situations. 

Consequently, a large number of researchers in the field developed their own criteria depending on 

which textbooks are evaluated. 

1.5.6.1.Definition of Checklists 
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        McGrath (2002)views that checklists are systematic in a way that they can guarantee that all 

elements judged important are taken into account. They are cost effective which helps analyse data 

in a relatively short space of time; information is recorded in a format that is convenient for 

purposes of comparison between competing materials; they are explicit and categories are clear to 

all those concerned by evaluation. Similarly, Stufflebeam (2001) defines checklists as “valuable 

evaluation devices when carefully developed, validated, and applied. A sound evaluation checklist 

clarifies the criteria that at least should be considered when evaluating something in a particular 

area; aids the evaluator not no forget important criteria; and enhances the assessment’s objectivity, 

credibility, and reproducibility”. That is to say, Checklists are important evaluation tools which, if 

soundly designed, offer advantages that can be listed in terms of helping to clarify the criteria to be 

measured, of increasing the objectivity of the evaluator, of enhancing the validity of the findings, 

and of facilitating the evaluation process. 

1.5.6.2.Models of checklists 

        Several researchers have developed checklists as a tool to judge the worth and effectiveness of 

textbooks, some of these checklists are the following: 

• Sheldon’s Checklist 

        Sheldon (1988) introduced a checklist that involves two major categories: factual details and 

factors. The factual details deal with the title of the textbook, the author, the publisher, the price, the 

level, the physical size, the length, the target skills, the target learners, and the target teachers. Some 

of the factors that may be involved in a study are: Rational, Accessibility, Authenticity, 

flexibility...etc. 

• Ur’s Checklist 

        Ur’s (1996) criteria for textbook assessment set out to find whether: 

� Objectives are explicitly stated and implemented in the material. 
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� Appropriate visual materials are available. 

� Interesting topics and tasks are available. 

� Instructions are clear or not... and so on. 

• Kilickaya’s Checklist 

        Kilickaya (2004) offers set of question to evaluate the cultural content of a textbook. He 

introduces the following guidelines:  

1. Does the textbook give any information, instruction or suggestions about how the 

cultural content may be handled? 

2. Does the textbook adress specific learners or are there any characteristicts of the learners 

that the textbook adresses to? 

3. Do they include a variety of cultures or just specific ones such as British or American 

culture? 

4. Do they represent the reality or the TC? 

5. What subject do they cover? Are these specific to the TC? Are there any topics that 

might not be suitable for the learners in classroom settings? 

6. What are the cultural and social groups represented? What kind of people are there? Are 

there any stereotypes? 

7. Does the textbook include any generalization about the culture? Does it inform the 

audience of the fact that what is true of the parts is not necessarily true in other parts? 

8. Is the cultural information presented with comments such as being good or being bad? Or 

is it presented without comments? 

9. Are there illustrations? If so, are these appropriate to the learners’ native culture? 

10. Would additional information be necessary to explain them or are they self-explanatory? 
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11. Would a teacher using this textbook needs specialized training to be able to use it or is 

there enough information given? 

12. What are the learners supposed to do with the cultural information in the textbook? 

13. What is your overall view of the cultural content as well as the whole textbook? 

Conclusion 

To conclude, textbooks not only seem to be the main source that guides and helps teachers to 

convey knowledge to learners in an easy and organized way, but also plan the learning setting for 

students. Thus, textbook evaluation is an important process due to the great role that textbooks play 

in EFL teaching/learning. Numerous models were adapted and developed to asses textbooks’ 

cultural content since it is essential for learners’ language proficiency. 
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Section Two: Language and Culture 

Introduction 

Generally speaking, cultural competence which involves the knowledge of the conventions, 

customs, values, beliefs, and symbols of another country is an important part of foreign language 

learning. Recently, teachers focus on incorporating the teaching of culture into the foreign language 

curriculum as a fifth skill. Foreign language teaching/learning would seem senseless if students do 

not know about either their own culture or the target one and people who speak the target language 

or the country in which it is spoken.  

The relationship between language and culture has always been an important subject of foreign 

language teaching/learning research. Hence, the teaching of culture in foreign language classes 

should always be present. In fact, foreign language teaching is foreign culture teaching, and foreign 

language teachers are foreign culture teachers. Only if culture is integrated in language teaching, the 

whole teaching/learning process would be complete. Therefore, it is necessary to introduce culture 

in EFL textbooks since they serve as basic sources of knowledge. 

This section presents definitions of culture, its types, the relationship between language and culture, 

and the importance of culture in language teaching.  It also deals with the history of teaching culture, 

different approaches to it. In addition, it discusses culture in textbooks. 

 

1.2.1. Definition of Culture 

Culture is a difficult term to be defined as the word “culture” has not one meaning since it can mean 

different things to different people and in different contexts (Nieto ,2002);hence, it is impossible to 

give a standard definition of it. Culture is connected to food, holidays, lifestyle...etc; however, it can 

be restricted to these meanings because culture is a combination of behaviours, beliefs, values, 

customs as well as symbols that a group of people accept and share  generally without thinking 
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about them, and that are passed along by communication and imitation from one generation to the 

next. 

Earlier on, Taylor (1971) gave the first definition of culture as “That complex whole which includes 

knowledge, belief, art, morals, law, custom, and any other capabilities and habits acquired by man as 

a member of society.”(p.1). To state it differently, the concept culture is related only to society and 

norms acquired by man within his social group, it teaches us how to think, interact with those 

around us and how to view our world.  In the same vein, Hall (1977) argued that “there is not one 

aspect of human life that is not touched and altered by culture” (p.14). In other words, culture 

dictates how we interact with and react to the world around us and it gives us a sense of belonging. 

Till now, linguists have had many kinds of definitions about culture; each has its own focus in one 

particular aspect. In this context, Byram (1989)defines culture as “the whole way of life of the 

foreign country including but not limited to its production in the arts, philosophy and high culture in 

general” (p.15). 

Later on,Samovar et al (2000) defined culture as “the deposit of knowledge, experience, beliefs, 

values, actions,attitudes, meanings, hierarchies, religion, notions of time, roles, spatial relations, 

concepts of the universe, and artefacts acquired by a group of people in the course of generations 

through individual and group striving” (p.36). This is a descriptive definition that tries to cover 

everything about culture including the aspect of nonverbal communication. Similarly, Yule (2006) 

defined culture as a social knowledge that members of the same social group acquire unconsciously. 

It is building assumptions about things and people in the real word, which means that people 

belonging to the same social group share the same ideas and assumptions. 

Although the above-mentioned definitions are given from different angles, culture is everything 

about and to the human being; it is shared, learned, transmitted, integrated with ways of life, deep in 

beliefs, values, and social norms. Besides, culture is dynamic and changeable. 
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1.2.2. Types of Culture 

Hall (1976) distinguishes between big “c” culture and small “c” culture, he developed the Iceberg 

analogy of culture. If the culture of a society was the iceberg, Hall reasoned that there are some 

aspects which are visible, above the water, but there is a large portion hidden beneath the surface. 

The former is related to the civilization and society’s contributions to the world such as architecture, 

food...etc, whereas the latter refers to the social life, family institutions, values, customs, and leisure 

activities...etc of a given society. 

1.2.3.The Relationship between Language and Culture 

The close relationship between language and culture has been generally accepted and stressed in the 

language education field. Risager (2006) considers culture as a component and a part that cannot be 

separated from the language. She adds that linguistic production and practise is a way of cultural 

practice since language is always embedded in culture. On the one hand, language is used to express 

people’s cultural thoughts, beliefs and to communicate; on the other hand, culture is imbedded in the 

language. Brown (2000) offered a precise description on the relationship between language and 

culture “A language is a part of culture and a culture is a part of language; the two are intricately 

interwoven so that one cannot separate the two” (p.177). 

Accordingly, applied linguists and language teachers have become aware that a foreign language 

can rarely be learned without addressing the cultural background and context in whichit is used. 

Byram (1989) believes that language is a tool to express speakers’ knowledge and perception of the 

real world. Thus, it reflects their cultural concepts and values. He added one cannot learn a language 

and neglect its culture because speaking a language means expressing its culture, exchanging a 

language embodies a particular way of thinking and living. Moreover, Kramsch (1998) identified the 

ways how language and culture are bound together by indicating that people use language to express 

facts and ideas but also to reflect their attitudes which are gradually developed through the way they 
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live in communities. Language symbolizes cultural reality because people view their language as a 

symbol of their cultural identity, in other words, by their accent and vocabulary, speakers draw a 

social importance, pride, historical, and cultural unity by using the same language as the group they 

belong to. Therefore, this inseparable relationship between culture and language is always taken into 

account when English teaching and learning are discussed. 

All in all, Language is bound up with culture in different ways, Kramsch (1998) put three links 

between language and culture. First, language expresses cultural reality, in other words, language 

expresses speakers’ beliefs, points of view and assumptions about the real world. People from the 

same social group use words which express common experiences. Second, language embodies 

cultural reality. That is to say,the members of the same social group create experience through 

language, they give meaning to it through the way they interact with each other either with verbal 

aspects like face-to-face conversations, speaking on the phone or non verbal ones such us gestures. 

For example, the way of sending a message creates meaning that members of the same society 

understand. Thirdly, language symbolizes cultural reality. Language itself is seen as a cultural value, 

it is through language that speakers identify themselves as members of the same social group having 

the same culture. 

1.2.4. The Importance of Culture in Language Teaching 

There is a general agreement that culture should be introduced and taught in EFL courses because 

cultural competence in an integral part of foreign language learning. Basically, knowing the 

conventions, customs, and lifestyles of the target country plays a great role in foreign language 

teaching/learning. In fact, Valdes (1986) insisted that it is impossible to ignore or avoid teaching 

culture when teaching language since they are inseparable (Harrison, 1990). Moreover, according to 

Byram (1989), cultural awareness is very important in language teaching because it contributes to 



Chapter One:Theoretical Background  

 

21 

language proficiency; consequently, any language curriculum should include whether implicitly or 

explicitly elements of its culture. 

One fundamental aim of foreign language teaching is to develop students’ ability to communicate 

effectively and appropriately in different situations. Thus, teaching culture is undoubtedly needed 

because “language use has its own social grammar of rules, settings, rules of speaking, and norms of 

interpretation” (Kramsch, 1998, p.10). Littlewood (2000) confirmed that the learner needs to use 

language as a means to achieve immediate communicative needs. In this situation, functional 

effectiveness and appropriateness are needed more than structural accuracy and correct grammar 

rules. Besides, in order for learners to communicate inter-culturally they must know the historical 

and geographical facts about both the target society and theirs; to illustrate, the name of the capital 

city and the geographical features. 

For instance, it is necessary for learners to know what is acceptable and what is considered as 

unacceptable in some social situations like phone conversations, face to face interactions, and rules 

of greetings and so forth (Corbett, 2003). Moreover, Harrison (1990) argued that culture is present 

in every piece of talk or discourse. Although foreign language teachers ignore teaching culture, it is 

present since the first day of classes. The simplest example to take is the way in which people greet 

each other. The differences are made in selected expressions, in who may be called by first names, 

or surnames, in formal greetings, casual greetings. These are certainly not universal and can be a 

good introduction to the culture of people who speak the language. It is important to say that every 

lecture must include cultural elements which would surely enhance the learning process (Harrison, 

1990). 

In this respect, Pullen and Lee (2009) argued that the target language culture has to be present in the 

language course especially if the two cultures, that of the L1 and that of the L2 are far from each 

others. They assert that the language learners need to develop not only their grammatical 
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competence but also their communicative skills in order to allow an accurate language use to take 

place. This could only be achieved if the social and cultural issues of the L2 are present in the 

language course. 

Byram and Rasager (1999) added four different aims for the teaching of the cultural aspects in 

language class. Firstly, language learners would develop an understanding of their own cultural 

identity. Secondly, the learners would develop intercultural understanding, i.e., the similarities and 

differences among cultures. Thirdly, it helps the learners to acquire a critical attitude towards the 

target cultural issues. Finally, introducing these issues to language learners would develop their 

tolerance and motivation to learn the language. 

Tomalin & Stempleski (1993, pp. 7-8), modifying Seelye’s (1988) ‘seven goals of cultural 

instruction’, may provide the importance of teaching culture. According to them, the importance of 

culture teaching can be summarized under the following: 

• To help students to build a strong identity by learning about their mother culture. 

• To help students to act appropriately in everyday situations and to use appropriate 

common gestures. 

• To give students the opportunity to learn about another countries’ customs, food, 

marriage, politics...etc. 

• To stimulate students’ curiosity about the target culture and to motivate them to learn 

the target language. 

• To help students to understand that social variables such as age, sex, social class, and 

place of residence influence the way in which people speak and behave. 

• To recognize/interpret the major aesthetic monuments of the target culture, including 

architecture, literature and the arts. 

1.2.4. History of Teaching Culture 
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        In 1918, the British council “Modern Studies” was the first to stress the need for culture 

teaching. The council emphasized “the need for culture knowledge of a country and its people as 

parts of second language education.” (Stern, 1992, p. 205). Before 1960, history, art, literature of the 

target culture were stressed to be taught; however, in 1960 the emphasis shifted to an 

anthropological approach terns of everyday lifestyle. This view was introduced first by Brooks 

(1964) whoemphasized an anthropological approach to the teaching of culture and stressed the 

importance of teaching the culture of the target language. He points out that: 

Language is most typical, the most representative, most central element 

in any culture. Language and culture are not separable; it is better to see 

the special characteristic of a language as cultural entities and recognize 

that language enters into the learning and use of nearly all other cultural 

                      elements (as cited in Kumaravadivelu, 2008, p. 92). 

 

        Since then, many educators (Seelye,1984; Valdes, 1986; Kramsch, 1998) have stressed the 

importance of introducing cultural aspects in language teaching. These scholars have offered ways 

of incorporating culture into language teaching. However, it is only in the 1980s that scholars 

contributed successfully to language learning and culture. In other words, they started to see it as a 

variable that affects the learning process either positively or negatively. For example, Byram et al 

(1994) argue that language is used in social situations and exchanges. Thus learners’ attitudes, 

feelings, and motivations towards the target language and its speakers as well as the culture of that 

language will affect the way learners interpret and respond to the input to which they are exposed. 

That is to say, these effective variables will determine the rate and degree of second language 

learning. 

        Byram (1989) noticed that culture in second and foreign language learning has a “hidden” 

curriculum; it is always introduced implicitly in language teaching because it represents the 
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speakers’ knowledge and assumptions about the world. Communication competence incorporates 

the appropriate use of language which is a part of language. Indeed, cultural awareness has strongly 

emphasized as a significant aspect of language learning as stated in the department of education and 

sciences: 

  A growing awareness of the people who speak the language of study 

                          in intrinsic to the learning of it (....) without the cultural dimension, 

successful communication is often difficult: comprehension of even 

                         basic words and phrases (such as those referring to meals) may be 

partial or approximate, and speakers and writers may fail to convey 

                         their meaning adequately or may even cause offence (as cited in Byram, 1989, p. 4) 

 

        Researchers in the field of language education use different terms to refer to the field of 

teaching/learning about a foreign culture, for example ‘cultural studies’ are used to specify “any 

information, knowledge or attitudes about the foreign culture which is evident during foreign 

language teaching” (as cited in Byram, 1989, p. 72) 

        The variety of names that are attributed to the field of culture teaching are partly the result of 

difficulty of conceptualizing the field of culture teaching and partly an indication of the diversity of 

national traditions concerning what is to be taught. In other words, what is the appropriate content 

for a culture teaching course. This view is sustained by Hinkel (1999, p. 1) who states that: 

Even within the exploration and the teaching of language, the term 

culture has diverse and disparate definitions that deal with forms of 

 speech acts, rhetorical structure of the text, social organizations, and 

knowledge constructs. Culture is sometimes identified with notions of 

                         personal space, appropriate gestures, time, and so forth. 

1.2.5. Approaches of Teaching Culture 
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        Vallete (1986) stated that it is not easy to find good techniques for teaching culture. Though, 

many educators gave some practical ones such as: culture capsules, culture assimilators, mini-

drama, genuine materials, and role playing. 

1.2.5.1. Culture Capsules 

        Culture capsules are one of the best known methods for teaching culture. This concept was 

developed by Tylor & Soremson (1961) who define it as “short minute presentation that focuses on 

one minimal difference between the target culture and native culture of the student (pp. 5-10). That 

is to say, the learner is asked to present an explanation about an aspect in the foreign culture such as 

greeting, cuisine...etc. The explanation is followed by or incorporated by comparing and contrasting 

information about students’ mother culture. It is preferable to use audio-visual materials to support 

the effectiveness of the lecture. 

1.2.5.2. Culture Clusters 

        It was developed by Meade & Morain (1973) as a combination of two or three capsules in one 

related theme. In this method, the teacher acts as a narrator to guide his students. For example, a 

culture cluster about grades and their significance to university students could contain the capsule 

how a grade point average is figured, plus another about what kind of decisions are affected by 

person’s grade point average like being accepted in graduate study, receiving scholarship, getting a 

better job...etc. 

1.2.5.3. Culture Assimilators 

        It is based on the assumption that as the learners think about and analyse the intercultural 

interactions provided from real experiences, they would gradually understand the target culture 

values. In this method, students read a description of an incident where one person from the target 

culture interacts with people from the home culture. Then, four possible interpretations of the 

meaning of the behaviours or words of the target culture are given; every student should choose one 
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of the four options he thinks the most appropriate. Another stage consists in having a discussion 

with the teacher why some options are correct or incorrect (Wang, 2000). Culture assimilators are 

good methods for helping students to learn about cultural information and inter-cultural 

communication. 

1.2.5.4. Mini-drama   

        Mini-drama consists of three to five episodes in which misunderstandings are portrayed. 

However, additional information is available with each episode, but the cause of misunderstanding 

does not appear until the end. After each part, the teacher asks his students about the meaning of the 

actions and words of the characters, so they make judgments about the play characters. Mini-dramas 

would work better if they deal with highly emotional issues. (Seelye, 1993, p. 70-73) 

1.2.5.5. Genuine Materials 

        Authentic sources provide students with actual access to the target culture and help them to 

engage in authentic cultural experience, so that they can use the language effectively in different 

situations (Rivers, 1987).   Mramsch (1993) argues that besides using pictures, rialia, slides, and 

other visual aids which help to reach both comprehension and communication in foreign language 

classrooms, it is efficient to use multimedia materials. These help learners to explore the target 

culture and enable them to discuss and negotiate the meanings of that culture. Moore (2003) points 

out that exposing students to authentic sources is the most effective way of teaching culture. She 

adds that high school teachers conducted experiments that revealed useful uses of other strategies 

such as proverbs, songs, and films. 

        Corbett (2003) points out that it is not necessary to use authentic materials as members of the 

target culture. However, they act as evidence about how the target culture operates in real situations. 

He goes on arguing that it is effective to compare home magazines with foreign ones to discover 

how each culture constructs new values. 



Chapter One:Theoretical Background  

 

27 

1.2.5.6. Role Playing 

        After learning about ways of addressing different people in the target culture, learners have to 

play a role in a way that background information on the situation are given in advance. For instance, 

to practise apologizing, arguing, and asking, students are given the following information: 

Student A: you have asked for a food and the server brought a different one. 

Student B: are you sure that you brought what the customer has ordered. 

(Cortazzi & Jin, 1999, p. 199) 

        According to Kramsch (1993), cultural awareness can be reached through role playing. That is, 

learners would learn how to cope with similar situations through adopting the speaking style of the 

target culture in different contexts. 

1.2.6. Goals to Teaching Culture 

        As described earlier in the previous section, culture was present in a way or another in the 

different approaches and methods for language teaching, and this makes it evident that the study of 

language cannot take place without the study of culture. 

        Kramsch (1993) stresses that cultural awareness and the learning of a second culture can only 

aid to the attaining of second language proficiency (Hinkel, 1999, p. 6). 

        Furthermore, Seelye (1988) has suggested six instructional goals for teaching culture. 

According to him, culture teaching should have the following goals: 

• Goal 1- Interest: The student would show curiosity about the target culture and empathy 

toward its people. 

• Goal 2- Who : The student would recognize that role expectations and other social variables 

such as age, sex, ethnicity...etc affect the way people speak and behave. 
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• Goal 3- What : The student would realize that effective communication requires discovering 

the culturally conditioned images that are evoked in the minds of people when they think, act 

and react to the world around them. 

• Goal 4-Where and When: The student would realize that situational variables and 

convention shape behaviour in important ways. 

• Goal 5-Why: The student would understand that people generally act the way they do 

because they are using options their society allows for satisfying basic physical and 

psychological needs. 

• Goal 6-Exploration: The student can evaluate a generalization about a given culture in 

terms of the amount of evidence substantiating it, and have the skills needed to locate and 

organize information about a culture from the library, a mass media, people, and personal 

information. (Seelye, 1997, p. 25). 

1.2.7.Dimensions of Culture Teaching 

        There was a big disagreement in what to include in a cultural course. Culture with small ‘c’ 

which focuses on teaching the daily routines and people’s lifestyle, or culture with big ‘c’ and thus 

teaching the major artistic products of the culture like literature, art and the like? To simplify the 

issue, Risager (2007) argues that the cultural dimension of culture teaching may take different 

shapes or appearances. But generally speaking three types of dimensions can be distinguished: 

1.2.7.1. TheContentDimension 

It is concerned with the thematic content of teaching. It has to do with the themes and issues that 

bring the learner in contact with the target language counties, the foreign culture and its people. In 

other words, the content dimension would consider historical, geographical, political, economic...etc 

information. 

1.2.7.2. The Context Dimension 
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       It deals with language in context and the appropriate use of language in different social 

contexts; as this varies in different social groups and cultures. Thus it stresses the socio-cultural 

knowledge and competence that learners should have to use language in diverse situations in a 

correct way. This would consider rules of turn taking and forms of politeness. 

1.2.7.3.The Poetic Dimension 

      It deals with “aesthetic, poetic uses of language in both written and spoken form”. This 

dimension would focus on aesthetic and literary use of language. 

1.2.8. Culture in Textbooks 

        Foreign language textbooks serve as a guide for language teachers. It is necessary that 

textbooks provide a systematic and comprehensive cultural perspective for both teachers and 

learners. Before 1950, textbooks were designed to serve linguistic purposes, containing grammatical 

rules, isolated sentences...etc. However, from 1950 the context, everyday life, and the nature 

environment of the target culture have been gradually introduced. This means that culture in foreign 

language textbooks is getting more important in the field of language teaching. 

        Although there is usually a cultural content within textbooks (via pictures, texts, 

biographies...etc), this latter vary in their approach to culture; depending on their cultural content, 

textbooks can be classified according to how language and culture are related to each other. 

According to Dannets, Dubin, Lezberg (1986, cited in Skopinskaja, 2003, p. 41-42), foreign 

language textbooks can be classified in terms of their cultural content into two different types: One 

dimensional and Two dimensional textbooks. 

To the first group, belong textbooks that focus on the target culture and leave few possibilities for 

comparison, unless the teacher asks a question such as: “this is what Americans do. What do you 

do?” 
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    On the other hand, two dimensional textbooks encourage intercultural understanding, they treat 

cultural related themes from both comparison and contrast between the target and source culture. 

On their view, Corttazi and Jin (1999, p. 204-210) distinguishes further between three types of 

textbooks depending on the cultural information presented: 

• Textbooks based on the source culture. 

• Textbooks based on the target culture. 

• Textbooks aimed at international target cultures. 

        All in all, in order for foreign language textbooks to be efficient, the cultural information 

included in them should be correct, recent, and clear (visual aids should be included). In addition, it 

is observed that teachers are free in selecting the teaching materials, they usually turn to additional 

teaching materials when textbooks do not meet their expectations. In the same vein, Byram et al 

(1994) summarize the role of teachers, having the ability to experience and analyze both the home 

and the target culture. 

Conclusion 

All in all, any language user needs to understand some social and cultural knowledge about the 

target language in order to use it in real life contexts. In addition, teaching a language is not based 

only on its linguistic features but also its cultural features. Otherwise, the teaching/learning process 

would be a useless activity. Culture integration has a great effect on the learners’ language 

proficiency, it also raises their interest and motivate them to learn that language. In fact, it is the 

teachers’ responsibility to make students familiar with the target culture and teaching culture is 

massively dependent on textbooks. That is, EFL teaching is useless without teaching its cultural 

features, not only because of its effect on the language proficiency of the learners, but also to raise 

their interest and develop a positive attitude towards others who are different linguistically and 

culturally.
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Chapter Two:Material Evaluation 

Introduction 

Since culture is an important component in the teaching/learning process, it is extremely important 

that it should be included in EFL textbooks. This chapter sheds lights on the research design of the 

study, it aims to collect data needed in order to evaluate the effectiveness of Third-year middle 

school English textbook in terms of presenting cultural components to answer the research question. 

It describesthe methodology adopted along with the tool used to collect the data (an evaluation 

checklist), and the procedure followed in the analysis.  It also presents the findings of the evaluation 

and a discussion of results. Finally, it provides a list recommendations and pedagogical implications.  

2.1.Research Methodology 

In this study, a descriptive analytical approach isused as it is suitable for the topic under 

investigation textbook evaluation. In fact, the evaluation of My Book of English focuses on the 

treatment of the cultural content included within the textbook. To achieve the aims of the research, 

qualitative data were obtained throughout a constructed checklist. Basically, as a research tool, the 

researcher relied only on  an evaluative checklist that have been adapted and altered to meet the 

research aims from Kilickaya checklist (2004). The adapted checklist was based on the previous 

mentioned checklists aims at identifying the cultural components presented in this textbook( 

frequency of occurrence, way of presentation and level of difficulty in understanding).Due to the 

pandemic and the lockdown that the country is facing, no questionnaire or interviews with middle 

school English teachers were conducted. 

 

2.2. Procedure of Analysis 
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Using the adapted checklist illustrated in Appendix01, the researcher examined the whole textbook 

sequence by sequence for the sake of identifying the cultural components and their adequacy and 

suitability in meeting the objectives set. In fact, the researcher went through textbook page by page 

tracing   cultural components covered and determining to what extend the target and mother culture 

are present in the textbook. 

2.3.Presentation ofMy Book of English Textbook 

2.3.1. General Information of My Book of English Textbook 

Table 1. 

General Information about the Textbook My Book of English 

Criteria Textbook details 

Title My Book of English 

Authors Tamrabet Lounis, Chenni Abdelfetah, Samara Abdelhakim, 

Boukri Nabila 

Publisher ONPS (Office Natioanal des publication scolaire 2017) 

Level of proficiency Middle School, Year Three 

Price 245.74A 

 

My Book of English is designed for third-year Middle school pupils. The background of the front 

page takes both blue and orange colors, it includes many photographs representing the Algerian 

culture and nature. In fact, each picture represents the title of the presented units within the book 

where there are four main units. At the top of the page, one can read the name of the country “The 

people’s Democratic Republic of Algeria” and that of the Ministry of National Education in Arabic 

language. The name of the textbook My Book of English is right at the top of the photographs, it is 

written in bold letters. “Intermediate Education, Year Three” is written just beneath the name of the 
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textbook in Arabic and it is written “MIDDLE SCHOOL YEAR THREE”in English at the very 

bottom of the page. The background of the back page is in blue, it is empty containing only the logo 

of the printing office, the price of the textbook and copy right information written in small font in 

Arabic and ‘CASBAH Editions’ in English, at the very bottom of the page. 

 

Figure 01.My Book of English front and back covers 

2.3.2. The Structure of My Book of English Textbook 

        The textbook consists of 160 pages, the first page contains general information about the 

textbook. In the middle of the page, the name of the book, the level, and the names of textbook 

designers are clearly stated .The book map is the opening of the textbook which is presented on page 

04 where one can find the summary of each teaching sequence divided in terms of communicative 

objectives and linguistic objectives: language forms and pronunciation (Figure 02). Then, it is 

followed by the content of the textbook which is presented on pages 05and 06, in addition to the 
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presentation of the lessons of a sequence which takes place on pages 07 and 08.The four teaching 

sequences which shape the body of My Book of English textbook extend from page 09 to 146. Each 

sequence spreading over almost 35 pages, it deals with a specific theme around which all the 

teaching activities revolve. 

 

Figure 02.Book map of My Book of English textbook 

 Then, a list of basic irregular verbs and a trilingual glossary are placed at the end of the 

book. Specifically on page 147, there exists a long list of irregular verbs classified in a table. Finally, 

the section of the trilingual glossary, extends from page 148 to 159, provides words that are related 

to the themes covered in the four sequences presented in three languages; English – Arabic , and 

French (Figure 03).The glossary contains 286 words are classified alphabetically. Among these 
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words, there exist some culture-bound words such as: culture, world heritage, rituals, preservation, 

lifestyles…etc. 

 

Figure 03.The first page of My Trilingual Glossary 

2.3.3. The Content of My Book of English Textbook 

        As mentioned before, the sequences of the textbook are represented in the book map that 

provides a detailed description of the content of the textbook and its objectives. The following table 

contains the themes of the four sequences: 
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Table 2. 

Themes in My Book of English Textbook 

Teaching Sequence Theme 

Sequence 1 Me, my abilities, my interests and my personality 

Sequence 2 Me and lifestyles 

Sequence 3 Me and the scientific world 

Sequence 4 Me and my environment 

 

 Concerning the structure of the sequences, on the front page of each sequence,one can find 

photographs that represent the title of the sequence. Moving to the next page, one can find the note 

of project which explains what the pupils are asked to do at the end of the sequence. All sequences 

in this book contain the following eleven lessons: 

� I listen and do 

� My pronunciation tools                                                  

� I pronounce  

� My grammar tools 

� I practice 

� I read and do 

� I learn to integrate 

� I think and write 

� Now, I can 

� I play and enjoy 

� I read for pleasure 
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Figure 04.Presentation of sequence 

‘I listen and do’ is the first section with which each sequence begins; it consists of the listening 

skill tasks. ‘My pronunciation tools’ is the second section, it focuses on teaching pronunciation and 

spelling words through rules. These words might be difficult to pronounce for pupils transcribed 

phonemically. ‘I pronounce’ follows it; here, one find tasks to revise the pronunciation that have 

been taught previously. ‘My grammar tools’ is the fourth section, it contains grammatical rules. 

The next section is entitled ‘I practice’, it consists of tasks about topics related to the theme of each 

sequence, and one can find pictures, texts and questions through which the pupils gain new 

information. ‘I read and do’ is the sixth section, it is full of texts that the pupils are supposed to 

read and do tasks. ‘I learn to integrate’ is the next section where the pupils learn to combine 
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information and write a small article. ‘I think and write’ is the eighth section in which there are 

tasks where the pupils learn to write by reading texts and following instructions. ‘Now, I can’ is like 

an assessing section where we find a table that helps pupils to evaluate what they learned from each 

sequence. ‘I play and enjoy’ is the section before the last one, it consists of games that pupils enjoy 

playing, take a break, and learn from them at the same time. Finally, ‘I read for pleasure’ is the 

eleventh and last section in every sequence; where there exist texts full of new information that 

pupils discover, learn, and do tasks in relation to them. 

2.4.The Evaluation of My Book of English Textbook 

The evaluation of ‘My Book of English’ textbook would show how both the mother and target 

cultures have been introduced in third -year middle school curriculum. In addition, it will explore 

the four sequences and will attempt to analyze the way cultural content is represented in each 

sequence. The third year textbook in chosen mainly for the reason that pupils have already studied 

two years at the middle school where they acquired vocabulary, grammar,…etc. At this level, it is 

necessary to expose them to cultural knowledge in order to complement the linguistic one. 

2.4.1. Sequence One  

As mentioned previously, the first section opens with a photograph presenting the title of the 

sequence (Me, My abilities, my interests and my personality) with some representative emoji faces 

which are related to the objectives of this sequence. 
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Figure05.Sequence one 

� My First Term Project 

On page 10, pupils are asked to do a project in which they choose a traditional musical instrument, 

they write an article about it (with photos) and they send it to the press to raise pupil’s awareness of 

the importance to preserve this part of Algerian cultural heritage. In this way, pupils know about 

their mother culture and they are aware of the importance of preserving it. 

       A careful examination of the Figure 06, one can easily deduce that no target cultural 

components are presented. 



Chapter Two :                                          Material Evaluation 

 

42 

 

 

 Figure 06.The first term project 

� I listen and do 

On page 11, pupils are supposed to listen to definitions of different words and circle the right word 

(Task 01).In task 02, pupils are asked to match each definition with the right picture. The words 

((Sudoku, Anime, Sudoku) and pictures clearly illustrate a foreign culture (neither the mother nor 

the target).Similarly, task 03 introduces the same foreign culture represented in the picture of the 

little boy “Enzo” in his room.  In this task, students are asked to fill in a card of his profile which 

gives the pupils insights about Japan and interests of people living there(see figure 8). These 

elements are also highlighted in the pictures on page 12. 
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Figure07.Sequence 01: I listen and do 

Moving to page 13, pupils are provided with pictures and maps and they are asked to listen to the 

BBC radio interview and fill in two teenagers’ profiles, a boy from Niger and a girl from Peru. Of 

course the audio track along with the pictures would give pupils information about both Nigerian 

and Peruvian people and their interests. (Figure 08). Here, foreign cultures Nigerian and Peruvian 

cultures are highlighted together with the English culture demonstrated in BBC radio over page 14 

and15. 
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Figure 08.Listening tasks of sequence01 

Tasks on page 16 are in a form of conversations in which the characters are given the names: Nadia, 

karim, Ali, Karima; these names clearly refer to people living in Algeria, which represent an 

Algerian cultural symbol (task 18, Figure 09). These conversations (dialoges) aim at equipping 

pupilswith the different expressions of formality and informality (Task 21, Figure 09). Such 

expression refelcts the  rules of English language usage. 
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Figure 09.Converstaion tasks on sequence 01 

� I practice 

        Moving to page 24, a written passage entitled I’m fond of Algerian Musicis placed on the 

topunder which there exists a map of Algeria. Different cities are located in the map (Algiers, 

Annaba, Oran, Tlemcen, Batna, Biskra, Ouargla, Djanet, tamanrasset,...etc). In addition,different 

musical instruments drown around the map each with its name beneath it (Task1, Figure 10). In this 

task, pupils are asked to match each musical instrument with its georaphical lacation. In this task, 

mother culture is clearly presented as it  helps students to discover a part of the Algerian heritege 

illustrated in the some musical instruments (respectively, in task 04 on page 25). Page 26 maintains  

the same idea in a different way throughpictures of people playing musical instruments and a list of 

musicians. In this task, another aspect of the national culture is illustrated with Algerian traditions 

that are clearly introduced in the customs of the musicians and the instruments they are playing on. 
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Figure 10.I practice: sequence 01 

Conveying more information on the Algerian culture, the pictures on page 28 are introduced to  

creat an Algerian context that help students to use the English languge to express themselves.Instead 

of presenting an authentic context, a home culture  context is introduced. The pictures are rich with 

cultural signs including the school architecture; the names of the middle schools represented in each 

picture are written in Arabic, such as Moufdi Zakaria’s Middle school, .the Algerian flag hangs over 

these middle schools; the pupils are wearing the Algerian school uniform. In addition, peoples’ 

clothes in the street; the men with traditional “Khashabia” and the women wearing the Kabyle dress. 

Moreover, the building architecture that represnts the Sahara with the palms (Figure 11). 
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Figure 11.Other tasks of practice: sequence 01 

� I read and do 

 As far as reading is concerned, two texts are presented on page 30 and 31 about the Algerian 

‘Mohamed Farah Djeloud’ a boy who was awarded the first prise of the Arab Reading Challenge 

Competition. By such texts, they enourage pupils not only to have interests and work to achieve 

their dreams, but to look in the national culture and history for idols rather than foreigners.   

This is clearly stated by this sentences “My dream is to become a great scholar, like Abdulhamid Ibn 

Badis” (page 31) and illustated in the picture of Mohamed holding the Algerian flag in his hand. 

Both the picture and the famous man, Abdulhamid Ibn Badis, who played a great role in his culture 

represent good insights about the mother culture ( Figure 12). 
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Figure 12.I read and do:sequence 01 

        Going to pages 34, 35 and 36, pupils are introduced to more national cultural elemnts as they 

are exposed to a picture of the Imzad musical instrument, a text which is entitled ‘Save the Imzad’, 

another  picture of Dar Imzad in Tamanrasset.,“Save the Imzad’ is an association tha aims at 

contributing to the preservation of the Imzad as an expression of the Tuareg Culture and Identity. 

Dar Imzad is a Home for Ancestral Culture. It is mentioned in the text that there exist three schools 

that provide training in Imzad in Algeria. Morover, more Imzad cultural information is introduces in 

through pictures of imzad class, teachers and students in addition to their names such as: Alamine 

Khoulen, Poet Boukiyass, Chtima Bouzid and their customs. All these would lead pupils to know 

more about the Tuareg culture and learn about the importance of preserving culture ( Figure 13). 
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Figure 13.Other tasks of I read and do: sequence 01 

� I read for pleasure 

On page 43, pupils are introduced to foreign cultures through pictures of famous foreign peoples and 

some of their wise quotes. For example, the American physicist ‘Albert Einstein’, the English writer 

and poet ‘Rudyard Kipling’, the Chinese philosopher ‘Confucius’ and finally, the Greek philosopher 

‘Aristotle’. Consequently, pupils will benefit and learn a lot of new things during this lesson. In 

other words, reading and learning about the achievements of wise people from different cultures and 

countries (Figure 14). 

 

 

 

 

 



Chapter Two :                                          Material Evaluation 

 

50 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 14.I read for pleasure 

        More importantly, there is an extract adopted from a site on page 44 which explains the 

Intangible Cultural Heritage. It is written: 

(...) Cultural heritage does not end at monuments and collections of objects. It also includes 

traditions or living expressions inherited from our ancestors and passed on to our descendants, such 

as oral traditions, performing arts, social practices, rituals, festive events, knowledge and practices 

concerning nature and the universe or the knowledge and skills to produce traditional crafts. 

(...) The importance of intengible cultural heritage is not the cultural manifestation itself but rather 

the wealth of knowledge and skills that is transmitted through it from one generation to the next (...) 

        This above text would surely lead the pupils to understand culture and other deciplines that are 

related to it; target culture as an iluustration. 

 

2.4.2.Sequence Two 
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             The second sequence is full of cultural elements as the title indicates “Me, and my 

lifestyles”.The front page of this sequence contains many photographs that represent the theme of 

the sequence and reflect the cultural heritage of Algeria. Each photo represents the lifestyle of a 

particular region. These photos not also represent people wearing traditional colothes, but also some 

of their customs including traditional games such as jackstones (kroud), swing (jaalaila), rag doll 

(arayass)..etc. 

 

 

Figure 15.Sequence two 

� My Second Term Project 

To start with, the project of the second sequence (on page 46) introduces cultural information to 

pupils, they are asked to search the internet to find information about trendy teenage clothes, 

fashionable hairstyles, games, music, food,..etc. In countries from different continents. Then, they 
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are asked to compare them with trends in their country and report the results to their classmates.This 

would surely lead them to compare and contrast the Algerian culture with other cultures. It also 

broadens their cultural horizon and understanding of these different cultures (Figure 15). 

 

Figure 16.The second term roject 

 

� I listen and do 

Going to page 48, pupils are introduced to the English culture through the interview that they are 

asked to listen to. The interview is about an English girl called Jenny who is interviewing her 

grandmother Elizabeth for a school about the old days due on “Grand parents Day”. In  Task 01, the 

target cultures is highlighted through cultural information presented to illustrate her grandmother’s 

lifestyle. In addition to  the picture of an English farmhouse in the next task (Figure 17). 
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Figure 17.I listen and do:Sequence two 

 

         Moving to page 49, pupils are asked to answer their partners’ questions about their 

grandparents’ old days (daily routine) and they exchange roles to act out the dialogue (Task 05). 

This is a very useful activity in teaching culture because doing this, pupils will compare the two 

different lifestyles of their mothers culture and the target culture ( presented the previous task). 

Consequently, they  can understand  the specificity of every. 

        Furthermore, there exists a list of clothing items (beret, blouse, shawl, heahat,..etc) and pictures 

representing them on page 50. Pupils are asked to match each item of clothing with its 
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corresponding picture. Within these pictures, there are two pictures of Qeen Elizabeth II ( a symbol 

of the british society) in which she is wearing two different styles. In the picture on the left, she puts 

on a headscarf which is an insight of the Algerian culture. In the other picture on the right, she puts 

on a cap (hat) which represents the target culture (Figure 18). 

 

Figure 18.I listen and do: sequence 02 

Another interview between Jenny and her grandmother is introduced to pupils on page 51. They are 

discussing  games of now and then. For instance, girls used to play with rag dolls, hide-and-seek, 

hopscotch and skipping rope. On the other hand, boys played with marbles or toys from wood. 

However, they use their phones, tablets and laptops to play video games. In Task 14, pupils are 

asked to match each game with its correspondant picture.  
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 Figure 19.Task 14I listen and do: sequence 02 

In this way, pupils would compare the old traditional games with nowadays games and they will 

understand how culture changes through time with the developmenet of technology. Accordingly, 

pupils should be aware  that  the world is becoming  a small village which can increase  their 

comprehensin of some international cultural aspects.  

           This point is further explored on page 52 where pupils are given four pictures of board games 

and the are asked to match each one with its name. Chess, Monopoly, Draughts and Scrabble are 

famous  social games from foreign cultures. That is to say, foreign culture is present in Task  17 

(Figure 20). 

 

Figure 20.Task 17: sequence 02 
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Still with target culture, pupils are exposed to lists of school wear of both Jenny and her 

grandmother (Task 18 on the next page 53). After they listen to an audio track (interview), pupils are 

asked to tick the boxes next to the wear item of each person. In another task, they are given pictures 

of the previous uniform items (gymslip, blazer, trousers,..etc) and they are asked to match each 

picture with its name. 

On the same page  (p.54), in Task 20 pupils are supposed to listen to an interview and fill in the gaps 

with the names of school itemsand in the next page Task 22, they are asked to answer questions 

about boys’ and girls’ wear in their country (Algeria) to shape a complete dialogue that they will 

perform exchanging roles. These tasks introduce pupils to their mother culture (the Algerian 

culture). 
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Figure 21.Other listening tasks of sequence 02 

� I practice 

        More importantly, on page 66 there is a text that revolves around the Roman Cuicul “Djemila”. 

On the other hand, there is a picture of the Roman theatre “Djemila” on the very botom of the page 

(Figure 22). Since Djemila is a small historical mountain village in Algeria where some of the best 

preserved Roman ruins are found, the Algerian culture is clearly introduced in this page. That is, 

pupils would explore how their culture started because history is the product of culture. 

 

Figure 22.I practice: sequence 02 

In addition, pictures that are represented on page 67 show tools that were used in the past and others 

that are used nowadays. This clearly show pupilshow culture is changable. In other words, people 

invent new things which change culture(Figure 23). 
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Figure 23.I practice: Task 03 

        Again, page 69 is full of Algerian cultural aspects, it includes pictures of traditional dresses 

from different regions in Algeria. For instance, the traditional dress “Jebba Naili” from Djelfa & 

Bousaada, the traditional dress “Katefa Mahrouja” from Constantine, and the traditional dress 

“Benouar Staifi” from Setif. In the next task, there are descriptive texts that give more information 

about these dresses. This would surely lead pupils to know more about their mother culture through 

exploring Algerian traditional wear in occasions and the same time learn how to speak about these 

traditiona as part of their identity (Figure 24). 

        Moreover, Task 13 on page 71 represents the names and pictures of traditional Algerian dishes 

such as Algerian pancakes (ghraief, baghrir, Korsa), couscous (taam, naama, kusksi, barboucha)..etc 

with a traditional tool used in cooking called ‘El Mehras’, pupils are asked to write the name of each 

in its corresponding box (Figure 24). By introducing all these information,  pupils learn to value 

their mother culture and proudly talk about it. 

Turning the page, there is a list of texts describing the previously mentioned dishes. These two 

pages (71 & 72) provide pupils with information about the Algerian culture. 
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Figure 24.More practicing tasks on sequence 02 

� I read and do 

On pages 73 & 74 two reading passages were suggested, onetalks about Setif and the second one 

aboutConstantine (Figure 25). The former, presented information on Setif  in the past, whereas the  

latter describes magnificient city of Constantine. 

 

 



Chapter Two :                                          Material Evaluation 

 

60 

 

 

Figure 25.I read and do: sequence 02 

 

� I think and write 

In this activity, pupils are introduced to pictures on pages 77, 78 & 79 which represent Setif and 

Constantine about 100 years ago and today. They are asked to organise a photo and postcard 

exhibition with accompanying captions and short descriptive ove and narrative texts like the 

previous ones (on pages 73 & 74)comparing life in some algerian cities about a hundred years ago 

and today (Figure 26). Another aspects of culture is seen in the differences in the achitecture that 

which reflects the  changes over time. 

Since geography is the stage upon which the drama of human culture is played and it draws the 

limists of culture,These are good insights about the Algerian culture. 
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Figure 26.I think and write: sequence 02 

More importantly, pupils are asked to fill in an interview card on page 76. The interview consits of 

information about pupils’ grandmothers such as daily routine, food, table manners, clothing..etc.  

Pupils have seen this interview in previous tasks but it was related to the target culture; however, 

this one is about their mother culture. This task would make them unconciously compare and 

contrast both cultures and see the differences between both of them. 

� I play and enjoy 

        Moving to page 81, pupils are introduced to traditional Algerian children’s games: swing 

(jaalaila), jackstones (kroud), back to back (al-kourkba), rag doll (arayass)..etc followed by their 

pictures. They are asked to write the name of each game next to its corresponding picture. This task 

represents the Algerian culture through the way children are dressed and the games they are 

playing(Figure 27). 
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Figure 27.I play and enjoy: sequence 02 

 

2.4.3.Sequence Three 

This sequenceis about inventions in the field of science and technology. The front page of sequence 

3 consists of photographs repesenting inventions such as the computer and the memory card, in 

addition to old scientists and inventors. This figures clearly relates to the tittle of the sequence “Me 

and the Scientific World”. 
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Figure 28.Sequence Three 

� I listen and do 

Different Algerian scientists  were introduced to pupils  to enrich their knoweldge (p.85 and p. 86). 

Pupils  are asked to fill the ID card and iterviews as a listening comprehension tasks (Figure 29). 

Further tasks on some technological inventions  made by Alegerian scientits are presented on page 

86 (Figure 29). 

 

Figure 29. I listen and do 
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        Moving to page 87, there are pictures of the previously mentioned inventions and pupils are 

asked to match each one with its corresponding picture ( Figure 30). In addition to the previous 

mentioned asked that emphasize the contibution of Algeria in the international technological 

contributions, this task also shows the informatization in Algeria . In the same line of thoughts, Task  

13 and Task 15 reinforces the concept of Algerian contribution to the field of technology.  On the 

same page,  Tasks 17, 19 and 22 presented the Arabic culture. 

 

 

Figure 30.I listen and do: sequence 03 

 

� I practice 

On page 96, there exist information about the famous Arab scientist Khawarismiand his notable 

works next to his picture ( Figure 31).By such a task ,  pupils will recognize that arabs made the first 

intiations of the most of the inventions during the Abasid Age. 
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Figure 31.I practice: sequence 03 

 

Going to page 97, pupils are provided with different situations (in London) and they are asked to 

tick the appropriate request.Pupils will unconsciously imagine themselves in such situations in a 

foreign society and this way, they will learn how to communicate  in the target languge repecting 

their cultural background (Figure 32). 
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Figure 32.More I practice on sequence 03 

Turning the page, there exist tasks that contains pictures and information about both foreign and 

Algerian scientists and inventors such as Albert Einstein, Al-Khawarizmi, Ibn-Sina to familiraize 

them with these names that are symobls in scientific field at both local and foreign cultures ( Figure 

33). 

 

Figure 33. More practicing on sequence 03 

� I read and do 

With respct to reading,  pupils are exposed to two reading passges (page 99) on two Muslim 

scientists. The first passage on Ibn elhaitm and his contribution to the invetion of camera and the 

second is Al zahrawi and his invention of different instruments used in medical surgery. These texts 

explain how the islamic inventions changed the world. This point is further develpoped in page 101. 

The pictures of  Task 8 and Task 9 introduce different surgical instruments and pupils are asked to 
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find the name of each one depending on the information given in a text on page 99 (Figure 34).  

Through these pictures introduces the arabic islamic surgical instruments and how they effect  

technology.Aspects of the Islamic culture is can easily noted through the presence of the mosque, 

the  Arabic calligraphy, the way of clotheing and arabic islamic architecture. 

 

Figure 34.I read and do: sequence 03 

� I think and write 

Moreover, pupils are asked to design a brochure in English about “Islamic Scientific and Cultural 

Heritage” (page 106). The brochure will include a historical introduction, biographies of eminent 

Muslim scientists and texts describing inventions, innovations and discoveries in various. Doing this 

task, they are provided with information in the timeline (Figure 35). Pupils will benefit from this 

task in a way that they will recognize many Islamic and foreign scientists and their inventions, 

discoveries, and innovations in different fields. 
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Figure 35.I think and write: sequence 03 

� I play and enjoy 

Thoughout page 109 the idea of the Islamic scintits are the fathers of most of the present invention 

because they were the main if not the only source of knowldge is highilghted through the 

information presented and the pictures.  One of the main fcultures of the islamic culture is the 

islamic culture is the islamic architecture. 
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Figure 36.I play and enjoy: sequence 03 

� I read for pleasure 

The texts suggested for reading for pleasure explain al-Jaziri’s mechanical engeneering “the Casle 

clock”.  Islamic culture was the dominant culture presented in this sequence that help in presevring 

the identify of pupils. 
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Figure 37.I read for pleasure 

 

2.4.4.Sequence Four 

This is the last section in My Book of English textbook. The front page of this sequence consists of 

photogtaphs ralated to nature and animals (rare or endangered species). This sequence is entitled 

“Me and my envirement”.This pictures provide further explanation about what the sequence will be 

dealing with (Figure 38). 
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Figure 38.Sequence Four 

� My Third Term Project 

To start with, the project of the fourth sequence (page 112) introduces cultural information to pupils, 

they are asked to design a two or three-pages pictionary with profiles, slogans and visuals of animal 

and plant species native to the region where they live in Algeria. 
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Figure 39.The third term project 

 

� I listen and do 

To start with, ‘Me and my environment’ is about everything related to nature and animals. 

on page 113, pupils are introduced to biodiversity in Algeria (mother culture). They are supposed to 

listen to the UNESCO representative speaking on BBC radio and tick the box next to the name of 

each national park they hear such as: Gouraya National Park, Tlemcen National Park,..etc. In 

addition, they are asked to listen again and complete the information in the fact file of Algeria 

Biodiversity. 

        Moving to the next page (page 114), pupils are provided with the map of Algeria and they are 

asked to write down the number of each Algerian National Park in its corresponding town. In this 

way, pupils will benefit to discover more about different regions in their country Algeria (Figure 

40). 
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Figure 40.I listen and do: sequence 04 

 

Going to page 119, pupils are introduced to the target culture throught task 21 in which they are 

asked to reorder the jumbled exchanges of an interview that they are supposed to listen to, between a 

journalist and Dr. Waters, from the foreign University of Durham in England, he has studied the 

Barbary macaque for the last ten years  (Figure 41). 
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Figure 41.More listening tasks on sequence 04 

        On page 120, pupils are exposed to the causes that represent a daanger to the lives of Barbary 

macaques and the solutions proposed by Dr Waters to protect them. This is a good way to raise 

pupils’ awareness about these dangers and educate them about the protection of Barbary macaques. 

In addition, task 27 on the same page and other listening tasks on pages 121, 122 & 123 inform 

pupils about ‘Eco-Schools’ which is an international programme that has involved millions of 

schoolchildren in environmental issues around the worls. Pupils are seposed to listen to the BBC 

interview of the UK Eco-School representative. In this way, pupils’ awareness of the litter problem 

among their community will be raised. In other words, pupils will be introduced indirectly to the 

target culture and they will learn a lot from the information provided to them( Figure 42). 



Chapter Two :                                          Material Evaluation 

 

75 

 

 

 

 

 

 



Chapter Two :                                          Material Evaluation 

 

76 

 

Figure 42.Other listening tasks on sequence 04 

 

� I practice 

        Moving to pages 133 & 134, one can see that pupils are provided with signs which express 

prohibition and obligation and they are asked to match each sign with its corresponding text. This 

would lead students to learn about the importance of these sings and respecting them in order to 

protect their environment , raising pupil’s awareness of international citizenship( Figure 43).  
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Figure 43.I practice: sequence 04 

� I read and do 

More information about litter in both school and community is provided in the text on page 

139.Going to the next page (on page 140), there is another text which is entitled ‘In Search of the 

Elusive Saharan Cheetah’. Pupils are asked to read the text and complete the Saharan Cheetah’s 

profile. One can see that both mother and target cultures are there. That is, this animal lives in the 

south central of Algeria and the names mentioned in the text (Farid Belbachir & Amel Belbachir) 

are given to peaople living in algeria. On the other hand, the auther is Sarah Durant from the 

Zoological Society of London. (see figure 44) 
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Figure 44.I read and do: sequence 04 

� I think and write 

        In this activity, pupils are provided with the profile of barbary deer and they are asked to design 

an eco-poster about it. That is, they are supposed to write a descriptive text about this animal 

mensioning some of the threats facing it. This work will be displayed at the local Cultural Centre in 

the wilaya to celebrate ‘Earth Day”. This Activity clearly shows a symbol of the Algerian culture. 

(see figure 45) 



Chapter Two :                                          Material Evaluation 

 

79 

 

 

Figure 45.I think and write: sequence 04 

 

Discussion of the Findings 

   The results of the textbook analysis show the absence of  a section that set apart for culture similar 

to “Snapshots of Culture” in the previous textbook Spotlight on English. Yet, the textbook opens a 

window on different cultures; the local culture (Algerian and Islamic ), target culture (British) and 

international culture (Japaneese, Nigerian, Peruvian, Chinese, Greek, and Arabic).  Such a variety  

of cultures helps students to build an interculutral competence.  A point worth emphasizing, the 

textbook lacks of proverbs, songs, and games which would be benifitial in teaching/learning culture. 

Moreover, the study revealed that the activities of the textbook are rarely done with the use audio-

visual materials which help pupils to handle real language situations.  These findings provide 
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answers to question number one: What are the cultural representations exist in the My Book of 

English textbook? 

In fact, these cultural representations are neither adequately nor equally  covered throughout the four 

sequences. Both big “c” and small “c” cultural components are present in the textbook. Still, the 

mother culture is the most dominant with 31 representations against 18 representations for the target 

culture and  representations for 16 international cultures. 

For the mother culture, it is clearly present in the four sequences. Starting by sequence one with 11 

representations, 13 in sequence two, 04 in sequence three, and 03 in sequence 04. The target culture 

was highly noticed in sequence two me and mylifestyle. As far the target culture, it is present 

onlywith 03 presentations in sequence one, 04 in sequence two, 02 in sequence 04 and 06 in 

sequence four. The last sequence has the highest number of representations as it is related to 

envirement whre the internation cultural comoenets are absent.The only culutural compenent 

introduced is visual images and symbols. The other cultural components are completely absent 

including: values, norms sanction. Such absence could be explained by the designer’s fear of the 

cultural shock and their intention in preserving the local identity.These findings offer answers for 

quetsion. 

           The few target languge presentations throughtout the textbook could have little contribution 

in developing pupils’ cultural skills and building their intercultural communicative competence. 

Simply, because culture is introduced implicitly through neutral passages orartificial contexts 

instead of authentic.SinceLanguage and culture are closely tied, cultural  discourse is a crucial 

component of overall linguistic competence. For that, it is important to reconsider teaching culture 

when designing textbooks.  

Taking into consideration the research findings and on the light of the above discussion, a set of 

recommendations that would help in culture teaching in textbooks  are listed below: 
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� Textbooks should involve more information related to the foreign language culture. That is, 

texts and dialogues in My Book of English textbook should be authentic, they should provide 

real life situations to pupils so that they become familiar with the target culture rather than 

artificail contexts. 

� Cultural information should be equally and adequately distributed through the four 

sequences. 

� Teachers should use audio-visual materials which present different cultures to support 

textbooks. 

� Using authentic resources including shows, proverbs, idioms, and songs is recommended 

because it helps pupils to engage in authentic cultural situations and at the same time 

motivate them to learn the language. 

� The discussion of common proverbs, folktales and idioms is a useful technique to explore the 

values and beliefs of both mother and target cultures. 

� The textbook of English needs to be re-evaluated for each year in terms of cultural 

knowledge. That is, different ideas of interest to pupils should be there to properly adress the 

teaching of culter in the classroom. 

� Culture should be taught explicitly. That is, it is recommended to design a range of courses 

which adrees the concept of culture explicitly and teachers should discuss cultural elements 

in the classroom. 
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Limitations of the Study 

The study has some limitations within which its findings need to be more thoroughly collected and 

interpreted. The apparent limitation which is worthy to be mentioned is the pandemic and the 

lockdown that the country is facing. Consequently, neither questionnaires nor interviews with 

middle school English teachers were conducted. If we had relied on more tools, the evaluation 

would have been more reliable and might even introduce better results.  

Suggestions for Further Research 

�         This study is a very small scale evaluation, involving only one aspect in the textbook 

which is the cultural content. Since the evaluation is done depending only on one tool which 

is the adapted checklist, it is imperative that similar studies should be undertaken on a larger 

scale and using more tools, as well as incorporating the opinions and experiences of teachers 

from all over middle schools in Algeria. Finally, it is advised in similar research in the future 

that the evaluation of textbooks in middle schools of Algeria be accompanied with an 

evaluation of the achievements of pupils by the end of each year or at the end of their studies 

in middle school. 
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General Conclusion 

This research is concerned with the Evaluation of the Cultural Components in the Algerian EFL 

Textbook of Third-Year Middle School My Book of English textbook. An analytical approach was 

applied depending on an adapted textbook evaluation checklist focusing on culture teaching. Thus, it 

is important that textbooks introduce both linguistic and cultural information. That is to say, EFL 

teaching/learning process should imply teaching the cultural aspects connected to such language 

besides its grammar and vocabulary. The present study is conducted to examine the cultural 

components and representations are introduced in the third-year My Book of English textbook and 

how they contribute in building pupils’ intercultural communicative competence. 

        The evaluation of My Book of English textbook shows that there exits different cultural 

representations exits including local, target and international with local culture dominance over the 

others. In addition, the findings revealed that only few cultural components are introduced which are 

neither adequately nor equally distributed over the four sequences. More importantly, the lack of 

target cultural information presented along with artificial contexts provided  are expected not to help 

students understand how the English language is used in different contexts by its native speakers. In 

fact, these findings have confirmed that the cultural components are not really given an importance 

in the Algerian EFL textbook of third-year middle school. Therefore, this issue should be examined 

in further studies and teaching culture to be re-considered by textbook  designers. Last but not least, 

some recommendations were suggested to make this English textbook more effective concerning 

culture teaching in the Algerian middle schools. 
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Appendix 01 

This checklist is adapted  from (Kilickaya Checklist 2004) 

Among the question listed by Kilickaya (2004), only  offers set of question to evaluate the cultural 

content of a textbook. He introduces 13 guidelines for the evaluation of textbooks’ cultural content. 

Only some questions were adapted in this study. 

This adapted checklist is a part of the research work, these questions are depended on during the 

analytical approach used to evaluate the cultural components in the EFL textbook of  third-year 

middle school “My Book of English”: 

 

1. Do they include a variety of cultures or just specific ones such as British or American 

culture? 

2. Do they represent the reality or the TC? 

3. What subject do they cover? Are these specific to the TC? Are there any topics that 

might not be suitable for the learners in classroom settings? 

4. What are the cultural and social groups represented? What kind of people are there? Are 

there any stereotypes? 

5. What are the learners supposed to do with the cultural information in the textbook? 

6. What is your overall view of the cultural content as well as the whole textbook? 

7. Are there illustrations? If so, are these appropriate to the learners’ native culture? 

 

 

 

 

 



 

 

 ملخص

. البحثتقييمالطريقةالتييتمبھاإدخاjلثقافةفيالمدرسةالمتوسطةالجزائرية،وjسيماكتابالسنةالثالثةكتابيللغةاaنجليزيةھدا اولتني

تھدف . تركزالدراسةعلٮالتعرفعلٮالثقافاتالمدمجةفيمحتوٮالكتابالمدرسي

معرفةالمكوناتالثقافيةالتييغطيھاكتابيالمدرسيللغةاaنجليزية،وكيفيتمتقديمھا،وإلٮأيمدٮتساعدفيتعليمالثقافةالمستھدفةوتنميةالالٮالدراسةھدھ

وم�كفاءةالثقافيةللت�ميذ؟أجريتالدراسةمنخ�لنھجتحليلييعتمدعلٮالبياناتالنوعيةباستخدامقائمةمراجعةمعدلةلتقييمالكتابالمدرسيمنحيثكفاية

. بمافيذلكالثقافاتالمحليةوالھدفيةوالدوليةمعھيمنةالثقافةا�م. تشيرالنتائجإلٮعرضثقافاتمختلفة. ماتالثقافيةالمقدمةءمةالمعلو

. ع�وةعلٮذلك،كشفتالنتائجأنالمكوناتالثقافيةيتمتقديمھابشكلغيركافٍ�نالمعرفةالثقافيةغيرالكافيةفيالعديدمنالتسلس�ت

الت�ميذبصورةمصطنعةحولكيفيةاستخداماللغةاaنجليزيةفيسياقاتمختلفةمنقب�لمتحدثينا�صليينلھاتظھرالنتائجأيًضاأنالكتابالمدرسييزود

..  عدموجودا�مثالوا�غانيوا�لعاب. والتي�تساعدفيتطويرمھاراتھمالثقافية

. إلخفيالكتابالمدرسيمماقديساعدالمعلمينعلٮتقديمالثقافةبكفاءةوتحفيزالط�بعلٮتطويركفاءتھمالثقافية

أساسھذھالنتائج،تماقتراحبعضالتوصياتالتيمنشأنھاأنتساعدفيإعادةالنظرفيالطريقةالتييتمبھاعرضالثقافةالمحليةوالمستھدفةفيالكتبالمدرعلٮ

.سيةباللغةاaنجليزية  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Résumé 

 

La présente recherche tente d'évaluer la manière dont la culture est introduite dans le collège 

algérien, en particulier le manuel de troisième année My Book of English. L'étude se concentre sur 

l'identification des cultures intégrées dans le contenu du manuel. La principale préoccupation de la 

présente étude est de déterminer quelles sont les composantes culturelles couvertes dans le manuel 

My Book of English, comment elles se présentent et dans quelle mesure elles aident à enseigner la 

culture cible et à développer les compétences culturelles des élèves? L'étude est menée selon une 

approche analytique basée sur des données qualitatives utilisant une liste de contrôle adaptée pour 

évaluer le manuel en termes d'adéquation et de pertinence des informations culturelles présentées. 

Les résultats indiquent que différentes cultures ont été présentées; y compris les cultures locales, 

cibles et internationales avec une prédominance de la culture mère. En outre, les résultats ont révélé 

que les composantes culturelles ne sont pas présentées de manière adéquate, car une connaissance 

culturelle insuffisante dans de nombreuses séquences est clairement remarquée. Les résultats 

montrent également que le manuel fournit aux élèves une image artificielle de la façon dont la 

langue anglaise est utilisée dans différents contextes par ses locuteurs natifs, ce qui n'aide pas à 

développer leurs compétences culturelles. L'absence de proverbes, de chants et de jeux ... etc. dans 

le manuel qui aurait pu aider les enseignants à introduire la culture et motiver les élèves à 

développer leurs compétences culturelles. Sur la base de ces résultats, certaines recommandations 

ont été suggérées pour aider à reconsidérer la façon dont la culture locale et cible est présentée dans 

les manuels anglais. 

 


