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Abstract 

Language and culture are the cornerstone on which intercultural learning stands. The two 

are fundamentally interrelated in a way that learning a new language is rigidly entrenched 

and mightily established with learning its culture. Thus, it has become important to own an 

intercultural awareness within which the learner grasps the foreign culture that reflects on 

his own. This dissertation strives to shed light on the effect of using the culture capsules 

technique on enhancing EFL learners' intercultural awareness. In doing so, a mixed method 

was adopted for the sake of collecting data for the matter at hand. Namely, a cultural quiz 

as a test was delivered to 48 out of 357 first year EFL students at Larbi Ben M'hidi 

University where they were exposed to American and British cultural aspects contrasted 

with Algerian ones. An online questionnaire as a second research tool was answered by 15 

English teachers out of 40 teachers. It was mainly about their attitudes towards the 

incorporation of cultural techniques in EFL classrooms in general and the use of culture 

capsules in particular. Eventually, the analysis of findings revealed that using culture 

capsules helps learners to be more interculturally aware. Regarding to these findings, the 

study provides some implications and suggestions despite the presence of some limitations. 
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General Introduction 

1-Statement of the Problem 

The world has undergone over various substantial alterations in the past few 

decades due to the process of globalization. The universal network system, the global 

technologies and cosmopolitan mobility of people led to a growing interest in teaching 

practices of nowadays‟ worldwide lingua franca, namely English. Thereupon, people all 

over the world began learning this language aiming to communicate facilely with others 

regardless where they are from or what language they speak. Hence, globalization has 

altered circumstances under which English language is taught, learned, and used. 

It is noteworthy that the process of learning a foreign language (FL) is more than 

learning grammar and acquiring vocabulary. Thereby, learners need to be put within a real-

life situation where they can elevate a profound understanding of some cultural details 

underlying the target language (TL). According to Seelye (1993) “the study of language 

cannot be detached from the study of culture; neither language nor culture can be taught 

separately” (p.22). Thus, cultural subjects are regarded as one of the essential components 

that must be included as a part of any language course owing to its privileges on 

developing interculturally aware learners and empowering them to overcome the 

stereotypical judgments. So, learners will be able to handle their cultural misunderstanding, 

monitor the foreign culture and reflect on their own. 

However, in many cases, teachers find it complicated to incorporate the cultural 

aspects in their classes possessing the appropriate techniques. Algerian EFL teachers are 

no exception; most of them at the intermediate and secondary schools are not aware about 

the significance of integrating culture in the process of foreign language teaching (FLT) 

(Merrouche, 2006). Moreover, language is divorced from its cultural aspects and language 

teaching occurs separately from cultural instruction. Hence, EFL learners in the Algerian 

context often face many troubles in using English effectively despite several years of 

learning the language. Even university setting still encounters full disarray regarding how 

teachers present FL cultural issues to students and how to boost their intercultural 

awareness (ICA) (Haddaoui, 2018); since they emphasize only on ostensible behaviors 

without scrutinizing the fundamental values and how they are related to language use, and 

neglect the principles of intercultural FL education where both native culture (NC) and 

target culture (TC) are exploited through comparison. 
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. 

Therefore, EFL practitioners invite language teachers to blend innovative cultural 

techniques with language teaching techniques in order to ease the burden of culture 

teaching and develop learners‟ home and host cultures consciousness. Culture capsules 

(CC)  is one of the adoptable cultural techniques that was designed in order to provide EFL 

learners with an opportunity to raise their understanding of cultural dynamics and reduce 

the level of situational ambiguity and uncertainty by catching the similarities and 

differences that exist between the mother and target cultures. 

This research paper seeks to investigate whether Algerian EFL students have 

awareness about the different aspects of the mother and foreign culture (FC), and whether 

the use of culture capsules as a cultural technique can really enhance EFL learners' 

intercultural awareness. 

2-Aims of the Study  

Regarding the importance of culture as part of FL teaching and learning process, 

this study aims primarily at discovering the effect of using culture capsules on enhancing 

the intercultural awareness of first year LMD students at the Department of English, Larbi 

Ben M‟hidi University. Additionally, whether or not this cultural technique endeavours to 

improve a sense of empathy and respect toward cultures and foster the students‟ 

understanding of cultural differences. 

3-Questions and Hypothesis 

To achieve the above-mentioned aims, the current research aims at answering the 

following questions: 

 To what extent first year EFL students interculturally aware? 

 Is the use of culture capsules technique effective in raising intercultural awareness among 

EFL students at Larbi Ben M‟hidi University? 

 Does this cultural technique amend learners‟ empathy and respect towards cultural 

differences?   

To answer these questions a hypothesis has been formulated: 

 Using culture capsules may have an effect on EFL students‟ intercultural awareness. 
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4-Sampling and Population   

In this research paper, the choice was made to deal with a group of first year 

students at the Department of English, Larbi Ben M‟hidi University who were randomly 

chosen based on the postulation that learners do not seem to be exposed to the TC 

explicitly during their middle and secondary years. They exposed rarely to the two cultures 

using a limited set of techniques. The entire number of students in this population was 357 

students. Our sample consists of 48 students representing 13.45% of the whole population. 

Teachers of this department also took part. A questionnaire was addressed for 40 

teachers and answered by 15 teachers in order to confirm or disconfirm the aforementioned 

hypothesis. 

5-Methodology 

The research basically targets the promotion of EFL students‟ intercultural 

awareness. It investigates whether using culture capsules can foster the consciousness of 

first year English students at Larbi Ben M‟hidi University about the differences and 

similarities that exist between Algerian and FC(s), namely American and British. To do so, 

a mixed method was adopted combining qualitative and quantitative data. 

First, the chosen students were asked to answer a specifically designed cultural 

quiz. It comprised a set of several exercises about different cultural aspects of the 

American, British and Algerian cultures. After that, findings were analyzed using the 

EXCEL program to point out and check the level of students' intercultural awareness. 

Second, a questionnaire was delivered to teachers to investigate their perception 

about the importance of incorporating culture in the classroom, their attitudes towards the 

use of different culture techniques in general and culture capsules in particular, and their 

repercussions on EFL students' intercultural awareness. The questions were designed as 

Multiple-choice items, open-ended and closed questions to make it familiar and easy to 

answer. 

6-The Structure of the Study 

The two first chapters offer theoretical background. Chapter one provides an 

overview about language and culture teaching, it is entitled “Teaching culture in EFL 

Classroom”. This chapter emphasizes on how culture is taught within the framework of 
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FLT. It consists of two sections; the first section which is entitled “Language and Culture” 

deals with the various definitions of culture as discussed by different researchers along 

with the interrelated relationship between language and culture. It also tackles a brief 

history of culture teaching, the main reasons behind it, the different approaches and 

methods as well as the main techniques used for introducing the target culture in EFL 

classrooms. While the second section “Culture capsule as a cultural teaching technique” is 

mainly concerned with culture capsule technique, its features, advantages and 

disadvantages. 

The second chapter is entitled "Intercultural Awareness" revolves around the 

concept of intercultural awareness moving gradually to its levels, approaches, models and 

assessment. It also tackles the role of culture capsules in enhancing students' intercultural 

awareness. 

The last chapter “Fieldwork” covers the practical part of this dissertation. It is 

parted into two sections. The first one is about the description of the procedure, namely a 

test for students and a questionnaire for teachers, and the second one deals with thorough 

results‟ analysis and interpretation. The chapter also includes pedagogical implications, 

limitations of the study, further suggestions and ends with a general conclusion. 
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CHAPTER ONE: CULTURE AND LANGUAGE TEACHING IN EFL 

CLASSROOM 

Introduction 

Understanding the relationship between language and culture is crucial in teaching 

any language other than the mother one. In a hasty manner, this sophisticated correlation 

builds bridges to FL learners to improve their ICA, raise their interests and curiosity as 

well as develop their understanding and appreciation of those similarities and differences 

that exist between home and host cultures. 

This chapter is divided into two sections; the first one attempts to provide some 

definitions of culture and investigates the interrelationship between language and culture. 

In addition, it tackles the difference between big "C" culture and small "c" culture, and 

covers the different elements and characteristics of culture. Next, it presents the teaching 

culture‟s history and the main reasons behind incorporating culture content in FL 

classroom. And it explains the different approaches, methods, and techniques of teaching 

culture. Whereas, the second section is devoted for culture capsules technique, its features, 

major components, cardinal purposes, and adduced advantages and disadvantages. The 

chapter concludes with a review of the place of teaching culture and using culture capsules 

technique in Algerian context. 

1.1.The Concept of Culture 

Culture is a vague concept which deals with distinct features of human life that is 

why it has grown to be an area of interest for a variety of disciplines in several domains for 

instance anthropology, sociology, linguistics...etc. “It is too complex and heterogeneous to 

be defined in a single theory or one definition” (Torenc; as cited in Derenowski, 2015, p. 

12). Hence, in order to understand what culture is, it is better to know what it is not and 

what the several fields that culture confused with are. Damen stated that “culture may be 

regarded by an anthropologist as a major unifying force, by a communication professional 

as a major variable, or by a psychologist as an individual mental set” (as cited in 

Merrouche, 2006, p. 10). So, understanding this concept is said to be problematic as there 

is no agreement about the definition of this term. Nevertheless, many researchers have 

sought over time to find out what is the term culture approximately about. 
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1.1.1. Definition of Culture 

1.1.1.1. What Culture Is Not 

Brooks (1968) was the first scholar who tackled the point of what culture is not in 

his famous article “Teaching culture in FL classroom”. He claimed that to make the 

concept of culture explicit and clear, teachers are expected to know first what culture is 

not. Brooks (1968) declared “Since a precise statement of what culture is in terms of 

classroom instruction will obviously be difficult, a degree of clarification may result from 

making some remarks about what culture is not” (p, 208). Hence, he differentiated it from 

some other close disciplines such as geography, history, sociology, folklore, literature and 

civilization. 

Culture is not the same as geography; the second is the mise-en-scene of the first. 

As Brooks (1968) described “Geography is the stage upon which the drama of human 

culture is played. But the play is the thing, not the scenery. Geography can at best be no 

more than the material surroundings in which culture takes root, flourishes, and comes to 

fruition” (p. 208). 

Culture is not history; the latter is a written record of the former. In this regard, 

Brooks (1968) pointed out “human culture is vastly older than history, for culture appears 

at present to go back in time the greater part of two million years” (p. 208). 

Culture is different from folklore. In this sense, folklore is “the systematically 

studied customs, legends, and superstitions that are transmitted in an informal way from 

one generation to another through oral communication. [...] folklore can provide only a 

limited and partial view of what we mean by culture” (Brooks as cited in Merrouche, 2006, 

p. 9). 

Culture is unlike literature; the development and appreciation of literature are 

focused on aesthetic principals. Also, literary works provide personal viewpoints on the 

predicament of human life. On that basis, Brooks (1968) stated that: “It can supply us with 

but a part -though clearly a most valuable part- of what needs to be taught under the 

heading of culture” (p. 209). 

Culture is also not to be mixed up with civilization. Civilization can be said to be 

the outer appearance of culture, and the two are inseparably connected. Brooks (1968) said 
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that “Civilization is the expression of culture while culture is the origin and strength of a 

civilization, civilization deals with an advanced state of human society […] it deals mainly 

with cultural refinements and technological inventions” (p. 209). 

Brooks claimed that what distinguishes culture from the above domains is that 

culture is all about human being and the position of individuals in these disciplines: (as 

cited in Merrouche, 2006) 

 The most important single criterion in distinguishing culture from geography, 

history, folklore, sociology, literature, and civilization is the fact that in culture we 

never lose sight of the individual. The geography, for example, of mountains, 

rivers, lakes, natural resources, rainfall, and temperature is quite impersonal and 

would be what it is whether people were present or not. It is only when we see 

human beings in this geographical picture and observe the relationship between 

their individual lives and these facts and circumstances of the earth's surface that 

our perspective becomes what we may call cultural (p. 10). 

1.1.1.2. What Culture Is 

Etymologically, in the 17th century the term culture has emerged to indicate the 

potential for human improvement regarding someone being cultured. Adopting a more 

historical perspective, the origin of the Latin word cultura is clear. It is a derivative of the 

verb colo (infinitive colere) meaning ''to tend'', ''to cultivate'' and ''to till'' among other 

things (Trucker; as cited in Mincov, 2012, p. 10). At the dawn of the nineteenth century, 

the word culture was used in two different ways “(1) to describe a set of qualities by which 

some people are perceived to be more cultured than others, (2) to serve as an indicator of 

many of the anthropological groups with their intrinsic values” (Williams; as cited in 

Derenowski, 2015, p. 12). 

Arnold (1869) was the first one who introduced culture. He distinguished between 

high culture and low culture and believed the former to have an educational role. Arnold 

(1869) in his series of periodical essay ''Culture and Anarchy'' defined culture in idealist 

terms, as something to strive for. And in this context, it helped to shape 20th century 

thinking about the value of humanities in higher education. According to Logan (2012) 

Arnold's ideas were closely related to those of Taylor (1871). The two scholars proposed 
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the descriptive theory of culture adopted by the emerging discipline of anthropology at 

about the same time. Taylor's definition of culture "that complex whole which includes 

knowledge, belief, art, law, morals, custom, and any other capabilities and habits acquired 

by man as a member of society" (as Cited in Atamna, 2008, p.16) inspired anthropologists 

who reasoned that culture is what their science was predominantly concerned with, and 

who regarded culture as “the whole way of life of humans as a group” (Montgomery, as 

cited in Derenowski, 2015, p. 18). 

Anthropologists emphasized the diversity of human cultural patterns, but restricted 

culture to what is observable and shared. Hence, culture is most commonly defined in 

behavioristic terms. “Behaviorists viewed culture as a set of shared observable behaviors 

or patterns of behavior, having to do with habits, events, and customs. They were, 

however, interested in the mere description of behaviors without interpreting them” 

(Merrouche 2006, p. 12). Peck (1998) emphasized on the fact that culture is related to how 

people act in their society like the social behaviors, etiquette and the way of interacting 

with others. 

According to sociologists‟ views, culture and society are two different concepts; 

however, they are tightly linked. Bierstedt depicted this relationship as follows “culture is 

anything that people do, think, and possess as members of society” (as cited in Kornblum, 

2011, p. 47). Sociologists stated that all societies are united by the fact that their members 

are organized in structured social relationships according to a unique culture. This means, 

no cultures could exist without societies and no societies could exist without cultures. 

Accordingly, Sztompka claimed that “the cultural perspective plays an important and even 

dominant role in modern sociology. In the last decades, the interest in cultural aspects of 

social life has increased and sociological disciplines dealing with culture have expanded 

considerably” (as cited in Derenowski, 2015, p. 21). 

Table 1: 

Selected Definitions of Culture 
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Authors  Definition of culture 

Taylor (1871) “A complex whole which includes 

knowledge, beliefs, art, laws, customs, and 

any other capabilities and habits acquired 

by a man as a member of society”. 

Freud (1930) “A sum of achievements and mechanisms 

that have civilized human life and that lead 

to two goals: protect people from nature 

and regulate relations between them”. 

Benedict (1943) 

 

“Behavior which in man is not given at 

birth, which is not determined by his/her 

germ cells as in the behavior of wasps or 

the social ants, but must be learned anew 

from grown people by each generation”. 

Herskovits (1955) “Culture allowed people to adapt to natural 

as social settings”. 

Brooks (1975) 

 

“Culture is everything in human life and 

culture as the best in human life. The „best‟ 

comprises music, letters, and arts, while 

„everything‟ comprises belief, behavior, 

and values” 

Suchodolski (1986) “Everything that humanity developed and 

collected throughout ages, constantly 

enriched by new elements and by the work 

of societies or individuals, in a given 
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historical period”. 

Nieto (1992) “The ever-changing values, traditions, 

social and political relationships, and 

worldview created, shared and transformed 

by a group of people bound together by a 

combination of factors that can include a 

common history, geographic location, 

language, social class and religion”. 

Dakowska (2005) “A way of life of a given society permeates 

all areas of communication and provides 

contexts for the interpretation of 

meanings”. 

Brown (2007) “Culture is a way of life. It is the context 

within which we exist, think, feel, and 

relate to others. It is a set of ideas, customs, 

skills, arts, and tools that characterize a 

given group of people in a given period of 

time 

Moran and Harris (2007) 

 

“Cultures are not static relics, stagnant 

behaviors, or sterile values” 

Nieto (2010) 

 

“Dynamic, multifaceted, embedded in 

context, influenced by social, economic, 

and political factors created and socially 

constructed, learned, and dialectical”. 

 From the above table, it can be noticed that the concept of culture is struggling with 

complexities since its emergence. In this vein, these intricacies did not come just from 
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definitions and definers but also from the nature of culture itself. It seems that instead of 

developing an agreed-upon definition of culture, scholars proposed multiple answers to the 

question “What is culture?” Moreover, all definitions seem to make perfect sense to this 

concept depending on the area of interest. 

1.1.1.3. Orientations of Culture 

The word culture is often defined in two different ways. According to Chowdhury 

and Marlina (2014), to investigate the aspects and levels of culture, the study employed the 

categorization of culture into the big “C” and small “c” cultures. Thence, many scholars 

adopted it and believed that this distinction is of essential importance in understanding 

what occurs under the framework of culture. 

In one sense, culture with big „C‟ refers to formal culture (Brooks, 1968) or 

achievement culture (Tomalin & Stempleski, 1993) is the sum total of people's 

achievements and contributions to civilization, art, music, literature, architecture, 

technology, philosophy …etc. It was entirely restricted to an elite class (Merrouche, 2006, 

p.11). Additionally, big „C‟ culture is all about the attained offspring of a particular 

country or ethnic group (Gill and Cankova 2013). 

In the other sense, small „c‟ culture includes the behavioral patterns or people‟s 

life-styles i.e., when and what they eat, how they make a living, the way they organize  

their societies, the attitude they express towards friends and family members, how they act 

in different situations, and so on. According to Brooks and Seelye "the social science 

anthropological approach which views culture as what shapes everyday life, namely 

patterned ways of behavior, including the thought processes of a given people" (as cited in 

Merrouche, 2006, p.11). 

What is more, the National Standards for Foreign Language Learning (NSFLL) (as 

cited in Chawdhury & Marlina, 2014, p. 148) viewed big „C‟ culture as a set of ''products'' 

and little „c‟ culture as a range of ''practices'' and ''perspectives''. Moran (2001) inserted 

''persons'' as another element of small c culture (persons here mean real figures). By the 

same token, the National Standards in Foreign Language Education Project (NSFLEP) 

(1996) claimed that culture is generally understood to include the philosophical 

perspectives, the behavioral practices, and both palpable and impalpable products of 

society. They also believed that this distinction between the big „C‟ culture and small „c‟ 
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culture cannot dispute the fact that they are related to each other. Besides, this 

differentiation is said to be essential in that it allows language teachers to make decisions 

about the elements to be discussed in the classroom. The relationship between 

perspectives, practices, and products within culture is illustrated below: 

                                                   Perspectives 

                                            (Meanings, attitudes, values, ideas)  

 

 

Products                                                                                                  Practice 

(Patterns of social interaction)                                        (Books, tools, foods, music, games) 

Figure 1: What Constitutes Culture? 

To sum up, perspectives are “what members of a culture think, feel, and value” 

(Frank, 2013, p. 3). They represent what people of a particular culture consider appropriate 

and inappropriate perspectives. Whereas, practices include what people talk about, which 

language they speak, what gestures they use, what kind of food they eat and so on. In 

addition, Frank (2013) defined products as “technology, music, art, food, literature …etc. 

things that members of a group create, share, and transmit to the next generation” (p. 3). 

1.1.1.4. Elements of Culture 

Every culture is made up of several components that form people‟s unique way of 

life. So, to identify a particular culture one should be familiar with its different elements. 

1.1.1.4.1. Values 

Values are essential elements of any culture that are accumulated and moved 

forward from one generation to another. They can be defined as criterion by which people, 

objects, actions, ideas...etc. are estimated as correct or incorrect, meritorious or 

unmeritorious, desirable or undesirable. As Merrouche (2006) argued "Values are a set of 

beliefs made up of rules for making choices, they tell one what is right and wrong, good 

and bad" (p. 21). 
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1.1.1.4.2. Beliefs 

Unlike values, beliefs do not lay down any standard by which to judge anything as 

good or bad, appropriate or inappropriate. They are neither true nor false. According to 

Merrouch (2006) "A belief is a conviction in the truth of something that one learned by 

living in a culture" (p. 21). These beliefs are taking charge of the spiritual fulfillment of 

needs and wants. In addition, individuals have beliefs about attitudinal objects which are 

seen as the essential building pieces of behaviors and attitudes. 

1.1.1.4.3. Assumptions 

An assumption is "a belief that is not proved" (Merrouche, 2006, p. 22). It means 

that it is non-debatable and taken-for-granted beliefs. Thus, understanding someone's 

assumptions requires having an effective cross-cultural communication because different 

cultures have different assumptions. 

1.1.1.4.4. Social Norms 

Social norms are held by the corresponding desires and expectations of individuals 

inside a referent group. They are a set of expected rules that govern and coordinate 

interactions and relationships with others (Lewis, 1969). Besides, norms are series of 

attitudes and behaviors that are led to social approval or disapproval. As well as they are 

personal representations of beliefs about what is right or wrong in order to impose rules 

that drive to social conformity within a social group. 

1.1.1.4.5. Rituals 

In a sociocultural context, a ritual may be characterized as a set of everyday actions 

often considered to have symbolic significance. This implementation is usually prescribed 

by a religion or a community's traditions. While this concept seems clear, it does not 

specify what kind of practices make up a ritual, and in some extreme cases, any activity 

that can be understood as a formula for tasks to be carried out in a predetermined manner is 

called a ritual. 

1.1.1.4.6. Stereotypes 
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Stereotypes represent an evaluation and judgment about attributions and behaviors 

of others in stiff terms and in a way that can be approved or disapproved. Stereotypes also 

entirely refer to prescriptive assumptions and criteria such as age, race, occupation, sexual 

orientations or wherever. Equally important, stereotypic beliefs can be positive „Asians are 

good in Math‟, negative „Arabs are terrorists‟ or neutral „British people drink a lot of tea‟. 

1.1.1.4.7. Superstitions 

Superstitions exist in almost every human culture and probably in all human 

societies. They are strongly related with ideas of cultural evolution to stand for unscientific 

beliefs and spurious activities and refer to invalid absurd narration and legends. Likewise, 

superstitions are the basic ingredient of irrational convictions that are linked to 

supernaturalism, however; believing in them decreases with the increase of age and 

educational level. 

1.1.1.4.8. Taboos 

Cultures control their members‟ behaviors and thoughts by agreed upon 

expectations and regulations. These behavioral recommendations are typically referred to 

as taboos. According to Fershtman, Gneezy, and Hoffman (2011) taboos and their 

importance are dynamic. They may weaken or even vanished, while others may become 

stronger and more dominant. 

1.1.1.5. Characteristics of culture 

With so many perspectives on culture, it is difficult to give one, universal and 

blanket definition that would cover all of its aspects. So, for the sake of clarifying more the 

concept, Haviland, McBride, Prins and Walrath (2010) stated: 

Through the comparative study of many human cultures, past and present, 

anthropologists have gained an understanding of the basis characteristics evident in 

all of them: every culture is socially learned, shared, based on symbols, integrated, 

and dynamic. A careful study of these characteristics helps us to see the importance 

and the function of culture itself (p. 26). 

From this quote, one can realize that the understanding of the five basic 

characteristics of culture was provided by those anthropologists: 
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 Culture is learned: rather than biologically inherited; the knowledge that shapes culture is 

not innate. Under this interpretation, culture learning is a matter of socialization i.e., people 

pick up culture from the society they grow up in. It is socially and collectively transmitted 

from one generation to another. This is known as enculturation. 

 Culture is common: members of society share a set of ideas, values, perceptions and 

standards of behaviours. Thus, culture is the common dominator that formulates 

individuals‟ action in an intelligible way, enables them to predict how others react in a 

given situation and tells them to behave accordingly 

 Culture is integrated: culture is acting as a well-structured system comprised of 

distinctive parts that are consistent with one another to function together duly as an 

organized whole. 

 Culture is based on symbols: symbols, in fact, are included in every aspect of culture. 

They are the most important linguistic component that makes it possible for the human 

being to represent objects and ideas and transmit culture from one generation to the next. 

Life without cultural symbols becomes complex and full of struggles. 

 Culture is dynamic: culture has always changed in harmony over time, it has never been 

static. To function adequately, culture must be flexible to permit adjustments of the 

system‟s elements in the face of unstable and shifted circumstances. 

1.1.2 Language and Culture 

1.1.2.1. Nature of the Relationship 

Human beings are an ultra-social species who are required to interact with each 

other to meet their everyday needs via using language. This latter is considered as the 

primary medium of communication which uses an arbitrary system produced voluntarily 

and that covers both verbal and non-verbal aspects such as sound, gestures and written or 

spoken symbols. Hence, Sapir (1921) defined language as “a purely human and non- 

instinctive method of communicating ideas, emotions, and desires by means of a system of 

voluntarily produced symbols” (p. 7). Additionally, language cannot be visualized in a 

vacuum, in this logic; any language has a setting which basically is a society i.e. a culture. 

Thus, language and culture perfectly permeate (Merrouche, 2006). The National Standards 

for Foreign Language Education Project (2006) noticed that students cannot learn a FL 

appropriately unless they have mastered the culture of that language. This highlights the 

need for cultural understanding to achieve a high-level of proficiency in a FL. Singhal 
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(1997) likewise noted that FL learning could not be completed if cultural learning is 

ignored. She argued that teaching culture to students is crucial to furnish a sophisticated 

context for learners to use the language. 

There is no doubt that the interrelationship between language and culture is 

entrenched and profoundly rooted. In the same vein, Brown (1994) described this 

connectedness as follows “Language is a part of a culture, and culture is a part of the 

language; the two are intricately interwoven so that one cannot separate the two without 

losing the significance of either language or culture” (p. 65). On that basis, they are tightly 

and closely correlated with each other. On one hand, language is the specific human 

vehicle by which a culture conveys its beliefs, values and norms. As Duranti (1997) 

adjoined that language is “an important window on the universe of thoughts” (p. 49). In 

this light, language conducts social lives to convey culture and preserve people‟s cultural 

ties and serves like “a communication mechanism that embodies expresses and symbolizes 

cultural reality” (Kramsh, 1998, p. 3). On the other hand, language is regarded as the 

product of culture; it is just one of the various cultural products (Muir, 2007). 

In a nutshell, Moran (2001) believed that language and culture are two sides of the 

same coin. Thence, this correlation between the two is brightly summarized in the name 

“languaculture”; a term was coined by Agar to demonstrate the tie interfacing them 

together (as cited in Byram & Fleming, 1998, pp. 79-80). 

1.1.2.2. The Sapir-Whorf Hypothesis 

The infinite relationship between language and culture has been discussed in 

various hypotheses as The Linguistic Relativity or Whorf and Sapir‟s hypothesis that was 

strongly recognized this intimate correlation between the two concepts. Sapir (as cited in 

Edwards, 2017) stated: 

 Human beings do not live in the objective world alone, nor alone in the world of 

social activity as ordinarily understood, but are very much at the mercy of the 

particular language which has become the medium of expression for their society. 

It is quite an illusion to imagine that one adjusts to reality essentially without the 

use of language and that language is merely an incidental means of solving specific 

problems of communication or reflection: the fact of the matter is that the „real 

world‟ is to a large extent unconsciously built up on the language habits of the 
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group…. The worlds in which different societies live are distinct worlds, not 

merely the same world with different labels attached (p. 12). 

In this regard, the two scholars shaded light on two major insights. The first one is 

known as the strong version which determines language as code that is attached to the 

world view and which reflects and constraints the cultural preoccupations of people who 

use it. In other words, this version is strongly related to culture as semantically encoded in 

the language itself. The second one is the weak version. Here, there is recognition of how 

important context is in complementing meanings encoded in the view of the Sapir-Whorf 

hypothesis. Kramsch (1998) pointed out that: 

 The strong version of Whorf‟s hypothesis, therefore, that posits that language 

determines the way we think, cannot be taken seriously, but a weak version, 

supported by the findings that there are cultural differences in the semantic 

associations evoked by seemingly common concepts, is generally accepted 

nowadays (p. 13). 

Therefore, it can be generally accepted that difficulties that speakers of different 

languages face in understanding one another is not related to translation but it is concerned 

with the way of viewing and interpreting events. Simply, it is a matter of disagreement on 

the meaning and the value of the concepts underlying the words. 

Shortly, scrutinizing the evidence to approve or disprove the Sapir-Whorf linguistic 

relativity hypothesis, Wardhaugh (2010) highlighted that the most reasonable conclusion 

concerning the Sapir-Whorf hypothesis is that it is not yet proved. Total acceptance as well 

as a complete rejection of the hypothesis may not appear logical. Subsequently, most 

scholars seem to agree that there is a relationship between language and culture but the 

exact effect of one on the other is still a controversial topic that is neither proven nor 

refused (Tran-Hoang-Thu, 2010). 

1.1.2.3. Metaphorical Views of the Relationship 

Metaphorically, people describe language as the mirror which reflects culture. In 

this respect, a culture can be seen through its language. Another concerning example, 

culture and language are conceived as forming an iceberg. In this view, the external or the 

visible part of iceberg is represented by language. Whereas, the invisible part of the iceberg 
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below the surface is not indicated in language or it goes beyond it. 

For Jiang (2000), the combination of language and culture tends to form a living 

organism where culture is blood and language is flesh. Therefore, without culture language 

would perish and without language culture would be amorphous. 

 

  

 

      Culture                                Language 

Figure 2: The Relation between Language and Culture 

1.1.3. Culture as Fifth Skill 

Teaching a FL is not only the equivalent of the transmission of the syntactic 

structures or learning new expressions and vocabulary but also it is considered with the 

incorporation of some cultural elements that are intertwined with language itself by using 

some techniques and methods to achieve an effective communication and enrich students‟ 

communicative competence. There is no question that being culturally competent gives rise 

to sympathy and changes learner‟s attitudes toward various cultures as well as upgrades 

objectivity, respect and even cultural percipience (Thanasoulas, 2001). This requires 

stepping into foreigners‟ shoes and sieving the cultural baggage (kramch, 1993) and 

always relating the TC to one‟s own. To equip students with the cognitive skills they need 

in second culture environment (Straub; as cited in Thanasoulas, 2001, P. 2). 

 In this respect, Hong (2008) was one of the researchers who sustained teaching 

culture as fifth skill while teaching language to fend off misinterpretation that may occur 

due to some cultural differences. For the same reasons, Hong (2008) went back to clarify 

his point again by giving the example of native speakers of English who were learning 

Hindi/Urdu and who experienced the term “mother” (mommy, amma). Those learners 

were confused with the two types of mother written in the literature text; mommy was used 

to refer to the own mothers, whereas amma for friend‟s mother. Thus, he added that 

parental terms are not the only case but also with familiar phrases. 

Blood  Flesh Living organism 
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Regmi (2011) believed that English is a global language that its culture should be 

taught when learning that language because people around the world learn it as their native 

one. He assumed that incorporating culture as a fifth skill motivates students to learn 

different culture situations. Besides, learning the linguistic structures of a language may 

not be sufficient to be truly competent in using the English language in its real context and 

the circumstances under which language can be used accurately and appropriately. For 

instance, introducing the British word “pavement” and the American word “sidewalk” to 

learners make them aware of the cultural differences that influence the same language.  

On the whole, language has to be understood as a cultural practice that trains 

students how to be tolerant and flexible with things that are evidently different in their 

culture. 

1.1.4. Teaching Culture in EFL Class 

Culture in one form or another has, without a doubt, consistently been taught in FL 

classes. Once investigating the historical foundation of language teaching, it will be 

unmistakably demonstrated that both culture and language, notwithstanding their move 

through various chronicled steps still go together from the early days of FL. In this logic, 

all over the historical backdrop of second language teaching, it has not been conceivable to 

segregate various ties between language guidance and culture teaching. The 

interconnectedness between these two has not only relied upon the overall objectives of FL 

education but also on the concept of culture that has been deciphered.          

1.1.4.1. The History of Teaching Culture 

The cultural dimension in language learning is nothing new, Risager‟s (2007) 

recent work “Language and Culture Pedagogy” offered an excellent overview 

accompanied with a critical analysis of the history of the international field of culture 

teaching. According to her, it is impossible to operate a divorce between language learning 

and learning about culture (Risager, 2007). Doye gave a good observation of this matter (as 

cited in Risager, 2006): 

 The very nature of language forbids the separation of language from culture. If 

language is considered as a system of signs, and signs are characterized by the fact 

that they are units of form and meaning, it is impossible to learn a language by 
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simply acquiring the forms without their content. And as the content of a language 

is always culture-bound, any reasonable foreign-language teaching cannot but 

include the study of a culture from which the language stems (p. 9) 

1960s 

In the sixties, Lado‟s (1957), Brooks‟ (1964), and Nostrand‟s (1997) works were 

the most influential contributions in the area of culture teaching in USA: 

• Lado (1957) proposed comparing units of two cultures from three levels: “form” which 

means the type of the cultural phenomenon, “meanings” i.e., what the phenomenon means 

to the people in that culture, and “distribution” which denotes circumstances that lead the 

social event to happen. Two cultures are said to represent the same phenomenon once the 

phenomenon is the same all over the three levels. 

• Brooks (1964) with his culture-anthropological orientation provided a shift to a more 

pragmatic concept of FLT.  He suggested “formal culture” vs. “deep culture” later on 

known as Capital C (Big C) vs. little c (small c).  

• Nostrand (1997) developed a model about the comprehensive classification category for 

intercultural communication and understanding based on analyzing and categorizing a 

culture (Risager, 2007). Hardly (2001) asserted that “in Nostrand‟s model, the goals for 

culture learning go beyond identifying key aspects of culture to include procedural 

knowledge that would enable students to observe and analyze cultural elements and 

patterns” (p. 350). 

From the 1960s, this view to culture was supported by the growth of social 

sciences, particularly anthropology and sociology, which culminated in a great 

understanding of culture and communication, as Brooks (1986) pointed out “the 

importance of culture not for the study of literature but for language learning" (as cited 

in Clouston, 1997, p. 1). 

1970s 

The Development in the field of sociolinguistics in the 1970s, which was interested 

in using language for communication within a situational context, resulted in the strong 

connection between culture and society as trend of that period. Scholars‟ focus was the 
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visibility of the FC content which needed to be complemented only by concentrating on 

speech acts of everyday communication. 

1980s 

The importance of culture in FLT enhanced massively. This is indicated in current 

perspectives presented in recent works in the field such as Damen (1987), Robinson 

(1988), Seelye (1993), Valdes (1986) and Byram‟s culture studies (1988, 1989) which 

were done all with the necessity of integrating culture in any language course. Also Byram 

and Morgan (1994) announced “it is axiomatic in on view that cultural learning has to take 

place as an integral part of language learning and vice versa” (p. 5). 

1990s 

According to Risager (1998) the work of Byram (1989) had played a leading role in 

better understanding the place of culture in the language classroom. He went toward 

teaching of language and culture as integrated and advocated intercultural mediation. Next 

to that, in the current language teaching perspectives there is a great interest in the 

intercultural approach and in both similarities and differences between the target countries 

and the learners' country (Risager, 1998). 

The age of globalization, fast development in communication technologies and the 

growth of English as an international language encouraged it to become the most important 

language in everyday communication. EFL teachers have to learn to adapt themselves to 

this new revolution by creating techniques for interpreting culture. They should also focus 

on developing students‟ cultural competences and raising their intercultural sensitivity and 

awareness. 

1.1.4.2. Reasons of Teaching Culture in EFL Class 

Culture has been dismissed and treated as a supplementary subject in FLT. To be 

specific, traditional thinking of foreign culture teaching (FCT) was limited on the 

transmission of FC information such as teaching literature in the FL classroom. However, 

the contemporary tendency shifts the light to the heavily built relation between language 

and culture which gives an establishment to the idea that learning a FL is learning an 

aspect of FC. In this regard, for many reasons, the teaching of culture should constitute an 

integral part of the English language curriculum either implicitly or explicitly (Byram, 
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1989). 

Firstly, one of the major goals of learning culture is to communicate effectively 

with TL users and to function appropriately in cultural context (Pennycook, 1994) because 

the linguistic phenomenon is strongly linked to society and its culture (Kaplan, 1966). In 

this sense, the aim of FCT is to enhance students‟ ICA. That is to say, to develop their 

knowledge about their own culture and other FL cultures and to raise their communicative 

skills in different social settings particularly when communicating with people across 

different cultures. 

Secondly, integrating culture into FLT is an essential step to achieve success in 

language learning. According to Tseng (2002) "success in language learning is conditional 

upon the acquisition of cultural knowledge: language learners acquire cultural background 

knowledge in order to communicate and to increase their comprehension in the target 

language" (p. 13). 

Another reason is that FL learners should not stick only on the level of acquiring 

grammatical rules. They need to be aware of how to use TL in real situation context to 

avoid misunderstanding and confusion even when they are using the correct linguistic 

forms. As Byram (1994) explained that "knowledge of the grammatical system of a 

language has to be complemented by understanding of culture-specific meanings" (p. 4). 

Consequently, cultural content of the TC helps learners to be more proficient in the TL as 

they encounter a new world by learning a new language. 

Finally, teaching culture develops learners‟ awareness of their own culture and that 

of the others and assists to make comparisons between them. These comparisons are not 

intended to underestimate FC(s) or pass value judgments on these differences but to enrich 

students‟ experience and to help them assimilate many new categorizations and 

codifications to understand and respect cultural differences. 

1.1.4.3. Approaches for Teaching Culture 

According to Longman Dictionary of Language Teaching and Applied Linguistics 

(2002), an approach means the theory, philosophy and principles underlying a particular 

set of teaching practices. Yet, the term approach is different in culture teaching; just a few 

of the so-called approaches seem to make up a theory or a philosophy. Throughout the 
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history of teaching culture various approaches can be remarked and hence most of them 

still utilized and own predominant position. Although these approaches differ in their 

characteristics and assignments, they share a mutual objective. They assist learners 

recognize the relationship between cultural products and practices to cultural perspectives. 

Thus, these approaches can be classified into different ways. 

1.1.4.3.1. The Mono-Cultural approach 

The Mono-Cultural approach deals only with the NC which is viewed as a concept 

on its own, as by the 1970s teaching culture was integrated as an essential part of language 

pedagogy referred to as „Lundesekunde‟ in Germany, „Civilization‟ in France and 

„Background Studies‟ in UK and USA. This approach was followed by a similar one 

known as "The Foreign-Culture approach" which deals only with the different aspects of 

the FC without giving a path to make a comparison between native and target cultures. 

However, this approach was criticized because it disregards the tight relationships between 

cultures. Moreover, it is considered inadequate nowadays because it does not consider 

learners‟ understanding of their own culture. 

1.1.4.4.2. The Comparative Approach 

As its name implies, in this approach the comparison between the TC and NC takes 

the biggest part. Thus, the learners' own culture is compared to the target one in parallel. 

This allows them to treat the two cultures equally without feeling their own is being 

interiorized. As Byram and Fleming (1998) mentioned that "it is no more desirable for 

learners to identify with the other nor to deny their own identity and culture" (p. 8). 

Furthermore, Byram and Planet (2001) stated that “so the comparative approach does 

involve evaluation but not in terms of comparison with something which is better, but in 

terms of improving what is all too familiar. The comparison makes the strange. The other, 

familiar and makes the familiar, therefore, easier to re-consider” (p.189). As a result, 

learners will be more knowledgeable and comfortable to have a large understanding of 

both cultures. 

According to Risager (1998), this approach is linked to two sub-approaches: The 

Intercultural and the Multicultural approaches. The former deals with the relation 

between the learners‟ own country and the country where language is spoken. It may also 

include comparisons between the two and develop learners‟ intercultural communicative 
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competence which would enable them to function as mediators between the two cultures, 

while the latter is characterized by the existence of many cultures within the same society. 

This approach focuses on the ethnic, linguistic and cultural differences of the FL as well as 

the learners‟ own in order to be compared. Yet, these are not the only approaches 

implemented; culture teaching witnessed the development of other approaches such as the 

transcultural approach, the skill centered approach, the problem-oriented approach, the 

task-oriented approach, the topic-based approach and the theme-based approach. 

1.1.4.5. Methods of Teaching Culture 

Well-qualified teachers are the ones who understand that their students are different 

in their ethnicity, age, learning styles, experiences and level of proficiency. So, they use a 

variety of teaching methods to foster students‟ learning process and to move from abstract 

theoretical knowledge to concrete realized experiences to expand everyone‟s learning. 

1.1.4.5.1. The Grammar-Translation Method  

Traditionally, culture was understood in terms of high culture and low culture. 

From this perspective, teaching culture in FL class was a training certainly used by the 

promoters of the Grammar Translation Method (GTM). At that time, FL was not devoted 

to achieve communicative purposes. Yet, it was dedicated to literature and reading. One of 

the main goals for studying a language then was to be able to understand and appreciate the 

high culture of the people who speak that language. In GTM, texts were explored for their 

grammatical (rather than cultural) value, and they (indirectly) fostered a stereotypical view 

of the TL culture. 

1.1.4.5.2. The Direct Method  

In the second half of the 19th century, the Direct Method (DM) started to develop 

in various European countries. One of the main principles of this method is that learning a 

FL must be an imitation of the first language; thus, the oral skills are given priority at the 

expense of other skills. According to Merrouche (2006) “the goal was to promote 

international communication and trade exchange in a Europe characterized by competition 

and imperialism. Focus was on knowledge about the TC geographical, historical, political, 

economic and technical facts, and their comparison with one‟s own cultural data” (p. 123). 

In this light, culture in the DM consists of the geography of the country(ies) where the 
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language is spoken, history and lifestyle of people who speak that language (Larsen-

Freeman, 2000) 

1.1.4.5.3. The Audio-Lingual Method 

The Audio-lingual Method (ALM) emerged in the United States during the 1940s 

and burnished during the 1950s and 1960s. The ALM started as language training for 

World War II troops who needed quick training for basic communication, and for students 

to attain conversational proficiency in a variety of foreign languages (Richards & Rodgers, 

1986). The main activities of the ALM include reading aloud dialogues, repetitions of 

model sentences, and drilling. The dialogues in ALM texts were both linguistically and 

culturally authentic (Chastain, 1976). Moreover, the cultural notes that supplement the 

pattern drills describe everyday life, comparing home culture to the host culture. 

1.1.4.6. Techniques for Teaching Culture in the Foreign Language Classroom  

 The incorporation of TC in teaching English as FL as a subject of investigation is 

not new, what is trendy is whether teachers employ suitable, useful and advantageous 

techniques for a better TC integration  

1.1.4.6.1. Culture Assimilator       

Typical culture assimilator consists of a short passage demonstrating a cultural 

exchange in which a misunderstanding occurs, four possible interpretations of what 

transpired, and feedback for the students as to the correct answer (Chastain; as cited in 

Derenowski, 2015, p. 69). Likewise, it provides learners with seventy-five to one hundred 

episodes of TL cultural behaviors. Each of these episodes describes a critical incident of 

cross-cultural interaction that is usually a common occurrence in which interlocutors find 

the situation puzzling or conflicting or that they are both likely to misinterpret, and a 

situation that can be interpreted in a fairly unequivocal manner given sufficient knowledge 

about the other‟s culture (Seelye; as cited in Derenowski, 2015, p. 69). 

1.1.4.6.2. Culture Aside  

Stern (1992) agreed that culture aside is an item of cultural information offered by 

the teacher when it arises in the text. It is often an unplanned brief culture comment. 

Although culture aside helps to create a cultural content for language items as well as 



 

28 

 

assists learners to make mental associations like those that native speakers make. The 

cultural information introduced to students is likely to be confusing and inadequate. 

1.1.4.6.3. Culture Island 

 Culture island is a technique of culture teaching. It is based on improving EFL 

students' awareness about cultural differences. This can be done through using posters, 

maps, pictures, realia or other illustrations prepared by FL teachers or asking learners to 

prepare short presentations on a topic of interest with appropriate pictures or PowerPoint 

presentations to elucidating these differences (Stern; as cited in Derenowski, 2015, p. 68). 

After that, students are promoted to think and talk about them. Following this path, 

students could reach clear determinations about the differences between their mother 

culture and the target language‟s culture. 

1.1.4.6.4. Critical Incidents  

Critical incident is based on the theory of problem solving which helps the learners 

to foster their critical thinking. That is to say it is ''a problematic interactive situation 

emanating from conflictual cross-cultural values, assumptions, standards, expectations'' 

(Merrouche, 2006, p. 172). In this technique teacher present a critical incident or cultural 

misunderstanding which happens between a native speaker(s) and a foreign one(s). Then, 

the learners are asked to discuss the incident and suggest suitable explanations and/ or 

solutions. 

1.1.4.6.5. Culture Capsules 

 Culture capsules (CC) are one of the best-known techniques for teaching culture. 

This technique was developed by Taylor and Sorenson in 1961. It is a short description of 

one aspect of the TL culture passing over contrasting information from the students' native 

language culture. A typical CC consists of a paragraph of explanation of one particular 

difference between two cultures. They are usually done orally with the teacher giving a 

lecture briefly on the chosen cultural point and then leading a discussion about the 

dissimilarities using various visual aids and realia. 
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1.2. Teaching Culture through Culture Capsule 

1.2.1. The Origins of the Culture Capsule Technique 

The sixties and seventies were not only a time of culture teaching advocacy. Many 

instructors were developing techniques to bring culture into their classroom to make the 

students more aware about the differences and similarities between their NC and the 

foreign one. Brooks (1964) wrote a chapter entitled "language and culture” and Lado 

(1957) has a precious chapter on "How to compare cultures" on the theory of comparing 

cultures. These two provide worthwhile insights on the significance of an anthropological 

orientation to the study of cultures (Taylor & Sorenson, 1961). In 1961 Taylor and 

Sorenson suggested a method for the construction of short and significant programs in the 

ordinary FL classroom, using this perception of culture. According to them (1961) "a 

handy title for these programs might be „Culture Capsule‟ which can be constructed so that 

any teacher, new or experienced, may present them easily and his students may all 

participate meaningfully" (p. 350). 

According to Taylor and Sorenson‟ collaboration "The Modern language journal" 

(1961, pp. 550-54), the CC has been developed by J. Dale Miller and it has gained 

acceptance as a technique for presenting cultural differences. CC is one of the best-known 

and best-established techniques for teaching culture. As Seelye (1972) stated "Culture 

capsules have been found to be very effective in teaching cultural concepts in the 

classroom" (p. 52). By using this technique, teachers can provide the contrasting 

information, but are generally more successful to have the students themselves point out 

the contrasts. It is worth mentioning that when written up, CC "should be self-contained, 

including a statement of goals, information relating to the essential difference between the 

cultures, and audio-visual aids to demonstrate the differences" (Knop, 1976, p. 54). 

Lafayette (1978) mentioned that "the culture capsule need not be limited to oral 

presentation by the teacher nor restricted to presentation in English [...] a culture capsule 

can be individualized and integrated with the teaching of reading and writing" (p. 3).  

1.2.2. The Culture Capsule Technique Procedure 

As mentioned before, CC is a good technique to raise students' awareness about the 

TC. Thus, preparing good capsule needs some criterion to make sure it is well-constructed 

and developed to present both cultures. To start with, a FL teacher writes a script in a 
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simple language that is carefully designed to be at the level of the FL items (especially the 

structural and lexical ones) which have learned by students in the classroom. This script is 

the capsule which presents an explanation of cultural differences. It intends to create 

understanding in the minds of native students who are studying a FL and culture. As 

Taylor and Sorenson stated (1976) "It is hoped that after tolerance of a foreign culture will 

come understanding and that understanding will be followed by appreciation" (p. 353). 

Therefore, people will be bound by boundaries of enlightened empathy that take into 

consideration their major cultural differences. 

 According to Taylor and Sorenson (1976) "The presentation probably should not 

last more than ten minutes and should be self-contained and limited to one minimal 

difference" (p. 353). The teacher needs to choose a simple statement of the main difference 

as well as select the appropriate audio-visual aids. Thereby, the script is to be illustrated by 

poster, film strips and at least one element of realia. These three elements must be selected 

very carefully and must summarize the positive side of comparison. While reading the 

script in FL, the teacher should use all these visual aids and distributed them in the 

presentation (Taylor & Sorenson, 1976).  

 Once the CC introduced by the teacher and heard by students, the teacher then 

starts asking questions. These questions are of two types Rhetorical and Open-ended. The 

former is constructed in a way that the students must answer only "Yes" or "No". The latter 

is designed in a way that student may answer using information on his own. Open-ended 

questions lead a discussion on the most important differences between the NC and TC. 

Thence, the involvement of all students in the discussion is of a great importance. 

 Besides asking questions, the teacher may rely on other methods, as Seelye (1972) 

noted “role playing can often provide meaningful reinforcement of concepts presented in a 

culture capsule" (p. 53). The teacher puts up a situation and students act the roles of native 

speakers like shopping in the market, talking on the phone, eating style etc. Also, group 

solving of situational problem which allows the students to apply immediately the 

information presented in culture capsules. The teacher brings several cards which represent 

situations students might find themselves in. After that, the group discusses the problem 

presented in the situation in light of what was just learned in the culture capsules and then 

tells how they would react in such situation in real life. 
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To conclude, any activity should relate to the contradiction between NC and FC as 

well as the use of second language as much as possible. Certainly, one of the final 

activities must be a summary of what students learned from the culture capsules and the 

previous activities. 

1.2.3. Features of Culture Capsules. 

1.2.3.1. What Are the Components of Culture Capsule? 

 The culture capsule technique in teaching cultural issues consists of many 

components to achieve the set purposes and help the learners to develop their awareness 

about culture differences Hansen and  Peguese (1975) had mentioned in a section entitled 

"The Culture Capsule: A Device for Improving Cross-Cultural Understanding" the most 

important components of culture capsules, namely: 

 The selected cultural setting. 

 The topic and a description of the situation, background explanation and fundamental 

principles. 

 The participants for whom the cultural capsule is intended. 

 A set of cultural behavioral objectives. 

 Examples about cultural features, values, symbols, attitudes and so on in order to be 

presented 

 Presentation which includes the character, the dialogue, the audio-visual materials and 

other realia. 

 Cultural items to be extracted from the students in line with their sophistication level. 

 Suggested questions for discussions about the physical factors of the situation (time, place, 

etc.); the human factors of situation (socioeconomic, ethnic, and the like); the expression of 

hidden values, beliefs via behavior (like gestures or actions.) or speech (as style of delivery 

or choice of words.). 

 They can also choose alternate methods of presentation and activities.  

1.2.3.2. What Is the Purpose of Culture Capsule? 

 According to Hansen and Peguese "A culture capsule serves to highlight the 

values, opinions and attitudes which are common to a group of people as well as to 

describe the ways in which such information is conveyed by individuals through behavior 

or speech" (as cited in Luce, 1992, p. 239). CC is created with some purposes in mind 
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which are: 

 Reviewing and intensifying what a person already knows about his own culture 

 Teaching cultural understanding. In other words, the use of culture capsules develops the 

learners' understanding of other's culture, in that adapting such technique has a positive 

impact on the learners' consciousness and comprehension of the target culture small "c" 

issues such as people's feelings, values, and attitudes, and how these aspects direct 

behaviors. 

 Teaching cultural differences, i.e., how to respect the other's different beliefs and values. 

As Taylor and Sorenson (1961) claimed "Culture capsules tries to pick out those key 

cultural differences which are especially difficult for the outsider to understand on the 

basis of his own life experience" (p. 350). 

 Teaching skills in cross-cultural communication, i.e., to sensitize people about the different 

types of cultural differences which may lead to intercultural conflicts, and to help people to 

discover new and effective means of conflict resolution. Moreover, offering a means of 

grasping cultural information through comparison. 

1.2.4. Pros and Cons of Culture Capsules 

 Knop (1976) in his article "On Using Culture Capsules and Culture Assimilator" 

mentions some values (pros) of culture capsules and how they help students to be more 

aware about FC(s). Yet, he also tackled some weaknesses (cons) of CC and how teacher 

can handle these problems. 

The first bona fide, since culture capsules are self-contained, teachers can share 

their prepared materials. That is to say, materials sharing can extend across disciplines and 

languages. As Knop (1976) said "teachers of history, social studies or home economics 

teachers may very well use culture capsules with their students which the language teacher 

developed" (p. 55). For instance, Algerian teachers may teach an American culture capsule 

that shows behaviors parallel to Algerian actions or customs. Second, unlike linguistic 

acquisition that seems to be a continuous and long-range learning experience for students, 
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culture capsules fulfill short-range objectives. Each time a culture capsule is introduced, 

students will leave the class after learning at least one particular cultural aspect. 

Furthermore, culture capsules are more likely to be used in daily teaching because they are 

short lasting for five to ten minutes rather than apportioning a whole session for one 

particular cultural aspect. Another advantage of this technique is that teachers of different 

languages can create culture capsules to show students that some behaviors which they 

consider strange and ridiculous are common to several cultures. 

Moreover, in general culture capsules prepare students for cultural differences 

which help them reduce culture shock. So that, even if students undergo new and 

uncommon foreign experiences in the target culture or in reading about it. They have 

established the general concept that the target culture functions differently from their NC. 

Miller summarized the values and advantages of culture capsules "It reviews and 

intensifies what a person already knows about his own culture. It offers a means of 

grasping cultural information through comparison, and it leaves a residual empathetic feel 

or sensitivity much akin to walking in the shoes of a person of the target culture" (as cited 

in Knop, 1976, p. 55). 

However, teaching culture using CC in a straight lesson may lead students to be 

unresponsive, inactive as well as bored. To avoid this problem, the teacher may appoint a 

set of questions to be answered after the presentation. The regular use of quest activities 

will allow students to understand that the information in the capsule needs to be 

assimilated and ready to be added to follow-up study. Miller has a section entitled "Let's 

Relate It" for every capsule, wherein the capsule's information is used by the student to 

acquire more linguistics abilities, then applies the information personally of which are 

good motivating activities (Knop, 1976). In order to avoid passivity and boredom of the 

students, the teacher may ask students individually or in groups to make a presentation for 

the whole class, to share relevant information and take action on the cultural situation, 

while the rest of the class take notes on how the situation is different between the two 

cultures. 

Although culture capsules technique concentrates on the differences between the 

NC and TC. Teacher should not assume that students are conscious of how and why the 

cultural act is conducted in their NC. For instance, Miller's USA-Mexico Culture Capsule 

presents information on both cultures so that the teacher may prime students for cultural 
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discussion on the American and Mexican cultures. To handle this problem, teachers should 

allow students to observe and take notes about a given situation in their native culture, as 

they were explaining it to someone else in a FC. Hence, it would make them more 

involved during the presentation (Knop, 1976). 

Another drawback is that culture capsules rely much on physical and behavioral 

differences. Thus, students can grasp it without recognizing that there are other physical, 

social, economic and historical reasons which also make a difference between cultures. So, 

to abolish this problem Lado (as cited in Knop, 1976, p. 58) pointed out that: 

All cultural act should be looked at from three points of view: the form (physical 

manifestation of the act); the distribution (patterns of time, space and frequency- 

where, when, how often the act occurs); and the meaning (what the acts represents 

to the native speaker).  

1.2.5. Teaching Culture in Algerian EFL Classrooms 

Taking culture into account becomes indispensable in teaching and learning 

situations, this latter plays as a contact zone for linguistic and cultural currents. On one 

hand, in the Algerian secondary school context textbooks are used in the day-to-day 

planning of courses to ensure that concurrent classes would be exposed closely to the same 

content all over the country (Merrouche, 2006). However, the content of the Algerian ELT 

textbooks‟ curricula is considered to be culture-free that weekly provides a cultural 

understanding with very limited intercultural encounters (Belkhir, 2016). Additionally, the 

analysis of the Algerian schoolbooks has shown that the cultural representations are not 

adequately handled because there are no links between learners with their own culture or 

with the English-speaking cultures, especially Britain and USA (Belkhir, 2016). 

On the other hand, in the Algerian University setting teachers face some 

undetermined issues with the implementation of cultural subjects. Most of them emphasize 

more on linguistics than on intercultural aspects when designing their lesson plans, so that 

the integration of culture is sporadic, occasionally touched and information-based one. 

Moreover, students‟ own culture almost seldom, exploited through comparisons that 

hearten ICA. Consequently, students look to not just have limited knowledge about cultural 

components of the TL but also they lack intercultural skills which are so important for a 

better understanding of TL and interaction in real-life situations (Haddaoui, 2018). 
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All in all, teaching cultural contents which are introduced to Algerian learners of 

English need to be reconsidered by making sagacious choices and give more attention to 

both intercultural and multicultural information via using various and suitable techniques 

(Belkhir, 2016). 

Conclusion 

As a conclusion, the integration of culture in the EFL instruction process has gained 

great weight recently. Teaching a FL is more than developing learners‟ linguistic 

understanding. It means that it involves not only knowledge of grammar, phonology and 

lexis but also certain aspects and characteristics of the culture where the language is 

spoken to train learners to communicate internationally and use the language appropriately 

in a given situation. To do so, it is suggested that teachers should select and implement the 

suitable cultural techniques, methods and approaches in a foreign language classroom.
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CHAPTER TWO: INTERCULTURAL AWARENESS 

Introduction 

The way in which a particular group of people think, interact and behave is 

ultimately influenced, determined and affected by their own culture (Kramsch, 1998). 

Therefore, the cornerstone here is to address and examine cultural differences either 

explicitly or implicitly, besides improve a flexible ability and perspectives on how to react 

and interact in an appropriate manner to avoid misunderstanding and misinterpreting as 

well as develop intercultural awareness. 

This chapter tries to present a review of the concept of intercultural awareness and 

why it is important to develop it in the global society. Next, it sheds the light on four major 

levels of ICA that can be used as a safe intellectual shield to preserve the appropriate acts 

of the students and to enlighten the suitable path that they should keep to during the 

learning and interacting process. After that, three approaches for the study of ICA and five 

models to learn the basic culture knowledge and culture values are presented and 

explained. Finally, some instruments used to assess ICA are also tackled. 

2.1. The Concept of Intercultural Awareness 

Globalization marks a world in which people of different cultural backgrounds 

increasingly come to depend on one another. They appear to live in a common "village" 

and they can no longer avoid each other. That is to say, they realize that no nation, group 

or culture can remain anonymous. Over the last decades, new technologies and information 

systems, changes in the world's population and transportation, and the shift in the world's 

economic arena play a crucial role in the development of intercultural communicative 

competence. These aforementioned reasons allow not only people to easily and efficiently 

move from one country to another, but also help them to understand and respect culture 

diversity. 

Deardorff (2006) defined intercultural competence as "the ability to communicate 

effectively and appropriately in intercultural situations based on one's intercultural 

knowledge, skills, and attitudes" (p. 247). Accordingly, Chen and Starosta (1998) defined 

intercultural communicative competence as "the ability to effectively and appropriately 

execute communication behaviors that negotiate each other‟s cultural identity or identities 

in a culturally diverse environment" (p. 28). Hence, people with such competence know 
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how to accomplish their own communicative objectives by respecting and tolerating 

cultural differences and others‟ identities. They (1996) argued that intercultural 

communicative competence includes three interrelated concepts. They (1998) defined the 

three concepts as follows: 

 Intercultural Sensitivity is the affective aspect of intercultural competence, and 

refers to the development of a readiness to understand and appreciate cultural 

differences in intercultural communication. Intercultural Awareness is the cognitive 

aspect of intercultural communicative competence that refers to cultural 

conventions that affect how we think and behave. Intercultural adroitness is the 

behavioral aspect of intercultural communicative competence that stresses these 

skills needed for us to act effectively in intercultural interactions (p. 28). 

 

Figure 3: The Components of Intercultural Communicative Competence 

2.1.1. Definition of Intercultural Awareness 

 The globalization of the world community eventually leads to culture diversity in 

all aspects of life. That is to say, in most countries the mutable cultural features of 

educational, social, political and economic life make cultural diversity as norms instead of 

exceptions (Chen & Starosta, 1998). Being aware of other multiple related identities is the 

first step towards being a global intellectual citizen who tolerates cultural differences and 
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displays joint respect between cultures in order to establish a multicultural coexistence in a 

"global civic culture" (Boulding, as cited in Chen & Starosta, 1998, p. 29). Consequently, 

intercultural awareness acts as the minimum requirement for individuals with intercultural 

competence because understanding the dimensions of culture diversity supplies them with 

ways to determine how communication varies across different cultures. 

In the modern world, the growing demands of intercultural training programs 

illustrate the importance of intercultural awareness. One of the main goals of these 

programs is to raise cultural differences in order to improve one's communication skills 

while reducing the possibility of misunderstanding in interactions between cultures (Seidel, 

1981). For this sake, while developing intercultural awareness in a FL classroom, it should 

bear in mind that the mother tongue is taught alongside the attitudes of the social group, 

and these attitudes are communicated via this social group. Learning to understand a TC 

will help learners of other languages to use expressions and words more effectively, 

authentically and appropriately in different situations; to understand and recognize the 

different levels of language and to behave normally with people of the other cultures 

through respecting and accepting their different behaviors. Of the six most frequent 

intercultural training programs (affective training, cognitive training, behavioral training, 

area stimulation training, cultural awareness training, and self- awareness training), 

cognitive training, culture awareness training and self-awareness training are the ones 

which are related directly to intercultural awareness (Brislin, Landis & Brandt, 1983). 

According to Gudykunst, Ting-Toomey, and Wiseman (1991), cognitive training 

fosters learners' understanding of cultural differences and similarities. Culture awareness 

training allows the learners to consider the fundamental and unique aspects of culture. 

Whereas self-awareness training aids participants to recognize attitudes, opinions and 

prejudices rooted in their native culture that influence their ways of communication i.e., 

culturally self-aware learners learn to recognize the effect that culture has on their 

perceptions and values, thus they can work to shift their frames of reference in new 

situations to accommodate different cultural perspectives. 

Intercultural awareness thus demands learners from their own point of view to 

realize that they are cultural beings and to use this understanding as a basis to identify the 

different characteristics of other cultures so that to perceive effectively other's behavior in 

intercultural interactions. Due to FL teachers who endeavor to boost awareness among 
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culture, they take the learners‟ point of views likewise from their experiences as a starting 

point. Chen and Starosta (1998) stated "it refers to the understanding of cultural 

conventions that affect how people think and behave" (p. 30). 

Developing positive attitudes towards the foreign culture by contrasting differences 

between the native and the foreign culture stimulates the learners‟ ability to use the 

language and communicative effectively with foreigners. Thence, ICA is "the cognitive 

perspective of intercultural communication" (Chen &Starosta, 1998, p. 30). It affirms the 

change in the physical thinking about the world through recognizing the different 

characteristics of the native and target cultures (Triandis, 1977). In other words, ICA 

indicates the various changes in the learners‟ attitudes towards foreign people and their 

culture. These attitudes are considered to be a key element to communicate successfully. 

Also, it gives a chance to gain an understanding of cultural dynamics by decreasing the 

level of confusion and uncertainty in intercultural interactions. 

2.1.2. ICA’s Levels 

 It is difficult for people who know a little about the FC to grasp why people 

behave in a way different from theirs. Once they understand and appreciate those cultures, 

they realize the importance of providing clues to help people embrace them. Although 

learning about a FC is a process involved, an awareness of the process can present insights 

for a better understanding. That is to say, ICA is a prerequisite for achieving an 

intercultural understanding that starts when people recognize that they own a specific 

cultural identity, and then become conscious of the similarities and differences that exist 

among different cultural identities (Bennet, 2003). Therefore, the ability to distinguish 

qualifies people to compare their culture in relation with others and take a decisive step far 

from the ethnocentric position wherein the discovery of cultural diversity began. 

The concept of global perspectives developed by Hanvey (1979) was widely used 

as a framework in intercultural awareness. According to him (1979), a global perspective 

comprises certain patterns of thinking, sensitivities, intellectual skills, and explanatory 

capacities, which is a mixture of many things and any person may be rich in some elements 

while relatively lacking in others. Hanvey (1979) planed four levels of cultural awareness 

related to the process of learning about culture: (1) awareness of superficial cultural traits; 

(2) awareness of significant and subtle cultural traits that contrast markedly with one‟s own 
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and interpreted as unbelievable and irrational; (3) awareness of significant and subtle 

cultural traits that contrast markedly with one‟s own but can be understood cognitively; (4) 

awareness of how another culture feels from the insider's perspective. 

2.1.2.1. Level I 

 When a person knows about another culture from tourism books, textbooks, media 

or the first impression his or her understanding of it is based mainly on stereotypes and 

inclination to perceive deficiencies in the culture. On this level "the awareness tends to be 

superficial and partial" (Chen & Starosta, 1998, p. 31). People tend to understand a culture 

and its people through the most obvious characteristics it holds. Afterwards, apply part of 

these characteristics to the entire group. For instance, people around the world often 

considered The United Arab Emirates as very wealthy country and its people never have to 

worry about money, bills, bank accounts or financial security. Eventually, grant alike 

treatment to each member of the group, for example "you are an Emirate", "you must be 

rich". 

2.1.2.2. Level II 

At level two, a person starts to know through either direct or second-hand 

experience the significant and subtle cultural traits that are pointedly contrasted with one's 

own practices. This level reaches ICA through the situation of culture conflict because the 

cultural learner is confused by a range of variations between the conventions of his or her 

native culture. Many sources such as media, textbooks, tourism books may present 

information that differ across cultures; however, people cannot grasp the real meaning of 

culture differences till they experience directly or indirectly the situation with foreigners. 

In other words, knowledge of a person on the second level consists of a shallow 

understanding of other cultures. 

The second level of intercultural awareness offers an opportunity to understand and 

appreciate other cultures. Yet, some cultural differences are considered strange and unique 

which makes it difficult for people to adapt and accept them. Furthermore, a culture 

conflict experience may also lead to some troubles such as gloominess, misery, hostility, 

anxiety or confusion (Chen & Starosta, 1998). These aforementioned problems make the 

second level of intercultural awareness similar to culture shock, in the sense that "the 

conflict situation that lead to cultural shock may impede the process of being aware of the 
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host culture" (Chen &Starosta, 1998, p. 32). That is to say, if people cannot cope with the 

symptoms of cultural shock, the development of intercultural awareness will stop at this 

frustrating stage and situations of cultural conflict in which they feel alienated and 

marginalized will continue (Mansell, 1981). 

2.1.2.3. Level III  

The knowledge of a person at level three comes through rational and intellectual 

analysis. It is characterized by a deep understanding of different cultural aspects, but the 

person maintains his own perspective. It means, differences in cultural characteristics 

begin to make sense to people. Thence, they start believing and accepting the differences 

that exist between cultures which make them fully adjust to the target culture. According to 

Thomas and Althen, in this level "sojourners [learners] begin to appreciate and respect the 

new culture and develop sensitivity towards cultural differences" (as cited in Chen & 

Starosta, 1998. p. 33). Here, Intercultural understanding which results from comparing and 

contrasting different cultural aspects, enables people to learn cultures that they have not yet 

encountered. In addition, it helps people to move forward a higher level of intercultural 

awareness. 

2.1.2.4. Level IV 

 At level four the knowledge of a person is acquired through living in the foreign 

culture. It means that a person has the awareness from the insider's standpoint of how 

another culture feels. Cultures at this level merge when the culture of the "other" is 

assimilated as the behaviors and values of that culture are adopted which is the level 

required to achieve true intercultural understanding. 

The knowledge on the fourth level of intercultural awareness is characterized by 

empathy which means that people learn to identify with the target culture. According to 

Barnlund "empathy allows us to estimate what is inside another's mind and to share their 

experience" (as cited in Chen & Starosta, 1998. p. 33). At level four, the underlying 

potential for empathy can be enabled through the process of transection. Empathy is the 

ability to display feelings to others with one epistemology whereas transection is a trans- 

epistemological process in which people temporarily believes whatever their counterparts 

approve by trying to learn their beliefs, assumptions, perspectives and feelings. This helps 

them to be more aware and have a high level of commitment toward different cultural 
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context. 

 

 

Figure 4: Levels of Intercultural Awareness 

To conclude, Hanvey (1979) noted that at the first and second levels of intercultural 

awareness, people do not understand the other culture enough to accept it. Thus, according 

to him, in order to reach awareness of the culture as highly believable, a learner needs to 

reach level four. Other scholars, such as Scarcella and Oxford (1992) believe that level two 

offers a good cultural understanding. Furthermore, successful learners of a culture feel 

encouraged to continue learning and thus may attain an epistemological degree of 

empathy. People without such access may not be considered as motivated to develop 

understanding for other cultures. 

2.1.3. ICA’s Approaches 

 The process of intercultural awareness was constantly concerned in which ways 

people acknowledge and the most effective ways to mediate information in native and 

target cultures. It is very important to understand the different determinants that affect 

individuals‟ behaviors and their characteristics. Thence, ICA trainers have to meet 

individual´s preferences and needs for a successful learning process. This can be achieved 

through an application of various approaches, as Chen and Starosta (1998) claimed 
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"culture-general and culture-specific are two approaches used to demystify the process of 

intercultural awareness" (p. 34). 

2.1.3.1. Culture-General Approach 

A culture-general approach to the study of intercultural awareness strives to the 

development of a different orientation which requires the ability to empathize with people 

from other cultures. Since, it is essential for people who want to develop a cultural 

situation to be able to put themselves into someone else's position. The ability to empathize 

with other cultures and other people assists in reconsidering preconceptions; having 

general knowledge and understanding about cultures, cultural environments and core 

cultural differences; overcoming stereotyping; and building a bridge to intercultural 

understanding and communication. Lafayette (1997) listed several goals that refer to this 

approach. He suggested, for instance, that learners should be able to "value different 

people and societies; evaluate validity of statements about culture; and develop skills 

needed to locate and organize information about culture" (pp, 125-126). 

The training may concentrate on the participants‟ own cultural identity and the 

culture groups to which they belong. Once they have established an understanding of 

culture and its influence on their group, they can examine its effect on their personal 

behavior. From there the group can explore the essence of their relationships with other 

culture group, tackle cultural problems between them, and develop skills in intercultural 

communication and problem-solving. 

To understand culture's global influence on human behavior, culture general 

approach relies on some techniques of intercultural training programs such as BaFaBaFa 

technique. BaFaBaFa (Shirts, 1973) is a learning simulation game that randomly splits a 

class into two artificial cultures or groups “Alpha” and “Beta”. Each group is given a set of 

rules to govern their behavior as members of the new culture. Members in each group are 

sent to the other group to collect information about culture. This game is intended to 

improve participants‟ cultural competency by helping them understand the impact of 

culture on the behavior of people and organizations. Moreover, helping participants to 

come to appreciate cultural diversity and examine their attitudes and behaviors towards 

others who are different from themselves. The ensuring exchange offers participants an 

opportunity to play a new role in distinct cultural environments and experience “culture 

shock” by travelling back and forth between them to interact with a culture in which the 
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people have different values, different ways of behaving and different ways of solving 

problems. 

2.1.3.2. Culture-Specific Approach 

The culture specific approach emphasizes on acquiring specific knowledge about 

the target culture. Therefore, for instance, a business executive who will work in a foreign 

country will try to learn some aspects of that country such as its language, history, 

traditions, geography, etc. Yet, this knowledge has some limitations in the sense that it 

does not provide a deep understanding of the culture and its people (Dwyer, 2013). 

This approach helps people to learn and share the cultural aspects of others. It 

focuses on the cognitive and experiential levels when dealing with foreign culture in order 

to teach the requisite competence when interacting with foreigners. Also, it conveys core 

competencies in dealing with cultural differences, and allows participants to act 

confidently in a foreign cultural context and adapt to cultural changing situations. 

Role play is a culture-specific training tool; hence it prepares people for 

assignments in specific areas. It helps them to integrate and operate in new cultures. 

Furthermore, it has the purpose to practice an appropriate behavior in intercultural 

situations, to handle problems, and to improve skills of intercultural interaction. If teachers 

can use role plays effectively and provide learners with the requisite instructions of the 

appropriate culture, learners will automatically consolidate their understanding in a more 

successful way. 

2.1.3.3. Didactic vs. Experiential Approach 

 Both culture-general and culture-specific approaches show that intercultural 

awareness can be reached through didactic and experiential approaches. According to 

Landis, M. Bennett and J. Bennett (2004) "didactic and experiential refer to the process by 

which training is delivered. Culture-general and culture specific refer to the content of the 

training" (p. 39). 

On the one hand the didactic learning, which is based on theoretical information 

and facts, focuses more on the facts about the target culture such as information about the 

size of the country, the economic situation and also the political status. Another aspect of 

this approach is the general discussion about culture itself, mentality and the cultural 
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differences between the home and the host country (Zamor, 2008). In order to shed light on 

differences and similarities between two cultures, didactic approach depends on lecture and 

discussion, videotapes, or critical incidents. In the same vein, Chen and Starosta (1998) 

stated "didactic learning is commonly used on the first level of intercultural awareness" (p. 

36). Thus, for instance, within this type of training approach the concept of culture shock 

can be a subject of a discussion on the first level of intercultural awareness.  

On the other hand, the experiential learning which advocates the idea that the active 

experience of a target culture occupies a crucial role in the learning process. As Zamor 

(2008) described “it is based on the idea that one can learn the most effective way by 

experiencing oneself" (p. 38). Experiential learning can help learners in enhancing their 

knowledge, self-awareness, skills and actions to explore their world view that is part of 

becoming a culturally competent learner. Moreover, it offers an empirical knowledge 

through simulation and games demonstrating how people appear to adapt and analyze 

intercultural situations (Byram & Hu, 2013). 

2.1.4. ICA’s Models 

What constitutes cultural components that count for the awareness of a culture has 

been explored by scholars in different disciplines from two perspectives which are the 

basic factual information of a culture and the deep structured cultural values (Chen & 

Starosta, 1998). 

2.1.4.1. The Basic Factual Information of Culture 

It pertains people of the culture of nation regarding history, geography, family and 

social organization, art or political system. It concerns the ''what'' aspect of culture that can 

be obtained through reading, didactic learning or other media without the need to interact 

with the national of the target culture for collecting the information (Chen & Starosta, 

1998). For instance: 

 Saville Troike's (1978) set twenty categories to learn the common factual information of 

culture. The categories provide a way to profile an individual‟s cultural life and an 

opportunity to depict it in a non-stereotypical way. They are classified according to 

different areas that are commonly affected by culture (Beck & Melendez, 2009). The 

categories cover different points including asking general questions about "traditional" or 

"typical" cultural beliefs or behaviors, family, life cycle, roles, interpersonal relationships, 
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communication. decorum and discipline, religion, health and hygiene, food, dress and 

personal appearance, history and traditions, holidays and celebrations, education, work and 

play, time and space, natural phenomena, pets and other animals, art and music, 

expectations and aspirations (Saville Troike, 1978). 

 Kohl's (1988) set ten basic areas for knowing cultural information which include food, 

clothing, shelter, family organization, social organization, government, defence, arts/crafts, 

knowledge/science, and religion (Chen & Starosta, 1998). 

 Haris and Moran's (1989) provided eight systems of a culture that form any subsystem in 

any society. They are divided into kinship, education, economy, politics, religion, 

association, health and recreations (Daresky & Christopher, 2015). 

 David. M. Kennedy Centre for International Studies at Brigham Young University's 

Culturgrams (2001) classified the understanding of a nation into four parts (customs and 

countries, people, lifestyle, and nation), and there are between four and eight subtopics 

under each heading. 

2.1.4.2. The Deep Structure of Cultural Values 

Culture values are the most essential framework of the deep structure of a culture. 

According to Kluckhohn (1951) culture values are the "desirable which influences the 

selection from available modes, means, and ends of action" (p. 395). They are related to 

the "why" aspects of a culture. And they justify why people of a culture practice and think 

as learned in the "what" aspects, i.e., why do people of the culture eat like that? Dance like 

that? Communicate and speak in that way? ... etc (Chen & Starosta, 1998). 

Over the years, a lot of research has been conducted to examine cultural values. 

The under-mentioned part tackles five representative models developed by Parson, 

Kluckhohn and Strodbeck, Hofsted, Hall, and Schwartz. 

2.1.4.2.1. Parsons's Model 

Parsons (1951) developed a model called “pattern variables of role definition”. 

These patterns comprise a set of five dichotomies that may be used to categorize modes of 

orientation in the personality system, the value patterns of the cultural system and 

normative requirements in the social system (Turner, 1991). These categories can be 

combined to form a pattern of alternative and systematic interrelations. That is why 

Parsons's model is a complex but systematic to the study of culture value (Chen & 
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Starosta, 1998). 

The first pattern variable involves Affectivity versus Affective Neutrality dilemma 

of gratification-discipline. It includes problems of accepting an opportunity for 

gratification without regard for its outcomes. This pattern is just a matter of whether or not 

evaluation will take place in a given situation (Tonnies & Loomis 2002). 

The second pattern variable involving the dilemma of Particularism versus 

Universalism has to do with the dilemma of choice between types of value standards. It is 

established by interactions where the type of evaluative standards to be used are either 

general and acceptable, that is universal, or ones that are fully unique to particular people 

involved (Trevino & Smelser, 2001). In other words, the matter is whether to react “on the 

basis of a general norm or on the basis of someone‟s particular relationship to you” 

(Wallace and Wolf, 1995, p. 34). 

The third pattern variable, Ascription versus Achievement, encompasses the 

dilemma of choice between modalities of the social object. This pattern covers the 

dilemma presented to assess alteration in terms of general performance standards or in 

terms of qualities that are ascribed based on heredity or other forms of endowment which 

lack a performance standard (Trevino & Smelser, 2001). 

The fourth pattern variable includes Diffuseness versus Specificity which is related 

to the range of the object's importance in action. It entails assigning a social object of an 

unspecified set of rights that is determined only by conflicting demands as if it is against 

concession to a social object of a clearly defined and limited set of rights (Tonnies& 

Loomis, 2002). 

Finally, the fifth pattern variable concerns Self-Orientation versus Collectivity- 

Orientation or Self. According to Tonnies and Loomis (2002) it "is the collective-interest 

vs. private interest dilemma and involves the problem of considering an act regarding its 

significance for a collectivity or a moral code, or with respect to its personal significance" 

(p. 22). That is to say, it handles orientations of action either to individual or to group 

interests. 

2.1.4.2.2. Kluckhohn and Strodbeck's Model 

Kluckhohn and Strodbeck (1961) developed a theory of variation in value 



 

49 

 

orientation that is used to compare the differences of cultural values between cultures. 

They have argued that there are certain universal problems and conditions. Thus, their 

theory determined that "a) value orientations represent a limited number of common 

human problem: b) the need to find solutions to these common human problems are shared 

by all societies: c) cultures are limited in the number and variety of solutions that are 

possible" (Carter & Helms; as cited in Clauss-Ehlers, 2006, p. 30). Based on their 

assumption of common problems Kluckhohn and Strodbeck proposed five universal 

problems shared by human, which are as follows: 

 What is a human being's relation to nature? (Man-nature orientation)  

 What is the modality of human activity? (Activity orientation) 

 What is the temporal focus of human life? (Time orientation) 

 What is the character of innate human nature? (Human nature orientation)  

 What is the relation of the individual to others? (Relational)  

Kluckhohn and Strodbeck (1961) after that proposed three possible solutions that are used 

by different societies to solve each universal problem (see table) 

Table 2:  

Theory of Worldview and Culture Values 

Common Human 

Problems 
Possible Resolution Possible Resolution Possible Resolution 

Human Nature Evil Mixed Good 

Person-Nature Subjugation Mastery Harmony 

Time Past Future Present 

Activity Being Doing Being-in-Becoming 

Social Relations Collateral Individual Lineal 
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2.1.4.2.3. Hofstad's Model 

Hofstad defined culture as "the collective programming of the mind which 

distinguishes the members of one human group from another" (as cited in Richard, 2019, p. 

3). He (1984) proposed patterns of thinking based on values that underline the definition of 

culture. In his study of 160.000 individuals across the world, he developed the four 

following heavily used cultural patterns or dimensions: (1) individualism/collectivism; (2) 

uncertainty avoidance; (3) power distance; (4) masculinity/femininity. 

 Individualism reflects how people affirm their needs over the needs of the group. It can be 

viewed as a concern for its own rather than being concerned with the group to which the 

individual belongs. On the other hand, the needs of the group in collectivistic cultures are 

more significant than the needs of a single individual (Hofstad, 1984). 

 Uncertainty avoidance indicates how people in a society feel offended by ambiguous 

situations. In all societies, governments and legal systems put rigorous laws and rules on 

citizens, yet rules tend to be more elaborate and accurate in countries with a high degree of 

uncertainty avoidance (Deresky& Christopher, 2015). Power distance is the extent to 

which significant differences in power, and thence, inequalities are accepted in a given 

culture. Therewith, it appears that the extent of these power distributions is socially 

determined (Hofstad, 1984). 

 Masculinity/femininity shows the degree of traditional 'masculine' values like 

assertiveness, quantity and others' competitive lack of concern. Whereas, femininity asserts 

'feminine' values such as concern of others, for relationships and for quality of life 

(Deresky& Christopher, 2015). 

2.1.4.2.4. Hall's Model 

Hall (1959) defined culture as communication, which can be analyzed by 

identifying the way messages are being transferred and processed. High-context cultures 

are those that feature pre-programmed information that is in the receiver and in the setting, 

thence the meaning is in the context (Hall, 1976). On the other hand, in low-context 

cultures, the message contains most of the information to be transmitted. This can be 

essential to people in guaranteeing effective communication in a workplace, as well as 

avoiding conflicts arising from misunderstanding of team members from countries with 

varying degrees of context in their communication (e.g., Germany as a low-context culture, 

and china as high-context culture). 
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Chen and Starosta (1998) "Hall's model is a simple, precise, and elegant one which 

provides an effective way of thinking regarding cultural differences" (p. 42). Although it is 

widely applied in the study of intercultural communication, the model exaggerates the 

simplification of the complex nature of culture which often leads to the misunderstanding 

that the two cultural contexts are dichotomous and in polar opposition to each other (Chen 

&Starosta, 1998). 

2.1.4.2.5. Schwartz's Model 

Schwartz (1992) affirmed that the primary distinction between societal values is the 

motivational goals that they articulate. He identified ten general human values that show 

needs, social motives and institutional demands. These values have supposedly existed in 

all cultures and represent universal needs of human existence. The human values identified 

by Schwartz are power, achievement, hedonism, stimulation, self-direction, universalism, 

benevolence, tradition, conformity, and security. 

Schwartz (1994) said that the individual and cultural levels of analysis are 

theoretically independent. Dimensions at individual-level show the psychological 

dynamics that individuals encounter when acting on their values in the daily life. Whilst 

dimensions at cultural-level represent the solutions that societies find to organize human 

actions. He identified three dimensions of this level which are conservatism and autonomy, 

hierarchy versus egalitarianism, and mastery versus harmony. 

To sum up, the study of cultural values is the most fundamental way to attain 

intercultural awareness. The aforementioned models not only provide a structured way to 

address the complexity of cultural values but also offer the opportunity to examine further 

various aspects of human society. 

2.1.5. Assessment of Intercultural Awareness 

Because the first attempt of intercultural awareness is to uncover the “cultural 

map”, “cultural theme” or “cultural grammar,” The upcoming question is how to measure 

or assess intercultural awareness by the process of operationalization. Despite the fact that 

currently there is no instrument to directly measure it; there are formulated measurements 

that tend to assess the understanding of the basic authentic knowledge about cultures and 

their values. 
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On the light of this, four measurements were designed to evaluate the mastery of 

the factual information of culture. Saville-Troike‟s Questions and kohl‟s Fifty Questions 

about culture, additionally; Kitao‟s Test of American culture, and Harris and Moran‟s Pre- 

deployment Area Questionnaire. 

As mentioned above, Saville-troike (1978) suggested 20 categories for each 

category there are three to ten open-ended questions that indicate the learning of the basic 

cultural information of that category. One hundred and twenty-eight questions are linked to 

those 20 categories. Kohl‟s Fifty Questions were created especially for sojourners to help 

them to get to know better the host countries and their cultures. The questions move from 

the beginner stage to intercultural adaptation. 

Kitao‟s (1981) Test of American culture is used specifically to test participants‟ 

perception of the basic characteristics of American culture. It contains one hundred 

multiple-choice questions about 49 various sectors of American culture. Finally, Harris and 

Moran‟s (1989) questionnaire was principally planned for managers, who are intending to 

go abroad to help them become familiar with recipients' countries, by using ninety-two 

“yes” or “no” questions which are much concerned with business interactions. 

These measurements were criticized in two main points. First, in terms of their 

complexity, they contain a large volume of questions to grasp the different cultural 

characteristics. Consequently, there are more appropriate and workable in learning sitting 

rather than being used to assess participants‟ abilities in the cultural domain. Second, 

culture is not static, but dynamic, so some basic traits and questions need to be changed 

each short period and which causes the problem of content validity. 

The three more helpful measurements for the assessment of intercultural awareness 

are those of Kluckhohn and Strodbeck, Gilgen and Cho, and Chen. First, Kluckhohn and 

Strodbeck (1961) developed categories of cultural value orientations in terms of human 

nature, human activities, and social relations aimed to derive instruments in written 

questionnaire form. The participants are asked to choose the most appropriate explanations 

to answer each created case. Second, Gilgen and Cho (1979) used Linkert scale after 

revising and simplifying Kluckhohn and Strodbeck original measures to answer the 

statement that represents cultural orientations. 

Lastly, Chen (1995) came with 15 items of cultural value orientations that are 
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mainly derived from Kluckhohn and Strodbeck and other models. By using the 5- point 

Likert scales, participators are asked to answer with the extent to which they agree or 

disagree with each of the statements for the sake of assessing their level of intercultural 

awareness in international electronic communication setting. 

Due to the preciseness and easiness, both Giglen and Cho‟s and Chen‟s instruments 

have a considerable potentiality for the assessment of intercultural awareness. However, 

more empirical testing is required for assessing the reliability and the validity of the 

implements before they are exceedingly used. 

2.1.6. The Role of Culture Capsules on Enhancing Intercultural Awareness 

Seeing that the eventual aim of the culture-teaching practice is enhancing 

intercultural awareness, neatly adapted teaching activities and a wide collection of 

techniques for raising intercultural awareness should be introduced to students in order to 

make them interculturally aware. Culture capsules begin with bringing students‟ and 

teachers‟ own experiences of intercultural communication to the class for discussion and 

reflection, so that they explore the diversity and complexity of different local and national 

cultural groupings. Additionally, by understanding their own culture and other cultures, 

particularly the similarities and differences between them; learners become more aware of 

positive and negative cultural aspects and they are more likely to accept them. In the same 

way, they will first become acquainted with what it means to be part of their own culture. 

By discussing the very values, expectations, traditions, customs, and rituals they 

unconsciously take part in, they are ready to chew the values, expectations, and traditions 

of others „with a higher degree of intellectual objectivity‟ (Straub; as cited in Thanasoulas, 

2001 p. 15). 

Equally important, while participating in intercultural written or spoken 

conversations, students will try to use their whole knowledge of the target culture in order 

to increase their understanding and establish successful communication. Along the same 

lines, Thome-Williams (2016) suggested that “students learn linguistic, communicative 

and intercultural abilities in order to effectively communicate and appropriately relate 

content in a variety of cross-cultural situations” (p. 217). 

By a way of conclusion, comparing aspects of the learners' own culture with those 

of the target culture is a prevalent way of developing intercultural awareness. This is 
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culture capsules‟ function. 

Conclusion 

In order to survive in twenty-one century, enhancing the intercultural awareness 

among people from various cultures has become a must. It is now an essential element that 

reaches a global mind-set. Since people observe, interpret and evaluate things in different 

ways. What is considered appropriate in one culture is probably inappropriate in another 

and therefore misunderstandings arise. Thence, they need to understand and reconcile these 

differences to unction and communicate effectively in foreign situation(s).
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CHAPTER THREE: FIELDWORK 

Introduction 

 The third chapter is mainly concerned with the practical framework of this 

dissertation. It aims at investigating the impact of using culture capsules on enhancing EFL 

students' intercultural awareness at the Department of English, University of Larbi Ben 

M'hidi, Oum El Bouaghi. To fulfill this purpose, we have tried to look out first year EFL 

students‟ understanding of cultural differences as well as their intercultural awareness 

level. Furthermore, we also have investigated how teachers consider the role of culture 

capsules in EFL classrooms as a technique to enhance their students‟ intercultural 

awareness. 

In relation to our purpose we put in use a mixed-method, namely a test with 

students and a questionnaire with teachers. A mixed-method entails the collection and 

analysis of data through both quantitative and qualitative methods. Qualitative method is 

almost always the starting point when the researcher tries to discover new problems which 

aid him/her do deeper further research whereas quantitative method provides the researcher 

with measurements to affirm each problem and understand it. Therefore, the combination 

of both furnishes a more complete understanding of the research problem.  

The current chapter presents a description of the method being used, the design of 

the test and questionnaire as well as the analysis and general interpretation of findings. It 

also deals with pedagogical implications, limitation of the study, and ends with further 

suggestions. 

3.1. Description of the Procedure  

 In this study, two research instruments were used to investigate the research 

questions, namely a test for students and a questionnaire for teachers. 

3.1.1. Students' Test 

The students‟ test was developed to check and elicit information about the 

awareness of first year EFL students at the Department of English. 

3.1.1.1. Definition of Tests 

Caroll (1968) said that “a psychological and educational test is a procedure 



 

57 
 

designed to elicit certain behavior from which one can make inferences about certain 

characteristics of an individual” (Caroll as cited in Bachman; 1990, p. 20). From this 

definition, it follows that a test is a measurement tool intended to obtain a particular sample 

of a test-taker's competence, knowledge, aptitude, or classification in many other 

subjects. 

A given test can be presented literally, verbally, on a computer, or in a specific area 

that demands a test taker to elucidate or implement a set of skills. Tests differ in nature, 

style, thoroughness and requirements and it can be performed either formally (e.g., IQ test) 

or informally (e.g., Crossword puzzles). Consequently, to guarantee pertinent and rigorous 

results, a test must be concise, precise, practical, effectual and reproducible. 

3.1.1.2. The Sample 

 The chosen population for this research was first year LMD students at the 

Department of English, University of Larbi Ben M‟hidi, Oum El Bouaghi. The first basis 

of this work was on the idea that culture should be introduced at early stages. In point of 

fact, the content of the Algerian ELT textbooks‟ curricula in both middle and secondary 

school is considered as culture-free that weekly provide a cultural understanding with very 

limited intercultural encounters (Belkhir, 2016) which made these students the perfect 

nominees to examine their levels according to the teaching learning situation for such a 

goal. 

The entire number of students in this population was 357 students. Our sample 

consists of 48 students representing 13.45% of the whole population; a group of students 

was selected randomly under the premise that they are representative. 

3.1.1.3. Description of the Test 

 The test was designed for first year EFL students at the Department of English. It 

was handed manually during the month of March. This test aimed to find out whether 

students have a rich intercultural package or not as well as to determine the baseline of 

students‟ intercultural awareness. Thus, it is not time-consuming which makes it reliable, 

valid and practical. 

The students were asked to work on the test individually and to take their time in 

answering each question. They were supposed to take forty-five minutes to accomplish it. 
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We stressed the fact that the test was not part of their evaluation or assessment in order not 

to be anxious and uncomfortable or to add an extra pressure that will interfere with the 

results later. 

The test was out of 20 points, in fact (0.25 p) was given to every right answer and 

(0 p) for an incorrect one, so; this is how to evaluate and determine the mark and 

level of each student.  

The test was in the form of a three part cultural quiz. Its structure was based on 

informative statements about American and British lifestyle followed by contrasting 

information from Algerian culture. 

Part One: American vs. Algerian culture 

The first part contained three different activities. Starting with filling the blanks, 

this turned around some cultural generalities such as location, family structures, famous 

food, ethnic groups and holidays in both Algeria and America. The second activity was 

multiple choice questions to go a little bit deeper. The third one was about classifying 

words in the suitable case. 

Part Two: British vs. Algerian culture 

This part compromised also of three activities. In the first activity the students were 

asked to put either „true‟ or „false'. Completing the table in order to compare the Algerian 

educational system to the British one as a second activity, and finalize with the proper 

words about Algerian and British weeding that suits the provided contexts was the last 

activity in this part. 

Part Three: American, British and Algerian cultures 

The last part in the test was about both cultures in relation to the Algerian culture 

embodied in one exercise which was about feasts and holidays. 

3.1.2. Teachers' Questionnaire 

 The teachers‟ questionnaire was designed to obtain information from teachers at the 

Department of English. 
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3.1.2.1. Definition of Questionnaire 

 Since the core of any research is to find answers to questions in a systematic way, it 

is no wonder that the questionnaire has become one of the well-known research 

instruments in any research field. According to Brown "Questionnaires are any written 

instruments that present respondents with a series of questions or statements to which they 

are to react either by writing out their answers or selecting from among existing answers" 

(as cited in Dörnyei & Taguchi, 2009, p.3). Thence, questionnaires are large amounts of 

information can be gathered from a large number of respondents in a short period of time. 

They are the most appropriate and inexpensive way of collecting information. 

3.1.2.2. Sampling 

 The questionnaire was sent for forty (40) English teachers at the Department 

English via E-mails. However, only fifteen (15) teachers answered it representing 37.5% of 

the population.  

3.1.2.3. Description of the Questionnaire 

  The questionnaire was designed for English teachers of the academic year 2019-

2020 at Department of English, Larbi Ben M'hidi University. It was posted online using 

Google Form application to investigate their viewpoints and perceptions about the topic of 

using culture capsules in EFL classes to enhance students' intercultural awareness. 

The teachers‟ questionnaire consisted of four sections encapsulating 21 questions of 

"open-ended" and "closed" types in order to collect data. It means that both quantitative 

and qualitative data can be obtained. Yet, an important distinction is to be made. Open-

ended questions are those questions that will request extra information from the respondent 

i.e., they are questions which require from participants to give their personal opinions, 

background information about subjects or add a justification for their choices. Whilst in 

closed questions the participants are provided with ready-made response options to choose 

from by encircling or ticking one of them. The 21 questions were classified under four 

sections: “General Background”, “Attitudes towards the Incorporation of the Target 

Language Culture in EFL Classrooms via Using Culture Capsules”, “The Effectiveness of 

Using Culture Capsules on Enhancing Learners‟ Intercultural Awareness” and “Further 

Suggestions”. 
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Section One: General Background 

The first section was about the respondents' background information. It contained 

two questions: level of education and years of teaching experience 

Section Two: Attitudes towards the Incorporation of the Target Language Culture in 

EFL Classrooms via Using Culture Capsules 

The fourteen (15) questions were devoted to investigate teachers‟ attitudes towards 

the incorporation of the target language culture in EFL classrooms (Q5-Q11). They were 

aspired to uncover their feedback about the application and evaluation of culture 

techniques in general (Q12) and culture capsules in specific (Q13-16). 

Section Three: The Effectiveness of Using Culture Capsules on Enhancing Learners’ 

Intercultural Awareness 

This part‟s questions were designed to identify teachers‟ views on the effect of 

culture capsules on enhancing learners‟ intercultural awareness. Revealing the extent of 

learners‟ awareness about cultural differences was the aim of the question seventeen 

(Q17). In the next two questions (Q18-Q19) the teachers were asked whether or not culture 

capsules can provide learners with a sense of empathy, respect and tolerance. 

Section Four: Further Suggestions 

This section (Q20-21) was designed to give teachers a voice in the matter of 

teaching culture in language classes. 

 3.2. Data Analysis procedure  

This section is assigned to data analysis and interpretation of the results. In this 

section, we attempt to deal with the research issue from both students‟ and teachers‟ 

perspectives in order to check the impact of CC on the students‟ ICA. Likewise, it contains 

a number of pedagogical implications that we deduced from our research, some limitations 

that we faced during the study, and some suggestions which may assist students to develop 

their intercultural awareness. 

3.2.1. The Analysis of the Test’s Results 

For reinforcing the validity of the inquiry, an analysis of the test that was made up 

of various cultural capsules tasks was done to look out the target group‟s intercultural 
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awareness. This involved the calculation of the mean, the variation, and the standard 

deviation. 

Definition of the Mean 

It is the average of the data set and the central value of discrete set of members. It is 

obtained by summing up all the values and dividing them by the total number of values 

Definition of the Variation 

The variance measures how far a set of numbers in the set are spread out from their 

mean value and from every other number in the set. A large variance indicates that the 

values in the set are more spread apart and far from the mean and from each other while a 

small one means the opposite.  

Definition of Standard Deviation 

It is a measure of the amount of dispersion of a set of values around the mean. A 

small standard deviation indicates that the data is tightly closed to the mean of the set and 

vice versa. 

Table 3:  

The Group‟s Test Results 

STUDENT PART ONE 
PART 

TWO 

PART 

THREE 

Total 

Mark 

1 4.75 2.25 1 8 

2 6.75 4 1.5 12.25 

3 3.75 2.5 0.25 6.5 

4 5.75 1.25 0 7 

5 4.25 1 1 6.25 

6 4.25 0.5 0 4.75 
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7 4.25 1 1 6.25 

8 6.5 2.25 1.5 10.25 

9 3.5 1 0 4.5 

10 6.75 2.5 0 9.25 

11 5.5 0.25 0.5 6.25 

12 5 1 0 6 

13 6.5 2 1.25 9.75 

14 5.25 2 1 8.25 

15 6.25 3.5 0.75 10.5 

16 6.75 4 0.5 11.25 

17 5.5 1.75 0 7.25 

18 5.25 1.25 0.5 7 

19 4.75 2 1 7.75 

20 4.75 1.25 0.75 6.75 

21 5.25 0.5 0.25 6 

22 5.5 2.25 1.25 9 

23 5.5 2 1 8.5 

24 6.25 3 0.75 10 
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25 4.25 1.5 0.5 6.25 

26 4.25 3.5 1 8.75 

27 5.75 3 0.75 9.5 

28 5.75 1 0.5 7.25 

29 6.25 0.75 0 7 

30 6.75 2.25 1 10 

31 4.5 1.25 0.75 6.5 

32 6 2.75 1 9.75 

33 8.5 5.75 1.5 15.75 

34 5.25 2.5 1 8.75 

35 6 2 1.5 9.5 

36 4.5 1 1 6.5 

37 5.25 3 1.5 9.75 

38 4.75 4.25 1 10 

39 6.75 3.5 1 11.25 

40 4.5 0.25 0 4.75 

41 7.5 3.25 1.5 12.25 

42 6.5 0.25 0 6.75 
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43 5.5 1.5 1.25 8.25 

44 6.75 2.25 1.25 10.25 

45 5.5 1.25 0 6.75 

46 5.75 2.5 1.25 9.5 

47 5.75 3.75 1.5 11 

48 5 0.5 0.5 6 

Total 265.75 98.5 37 401.25 

M 5.53645833 1.375 0.77083333 8.359375 

MAX 8.5 2.75 1.5 15.75 

MIN 3.5 0.5 0 4.5 

The Analysis of the First Part of the Test 

The above table displays the group‟s fulfillment in the first part of the test 

“American vs. Algerian culture”. The scores were trapped between 3 and 9; this means the 

number of students who got from 0 to 3 in this part was 0, from 3.25 to 6 was 34, and from 

6.25 to 9 was 14. 

The Mean of the Group in the First Part  

Mx=∑X / (N) 

Mx: Mean of the first part 

∑X: The sum of the obtained results of the participant group in this part 

N: The number of students participated in the test 

Mx=265.75/48 
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Mx=5.5364 

After calculating the mean of the group in the first part of the test, using the 

formula provided, it is scored 5.5364>4.5. That is to say, the mean of this part is above the 

average. 

 

Figure 5: The Group results in the Test‟s First Part 

From the above results, one can notice that the group‟s performance in this part was 

pretty good in general. More than half of students were able to answer many questions 

easily. This means that, they were somehow aware of the American cultural aspects and 

their equivalent in the Algerian culture  

The Analysis of the Second Part of the Test 

The above table demonstrates the group‟s fulfillment in the second part of the test 

“British vs. Algerian culture”. This part was out of 8 and the scores were enclosed between 

0 and 6. To be more specified, the number of students who got from 0 to 2 in this part was 

24, from 2.25 to 4 was 20, from 4.25 to 6 was 2, and no one obtained from 6.25 to 8. 

The Mean of the Group in the Second Part  

My=∑y/ (N) 

My: Mean of the second part 

Students 

Scores 
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∑y: The sum of the obtained results of the participant group in this part 

N: The number of students participated in the test 

My= 98.5/48 

My=1.375 

After calculating the mean of the group in second part of the part, using the formula 

provided, it is scored 1.375<4. It means that the mean of this part is below the average.     

 

Figure 6: The Group‟s Results in the Test‟s Second Part 

After analysing students‟ results in the second part, one can realize that they were 

to some extend poorly performed. They encountered a lot of difficulties in answering 

British cultural information and finding their counterpart in the Algerian one. 

The Analysis of the Third Part of the Test 

The above table shows also the group‟s performance in the third part of the test 

“American, British and Algerian culture”. It was out of 3; however, the scores were 

trapped only between 0 and 1.5. 

The Mean of the Group in the Last Part 

Students 

Scores 
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Mz=∑z/ (N) 

Mz: Mean of the third part 

∑z: The sum of the obtained results of the participant group in this part 

N: The number of students participated in the test 

Mz= 37/48 

My=0.7708 

After calculating the mean of the group in this part, applying the formula provided, 

is to be 0.7708<1.5. So, the mean of third part is below the average. 

 

Figure 7: The Group‟s Results in the Test‟s Third Part 

The students‟ performance in the last part was negative, most of the students got 0. 

They failed to find answers to complete the table which was basically about American, 

British and Algerian feasts. 

Analysis of the Whole Test 

The Group results:    15≥10    31.25%≥10 

Students 

Scores 
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                                   33≤10     68.75%≤10 

From the table also, it could be marked that the group polygon starts at 4.5 (the 

lowest score) and ends at 15.75 (the highest score).  

The Mean of the Group in the Whole Test 

Mt= ∑t / (N) 

Mt: Mean of the group  

∑t: The sum of the results of the group 

N: The number of students 

Mt=401.25/48 = 8.359375<10 

The group scored did not exceed the average 10 in the test 

The Variance of the Group 

σt ²= ∑ (t - Mt)2/N 

σt ²=241.738/48 

σt ²= 5.0362 

After calculating the variance of the data, by operating the proposed formula above, 

is to be 5.0362 which means that the data are tightly clustered together. 

The Standard Deviation of the Group 

σt =√5.0362 

σt =2.24 

After calculating the standard deviation of the data by applying the provided 

formula above, is to be 2.24, this indicates that the data is tightly clustered around the 

mean. The following graph illustrates the results of the group in the test 
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Figure 8: The Group‟s Results in the Whole Test 
3.2.1.1. Test’s Findings Discussion  

The test was designed to check students‟ intercultural awareness level via using 

culture capsules technique. Data analyzed quantitatively permit to say that the group 

performed poorly in the cultural quiz so that there were unsatisfactory results. The 

calculated test‟s mean was 8.359375 which is unmistakably below the average. This last 

indicates that first year EFL students‟ intercultural awareness about mother and target 

language culture needs to be more improved by using culture capsules technique. 

It is worth to mention, students‟ fulfillment in the first part of the test was much 

better than the other ones; students appeared more interested and familiar with American 

cultural aspects and its equivalent in Algerian culture than those of British culture. This did 

not deny that the lack of cultural information was truly remarkable as unexpected mistakes 

were made by students (Algeria‟s location for instance). This is why, FL teachers should 

emphasize more on cultural aspects either directly or indirectly and give more importance 

to cultural topics. As well as, learners ought to be more attentive in dealing with culturally 

different subjects and more observant to cultural differences. 

Students 

Sc
o
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3.2.2. The Analysis of the Questionnaire Results 

Part One: General Background 

Q1-Level of education  

Table 4:   

 Teachers‟ Level of Education 

Options N P% 

Master 2 13.3 

Magister 6 40 

Doctorate 7 46.7 

Total 15 100 

 

         

Figure 9: Teachers‟ Level of Education 

The results showed that 46.7% of teachers have doctorate degree whereas 4O% of 

13% 

40% 

47% 

Master

Magister

doctorat
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them have magister degree and only 13.3% have a master level. 

Q2- Years of teaching experience  

Table 5:  

Years of Teaching Experience 

Options N P% 

Less than 5 years 6 40 

From 5 to 10 5 33.3 

More than 10 years 4 26.7 

Total 15 100 

 

                 

Figure 10: Years of Teaching Experience 

Teachers‟ experience differs significantly between very experienced ones who have 

more than 10 years in teaching service (26.7%), others ranging between 5 to 10 years 

(33.3%) and new teachers with less than 5 years (26.7%). 

40% 

33% 

27% 

Less than 5 years

From 5 to 10

More than 10 YEARS



 

72 
 

Part Two: Attitude towards the incorporation of the Target Language Culture in 

EFL classrooms via using culture capsules 

Q3- The main focus in your teaching process is that the EFL learners will 

Table 6:  

 Teachers‟ Main Focus 

Focus N P% 

Communicate effectively 9 60 

Be more accurate 0 0 

Be more culturally and 

interculturally aware 
6 40 

Total 15 100 

 

           

Figure 11: Teachers‟ Main Focus 

From the results obtained of this question, it was observed that most of teachers 

(60%) said that their main focus in teaching and learning process is that students will 

communicate effectively. It means that teaching aspects of the target culture will facilitate 

60% 

0% 

40% 
Communicate
effectively

Be more accurate

Be more culturally and
interculturally aware
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their proficiencies to deal and interact productively with English native speakers, others 

responded that being more culturally and interculturally competent is their first goal (40%).  

Q4- Language and culture are inescapably linked with each other 

Table 7: 

Teachers‟ Views about the Relationship between Language and Culture 

Options N P% 

Strongly agree 8 53.3 

Agree 6 40 

Neutral 0 0 

disagree 0 0 

Strongly disagree 1 6.7 

Total 15 100 
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 Figure 12: Teachers‟ Views about the Relationship between Language and Culture 

Considering the respondents‟ answers, in form of a Likert Scale, 53.3% of them 

strongly agreed that language and culture are so related to each other.   Language 

cannot stand without its culture; one depends on the other this stressed the idea that 

language and culture are interconnected. 40% of them agreed while only one teacher 

(6.7%) strongly disagreed with this idea. 

Q5- Are you with or against the incorporation of culture in foreign language  

The question aimed at finding teachers‟ viewpoints about the incorporation of 

culture in FL classrooms. Most of the teachers taught that it is really beneficial for the 

understanding of cultural differences. Language and culture are two sides of the same coin, 

they are inseparable. Moreover, culture should be taught as the fifth skill of language, 

because culture is the container of language and the latter is the vehicle of the former. They 

claimed that incorporating cultural aspects in teaching EFL enhances the acquisition and 

opens their minds to other perspectives. In their opinions, if the teachers stick only to 

teaching grammar, vocabulary, and phonetics i.e. the total focus on accuracy, this would 

make the learner like a robot and a recording machine. However, if teachers employ 

cultural themes, the learner feels and learns about real life situations which would improve 

their awareness and their skills of communication. 

Q6- How do you integrate culture within the classroom?     
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0% 

0% 
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Table 8:  

Ways of Integrating Cultural Aspects 

Option N P% 

Spontaneously 9 60 

Planned activities 6 40 

Total 15 100 

   

            

Figure 13: Ways of Integrating Cultural Aspects 

From the obtained results, it was found that 60% of the teachers integrate culture 

spontaneously within the FL classrooms. However, 40% of them incorporate it by using 

planned activities. Teachers integrate cultural content either spontaneously or through 

planned activities within their lectures whenever they see it possible to do so. 

Q7- Which aspects of culture do you think it is easy to introduce in class? 
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Table 9:  

Teachers‟ Viewpoints about the Easiest Cultural Aspect to Introduce in EFL Classrooms 

 

 

 

 

 

 

                        

                         

Figure 14: Teachers‟ Viewpoints about the Easiest Cultural Aspect to Introduce in EFL 

Classrooms 

The participants were asked about the cultural aspects that would be introduced 

easily in class. The majority of teachers (66.7%) answered with small “c” culture while 

33.3% of them were with big “C” culture. This latter could be seen as a complex cultural 

facet to deal with especially with time constraints and setting priorities. 

Q8- In the same vein, on what cultural information do you focus more? 

  

 

66.7% 

33.3% 

Big ‘C’ culture 

Small ‘c’ culture 

Options N P% 

Big „C‟ culture 10 66.7 

Small „c‟ culture 5 33.3 

Total 15 100 



 

77 
 

Table 10:  

Cultural Information that Teachers Focus on more 

Options N P% 

Civilization 0 0 

Literature 2 13.3 

Lifestyle 7 46.7 

All of them 6 40 

Total 15 100 

                

Figure 15: Cultural Information that Teachers Focus on more 

What could be noticed from the figure that the cultural element that teachers 

focused mostly on is lifestyle with a rate of 46.7% whereas respectively 40% of them 

didn‟t not focus only on one element in the sense that they mix and present students with a 

collection of cultural elements. The rest stick on literature. 

Q9- Do you think that you are acting as a cultural mediator between your and 

target cultures?  

0% 
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47% 
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Table 11:  

Teachers‟ Point of View about their Mediation Skills 

Options N P% 

Yes 14 93.3 

No 1 6.7 

Total 15 100 

                

Figure 16: Teachers‟ Point of View about their Mediation Skills 

The figure above shows that most of the participants (93.3%) asserted that they are 

acting as cultural mediators between the native and target cultures in order to prevent 

misunderstanding and prejudices caused by some cultural differences, and help students in 

drawing a real picture of English-speaking countries via different classrooms‟ discussions 

and dialogues. Notwithstanding, only 6.7% of them taught the opposite. 

Q10- Do you think that Algerian students of English should be familiar with the 

different aspects of the culture of the English-speaking countries? 

93.3% 

6.7% 

Yes

No
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All teachers agreed that Algerian EFL learners are no exception, they strongly 

believed that they must be familiar with the different aspects of culture of the English- 

speaking countries. They believed so for many reasons. First, this is the age of 

globalization which is based on the exportation of cultures. So, students should be aware of 

their belonging in an international atmosphere that urges them to use the English language 

for communicative purposes. Second, it is known that students use social media where they 

can meet English native speakers and try to get into discussions and conversations. Finally, 

the Algerian students in a way or another should know about the target culture subjects in 

order to be tolerant, flexible, and comprehensive. Simply, they understand that the world is 

full of differences and varieties that must be totally accepted. 

Q11- How can learning about a foreign culture influence students’ attitude towards 

their own culture? 

Table 12:  

The Influence of FC on Students‟ Attitude towards their own Culture 

Options N P% 

Positively 8 53.3 

Negatively 0 0 

Not necessarily influenced 7 46.7 

Total 15 100 
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Figure 17: The Influence of FC on Students‟ Attitude towards their own Culture 

53.3% of the teachers believed that learning about a FC can positively influence 

students‟ attitude towards their own culture as it helps students to activate their critical 

thinking to be able to understand more the other native cultural aspects. Whilst 46.7% of 

them think that it is not necessarily influenced. 

Q12- What are the techniques that you use to teach culture? 

Table 13:  

Techniques that Are Used to Teach Culture 

Options N P% 

Culture assimilators 3 20 

Culture clusters 2 13.3 

Culture capsules 2 13.3 

Culture assimilators + capsules 1 6.7 

All of them 3 20 

None of them 4 26.7 

53% 

0% 

47% 
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Negatively

Not necessarily
influenced
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Total 15 100 

           

Figure 18: Techniques that Are Used to Teach Culture 

What is noticed from the previous table is that 20% of teachers used culture 

assimilators as a technique to introduce cultural elements in classrooms, 13.3% are with 

using culture capsules, and another 13.3% for culture clusters. Only one teacher said that 

he used culture assimilators and capsules at the same time. Additionally, 20% were down 

with using all of them and 26.7% said that none of these techniques were used by them. 

Q13- What do you know about the procedure of teaching culture via culture 

capsules? 

The question sought to explore the respondent's own definitions of culture capsules. 

From the results obtained, it was observed that approximately half of participants shared 

the same ideas about it. It was defined as a technique where learners are supposed to 

choose one aspect of the target language (greeting for example) and compare and contrast 

it with their native culture aspect. Also, they taught that culture capsules are based on using 

texts or oral presentations that deal with the foreign culture followed by discussion about 

the differences and similarities between the home culture and the students‟ culture. 

However, the second half of teachers did not have the least idea about culture capsules. 

Q14- Have you ever used culture capsules in order to transmit cultural information 

for learners?  
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Table 14:  

The Use of Culture Capsules 

Options N P% 

Yes 8 53.3 

No 7 46.7 

Total 15 100 

 

                

Figure 19: The Use of Culture Capsules 

These results are almost consistent with those of previous question in the sense that 

53.3% of teachers declared that they used culture capsules in order to transmit cultural 

information for learners. On the other hand, 46.7% of teachers did not rely on theme. 

Q15- Do you think that using culture capsules help you as a teacher to perfectly 

introduce aspects of cultures of the English language? 

Table 15: 

Teachers‟ Views about Introducing Cultural Aspects via Culture Capsules in Classroom 

options N P% 

Yes 14 93.3 

No 1 6.7 

Total 15 100 
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Figure 20: Teachers‟ Views about Introducing Cultural Aspects via Culture Capsules in 

Classroom 

The majority of teachers (93.3%) believed that using culture capsules help them as 

teacher to perfectly introduce aspects of cultures of the English language and  make 

learners more conscious about their own culture as well as the target culture. Whereas   

only 6.7% of teachers saw the opposite 

Q16- How can culture capsule change the students’ attitudes toward their mother 

culture?  

Table 16: 

The Influence of Culture Capsules on Students‟ Attitudes towards Mother Culture 

 

  Options N P% 

Positively  9 60 

Negatively 2 13.3 

Not necessarily 

influenced 

4 26.7 

Total 15 100 
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Figure 21: The Influence of Culture Capsules on Students‟ Attitudes towards Mother 

Culture 

Most of the informants‟ answers showed that culture capsule can positively change 

the students‟ attitudes towards their mother culture by developing the learners‟ 

understanding of the dynamic nature of their native culture. 26.7 of teachers said it is not 

necessarily that the use of this technique influenced learners‟ attitudes. Yet, 13.3 taught 

that the use of culture capsules have a negative effect on their attitudes by devaluating and 

denying the importance of how and why the cultural acts are conducted in their culture. 

Part three: The Effectiveness of Using Culture Capsules on Enhancing Learners’ 

Intercultural Awareness 

Q17- To what extent, do you think that your students are aware of the differences 

between their own and the target culture?  

What could be derived from teachers‟ answers is that even with all the media and 

the technological development, the students are still not aware enough of differences 

between their own and the target culture. In his situation, teachers proposed that it should 

be outlook on topics that are in need to consider for fostering first year students‟ interests 

and enhancing their intercultural awareness. 

Q18- Do you think that using culture capsules can enhance students’ intercultural 

awareness and curiosity about the target culture? 

Table 17: 

The Importance of Culture Capsules on Enhancing Students‟ Intercultural Awareness and 

Curiosity 

Options N P% 

Yes 15 100 

60% 13.3% 

26.7% Positively

Negatively

Not necessarily
influenced
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No 0 0 

Total 15 100 
 

             

          

Figure 22: The Importance of Culture Capsules on Enhancing Students‟ Intercultural 

Awareness and Curiosity 

From this figure, it is clear that all teachers (100%) considered that using culture 

capsules provides many opportunities in order to discuss how cultures differ which would 

enhance students‟ intercultural consciousness and curiosity about cultures.. 

Q19- Using culture capsules to find the similarities and the differences between the 

native and the target cultures cause empathy and respect toward the two cultures 

and also promotes objectivity and cultural perspicacity 

Table 18: 

The Effect of Using Culture Capsules 

options N P% 

Strongly agree 6 40 

Agree 8 53.3 

neutral 1 6.7 

disagree 0 0 

Strongly disagree 0 0 

Total 15 100 
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Figure 23: The Effect of Using Culture Capsules 

The results showed that the majority of the students 53.3% strongly agreed that 

using culture capsules causes empathy and respect toward the two cultures. Also, it 

promotes objectivity and cultural perspicacity. Moreover, 33% of them agreed with the 

same idea and only one teacher 6.7% is neutral. 

Part Four: Further Suggestions 

Q20- What are the main struggles in teaching culture and how can we handle them?  

Teachers taught that the main struggle in teaching culture is not giving importance 

to the subject of culture itself. The syllabi and the content of the subjects are almost empty 

of cultural axes so teachers focus only on the correct linguistic form without giving 

importance to the socio-cultural context. Besides, the unavailability of authentic materials 

and technological equipment hamper the incorporation of culture in EFL classes. 

Furthermore, accepting the target culture with all its contradictions with the mother culture 

and without being fully driven into misunderstanding; teachers should bridge the gap 

between the two cultures and train the students to be successful communicators of the 

target culture. 

Q21- What do you suggest as new ideas about teaching culture in EFL classrooms? 

According to the informants‟ answers, teaching culture is very important in 

teaching foreign languages. Using various techniques as culture capsules and assimilators 

is very beneficial and may help the students to find the similarities and the differences 

between the two cultures to avoid misunderstanding and culture shock. All teachers, 

whatever their teaching modules should include aspects of small „c‟ or big „C‟ cultures to 

help students recognize the target culture differences and develop their intercultural 

awareness.  
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3.2.2.1. Questionnaire Findings’ Discussion 

The questionnaire was used as a major instrument in order to gather more 

information from fifteen teachers at the University of Larbi Ben Mhidi, Oum EL Bouaghi. 

The ultimate aim of this questionnaire was looking for the teachers‟ views about the effect 

of using culture capsules on enhancing students‟ ICA. All the participants were 

considerably knowledgeable about the issue put in questions. 

The analysis of the questionnaire revealed that teachers‟ main focus in teaching and 

learning process is that students will communicate effectively (Q3, p 72). They believe that 

language and culture are two sides of the same coin which means there is a tight 

relationship between them (Q4, p 73). Furthermore, all teachers agreed on the 

incorporation of culture within EFL classrooms either spontaneously or by planned 

activities (Q5, p 74). The majority of them taught that they have cultural negotiation and 

mediation skills to manipulate the cultural aspects of both home and host cultures (Q9, p 

77). 

According to informants‟ answers, Algerian students should be familiar with the 

different aspects of the culture of the English-speaking countries in order to proficiently 

master the English language and to help them rebuild their own identity as a result of 

comparing it with foreign identities (Q10, p 78). For this sake, they used a set of different 

techniques as means of developing students‟ ICA including culture assimilators and culture 

capsules which were seen as effective methods to promote proper understanding and 

interpretation of cultural content (Q13, p 81). 

Thus, the questionnaire showed that the majority of teachers agreed that culture 

capsules can positively change students‟ attitudes toward their mother culture (Q17, p 84). 

As a result, it encourages empathy, respect, objectivity and cultural perspicacity apropos of 

the two cultures (Q20, p 86). Additionally, what it can be deduced from teachers‟ answers, 

the main struggle in teaching culture is the unavailability of authentic materials and 

technological equipment to introduce objectively the target language cultural features 

(Q21, p 86). 

To sum up, teachers‟ responses confirm the validity of the hypothesis on which the 

research is built. Using culture capsules as an instructional technique in teaching culture in 

EFL classrooms is very effective. In other words, incorporating culture in 

teaching/learning process via using culture capsules would really enhance learners‟ 

intercultural awareness. 
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3.3. Pedagogical Implications 

 There are mainly four pedagogical implications deduced from this research: 

First, since language and culture are two interrelated entities, the incorporation of 

cultural issues in teaching process is essentially recommended. That is to say, culture must 

be an integral part and systematic component in the EFL courses as well as an important 

aspect of learning any FC. The idea that the two concepts are interwoven denotes its 

introduction as an indispensable phase to attain a competence beyond the linguistic one 

because the learner needs to own a cultural competence which helps him/her to function 

appropriately in all target situations. 

Second, CC technique was proved to be very effective in integrating the target 

cultural issues in FC classrooms as it introduces the content in a way that is interesting, 

joyful and beneficial to students. Hence, it is extremely recommended as it is time to outdo 

the teacher authority classroom and give students new opportunities to be involved in the 

learning process. 

 Third, transmitting cultural information with the aid of literary text is no more 

attracting learners‟ attention. The light shifts to the use of modern techniques, particularly 

culture capsules, to uncover different cultural features stand in authentic situations to 

develop a positive attitude towards the target culture and its people. 

Finally, one of the most important goals of foreign language teaching is to 

encourage learners thrive out of the shell of their native language and culture. Thence, it is 

important to elevate learners' intercultural awareness and boost their curiosity and empathy 

towards both cultures by providing them with the requisite cultural knowledge in order to 

foster understanding of the nature of culture differences, and also to smooth 

communication between people who have different languages and cultural backgrounds. 

3.4. Limitations of the Study 

 During this study, there were some obstacles that we encountered. Among these the 

following: 

 Due to outbreak of COVID-19 pandemic, our field of research has been affected 

and interrupted to a great extent in the sense that we were obliged to move from a quasi-

experiment to a students‟ test (cultural quiz) a teachers‟ questionnaire.. So, it has been very 

challenging to spend valuable time to rethink the purpose of our research, question the 

relevance of our study focus and update our literature review.  

 Second, managing to undertake crucial data collection with limited tools and 
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resources was greatly hampered. There were no face-to-face student-teacher interactions to 

improve clarity of the work. Additionally, many of need files and books are digitalized and 

paid. 

 Respondents‟ unavailability and low response rate were the third limitation of this 

work. The online questionnaire yielded a poor response rate; only 15 teachers out of 40 

answered it. 

3.5. Further Suggestions 

 Based on the literature review and the findings of the present study, the following 

suggestions can be made: 

1. Learners should be encouraged to discover new foreign cultures, urge to learn more about 

them, respect cultural differences and widen their sight range through applying real life 

examples of co-existence between different cultures. 

2. Teachers should be creative and provide learners with new opportunities to update their 

cultural knowledge as well as re-engage and reinforce their critical thinking.  

3. Teachers should effectively incorporate cultural techniques implicitly and explicitly into 

language teaching and learning and stress its use.  

4. Although target culture shapes most of what happens in classrooms, the overuse of target 

cultural information might frustrate learners. Balance is required, if not stressed. Doing so, 

EFL learners would certainly feel involved; they would understand differences, compare 

and contrast values and reflect on their experiences.  

5. A study can be conducted on EFL students to explore possible long-term effects of culture 

capsule technique on their intercultural awareness. 

6. In this present study, a questionnaire and a test were used to collect data. Further research 

can use different instruments to measure the effect of using culture capsules on enhancing 

EFL students' intercultural awareness. Quasi experiment and interview can be used to 

instigate the results more effectively.  

Conclusion  

            This chapter is concerned with collecting data about the effect of using culture 

capsules on enhancing EFL learners' intercultural awareness as well as students‟ and 

teachers‟ perspectives about this topic. The information was gathered via the use of two 

research instruments. First, a test was presented to first year LMD students at Department 

of English at Larbi Ben M'hidi University. Second, a questionnaire was addressed to 

teachers at the same department. On one hand, the analysis of the results, namely students‟ 

test, reveals that learners have poor level of intercultural awareness. Most of learners face 
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some obstacles concerning comparing and contrasting their own culture with foreign ones. 

On the other hand, the analysis of teachers‟ questionnaire shows that culture should be 

taught through the use of some cultural techniques to improve learners‟ ability to perceive 

what should to be adapted and what should be ignored to foster their awareness and expand 

empathy and respect towards cultures. So, the research at hand confirms the hypothesis 

that the use of culture capsules has a positive effect on learners awareness. 
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General Conclusion 

 Generally speaking, learning a new language requires not only knowledge of 

syntactical, lexical and phonological aspects but also cultural knowledge. This means, any 

access to the FL inserts absolutely access to its culture. As culture is a set of values, norms, 

behaviors and attitudes of a group of people and the use of language in general is related to 

these social and cultural aspects. Problems in communication may emerge between people 

who do not share the same cultural features. Learners possess some expectations based on 

their experiences to explain foreign situations in relation to their own cultures which often 

lead to misunderstanding (Kramch, 1993). Notwithstanding that it is vital to introduce the 

host culture while contrasting and comparing it with the mother culture, the cultural 

components are still being discarded in FL classrooms. On this logic, various questions 

will continue to be asked and numerous of researches are still to be conducted to facilitate 

the teaching learning process. 

On the ground of teaching culture is considered as the fifth skill in language 

teaching, distinct intercultural awareness techniques such as cultural capsule, cultural 

clusters, culture assimilator, critical incidents...etc. can be used in EFL teaching process. 

Learners must be supplied with the requisite linguistic, communicative and intercultural 

abilities to think about their own society, to express themselves, and to present their own 

culture in the FL. Additionally, debates can be introduced in order to compare the 

underlying values and beliefs in students' mother culture with the target culture, so that 

learners can not only grasp the difference but also build a sense of appreciation and respect 

for both cultures. Therefore, this research tried to investigate to what extent culture 

capsules technique can improve learners' intercultural awareness in EFL classrooms at the 

Department of English at Larbi Ben M'hidi University. 

The first and second chapters of this current study were devoted to theoretical part 

including culture and language, culture capsules and intercultural awareness. Besides, the 

third chapter was concerned with the description and analysis of the data collection. 

Findings of the present research after analyzing students' test declared that students have a 

poor level of intercultural awareness i.e., they are not conscious enough about culture 

differences between their own culture and foreign ones, especially, the American and 

British cultures. Whereas teachers' questionnaire reveals that the integration of culture 

aspects via culture capsules technique in their teaching process is effectual owing to the 

fact that this technique plays a big role in minimizing students‟ misunderstanding and 
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misinterpretations of FC(s). From the obtained results the hypothesis related to this study 

the use of culture capsules has a positive effective on learners‟ intercultural awareness was 

confirmed. 
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APPENDIX A 

Larbi Ben M’hidi University, Oum El Bouaghi 

Faculty of Letters and languages 

Department of English 

 

Students’ Test 

Dear students 

This investigation aims to assess your intercultural awareness i.e.; the differences 

and similarities between your native culture and the English one (especially American and 

British cultures). It would be a real appreciation for the contribution that you may provide 

by answering these questions. You are, therefore, kindly requested to answer sincerely in 

order to guarantee the success of our work. Thank you in advance for your help. 

The American vs. Algerian culture 

Activity one: Fill in the blanks. 

1.a-The United States is located in................................, its capital is...................................... 

   b- Algeria is located in................................., its capital is.................................... 

2.a- Family structure in USA involves different types which are................................, 

........................................... and........................................... 

    b- Algerian families' structure consists of two type which are ….................................. 

and....................................... 

3. a- The most famous food in the USA is.............................. 

    b- The most famous food in Algeria is…................................ 

4. a- American society gathers different ethnic groups, mention two of them 

…............................... and......................................  

       b- Algerian society composed of two main races which are 

…...................and..................... 

5. a- American people celebrate many religious holidays such as.............................., 

….................................. 

      b- The famous religious feasts that Algerian people commemorate 

are............................and …........................................  

 

Activity two: Circle the right answer(s). 

1. Compared to men, women's status in society 



 

 

 Algeria is:  a- Inferior            b- Equal          c- Superior   

 USA is:       a- Inferior            b- Equal          c- Superior    

2.a-The economic system followed in Algeria is 

   a- Radicalism                         b- Communism                      c- Mixed system 

   b-The economic system followed in USA is 

   a- Socialism                           b- Capitalism                         c- Both of them    

 3.a- Algerians youth enjoy playing 

    a- Hockey                                b- Soccer                                 c- Judo  

 b- Americans youth like to play 

    a- Basketball                          b- Ping Pong                           c- Baseball   

4. The famous musical genre(s) in  

  Algeria:   a- Ragtime                    b- Classical music           c- Rai         

  USA:        a- Rock and Roll          b- Hip Hop                      c- Flamenco  

5. What kind of pets do people like to have?        

 Algerians:      a- Cats                   b- Birds                 c- Hedgehogs          

 Americans     a- Rodents             b- Dogs                 c- Chameleons    

 

Activity three: Classify the following words in the suitable case   

a- Date Palm          b- Starbucks        c- John Hancock        d-Etzai (Mint tea)     

 e- Victoria's secret            f- The Burnous         j- Chocolate Chip Cookies              

Algerian words American words 

  

  

 

  

  

The British vs. Algerian culture 

Activity one: Say whether the following statements are true or false. 

1- The British traditional Sunday lunch is a Cornish pasty. 

…........................................................................... 

2- The sport people watch most in Britain is Cricket. 

…............................................................................... 

3- Algerians greet each other with lengthy affairs, in addition to the handshake. 

..................................................................................... 

4- Algerian Ladies worn Ballet or Cocktail-length dress. 



 

 

............................................................................................. 

5- The bell inside the clock tower is called Big Ben. 

…................................................................................. 

6- Politics in Algeria takes place with the frame of constitutional monarchy. 

.................................................................................. 

7- Great Britain encompasses of four regions or countries. 

.............................................................................................. 

 

Activity two: Complete the following table 

Features British Algerian 

  

Preschool Education 

  

  Nursery School = 1 year 

  

Elementary Education 

  

Junior School = 5 years 

  

  

Presecondary Education 

  

  Middle/Intermediate School 

= 4 years 

  

Degree 

  

  Standard Assessment 

Tests (SATs) 

  

Secondary Education 

  

Secondary School = 2 years 

  

  

Full Time/Compulsory 

Education 

    6  -  18 

  

Fees 

  

Free of charge   

Private Education/Schools 

  

  Under experimentation 

  

  

Activity three: Complete the following passages. 

Passage 1:  

British people get married in a....................................The bride looked stunning in 

her......................................... and the groom was handsome in his.................................. 



 

 

Also, in the weeding party were the........................................, two....................................... 

and the best men. During the ceremony the register spoken aloud marriage and the arrived 

couple made.........................................to each other and 

exchanged.........................................After that they went to the restaurant for 

the........................................... There was music and dancing for the rest of the night. It was 

wonderful. 

Passage 2: 

In Algeria, people follow the...………................Marriage. The first day, the most 

important step before the wedding ceremony is ………...…...................The 

………............... party takes place in the second day, where the bride wears different 

dresses adorned with beautiful accessories called ………........................ 

The last day, the bride clothes a ………….................... and the groom wears 

a…...................................The groom‟s mother receives the bride with 

………..............................and ……..............................., then she sits like a queen in her 

comfortable chair. The families and the guests dance to the rhythm of the live music. The 

weeding‟s guests gather around tables for …...................................…...The bigger the 

meal, the more generous the family is said to be. 

 

The American, British and Algerian cultures 

Activity: Complete the following table 

Concept 

  

Country   Date Significance 

  

Martin Luther king 

Jr. Day 

      

Yannayer 

  

      

St George’s Day    

  

      

Ashura 

  

      

 

 

 

 



 

 

APPENDIX B 

Larbi Ben M’hidi University, Oum El Bouaghi 

Faculty of Letters and languages 

Department of English 

 

Teachers’ Questionnaire 

We put at your disposal a questionnaire that attempts to gather all the information 

needed for the fulfillment of a master dissertation in the didactics of the English language. 

This questionnaire is interested in teachers‟ views and aimed to investigate their attitudes 

towards the use of culture capsules which is one of the best-known techniques for teaching 

culture in FL classes; it is usually done orally leading by a discussion about the differences 

and similarities between the mother and the target language cultures in order to enhance 

students‟ intercultural awareness. 

We would be so grateful if you could take the time and the energy to share your 

experiences and ideas which are very important and will be of much help for this research 

work. Thank you so much for your support. 

                                                                               By: Abbad Manel Oumnia 

                                                                                      Chibani Imene 

  

 

Section One: General Background 

1- Level of education: 

a. Master degree  

b. Magister degree       

c.  Doctorate degree 

2- Years of teaching experience 

a. Less than 5 years  

b. From 5 to 10 

c. More than 10 years 

  

Section Two: Attitude towards the Incorporation of the Target Language Culture in 

EFL Classrooms via Using Culture Capsules 

3- The main focus in your teaching process is that the EFL learners will:  

a. Communicate effectively  

  

  

  

  

  

  

  



 

 

b.  Be more accurate  

c.  Be more fluent 

d.  Be more culturally and interculturally competent  

4- Language and culture are inescapably linked to each other: 

a. Strongly agree 

b. Agree 

c. Neutral 

d. Disagree 

e. Strongly disagree 

5- What do you think about incorporating culture in foreign language teaching? 

a. With  

b. Against  

Justify your answer please  

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………… 

6- How do you integrate culture within the classroom? 

a. Spontaneously 

b. Planned activities   

 7- As a teacher, on what cultural information and elements do you focus more? 

a. Civilizations (His/Geo) 

b. Literature  

c. Lifestyle (traditions, beliefs and habits) 

8- What aspects of culture do you think are easy to introduce in class? 

a. Big “C” 

b. Small “c” 

9- Do you think that you are acting as cultural mediator between your and target cultures? 

a. Yes 

b. No 

10- Do you think that Algerian students of English should aware about the different aspects 

of the culture of the English-speaking countries? 

a. Yes 

b.  No 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



 

 

Why…………………………………………………………………………………………

………………………………… 

11- How can Learning about a foreign culture influence the student‟s attitude towards her/ 

his own culture?  

a.  Positively  

b. Negatively  

c. Not necessarily  

12- What are the techniques that you use to teach culture?  

a. Culture assimilators  

b. Culture clusters  

c. Culture capsules  

If others specify please 

………………………………………………………………………………………………

…..……………………………………… 

13- What do you know about the procedure of teaching culture via culture capsules?  

………………………………………………………………………………………………

…………………………………………………………………………………………… 

14- Have you ever used culture capsule in order to transmit cultural information for 

learners?      

a. Yes  

b.  No  

Justify your answer please 

…..……………………………………………………………………………………………

……………… 

15- Do you think that culture capsules help you as teachers to perfectly introduce aspects 

of the cultures of the English language? 

a. Yes  

b.  No 

16- How can culture capsule change students‟ attitudes towards their mother culture? 

a. Positively    

b. Negatively 

c. Not necessarily 

Justify………………………………………………………………………………………

………………………………………………………………………………………. 

  

  

  

  

  

  

  

  

  

  

  

  

  



 

 

Section three: The Effectiveness of Using Culture Capsules on Enhancing Learners’ 

Intercultural Awareness  

17- To what extent you think first year students are aware of similarities and differences 

that exist between their own culture and the target culture?  

………………………………………………………………………………………………

……………………………………………………………………………………………… 

18- Do you think that using culture capsules can enhance EFL students‟ intercultural 

awareness and curiosity about the target culture?  

a. Yes  

b. No  

Justify………………………………………………………………………………………

………………………………………………………………………………………………. 

19- Using culture capsules to find the similarities and the differences between the native 

and the target cultures causes empathy and respect toward the two cultures and also 

promotes objectivity and cultural perspicacity. 

a. Strongly agree 

b. Agree 

c. Neutral 

d. Disagree 

e. Strongly disagree 

 

Section Four: Further Suggestions 

20- What are the main struggles in teaching culture, any suggestions to handle them? 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………… 

21- What do you suggest as new ideas about teaching culture in EFL classrooms?  

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………. 

  

 

 

 

  

  

  

  

  

  

  



 

 

 ملخص

جعو جٕ٘زٝا عيٚ اىْح٘ اىذٛ ٝحجز األصاس اىذٛ ٝقً٘ عيٞٔ اىرعيٌ تِٞ اىثقافاخ. مالَٕا ٍرزاتطاُ اىيغح ٗاىثقافح ذشنو 

ٝذرك فٞٔ ، فقذ أطثح ٍِ اىٌَٖ اٍرالك ٗعٜ ثقافٜ فرٖا. ٗتاىراىٍٜع ذعيٌ ثقاٗ ق٘ٛ تشنو طارً راصخا ذعيٌ ىغح جذٝذج 

. ذضعٚ ٕذٓ اىزصاىح إىٚ إىقاء اىض٘ء عيٚ ذأثٞز اصرخذاً ذقْٞح ٗ اىذٛ تذٗرٓ ْٝعنش عيٚ ثقافرٔ اىَرعيٌ اىثقافح األجْثٞح

أصي٘ب ، ذٌ اعرَاد تذىل ىيقٞاً. اى٘عٜ اىثقافٜ ىذٙ ٍرعيَٜ اىيغح اإلّجيٞزٝح ميغح أجْثٞح فٜ ذعزٝز اىنثض٘الخ اىثقافٞح

طاىثًا ٍِ  84ثقافٜ ىـ  ٗعيٚ ٗجٔ اىرحذٝذ، اخرثارٍِ أجو جَع اىثٞاّاخ اىخاطح تاىَضأىح اىَطزٗحح.  تحثٜ ٍخريظ

ذٌ اىرعزع  حٞث جاٍعح اىعزتٜ تِ ٍٖٞذٛ،  فٜ قضٌ اىيغح اإلّجيٞزٝح، فٜ اىضْح األٗه ىٞضاّش طاىثًا 357طو أ

ذَد اإلجاتح عيٚ اصرثٞاُ ٗ مذىل  نٞح ٗاىثزٝطاّٞح اىَرْاقضح ٍع اىج٘اّة اىثقافٞح اىجزائزٝح. ىيج٘اّة اىثقافٞح األٍزٝ

ٍذرًصا. ماُ األٍز ٝرعيق تشنو أصاصٜ  84ٍذرًصا ىيغح اإلّجيٞزٝح ٍِ أطو  51مأداج تحث ثاّٞح ٍِ قثو  اىنرزّٜٗ

نثض٘الخ اىثقافح تشنو اىح أجْثٞح تشنو عاً ٗاصرخذاً تَ٘اقفٌٖ ذجآ دٍج اىرقْٞاخ اىثقافٞح فٜ فظ٘ه اىيغح اإلّجيٞزٝح ميغ

نثض٘الخ اىثقافح ٝضاعذ اىَرعيَِٞ عيٚ أُ ٝنّ٘٘ا أمثز ٗعٞاً اىخاص. فٜ اىْٖاٝح ، مشف ذحيٞو اىْرائج أُ اصرخذاً 

ٗج٘د تعغ تثقافرٌٖ ٗمذىل اىثقافح األجْثٞح. ٗفَٞا ٝرعيق تٖذٓ اىْرائج، قذٍد اىذراصح تعغ اىَضاٍِٞ ٗاىَقرزحاخ رغٌ 

 .اىقٞ٘د

 اىيغح، اىثقافح، اىنثض٘الخ ثقافٞح، اى٘عٜ اىثقافٜ :اىنيَاخ اىَفراحٞح

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Résumé 

La langue et la culture sont les pierres angulaires de l'apprentissage interculturel. Ils sont 

tous deux intrinsèquement liés de telle sorte que l'apprentissage d'une nouvelle langue est 

solidement ancré dans l'apprentissage de sa propre culture. Par conséquent, il est devenu 

important d'avoir une conscience culturelle dans laquelle l'apprenant perçoit la culture 

étrangère, qui à son tour se reflète dans sa propre culture. Cette thèse vise à faire la lumière 

sur l'impact de l'utilisation de la technique des capsules culturelles dans l'amélioration de la 

conscience interculturelle chez les apprenants de l'anglais comme une langue étrangère. 

Pour ce faire, une méthode de recherche mixte a été adoptée afin de collecter des données 

sur la question à l'étude. Plus précisément, un test culturel pour 48 étudiants sur 357 

étudiants de première année de licence au Département de langue anglaise de l'Université 

Larbi Ben M‟hidi, dans lequel les aspects culturels américains et britanniques contrastaient 

avec les aspects culturels algériens. Un questionnaire électronique a également été répondu 

comme deuxième outil de recherche par 15 enseignants d'anglais sur 40 enseignants. Il 

était principalement lié à leurs attitudes envers l'incorporation de techniques culturelles 

dans les cours d‟ALE en général et l'utilisation des capsules culturelles en particulier. Au 

final, une analyse des résultats a révélé que l'utilisation des capsules culturelles aide les 

apprenants à être plus conscients de leur propre culture ainsi que de la culture étrangère. En 

ce qui concerne ces résultats, l'étude a fourni quelques implications et suggestions malgré 

certaines limites. 

 

Mots-clés : La langue, la culture, capsules culturelles, conscience interculturelle 

 

 

 

 

 

 

 

 

 


