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                                                                 Abstract 

Vocabulary is the backbone of any language, acquiring and retaining it becomes a must for any 

learner of a language. Teachers are required to use adequate strategies that help improve the 

students’ ability of retaining vocabulary. For this reason, semantic mapping is suggested as a 

technique that may aid the students to retain vocabulary. This study aims at investigating second 

year secondary school students and secondary school English teachers’ attitudes towards the 

effect of using semantic mapping technique on students’ vocabulary retention. It is hypothesized 

that second year secondary school students and secondary school English teachers as well have 

positive attitudes towards the use of semantic mapping technique on enhancing 

students’vocabulary retention. Initially, forty second year secondary school students and eight 

secondary school English teachers participated in this study. A descriptive method is used in 

which two questionnaires were administered to both students and teachers. The results indicated 

that most students and teachers have positive attitudes towards the use of semantic mapping in 

the retention of vocabulary. 

Keywords: semantic mapping technique, vocabulary, retention. 
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                                            General Introduction  

1. Statement of the Problem 

     Learning a foreign language requires having a mastery of the four skills and a control over the 

vocabulary of that language. So, vocabulary is considered as the backbone of all the language 

skills, and without it communication would be impossible. English vocabulary learning and 

retention have been regarded as an area of struggle and research by many language 

learning/teaching scholars. 

     Out of observation, most of secondary school students encounter many difficulties in 

acquiring and retaining English vocabulary; they have difficulties in understanding texts, 

expressing their ideas or opinions in speaking and writing in English because of the poor stock of 

vocabulary they have, and their inability to remember and retain vocabulary. To solve this 

problem, teachers and pedagogues have to look for strategies and techniques to facilitate the 

learning of the English vocabulary. One of the techniques that can be used and suggested as a 

tool to teach vocabulary is semantic-mapping technique.  

     In this research, it is attempted to know the attitudes of both second year secondary school 

students and Secondary school English teachers towards the effect of using semantic mapping 

technique on students’ vocabulary retention.  

2- Aim of the Study 

     Semantic mapping technique is one of the main interesting tools that facilitates the teaching 

and the learning of any foreign language’s vocabulary. The present study is conducted to 

investigate the second year secondary school students and Secondary school English teachers’ 

attitudes towards semantic mapping technique. In other words, to check whether students and 

teachers have positive or negative attitudes towards the use of semantic mapping technique in 

improving students’ vocabulary retention. 
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3-Research Questions and Hypotheses 

3.1. Research Questions 

  Our research is based on the following questions: 

- Does semantic mapping technique help students retain words effectively? 

- What are the students’ attitudes towards semantic mapping technique? 

- What are the teachers’ attitudes about semantic mapping technique? 

- Do English teachers use this technique in teaching vocabulary? 

3.2. Research Hypotheses 

H1. Second year secondary school students have positive attitudes towards the use of semantic 

mapping on enhancing students’ vocabulary retention. 

H2. Secondary school English teachers have positive attitudes towards the use of semantic 

mapping on enhancing students’ vocabulary retention. 

4-Research Methodology 

     In order to answer the research questions, regarding the effectiveness of semantic mapping in 

improving students’ vocabulary retention, a descriptive method was used to achieve the aim of 

the study. Second year secondary school students of Maanser Ounis secondary school at Ain 

Kercha, Oum El Bouaghi form the appropriate population for this study, besides to English 

teachers of secondary schools. Forty students and eight teachers were randomly selected in order 

to check the previous hypotheses. 

     This research is concerned with using a quantitative design in which two questionnaires were 

used. One questionnaire is given to the students to check their attitudes towards the use and the 

effect of semantic mapping technique, while the second questionnaire was addressed to English 

secondary school teachers to know whether they use this technique in teaching vocabulary or 

not. 
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5-Structure of the Dissertation 

     This research paper consists of two main chapters. The first chapter, which is the theoretical 

one, is divided into two major sections. The first section tackles the dependent variable, students 

‘vocabulary retention. It includes the definition of vocabulary in general, its types and aspects, 

and its importance. Then, it moves to tackle vocabulary retention and how to improve it. After 

that, the section discusses the term teaching and learning vocabulary and some problems that 

occur in learning vocabulary.  

      The second section deals with the independent variable, that is, semantic mapping. This 

section provides an overview about semantic mapping, its definition, its benefits, its forms, some 

steps of how to implement it, its kinds, and its strengths and weaknesses. It also tackles the 

relationship between students’ vocabulary and semantic mapping and how vocabulary is taught 

using this technique.  

       The second chapter is the practical one. It deals with the description of the research design, 

the analyses of both questionnaires, and the research discussion. The paper ends with a general 

conclusion where a summary of the key findings of the study are presented and the limitation of 

the study are also provided.  
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Introduction  

     Language plays a crucial part in our lives since it is the key of communication. It is clear that 

without language one cannot communicate with others successfully. Nowadays, many languages 

appear in the world as the most powerful languages that any country should acquire them. One of 

the most powerful and international languages that is taught at schools is the English language. 

To communicate and transmit ideas using English language, people should use its vocabulary. 

Vocabulary is the aggregation of words and expressions that shift meanings to make 

communication between the same speakers of language easier. It is a crucial aspect of education 

since it has the primary role of all skills. No language exists without a word. The more words we 

learn, the more ideas we have. Also, without mastering vocabulary, it is impossible to master 

English well because vocabulary is the core component of all language skills. In the same line, 

Johnson (2008) said that ‘‘vocabulary is an important part of enhancing students’ ability to read, 

to write, to speak, to listen and to think’’ (p.93). So, the more students understand and retain 

vocabulary, the more they are going to increase their English proficiency. 

     Retaining English vocabulary is one of the main purposes that learners want to achieve, 

because the majority of them suffer from poor vocabulary stock and poor retainment of words as 

well. From here, there will be responsibilities for both teachers and pedagogues to help learners 

to store and retrieve words via providing some effective and pedagogical techniques in teaching 

vocabulary. These techniques help the learners to master the vocabulary of the foreign language; 

thus, becoming proficient in the English language. 

     This section defines vocabulary, its types, its kinds and tackles its importance as well. In 

addition, it also includes vocabulary retention and some strategies to improve it. Besides, it deals 

with teaching and learning vocabulary and with some problems that may face learners while 

learning vocabulary. 
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1.1.1. Definition of Vocabulary  

     In learning any language, students should have a mastery of its vocabulary. Vocabulary 

makes communication between learners easier; this is why it plays an essential role in learning 

and teaching any language. It is necessary to express the ideas that are in our minds as well as to 

express our feelings. Many definitions concerning vocabulary are given by many researchers.  

     Richards, et al. (1992), stated that vocabulary is a group of lexemes that contain single words, 

compound words and idioms. For Hatch and Brown (1995), vocabulary refers to a list or set of 

words that a person knows and uses them in a particular language. This means that to get any 

interaction or to make an interaction happen, vocabulary itself should be used. Another definition 

of vocabulary stated from Nushi and Jenabzadeh (2016) in which they said that, ‘‘vocabulary 

involves not only single words but also multiword phrases, idioms, and even sentences’’ (p.52). 

Concerning this matter, Kamil and Heibert (2005) defined vocabulary as the knowledge of 

meanings of words. Going on this line, Diamond and Guthlon (2006), said that vocabulary 

knowledge is knowledge; the knowledge of a word that implies both a definition and how those 

words fit into the world. This definition means that vocabulary is knowledge that has to be 

understood based on the context and the definition of the word as well. 

     In addition, according to Penny Ur (1996), vocabulary refers to the words we teach in foreign 

 language. The same as Min and Hsu (2010) who said that vocabulary learning is closely related 

to foreign language. This means that, vocabulary and learning English as a foreign language 

cannot be separated. Besides, Richards and Renandya (2002), stated that, ‘‘vocabulary as the 

core component of language proficiency and provides much of the basis for how well learners 

speak, listen, read and write’’ (p.255). So, vocabulary attaches the four skills which are the 

listening skill, speaking skill, reading skill and the writing skill learning. Learning these skills 

equals learning vocabulary itself. For Mehrpour (2008), learning a second or foreign language 

mainly means learning the sound system, grammar and vocabulary of that language. He adds 
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that, second or foreign language learners who possess good word power or knowledge of 

vocabulary are usually more successful language learners. 

     Furthermore, Khoii and Sharififar (2013) claimed that vocabulary is a key concept of 

language proficiency that provides major basis of learners’ effective communication. Moreover, 

Zimmerman (2007), said that vocabulary is a set of words that are the basic building blocks used 

in the generation and understanding of sentences. While Wilkins (1972), mentioned that 

‘‘without grammar very little can be conveyed, without vocabulary nothing can be conveyed’’ 

(p.111). 

1.1.2. Types of Vocabulary  

    According to Montgomery (2007), there are many types of vocabulary, the main ones are 

listening, speaking, reading and writing. 

- Listening  

      Listening represents the words that we hear and understand. Humans begin to listen when 

they were babies in which they listen to those people around them during their wakening hours. 

When they reach adulthood, they grasp around grasp close to 50000 words. In the case of deaf 

children, they do not get exposure to listening vocabulary, but to a visual listening vocabulary if 

they have a signing models at home or school. 

- Speaking  

     This refers to the words that are used when speaking. Speaking vocabulary is used when 

people communicate with each other, which means that it is limited. Adults use about 5000 to 

10000 words. Besides, the average of the listening vocabulary is higher than the one of the 

speaking vocabulary because it is easily used. 
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- Reading  

     Reading includes those words that we understand when we read. We can grasp a lot of words 

when we read, but this does not mean that we use them in our speaking vocabulary. In case you 

are not a reader, the growing of vocabulary cannot happen. 

- Writing  

     Writing refers to the retained words when we write in order to express ourselves. Generally, it 

is easier to express ourselves orally by using facial expression, body gestures and intonation to 

assist get our ideas across instead of just using the correct words to communicate the same ideas 

in writing. The words we can spell affect our writing vocabulary. 

     In addition, based on the basic of frequency, Nation (2003) grouped vocabulary into: 

- High Frequency Vocabulary  

     It refers to words which are utilized in all the four skills and across the full range of situation 

of use and words that are used very often in normal language. This type of vocabulary contains 

2000 words which are around 87% of the running words in formal written text and more than 

95% of the words in informal spoken texts (as cited in Kartikasari, 2015). 

- Low Frequency Vocabulary  

     This type of vocabulary covers a small proportion of the running words of a continuous text. 

This means that low frequency vocabulary is rarely used in common English activity and it 

consists of over 100 000 word family. 

     To be able to receive the same amount of vocabulary which native speakers absorb in one 

year, students of English would need about eighteen years of studying (Thornbury, 2002 as cited 

in Kartikasari, 2016). A native speaker has a vocabulary of around 20 000 words, while a good 

learner who has studied English for many years absorbs only about 5000 words (as cited in 

Kartikasari, 2015). 
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1.1.3. Kinds of Vocabulary  

     Researchers classified vocabulary into many kinds based on many aspects. Heibert and Kamil 

(2005) categorized vocabulary knowledge into receptive and productive vocabulary. Receptive 

vocabulary involves words that can be grouped when listening or reading, while productive 

vocabulary contains words that can be used when speaking or writing. For Nation (2000), 

receptive vocabulary implies receiving the form and obtaining the meaning of words from 

receptive skills, like listening and reading. While, productive vocabulary needs correct 

production of words over productive skills which are speaking and writing. In this regard, Nation 

(2000) said, ‘‘receptive vocabulary use involves perceiving the form of a word while listening or 

reading and retrieving its meaning and productive vocabulary use involves wanting to express a 

meaning through speaking or writing and retrieving and producing the appropriate spoken or 

written word form’’ (p.38). From here, we can understand that productive vocabulary is all the 

words that a person uses in expressing his ideas or meanings by speaking and writing taking into 

consideration the use of the appropriate spoken or written word form. Whereas, receptive 

vocabulary refers to all the words that one grasp when he reads a book for instance or when he 

hears someone else speaks and get back the meaning. 

     Besides, vocabulary is categorized by Zainuri (2003) into active and passive vocabulary. 

Active vocabulary represents those items in which the learner use in speaking or writing. It is 

also called productive vocabulary and it is hard to be practiced. Passive vocabulary refers to 

language items that exist in reading and writing and can be recognized and understood as well. 

This process is also called receptive vocabulary. In addition to that, ‘‘the term passive and active 

are sometimes used as synonyms for receptive and productive vocabulary’’ (Meara, 1990; 

Corson, 1995; Laufer, 1998 as cited in Nation, 2000. P.37). Kamil and Heibert (2005) as well 

mentioned two vocabulary groups, which are print and oral. Print vocabulary refers to the words 

that a person knows when he reads or writes, while oral vocabulary is words that are spoken or 

heard. Based on the uses of vocabulary in communication, Aebersold and Field (1997) 
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categorized vocabulary into active and passive. Active vocabulary goes for put item that a 

learner can use appropriately in speaking or writing and it is named productive vocabulary as 

well. On the other hand, passive vocabulary stands for language items which can be recognized 

and understood in the context of reading and listening and it is known as receptive vocabulary. 

     Moreover, Read (2000) classifies vocabulary into two groups that are: 

- Function words  

     They are words that link between sentences, modify the meaning of content words and have  

a little meaning in isolation. Function words belong more to grammar than to its vocabulary. 

Function words are articles, prepositions, pronouns, conjunctions, auxiliaries,… 

- Content words  

      Content words for Fries (1985) are classified into: word for action, like speak, draw, walk,…, 

word for things, such as desk, table, pen,…, and word of qualities, for instance cold, true, 

false,….While for Read (2000), content words include nouns, verbs, adjectives and adverbs. 

Their meaning is complete even if they are used alone.   

 Nouns  

      They are words that are used to name a person, place, thing, activity, quality or idea. Nouns 

are divided into concrete and abstract nouns. They also can be used as subject or object of the 

verb. Examples of nouns are Ahmed, Italy, window, door, happiness… 

 Verbs  

      They are words that express an action. The verb in the sentence describes the action that is 

done by the subject. In grammar, any sentence contains a subject (noun or pronoun) and a verb, 

for example, I have a dream and Amira loves her mother too much. For Harmer (2001), a verb is 

a group of words which has three kinds. The auxiliary verb (shall, be,…), the main verb which is 

the verb that holds the meaning (write, read,…), and the phrasal verb that is formed by including 

an adverb or a preposition to the verb to create new meaning (write-down, give-up). 
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 Adjectives  

      An adjective is a word that describes a noun or a pronoun. Adjectives are two kinds, 

descriptive and determine adjectives. In the same line, Harmer (2001) claimed that an adjective 

is the word that describes and provides more information about a noun or a pronoun. It describes 

the noun in terms of such qualities and size, color, number and kind. Examples of adjectives are: 

yellow dress, beautiful eyes. 

 Prepositions  

      Prepositions refer to the words that come before a noun or pronoun. They show the 

connection between a noun or a pronoun with many words in a sentence. The relationship 

includes direction, place, time, manner and amount. Prepositions are of many forms, such as 

preposition with one syllable, preposition with two syllables, preposition that used with 

adjectives and participles and verb with preposition. Examples: to, around, across, between. 

1.1.4. Aspects of Vocabulary  

    For a better comprehension, students should have a large vocabulary about the language that 

they want to learn. Harmer (2007) claimed in his book that there are some aspects in vocabulary 

that need to be discussed, which is: word meaning (synonym, antonym, connotation and 

denotation), extending word use (idioms, word combination or collocation) and the grammar of 

words which includes nouns, verbs, adjectives and adverbs. 

1.1.4.1. Meaning   

     Meaning is divided into three forms depending on the form they attach to, namely, lexical 

meaning, morphological meaning and syntactic meaning. Lexical meaning is the content word 

that depends on the non-linguistic concept it is used to express. Morphological meaning is the 

meaning that connects to morphemes which are the smallest meaningful unit in a language that 

holds meaning. While syntactic meaning refers to the meaning that joins the word arrangement. 

A word meaning can also be defined by its relationship to other words (Lado, 1964). In order to 
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know the negative or positive meaning that appears in the word, it is necessary to know the 

denotation and connotation of a word as well (as cited in Musfina, 2016). 

- Synonym  

     It comes from Greek: syn + nymy, to mean ‘‘same and name’’. Synonym means the same  

meaning. This means that, we can find more than one word share the same meaning (as cited in 

Musfina, 2016). 

 - Antonym  

     It comes from the Greek word ‘‘ant-and-nymy’’, to mean ‘opposite+name’. Antonymy refers 

to the opposite meaning (Jackson, 1988 as cited in Musfina, 2016). 

- Denotation  

     Keraf (1984) claims that denotative meaning is also called as some terms such as 

dennotational meaning, cognitive meaning, conceptual meaning, ideational meaning, referential 

meaning or proportional meaning. He also said that, denotative meaning refers to cognitive 

meaning since the meaning concerns with conscious or knowledge (as cited in Musfina, 2016). 

 - Connotation  

     It is defined as the feeling and the emotion that appears within a word. In other words, 

connotation is the stretched of the denotative meaning (Targian, 1982 as cited in Musfina, 2016). 

1.1.4.2. Use  

     Nation (2001), states that there are some ways to draw the attention to the use of words 

through showing the grammatical pattern the words fit into (countable/uncountable, 

transitive/intransitive…), giving a few similar collocates, mentioning any restrictions on the use 

of the word (formal, informal, impolite, only used with children…) and giving a well known 

opposite or a well known word describing the group or lexical set it fits into (as cited in Musfina, 

2016). 
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1.1.4.3. Spelling  

     It is how the written words are pronounced in which each word is the combination of an 

arranged and ordered letters. In the case of teaching vocabulary, learners should take into 

consideration the spelling and the pronunciation of each word (Ur, 1996 as cited in Musfina, 

2016). 

1.1.4.4. Pronunciation  

     Hewings (2004) claims that the pronunciation of a language is the main component of speech. 

These components come from the individual sounds that make up speech, to the way in pitch 

(the rise and fall of the voice is used to convey meaning). Pronunciation is also related to 

phonetic transcription. Since the phonetic transcription represents speech sound consistently, it 

can be used as a reliable guide to have a control of the spoken language. Sounds, syllables and 

words are the major components of pronunciation (as cited in Musfina, 2016). 

 - Sounds  

     The individual sounds are the building blocks of pronunciation. Vowels and consonants make 

 words when they go together. Consonants such as /b/ and /p/ are separate in English because if 

they are interchanged, they will make new words, for instance, in bit and pit. Similarly, the 

vowels /I/ (as in it) and /  / (as in up) are separate. It is important to remember that there is a 

difference between vowel and consonant letters and vowel and consonant sounds (as cited in 

Musfina, 2016). 

- Syllables  

     Syllables are the combination of vowel and consonant words. It can be helpful to think of the  

structure of English syllables as: (consonant (s) + vowel + consonant(s)). So, various 

combinations of vowels and consonants are possible (as cited in Musfina, 2016): 

a) Vowel only (example: in a). 

b) Consonant+vowel (example: me). 
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c) Vowel+consonant (example: eat). 

d) Consonant +vowel+consonant (example: bag). 

- Words  

     A word can be either a single syllable (example: cat, own) or a sequence of two or more 

syllables (example, window, about (two syllables)); lemonade (three syllables) or electricity 

(four syllables). When a word has more than one syllable, one of these syllables is stressed in 

relation to other syllables in the word, while other syllables are said to be unstressed. For 

example, in window, the first syllable is stressed and the second is unstressed, while in about, the 

first syllable is unstressed and the second is stressed (as cited in Musfina, 2016).  

     Furthermore, Ur (1991) introduced the individual aspects, which are form, grammar, meaning 

and word formation, respectively (as cited in Kartikasari, 2015). 

    Starting with the form. Knowing the form of a word equals knowing its pronunciation and 

spelling (Ur, 1991 as cited in Kartikasari, 2015). For grammar, when a teacher teaches irregular 

verbs for instance, he should present the other two forms (i.e., pronunciation and spelling) as 

well. Similarly, when teaching a noun with irregular plural form such as man, the teacher should 

teach the plural form immediately. In addition, teaching collocation is another important thing in 

which, it leads students to know in what context they can use the word; for instance verbs do and 

make can be used with different settings, we can say do the job but not make the job (Ur, 1991 as 

cited in Kartikasari, 2015). 

     Moreover, meaning is another aspect that can be classified into many categories mainly 

synonyms, antonyms and hyponyms. More advanced learners will probably deal with word 

formation, which means creating new words by modification of the old ones. There are several 

ways how to form a new word like compounding (basket-ball), adding a prefix (il/legal) or a 

suffix (understand/able) (as cited in Kartikasari, 2015). 
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     Furthermore, word class is the last mentioned aspect in which Ur (1991) distinguishes eight 

word classes, which are: nouns (Mark, London), adjectives (gorgeous, happy), pronouns (she, 

they), numerals (second, five), adverbs (often, always), verbs (write, drink), prepositions (to, on), 

and conjunctions (and, or) (as cited in Kartikasari, 2015).         

1.1.5. The Importance of Vocabulary 

     Vocabulary conquers a vital role in the field of language teaching and learning. It is not 

important only in one skill, but it is necessary for the four language skills. Nation (2011), 

supported this idea saying that English as a foreign language (EFL) and English as a second 

language (ESL) learning vocabulary items play a vital role in all language skills (i.e., listening, 

speaking, reading, and writing). Many scholars provided several points of view concerning 

vocabulary and its importance in language (as cited in Ghazel, 2007). 

    Wilkins said that ‘‘the fact is that while without grammar very little can be conveyed, without 

vocabulary nothing can be conveyed’’ (1972, p.111). Gass (1987, p.129 as cited in Hatch’s, 

1983, p.74) statement about the necessity of words ‘‘in terms of handling basic communication, 

lexicon is important when we have inadequate knowledge of a new language-the words probably 

make the communication possible’’. In the same line of Hatch, Lessard-Cluston (1996, p.27)  

referred to Luo’s (1992) point of view on vocabulary and its importance saying that, 

‘‘vocabulary words, phrases, idioms, etc., are the heart of all language usage in the skill areas of 

listening, speaking, reading, writing, as well as culture’’. From here, we see that when we want 

to write something or express an idea or anything else, there should be enough packages of 

words. Through that package we are able to select what suits what we want to say or write (as 

cited in Ghazel, 2007). 

      Learners as well benefit from vocabulary. Meara (1980) claimed that, ‘‘…learners 

themselves readily admit that they experience considerable difficulty with vocabulary’’ (p.221). 

In addition, Hu and Nation (2000) declared the necessity for learners to know about 98% or more 
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of words in the text in order to guess unknown words from their context. Enough knowledge of 

vocabulary leads learners for a better and confident communication. The learning of vocabulary 

enables the learners to master English language skills (Zahedi & Abdi, 2012. p.2264 as cited in 

Ghazel, 2007). 

1.1.6. Memorizing Word Meaning  

 1.1.6.1. Short Term and Long Term Memory  

     Memory comprises of short-term and long-term memory. To store or hold information while 

it is being processed, short term memory is utilized in this case. Whereas, long-term memory 

retains information for use in anything but the immediate future. In other words, it can hold any 

amount of information at any time. The aim of vocabulary learning is the transmition of lexical 

information from the short-term memory to the more permanent long term memory (Schmitt, 

2000 as cited in Thuy, 2010.).  

     For Gairns and Redman (1986), long-term memory seems unlimited and can accommodate 

any amount of information. It is generally acknowledged that we need to work much harder to 

commit information to long term memory, and the type of repetition that is essential to short 

term retention may not be adequate for long term retention. However, the distinction between 

short term retention and long term retention is not always clear-cut. Information entering short 

term memory may pass quite effortlessly into long term memory, and some learners may find 

repetition a very effective way of transferring information into long term memory (Gairns & 

Redman. 1986 as cited in Thuy, 2010). 

     When learning vocabulary, learners often have problems with retention of words for a long 

time. They usually fail to put the words into long term memory. 

 1.1.6.2. Major Factors Affecting Word Memorization  

     There are many reasons why students remember some words better than others: the nature of 

the words themselves, situations under which the words are learned, how the words are taught to 
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students and so on. Gairns and Redman (1986) showed that learning new items involves storing 

them first in the short term memory and afterwards in the long term memory, and the long term 

memory can hold any amount of information. They stated that our ‘mental lexicon’ is highly 

organized and efficient, and that semantic related items are stored together. Word frequency is 

another factor that affects storage, as the most frequently used items are easier to retrieve. We 

can use this information to facilitate the learning process by grouping items of vocabulary in 

semantic fields such as topics (Gairns & Redman, 1986). 

     In addition, retrieval is not the only difficulty faced by the learners when learning vocabulary. 

Nunan (1990) shared the idea that learners can be encouraged to develop their own personal 

learning styles for vocabulary, in such areas as memorizing and retaining new words. However, 

Cater (1987), assured that the storage of information does not guarantee its retrieval. Learners 

need way to increase the probability that retrieval cues will be effective, just as they need 

techniques that will permit the recall of words that are appropriate for the situation. He also 

pointed out techniques that enhance production will have to be centered on the meanings of 

words rather than on their forms because most of our production has to do with searching for an 

appropriate meaning to fit the particular occasion. The most effective associate bonds for 

production; therefore, connect the words with their meanings (as cited in Thuy, 2010). 

 1.1.6.3. Strategies to Improve Vocabulary Retention  

     Vocabulary strategies are one part of language learning strategies which in turn are part of 

general learning strategies (Nation, 2001). Some vocabulary learning strategies such as 

metacognitive, cognitive, memory and activation strategies are listed by Gu and Johnson (1996 

as cited in Thuy, 2010):  

       Metacognitive strategies consist of selective attention and self-initiation strategies. Cognitive 

strategies entail guessing strategies, skillful use of dictionaries and note-taking strategies. 

Memory strategies are classified into rehearsal and encoding categories. Word lists and 
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repetition are instances of rehearsal strategies. Encoding strategies encompass such 

strategies as association, imagery, visual, auditory, semantic and contextual encoding as well 

as word-structure. Activation strategies include those strategies through which the learners 

actually use new words in different contexts. 

      Encoding strategies are a vocabulary learning strategies that might enhance the vocabulary 

retention intervals (Gu & Johnson, 1996 cited in Segler et al. 2001). Encoding strategies include 

such strategies as association, visual, auditory, semantic and contextual encoding as well as word 

structure (Thuy, 2010). Memory of vocabulary can be enhanced when there is an association of 

new words and know one showing a similar part in spelling, sound or meaning. Employing 

images, semantic mapping or other graphic organizer techniques (Segler et.al., 2001 cited in 

Thuy, 2010 ) is encouraged for better encoding which results in better retrieving later. One of the 

implications for classroom practice that Channell (1988) derived from her research is that 

learners should be encouraged to make their own lexical associations when they are learning 

vocabulary. With regard to word meaning and retrieval, many researchers (Hague, 1987, Cater, 

1987; Amer, 2002 as cited in Thuy, 2010) agreed that semantic mapping is effective for long 

term memory and aids the recall (as cited in Thuy, 2010).  

1.1.7. Teaching and Learning Vocabulary  

1.1.7.1. A Brief History 

     According to Zimmerman (1997), changes have taken place in the approaches and methods of 

teaching and learning that had an effect on vocabulary teaching and learning strategies during the 

history of second language acquisition. The method that was well known around the mid-

twentieth century was the Grammar Translation Method, which concentrated on analyzing the 

language in question to using language in communicative setting as highlighted by the 

communicative language teaching approach starting in 1980s (Schmitt, 2000 ; Zimmerman, 

1997). For Schmitt (2005), some methods ignored vocabulary teaching and thought that 

vocabulary would somehow take care of itself, like the Audio-Lingual Method or the 
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Communicative Language Teaching Approach, while others such as the GTM, focused on 

bilingual word lists for vocabulary learning. Yet, the absence of addressing approaches to 

teaching vocabulary in a specific way is the commonship that can be found in all second 

language teaching approaches (Atzler, 2011). The table below summarizes the role of vocabulary 

Throughought the history of language pedagogy. 

Table 01: 

Vocabulary in Different Language Teaching Methods/Approaches (as cited in Atzler. 2011, 

p.28). 

. 

 

 

        

 

 

 

 

 

     During the late of the 1980s, interest on vocabulary gave rise to new research into vocabulary 

acquisition (Richards, 1976) which resulted in different pedagogical themes summed up by 

Sokmen (1997) as follows: 

- Build a large sight vocabulary- which helps language learners to access word meaning 

automatically. 

Methode/Approach Focus on… Role of vocabulary Vocabulary 

Presentation 

Grammar 

Translation 

Method 

Ability to analyze  

Language rather 

Than use language 

Used for translating 

texts 

Bilingual word 

Lists 

 

Direct Method 

Oral language 

(listening as 

Primary skill) 

Initial vocabulary 

Kept simple, 

Pictures, objects, 

physical 

demonstration  

only abstract words 

presented in lists 

Audio-Lingual 

Method 

Grammar For drills  

To teach structrural 

patterns 

New vocabulary 

Was only added 

When neccessary for 

Drills 

Communicative 

Language 

Teaching 

Fluency rather than  

Grammatical 

Accuracy 

Vocablary still 

Secondary status 

(takes care of itself 

-through reading) 

Little guidance on 

How to learn 

Vocabulary 
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- Associate new words with old words- which lead language learners to create links and 

associations between words, become aware of similarities and differences. 

- Provide a number of encounters with the word- which can be done through the use of different 

activities and different contexts. 

- Promote a deep level of processing- which can be done by word manipulation, relating words 

to previously learned words and personal experience and background knowledge, and by asking 

language learners for justification of their choices. 

- Facilitate imaging and concreteness- which can be done by presenting vocabulary in an 

organized fashion (e.g. presentation in units, introduction of new words in stages). 

- Use of a variety of techniques- which can be done by the implementation of a mixed approach 

to vocabulary learning and teaching strategies in the classroom. 

- Encourage independent learning strategies- which can be done by introducing and explaining 

different vocabulary learning strategies to language learners. 

     The way that native speakers remember words is totally different from the way that language 

learners are asked to memorize words. Native speakers remember words ‘‘as part of an 

integrated semantic system’’ instead of memorizing separate lexical items (Machalias, 1991). 

1.1.7.2. Teaching and Learning Vocabulary 

     Learning a language means knowing its vocabulary. Vocabulary is considered as the main 

unit of language form. For O’rurke (1974), vocabulary teaching and learning provides a better 

understanding of what students hear and read in school as well as a successful communication 

with others. To learn a language needs a large vocabulary, but if a student has a limited 

vocabulary this may prevent him to learn it. Harmer (1991) claimed that, since language 

structure is considered as the skeleton of language, vocabulary provides the vital organs and the 

flesh to language. Wilkins (1972) said, ‘‘without grammar very little can be conveyed, without 
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vocabulary nothing can be conveyed’’ (p.111). This means that without vocabulary no one can 

communicate with others since they are not able to understand how to express what come in their 

minds. From this we can see that it is important to teach and learn vocabulary. 

     Hatch and Brown (1995), provides five main steps to learn vocabulary, which are: 

- Having sources for encountering new words; with sources of new words being regarding, 

watching TV, listening to radio, conversations with native speakers… 

- Getting a clear image, whether visual or auditory or both, for the forms of the new words; 

creating a mental picture of word form, relating a new word with the first language words or 

other foreign language with similar sounds, using phonetic script, relating to already acquired 

English words that sound similarly. 

- Learning the meaning of words; asking the native speaker for the meaning. Guessing from 

context and creating a mental image of meaning. 

- Making a strong memory connection between the forms and meaning of the words. Creating a 

strong linkage between word form and meaning in the memory, regardless the memory strategy 

usage as long as it is used. 

- Using the words; in example sentences, collocations, various contexts, conversation… 

     From those explanations, we can conclude that there are many activities in our daily life that 

have strong connection to learn vocabulary. It can be stated from the simplest thing in a variety 

of ways. The important thing to learn is the strong passion to participate it. 

1.1.8. Techniques in Teaching Vocabulary 

     Teachers rely on some factors to utilize techniques for the students. These factors are: the 

content, time availability and the value (Takaç, 2008, as cited in Alqahtani, 2015). Brewster, 

Ellis, and Girard (1992) provided some techniques to teach vocabulary, which are: 
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- Using Objects: The use of this technique means the use of realia, visual equipments, and 

demonstration. To facilitate memorizing vocabulary since these latter are considered the cues of 

remembering words by our memory (Takaç, 2008 as cited in Alqahtani, 2015). Garins and 

Redman (1986) consider it as an effective technique to present the concrete vocabulary for 

beginners and for young learners (as cited in Alqahtani, 2015). But, we cannot deny that it is 

impossible for the teacher to demonstrate all words by objects that can be presented in the 

classroom (Utami, 2015). 

- Drawing: This technique can be utilized either by drawing objects on the blackboard or on 

flashcards. It facilitates the understanding and the realizing of the key classroom points for 

learners (as cited in Alqahtani, 2015). 

- Using Illustrations and Pictures: This technique is a ready made, such as posters, flashcards, 

wall charts, magazine pictures, board drawings, stick figures and photographs or drawn by the 

teacher or his students. The teacher selects what can make the vocabulary items understandable 

and easiest (as cited in Alqahtani, 2015). 

- Contrast: Here, the teacher uses the opposite of the target words in order to make the meaning 

clear. But, this cannot happen in case of gradable words (as cited in Alqahtani, 2015). 

- Enumeration: It is used to explain those words which are visually difficult via stating the 

items of those words (as cited in Alqahtani, 2015). 

- Mime, Expressions and Gestures: They are non-verbal language techniques that are used to 

make the meaning of a word clearer. It is best utilized translates the meaning of the verb 

(Yuliants, n.d. as cited in Alqahtani, 2015). Sometimes, this technique leads to make students 

feel confused in case they are not familiar with these gestures and expressions (Hague& Sine, 

n.d., as cited in Alqahtani, 2015). 
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- Guessing From Context: The reader, the text, the ambiguous words, and the clues in the text 

plus some knowledge concerning guessing. These elements lead the guessing to be activated in a 

written or spoken text. If one of these elements is missed, students’ ability to guess maybe 

affected. This technique motivates learners and builds their self-confidence to rely on themselves 

(as cited in Alqahtani, 2015). 

- Eliciting: It is accomplished through providing students with a set of words. 

- Explanation: It is fulfilled simply by supplying a sentence that includes the meaning of the 

word to the students (Utami, 2015). 

- Translation: In case of there are words needed to be translated to get the meaning as fast as 

possible, this technique is best used (as cited in Alqahtani, 2015).   

1.1.9. Problems in Learning Vocabulary  

     For Thornbury (2002), some words seem more difficult than others due to many factors: 

- Pronunciation: difficult pronounced words are likely difficult to be learned. Potentially hard 

words will typically be those that contain sounds that are known to some groups of learners. 

- Spelling: sound-spelling mismatches are likely to be the cause of errors, either of pronunciation 

of spelling and can contribute to a word’s difficulty. 

- Grammar: the grammar associated with the word is a problem as well, especially if this differs 

from that of its first language equivalent. 

- Meaning: when two words overlap in meaning, learners are likely to confuse them. Having 

learned one meaning of the word, they may be reluctant to accept a second, totally different 

meaning. Unfamiliar concepts may make a word difficult to learn. 

- Range, connotation and idiomacity: words that can be used in wide range of contexts will 

generally be perceived as easier than their synonyms with a narrower range. 
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     Based on the theories above, it can be synthesized that there several factors makes difficult in 

learning vocabulary such as: pronunciation, spelling, length and complexity, grammar and 

meaning. 

 Conclusion 

     To conclude, it is known that vocabulary is ‘‘a list of words with their meanings’’ as Oxford 

Learners’ Pocket Dictionary defines it (Bull, 2008, p. 465). The good mastery of any foreign 

language equals a good mastery and retainment of its vocabulary. Hence, in order for a learner to 

be proficient in the EFL, teachers and even students should look for beneficial techniques to be 

used. 
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Introduction  

     Learning vocabulary is a fundamental process in language teaching and learning. However, 

teachers and learners should not teach and study it in a random way. It is better to be organized 

through following certain techniques in order to get better results. Semantic mapping is a 

technique that can be used for this sake. This technique can eliminate most of the difficulties that 

teachers and learners face in the process of teaching and learning vocabulary 

     Importantly, this section gives an overview about semantic mapping technique. It defines 

semantic mapping and represents its benefits. Also, it shows its different forms, provides some 

steps to implement that technique. Besides, the section introduces its kinds and shows the points 

of strengths and weakness. Moreover, it tackles how vocabulary is taught through the use of 

semantic mapping technique, how this technique is used in the process of teaching and learning 

vocabulary, and the benefits of using it in vocabulary teaching and learning.                                  

1.1.2.1. Definition of Semantic Mapping  

     This technique has many definitions which are given by several experts and educators. 

‘‘Semantic mapping is a categorical structuring of information in graphic form. It is an 

individualized content approach in which students are required to relate new words to their own 

experiences and prior knowledge’’ (Johnson & Pearson, n.d. cited in Johnson, et al. 1985. p.5). 

For Gairns and Redman (1986), semantic mapping is a technique that orders the words into a 

diagram with a main idea in the middle and related words and ideas surrounding the key concept. 

Pittelman and Heimlich (1986) prescribed semantic mapping as a graphic form of class structure 

of information. 

     Semantic mapping strategy includes drawing a sketch of the relationships between words 

according to their use in particular text, and it is best introduced as a collaborative effort between 

the teacher and the class (Stahel and Vancil, 1986). For Antonacci: ‘‘semantic mapping is a 

visual representation of knowledge, a picture of conceptual relationship’’ (1991, p. 174). 
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Bromley (1992, p. 218) claims that ‘‘a semantic map or web is a graphic representation of 

categories of information and their relationship to each other’’. 

      According to Lewis (1993), ‘‘semantic mapping, perhaps, the main way of organizing lexical 

content because there is an explicit organizationally principle and coherent real world context it 

has obvious advantages or randomly occurring vocabulary’’(p. 118). Rubin (1993, p. 79) added 

that: 

Semantic mapping is a technique for organizing information: it helps to give structure or 

order. It helps people to see the among concepts, and it shows the various ways that 

information can be organized and categorized in more general or more specific categories 

     Besides, Stoller added that a semantic map is a graphic display of information within 

categories linked to central concepts and stimulating meaningful word associations (1994). 

Ramsey (2005) claims that a vocabulary semantic mapping is a graphic organizer that aids 

students introduce a word in several ways. Semantic mapping is a visual graphic display which 

introduces terms and ideas and their relationships to learners as they perform the learning task 

(Hall & Strangeman, 2002). 

1.1.2.2. The Benefits of Semantic Mapping  

     According to Indiarti (2014), the use of semantic mapping in the process of teaching and 

learning has various advantages (as cited in Aulia, 2017): 

- It makes the representation of ideas from a large group of participants or stakeholders easier to 

interpret format. 

-  It helps students in brainstorming and generating new ideas. 

-  Discovering new concepts and the prepositions that connect them. 

-  Better communication of ideas, thoughts, as well as information. 
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-  It identifies complex relationships between issues, factors, … in perceived format. 

- The relationship between the words becomes clear through using the forms of semantic 

mapping. 

- Semantic mapping allows for each student to present his ideas. 

- Due to looking for the similar or the opposite meaning of the target word, students will be able 

to find their vocabulary knowledge. 

- It leads for active involvement and as a result, participants stay and focus on the task. 

- Zaid (1995) argued that through depending on semantic mapping, students show significant 

amelioration in reading comprehension, written expression, and vocabulary development. 

1.1.2.3. Forms of Semantic Mapping  

     Semantic mapping has various forms, mainly: 

1.1.2.3.1. Star  

     This type of a graphic organizer includes the main features that are related to a particular 

topic. It minifies and organizes data concerning numerous features, facts or attributes associated 

to a single topic. In addition, this diagram helps in brainstorming a topic or lists a concept’s main 

related features. It is best used for narrative texts (as cited in Aulia, 2017. pp. 15-16). 

1.1.2.3.2. Spider  

     This form of semantic mapping examines and calculates different parts of a single subject or 

theme and leads students to arrange their ideas. Through the process of designing a spider 

diagram, students concentrate and recall their background knowledge about the topic in order to 

organize and control their growing comprehension. Besides, it aids them to see where the 

difficulties exist (as cited in Aulia, 2017. p.18). 
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     The spider diagram is used once the topic includes an investigation of attributes associated 

with a single subject and having more details of each of these ideas (as cited in Aulia, 2017. 

p.18). 

1.1.2.3.3. Fishbone  

     It is also called ‘‘herring bone map’’. Fishbone diagram is used for acquainting several parts 

or impacts of a complicated topic. Through using this form of semantic mapping, students order 

their ideas simply and in a visual way. It is better to use colors in order to facilitate the 

interpretation of the fish bone map and to make it clear (as cited in Aulia, 2017. p.19). 

     The same as the spider diagram, the fishbone diagram helps students concentrate on the topic 

and call back their previous knowledge for the purpose of ordering and monitoring their growing 

comprehension of the topic. Besides that, it helps to find out the areas where students must 

investigate more (as cited in Aulia, 2017. pp.19-20). 

1.1.2.3.4. Cloud Cluster  

     It is named as “cloud diagram”. A non-linear type of graphic organizer that is used to help 

systematizing the generation of ideas according to a main topic. Through this type, brainstorming 

a theme, associating an idea, or exploring a new subject by students can be made easily. 

     In order for a cluster diagram to be created, students as a first start think of some terms or 

ideas that are linked to the topic. After selecting the related words, students draw circles that are 

attached to the main topic and write their ideas inside them. Then, they search each of these new 

words or ideas and think of other linked ideas for each of those new words as well. After 

choosing the ideas, the same process is made, which is students write those chosen ideas inside 

circles that are attached to each of the previous ideas. This last step can be repeated if there are 

more details (as cited in Aulia, 2017.p.21). 

1.1.2.3.5. Tree Diagram 
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     Tree diagram is another graphic organizer type that presents the relationship between items. 

The main topic is the tree’s stock, while the branches refer to facts, factors, influences, traits, 

people, outcomes,…(as cited in Aulia, 2017.p.22). 

1.1.2.3.6. Chain  

     It is also named “sequence of events” diagram and this type of diagrams makes a description 

about the stages or steps in a process. The first step in the process, all of the resulting stages in 

the procedure, and the final stage which is the outcome must be identified by students 

successfully. Through this process, students recognize how one step leads to the next in the 

process and to the outcome as well. This chain diagram is best used when examining a 

cause/effect processes (as cited in Aulia, 2017.p.23). 

1.1.2.3.7. Cycle Diagram  

     This type of diagram shows the relationship between items in a repeating cycle. When there is 

no beginning and no end to a repeating process, a cycle diagram is best used here. In order to 

design a cycle diagram, an identification of the main events in the cycle, how they interact, and 

how the cycle repeats must be made (as cited in Aulia, 2017.p.24). 

1.1.2.3.8. Vocabulary map  

     Vocabulary maps are used to help students learn new vocabulary words. For every new 

vocabulary word, students write the word, its definition, its part of speech (noun, verb, adjective, 

adverb,…), a synonym, an antonym, draw a picture that provides an illustration for the meaning 

of the word, and using the word to write a meaningful sentence (as cited in Aulia, 2017. pp.25-

26).  
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1.1.2.4. Steps to Implement Semantic Mapping  

     At first, the topic is introduced briefly by the teacher through writing the major word after 

introducing the topic. Then, the teacher asks the students to identify words and phrases which are 

related to the main word. After that, the teacher tells his students to start identifying related 

words and phrases that strike them. While students start listing, they share their recorded words 

with the teacher. In addition, when the teacher writes his students’ suggestions on the diagram, 

students add new words in their lists. Moreover, the teacher adds synonyms, hyponyms and so 

on in which students have not mentioned and start discussing those new words. Besides, the 

teacher guides his students to classify items through category and eliciting discussion of these 

assiciations. Furthermore, a construction of a semantic map on the board or a slide appears by 

the teacher or a student. Students are encouraged to include items and categories or to diverse 

their own alternative semantic maps. Finally, after reading the assignment of the text by students, 

the discussion of the topics, categories and lexical items discovered or not discovered in the text 

is going to exist (Hedgock & Ferris, 2009). 

     According to Zaid (1995), using semantic mapping in the classroom maybe divided into five 

steps: 

     Firstly, the teacher represents the topic by writing it inside a large oval on the blackboard. 

Secondly, brainstorming, the teacher asks his students to find some linked keywords and 

concepts. Thirdly, categorization, students are assisted to link their suggestions. According to the 

students’ ideas, a category cluster is made by the teacher and his students. Fourthly, 

personalizing the map. The teacher provides a material like reading a passage which is about the 

key ideas of the map after each student makes his/her own copy. Additional related concepts are 

included in the reading passage. As they read, students are going to choose what to add or delete 

from their created map. In this phase, new information is integrated with prior knowledge. 

Fifthly, post-assignment synthesis is the next step, which means recording the assignment. In 
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other words, all the students decide the final shape of the map. The new transcript serves as a 

visual image of the knowledge they obtained from the map. 

1.1.2.5. Kinds of Semantic Mapping 

     Jones (2006) claimed that semantic mapping represents the main ideas of a given topic and 

how they are related to that topic. There are three main kinds of semantic mapping, which are: 

- Word mapping: it is an effective method in which students heighten their understanding of 

key words through transforming them into a map. 

- Concept mapping: it organizes information concerning a problem or subject. It is consisted of 

nodes and labeled lines. Nodes are figured with circles drawn around the topic. Besides, the lines 

between nodes show which concepts are related.  

- Story mapping: it represents the logical order of events that exist in a narrative text, such as 

the characters, setting, major events, problems, theme, …etc. 

1.1.2.6. Strengths and Weaknesses of Semantic Mapping  

     As it has been mentioned before, semantic mapping is a graphic representation of categories 

of information that help students grasp and retrieve the words and their relations in an easy way. 

It has advantages as it has many disadvantages. 

1.1.2.6.1. Strengths of Semantic Mapping  

- Semantic mapping allows students involve in the construction of meaning directly.  

- When they think of the related words, they also try to write the spelling of those words. So, 

they memorize the words and their spelling as well. 

- It leads students to create their own semantic map and makes its creation enjoyable. 
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- Semantic mapping enables students to think specifically. When students want to create a map, 

they first put the main word in the center of the map and then they look for other related words. 

- It enhances vocabulary development through helping students connect new information with 

previous experience (as cited in Musfina, 2016. p.24). 

     For Eppler (2006), the advantages of semantic mapping are: 

- It allows students to develop and review their ideas quickly and instead of skimming the topic 

in many page notes, all information are going to be in one paper.  

- Remember more: it is widely agreed that semantic mapping motivates the students’ brain in 

creative ways while normal linear notes cannot. When students use semantic mapping, they feel 

free to think out of the box and be creative all the time. As a result, students are going to 

remember better due to the use of images and words. 

- Easy to add ideas later on: like adding other branches to a virtual tree, new ideas can be added 

easily to a semantic map. 

- Adaptable: semantic mapping suits various activities, from lectures to reading from books and 

writing essays or business plans. 

- Connected facts: semantic mapping guides students to reach their goals through showing them 

how to focus on the relationships and the links that appear between ideas. 

1.1.2.6.2. The Weaknesses of Semantic Mapping  

- It cannot be used with all the learned word or the words that students face difficulty with. 

- When students want to create a map to be used, they model it several times till they reach a 

suitable one and use it. So, it takes a lot of time (as cited in Musfina, 2016.p. 25). 

     According to Eppler (2006), the drawbacks of semantic mapping are: 
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- Difficult to use by people who are extremely logical: semantic mapping motivates creativity 

and innovation, so; it can be useful in brainstorming sessions. However, logical people’s 

creativity and intuition cannot be trusted since their logical pattern is dominant. 

- Takes Time: in fact, semantic mapping takes time while creating it, especially for those 

students who find difficulties to link the words with each other. 

- Might be difficult for others to understand: once a student creates his own map by his own 

ideas, this does not mean that his classmates understand his ideas. 

1.1.2.7. Teaching Vocabulary through Semantic Mapping  

     Richard and Renandya (1986) claimed that semantic mapping is one of the useful techniques 

in teaching vocabulary. It includes other different memory strategies, which are grouping, the 

use of imagery, and correlation or elaboration. It is effective in improving both memory and 

understanding of new words and in enriching their vocabulary as well. There is no right or wrong 

answer in semantic mapping, because students are only told to classify the main word that the 

teacher has provided and then they have to look for some new words related to what they have 

classified. 

     The teaching/learning process itself provides an explanation and models the procedure of how 

to make up a semantic map as a first step. The teacher starts the study by mapping the word. 

Then, the students are encouraged to make a semantic map by giving a practice guide. Through 

making the semantic map, students begin discussing the main word. The teacher notices whether 

the process is difficult or not and if it is difficult, he informs his students to bring a dictionary for 

the next meeting. Besides, the teacher allows his students to share their semantic maps. After 

that, the students are encouraged to use the words in a sentence. Finally, a review for each 

meeting is necessary in order to fix their readiness for the new semantic mapping which they are 

going to make at that time (as cited in Musfina, 2016. pp. 20-21). 
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     Teaching vocabulary via semantic mapping aids students to be more aware of such 

boundaries. Ijaz (1986) and Jiang (2002) mentioned a necessary activity with regards to 

vocabulary acquisition. This activity includes identifying boundaries that exist between lexical 

items, understanding the meaning within the boundaries and modifying the boundaries. In 

addition, Keller (1978) added that when new vocabulary is introduced in semantic fields, clusters 

or grouping of words that are linked conceptually or summed-up under a general term, then, 

vocabulary retention is most favored (as cited in Atzler, 2011. pp.35-36). 

1.1.2.8. Semantic Mapping in Vocabulary Teaching and Learning  

    Sokmen (1997) provided four techniques concerning semantic elaboration, which are: 

semantic feature analysis, semantic mapping, ordering, and pictorial schemata. Our concern here 

is semantic mapping. 

     Vocabulary is not just a random collection of items, but it consists of a series of interrelating 

systems as well. So, there seems to be a clear case for presenting items to students systematized 

which will both illustrate the organized nature of vocabulary and at the same time enable 

students to internalize the items coherently (as cited in Thuy, 2010). Words are related to each 

other in many ways. Two examples are that: the meaning of a word depends to some extent on 

its relationship with other similar words; often through sense relations and words in a word 

family are related to each other through inflectional and derivational affixes (Shmitt, 2000). 

Words are grouped in the former way in semantic mapping. 

     Semantic mapping has been usually used for general vocabulary development, pre and post-

reading, teaching of a study skill, a link between reading and writing instruction, and an 

assessment technique (as cited in Thuy, 2010.p.636). Johnson and Pearson (1984) generalized 

semantic mapping as a strategy of vocabulary instruction as follows: 
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- Write a key word or topic related to classroom work on a sheet of paper, the blackboard, or a 

transparent slide. 

- Encourage the students to think of as many words as they can that are related to the selected 

key word or topic. 

- Guide the students to list the words by categories. 

- Have students label the categories. 

- Discuss the relationships between these words. 

     There is another kind of semantic set which has to do with ‘‘stimulus-response pairs’’, such 

as accident-car and baby-mother. These seem to be a great uniformity in people’s responses to 

certain stimulus words which ought to be exploited to help students form more effective 

associations (Cater et al, 1989 as cited in Thuy, 2010). Sokmen (1997) shared the same idea with 

them. In his study, when being asked to give words they thought of when they heard the word 

‘‘unfaithfulness’’, low intermediate ESL students generated 16 words or phrases (as cited in 

Thuy, 2010). 

       Dishonest                                  Unfaithfulness                                           Gossiping      

               

                                                            Opposites 

 

                                                           Faithfulness 

                  People                                                                          Animals 

Family       Friends     Marriage                                      Cat                                 Dog 
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Bonds     Reliance        Love                                        Friendly                              Obey 

       Believe in friendship 

     Figure 01. Semantic mapping for the word “unfaithfulness” (Sokmen, 1997, p.250). 

     Moreover, Nation (2001) notices that using semantic mapping leads the teacher and his 

students to work together in order to create a visual structure of connected ideas. Through this 

technique, students are able to memorize the stored vocabulary they have learnt related to the 

subject.  

     Nation (2001) argued that semantic mapping has many starting points. These starting points 

may be a recall of previously read story, a recent or current event, a film, a unit of study or 

simply learners’ general knowledge of a topic. Nation cited Stahl and Vancil’s (1986) thoughts 

as well, in which the discussion appearing during the creation of the semantic map that makes 

the activity contribute to vocabulary learning and the skill is important in the way that the 

teacher enters into a dialogue with learners, encourages them and supports their participation in 

the dialogue (as cited in Thuy, 2010).  

1.1.2.9. Procedures of Teaching Vocabulary Using Semantic Mapping Technique  

     Vocabulary teaching and learning procedure is as follows (as cited in Musfina, 2016):  

- Pre-activity  

- Greeting the students by the teacher. 

- The teacher checks the students’ presence and absence. 

- Presents the material that is going to be tackled. 

- While activity  

- Providing the students with the narrative text. 
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- Asking students to search for the meaning of the bold words in the dictionary. 

- The teacher tells his students to pronounce the words after him. 

- The teacher brainstorms the students schemata about the words by asking some questions based 

on the words given. 

  -When you hear the word Disaster, what comes in your mind? 

  -Can you give me the synonym of Disaster? 

- The teacher presents the map to the students through drawing a map as a visual tool of what 

they need to know in order to understand the new word. 

- The teacher asks his students to suggest words or phrases to put in other boxes. 

- The teacher then provides them with a definition of the common term in the central box. 

- The teacher provides his students with some examples. Each example contains a new word. 

- The teacher motivates his students to rely on the dictionary, encyclopedia or other reference 

books in order to complete the map. 

- The teacher divides the class into groups of two students in each. 

- He informs them to fulfill the map. 

- After obtaining the semantic mapping words, the teacher engages the students in the quiz. 

- The teacher provides worksheet in the form of match the word with picture. 

- Post- activity  

- The teacher delivers the summary of the lesson by asking: 

    - What kind of vocabulary have you got today? 
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   - Mention some words you have learned? 

- The teacher answers the students’ questions if they have any. 

- The teacher closes the meeting. 

1.1.2.10. The Benefits of Semantic Mapping in Vocabulary Teaching/Learning 

     Using semantic maps in teaching second or foreign language vocabulary is very helpful for 

students since they show the relationship between the previous learned words and new ones. 

Also, students link new words to their own experience and world knowledge (Johnson, 

Pittelman, & Heimlich, 1986). Laufer (1990) claimed that ‘‘it is possible that conscious 

organization of words on the basis of meaningful links will reinforce the semantic networks of 

the learners’ lexicon’’ (p.152). In addition, semantic maps show the difference between first and 

second language cultural background that is embedded in the vocabulary items. Johnson, et al., 

(1986) said, ‘‘the procedure of mapping a topic provides students with a means for both 

activating and enhancing their knowledge base regarding the specific topics and words discussed 

(…). In addition, they see the specific relationships among concepts (Johnson, et al., 

1986.p.780). Furthermore, Tinkham (1997) provided advantages about thematic clusters over 

semantic ones for learning vocabulary. He claimed that because of the semantic frames’ thematic 

arrangement, such as frog, pond, hop, swim, green and slippery, and which are defined as the 

organizational structures of our background knowledge, semantic frames can be learned more 

easily. 

     According to the report of Morin and Goebel (2001), the recall of lexical items and the status 

of familiarity with lexical items of the semantic group are higher than those of the control group. 

So, for them semantic mapping can be helpful in motivating students. Also, verbal and visual 

relationships of new information ameliorate students’ understanding of the material, enhance 

memory, and are effective in retrieving that new information (Paivio, 1986; Sadoski, Paivio, & 



41 
 

Goetz, 1991). Besides, Hague (1987) and Machalias (1991) added that ‘‘asking students to 

justify their choices of sub-categories and word associations in reference to the semantic map 

they created with the words they learned will increase their awareness of the target language and 

lead to long retention’’ (p.37). 

Conclusion  

     To sum up, improving and mastering a foreign language vocabulary is the main purpose of 

any learner. One cannot learn it without following some techniques, such as semantic mapping 

technique. Semantic mapping is an effective technique that can be used in the process of 

teaching and learning in which it trigger the students’ background knowledge and their 

retainment of the vocabulary as well.  
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 Introduction  

     In the first chapter of this study only theoretical matters have been dealt with. Those matters 

are enclosed between three main points in two sections. Firstly, the research tackles vocabulary 

and vocabulary retention with a stress on its importance in language learning and teaching. 

Secondly, the study includes one of the techniques, semantic mapping, that is seen beneficial to 

be used in both teaching and learning of a foreign language. Lastly, the chapter ends with 

showing the relationship between the two variables and how to teach and learn vocabulary 

through the use of semantic mapping technique. 

     This chapter represents the practical part of the research. Firstly, the researcher introduces the 

research design, which was used to answer the research questions and hypotheses that are stated 

previously. Then, the researcher mentioned the participants that were involved in the study in 

addition to the instruments that are fulfilled to accomplish the research. Besides, the analysis of 

both questionnaires and the discussion of the gathered data were also included. Lastly, the 

chapter ends with a conclusion that summarizes the findings and with the limitation of the study. 

2.1. Research Design/ Method 

     The method used in this study is a qualitative research in which two questionnaires were 

addressed for students who are second year secondary school students and for English teachers 

who teach in secondary schools. This selection was to measure their attitudes towards semantic 

mapping technique. In this study, there are two variables, an independent variable and a 

dependent variable. The independent variable is semantic mapping which is the characteristic 

that affect the dependent variable, which is students’ vocabulary retention. 

2.2. Participants 

      Concerning the participants involved in the research we have forty students who are second 

year secondary school students at Maanser Ounis Secondary School, Ain kercha. Oum El 
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Bouaghi. In addition, eight teachers who are specialized in teaching of English at secondary 

school participated as well and they were from different secondary schools. They were selected 

because semantic mapping is supposed to be used by teachers to secondary school students. 

2.3. Research Instruments 

     To answer the research questions, the researcher measured the students’ attitudes and the 

teachers’ attitudes as well towards the effect of semantic mapping on students’ vocabulary 

retention. 

     The two questionnaires aimed at measuring the students and teachers’ perception towards 

semantic mapping technique and whether they used that technique while learning and teaching. 

In addition, the questionnaires provided anonymity which helped to provide reliable large 

amounts of responses. It is suggested by Wilson and McLean that ‘‘the questionnaire is a widely 

used and useful instrument to collect survey information research’’ (1994, as cited in Cohen, 

Manion and Morrison, 2000). 

2.3.1. The Description of the Students’ Questionnaire 

     The questionnaire is comprised of 21 items in total. The items include a statement about 

students’ attitudes towards using the semantic mapping technique in retaining vocabulary. All 

the items are categorized into four sections including: (1) background knowledge, (2) students’ 

attitudes about vocabulary and vocabulary retention, (3) students’ attitudes about semantic 

mapping, and (4) the relationship between semantic mapping technique and students’ vocabulary 

retention. After all, the questionnaire ended up with 21 questions in which some of them are 

closed with multiple choices where they can select one option and others more than one. Besides, 

there are some others of ‘‘yes/No’’ type and others of open-ended questions.  The sections of the 

items are shown in table (02) below. 

Table 02: 
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Clusters of the Items of Students’ Questionnaire 

Sections Items 

Section One 1-2-3-4 

Section Two 1-2-3-4-5-6-7-8-9-10 

Section Three 1-2-3 

Section Four 1-2-3-4 

 

2.3.2. The Description of the Teachers’ Questionnaire 

     The questionnaire contains 25 items in total. They are classified in three parts, namely: (1) 

personal information, (2) attitudes about vocabulary learning and retention, and (3) attitudes 

about semantic mapping. The type of questions varies from one to the other. Some are closed 

with a multiple choice where they can tick one choice and others more than one as we have 

‘‘Yes/No’’ questions and open-ended ones. The parts of the items are shown in table (03) below. 

Table 03: 

Parts of the Items of the Teachers’ Questionnaire 

Parts  Items 

Part One 1-2-3-4-5 

Part Two 1-2-3-4-5-6-7-8-9-10-11-12-13-14 

Part Three 1-2-3-4-5-6 

                                            

2.4. Analysis of the Students and Teachers’ Questionnaire 

2.4.1. Analysis of the Students’ Questionnaire 

Section One: Background Information (Q1- Q4) 
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Question 01: Gender 

   a- Male                                             b- Female 

 

Figure 2. Students’ gender.                                           

     The data showed that 50% of the participants were males and 50% were females. This means 

that, the number of the male participants is the same as the number of the female participants. 

Question 02: Age 

     Since the students are only second year secondary school students, they are around the age of 

17 to 19 years old. 

Question 03: How long you have been studying English? 

a- Six years. 

b- More than six years. 

50% 50% 
Male

FemaleF
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Figure 3. Students’ period of studying English. 

     From the figure above, we can notice that almost all students (85%) have been studying 

English for six years, while 15% of them have been studying it for more than six years.  

Question 04: What is the most effective way for you as pupils to acquire English? 

       a- Formal classroom instructions 

       b- Interaction with others 

       c- Chatting and messaging online   

       d- Music, movies or television shows. 

85% 

15% 

6 years

More than 6 years
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 Figure 4. Students’ way of acquiring English.    

       This question is a close ended one with multiple choices. It is designed to meet the aim of 

knowing on which means or strategy the target students depend to acquire and improve their 

English language. Through the figure, the highest percentage was 85% and it was scored by the 

last option: music, movies or television shows. This means that listening and watching English 

songs, movies or programs facilitate the acquisition of English language. In addition, 65% of the 

respondents chose interaction with others, in which talking with others especially those who are 

excellent in English will be a benefit for them to be excellent as well. Concerning the third 

option, which is chatting and messaging online, 50% of the respondents selected it.  Moreover, 

35% of the target sample chose the first option as a tool that helps them to acquire English. They 

see that formal classroom instructions are enough to learn English. As a conclusion to these 

results, the majority of students rely on technology to help them acquire the English language in 

which music, movies or television shows come at the first place.                                                 

Section Two: Students’ Attitudes about Vocabulary and Vocabulary retention (Q1-Q10) 

Question 01: From your point of view, learning a foreign language is much more associated 

with the development of: 

35% 

65% 

50% 

85% 

Formal classroom
instructions

Interaction with others

Chatting and messaging
online

Music, movies or television
shows
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       a- Phonology. 

       b- Grammar. 

       c- Vocabulary. 

       d- All of them. 

     

   Figure 5. Students’ response about what is associated with learning a foreign language. 

     This question is a close ended question with multiple choices as well, in which the students 

can select more than one option. According to the figure above, 50% of the respondents chose 

option (d): all of them, in which the combination of learning phonology, grammar and 

vocabulary serves to learn a foreign language. In addition, 15% of the respondents chose 

phonology, in which they think that knowing the pronunciation and the transcription of words 

lead to learning a foreign language. Besides, 12.5% selected vocabulary, while 7.5% of the 

respondents selected option (b) grammar. This means that, learning a foreign language is 

associated with learning all of above mentioned options: phonology, grammar, and vocabulary.                                                      

Question 02: Learning vocabulary is: 

       a- Boring. 

15% 

7,50% 

12,50% 
50% 

Phonology

Grammar

Vocabulary

All of them
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       b- Needless. 

       c- Interesting. 

       d- Very interesting. 

     Regarding the answers of the students, we have the figure below: 

 

Figure 6. Learners’ view of learning vocabulary. 

     From the above mentioned results, we can see that the highest score of the students’ response 

(50%) shows that students are interested in learning vocabulary. Also, 25% of the participants 

see that learning vocabulary is very interesting. While 17.5% of the participants think that there 

is no need to learn vocabulary. In addition, 7.5% of the students chose option (a) which is boring. 

So, it is concluded that the majority of students are interested in learning vocabulary. 

Question 03: How do you describe your vocabulary knowledge? 

       a- Very sufficient. 

       b- Sufficient. 

       c- Average. 

       d- Insufficient. 

7,50% 
7,50% 

50% 

1,2 

Boring

Needless

Interesting

Very interesting
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Figure 7. Students’ evaluation of their vocabulary knowledge. 

    The data showed that the highest percentage (55%) was given to option (c): average. This 

means that the students have an average level of vocabulary knowledge, while 20% of them 

chose option (a): sufficient. The score of those who have a sufficient level (option b) of 

vocabulary knowledge is 15%, while 10% of the respondents selected option (d): insufficient.  

Question 04: Do you think that you have a lack of vocabulary knowledge because of: 

       a- Lack of reading. 

       b- Not aware of its importance 

       c- Difficulties of the word itself 

       - Others…… 

     This question is a multiple choice one. Figure 8 shows the results of this question. 

20% 

15% 

55% 

10% 

Very sufficient

Sufficient

Average

Insufficient
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Figure 8. Students’ response about the causes of their lack of vocabulary knowledge. 

     From the above figure, we see that 50% of the respondents picked option (b) in which the 

lack of vocabulary knowledge is because the students are not aware of its importance. 40% of 

them opted for option (c): difficulties of the word itself. In addition, 35% of the participants see 

that the lack of reading may lead to the lack of vocabulary knowledge. From these results we can 

say that the majority of students are not aware of vocabulary knowledge importance. We 

concluded that, not knowing the importance of vocabulary in general leads students to ignore its 

learning; thus, having a lack of vocabulary. 

Question 05: According to you, what is the most difficult to learn? 

       a- Long words. 

       b- Words which are complex. 

       c- Words which are ambiguous. 

       d- Words contain silent letters like unknown. 

       e- Grammatical forms of words. 

35% 

50% 

40% 

Lack o reading

Not aware of its importance

Difficulties of the word itself
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       f- Words which are difficult to pronounce. 

 

Figure 9. The difficult aspects for students to be learned. 

      The up figure indicates that, 50% of the respondents see that words which are ambiguous are 

the difficult ones. 48% of the participants see that the most difficult to learn is words which are 

difficult to pronounce (option e). While 38% of the students see that complex words are the 

difficult ones to be learned (option b). In addition, 35% of them selected the first option, which is 

long words, as the most difficult one to be learned. Moreover, 15% scored for option (e): 

Grammatical forms of words. Lastly, the percentage of the students who chose that words 

contain silent letters like: unknown (option d) as the most difficult to learn is 10%. As a 

consequence, even if the highest percentage is opted for ambiguous words to be marked as the 

difficult aspect to be learned, we cannot deny that the other aspects are difficult for some other 

students as well. 

Question 06: Vocabulary learning is an active process that can be developed through: 

       a- Recognizing the meaning of words in different contexts. 

35% 

38% 

50% 

10% 

15% 

48% 

Long words

Words which are complex

Words which are ambiguous

words contain silent letters like
unkown

Grammatical forms of words

Words which are difficult to
pronounce
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       b- An active mediation on the part of the teacher. 

       c- Interaction between the teacher and his students. 

 

Figure 10. Students’ view of what vocabulary learning developed through. 

      From the above figure, we observe that the highest score (90%) was of option (c): interaction 

between the teacher and the students. This means that students think that when they interact and 

participate with their teachers, the learning of vocabulary will be developed. Then, 50% of the 

participants see that the development of vocabulary learning is due to an active mediation on the 

part of the teacher (option b). While 27.5% of them opted for option (a), which is recognizing the 

meaning of words in different contexts. Consequently, interacting with teachers makes students 

become active in the class and confident as well. This last may raise their motivation to learn and 

concentrate better; thus, they would develop their learning, specifically their vocabulary. 

Question 07: For you, learning an English word means that you should know its: 

       a- Meaning. 

       b- Form. 
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words in different contexts
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       c- Use. 

       d- All of them. 

      

Figure 11. The aspect needed in order to know an English word. 

     The data displayed that 73% of the participants selected option (d): all of them, which means 

that knowing the meaning, form and use of an English word helps to learn it. 17% of the 

respondents think that knowing the meaning of an English word is enough to learn it, while 5% 

of them see that knowing the form of the word is sufficient to learn it.  In addition, 5% of the 

respondents as well chose option (c) which is the use. This means that they depend on the 

learning of the words’ functions to really acquire vocabulary.                                 

Question 08: What strategies do you adopt to learn vocabulary? 

       a- Word guessing from context. 

       b- Translation of mother tongue equivalents. 

       c- Using a bilingual dictionary. 

       d- Using word parts (affixes, roots, suffixes). 

       e- Asking the teacher for explanation. 
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Figure 12. Students’ adopted strategies to learn vocabulary. 

     This question meets the aim of knowing what strategies and tools that students use in order to 

learn vocabulary. Starting with the highest percentage (85%), most students use a bilingual 

dictionary (option c) that helps them to learn vocabulary. 62.5% of the participants ask their 

teachers for explanation in case they face difficulties. Besides, 45% of them selected option (b), 

in which they seek equivalents into their mother tongue. 25% of the participants selected word 

guessing from context. That is to say, they try to understand meaning from the surrounding 

words. Moreover, 22.5% depend on using word parts (affixes, roots, suffixes) which means that 

they check their vocabulary repertoire and check the derivation of the target words to understand 

its meaning. As a result, most students depend on using dictionaries in order to learn vocabulary 

because they see it as the easiest strategy for better understanding and learning. 

Question 09: How can you describe your vocabulary retention? 

       a- Very good. 

       b- Good. 

       c- Average. 

       d- Weak. 
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Figure 13. The description of students’ vocabulary retention. 

     From the students’ answers, we see that most of them (37.5%) have weak vocabulary 

retention (option d). 25% of them have good vocabulary retention (option b). Also, 25% of the 

respondents have an average level of vocabulary retention (option c). Lastly, only 12.5% of them 

have a very good vocabulary retention (option a). The results may in general reflect the students’ 

level, which is low and not satisfying, in memorizing the vocabulary exposed to them when 

learning English.                   

Question 10: Is vocabulary retention difficult for you: 

       a- A little. 

       b- Moderate. 

       c- Rather difficult. 

       d- Difficult.   

       e- Very difficult. 
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Figure 14. Students’ level of vocabulary retention difficulty. 

     This question seeks to know the degree of vocabulary retention difficulty that students 

encounter. From the participants’ answers and the up figure, 50% see that they have a moderate 

difficulty concerning vocabulary retention (option b). Option (e): very difficult, scored 22.5% of 

the participants. While 10% of them see that, vocabulary retention is a little difficult (option a). 

Moreover, option (c) which is rather difficult was picked by 10% of the participants, whereas 5% 

of the target sample opted for difficult. Thus, one can say memorizing English vocabulary and 

retaining it is a hard task for the majority of the students.  

Section Three: Students’ Attitudes about Semantic Mapping 

Question 01: How often do you remember a new word? 

       a- Always. 

       b- Often. 

       c- Sometimes. 

       d- Rarely 

       e- Never. 
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Figure 15. Students’ frequency of remembering a new word. 

     The proposed question aims to know how often the students can remember new words. 

According to the above figure, 52.5% of the respondents claimed that they often remember new 

words. 30% of them opted for sometimes. While 7.5% of the participants chose option (a), this 

means that whenever they meet with a new word, they always remember it. 5% of the 

participants claimed that they rarely remember new vocabulary terms and the last 5% opted for 

never. All in all, the degree of remembering a new word differs from one student to another since 

they do not have the same level or the same learning potentials. 

Question 02: What strategy would you adopt to retain vocabulary? 

       a- Word repetition. 

       b- Note Taking. 

       c- Dictionary use. 

       d- Semantic map. 
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Figure 16. Students’ adopted strategies to retain vocabulary. 

     The purpose of this proposed question is to know what strategies students use or adopt in 

order to retain vocabulary. Almost all the students (92.5%) use the dictionary as a strategy to be 

followed and adopted in order to retain vocabulary (option c), while 67.5% depend on taking 

notes. Furthermore, word repetition (option a) is used as a strategy to retain vocabulary by 27.5% 

of the respondents, whereas, semantic mapping (option d) is used by 7.5% of the respondents. 

From here, we may conclude that the majority of students depend on the use of dictionaries to 

retain vocabulary.                                         

Question 03: what is your opinion about semantic mapping technique? 

    a- Useful                                                b- Useless 
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Figure 17. Students’ opinion about semantic mapping technique. 

     This question was designed to know attitudes of the target students about semantic mapping 

technique. Through their answers we have 55% of them think that semantic mapping is useful 

(option a). However, 45% think that it is ineffective (useless) technique (option b). This last 

result may be due to the teachers’ ignorance of this technique when teaching vocabulary.                

Section Four: The Relationship between Semantic Mapping Technique and Students’ 

Vocabulary Retention 

Question 01: In what way can semantic mapping be helpful in language learning? 

       a- It makes learning easier. 

       b- The vocabulary stock can be enlarged quickly. 

       c- Words can be better understood and learned. 

       d- Words move quickly into long term memory. 

       e- Words are retained longer. 

       - Others…………………………………………….. 
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Figure 18. Students’ opinion about the benefits of semantic mapping. 

This question aims to know the benefits of semantic mapping technique in language 

learning. Many choices were provided for the student to help them select and consider as an 

advantage of semantic mapping: 

    The results showed that 72.5% of the students see that semantic mapping helps the words to 

move quickly into long term memory. This means that, when using semantic mapping as 

technique to learn, all the new or all the acquired words will directly move to long term memory 

and will be remembered at any time. While 42.5% chose option (e) which means that the words 

are retained longer via semantic mapping. 50% of them see that semantic mapping enlarges the 

vocabulary stock quickly (option b). In other words, the use of semantic mapping helps to learn 

as many new words as possible. In addition, 35% of the participants chose option (a), in which 

semantic mapping makes the learning easier, while, 27.5% of the respondents ascertained that 

words can be better understood and learned better through semantic mapping strategy. Although 

the answers differ, semantic mapping technique helps and facilitates all the provided options. 

Question 02: Has your teacher ever tried to teach you vocabulary through semantic mapping? 

    a- Yes                                          b- No 
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- If yes, was it helpful for retrieving that linguistic item? 

- If no, why not? 

 

Figure 19. Students’ answer about the use of semantic mapping by their teachers. 

      This question aims to know whether the teacher uses semantic mapping while teaching 

vocabulary or not and whether it was helpful for them in case of using it and why they do not use 

this technique: 

     From the results obtained, 77.5% of the respondents put that their teachers do not use 

semantic mapping when teaching vocabulary claiming that: 

- May be the teacher does not know how to use semantic strategy. 

-  May be the teacher does not know that it has advantages. 

- Because we are not interested in this strategy. 

- Because of the education system. 

- It is a not well known strategy and it is used of course rarely. 

     However, 22.5% of the respondents claimed that their teachers use semantic mapping when 

teaching vocabulary. In addition, they justified their answer saying that semantic mapping was 

helpful for retrieving the linguistic items, and that it was helpful for them in facilitating their 

understanding and memorizing the vocabulary items.  
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     As a conclusion to this question, the majority of students respond that their teachers have 

never used that technique before. 

Question 03:  When you face a word that is repeated several times, are you able to use it in the 

right context (in meaningful sentences)? 

      a- Yes                                                         b- No 

* justify your answer: ………………………………………. 

 

Figure 20. Students’ answer about the use of the repeated word in the right context. 

     In this question, we seek to know if students can use a repeated word in a meaningful 

sentence. 70% of the respondents answered with ‘‘yes’’ justifying their answers saying that: 

- When the word is repeated several times, I guess the meaning from the context even if it has 

several meanings. 

- Because I even understand the meaning of the word. 

- When understanding a word in one sentence, I can use it correctly in other places. 

- Repeating words will be helpful for understanding the meaning. So, yes, when I get it, I may 

use it. 

70% 

30% 

Yes

No
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- It will be easier and memorable because it was repeated several times. 

- Yes, I use it in meaningful sentences because I have understood its meaning. 

     Whereas, 30% of the participants answered with ‘‘no’’ justifying their answers saying that: 

- It is very difficult for me to know what the word means, I use dictionary to know. 

- I do not know the correct meaning. 

- I have to translate it because I do not know the right meaning. 

      It is noticed that the majority of students are able to use the repeated word in the right 

context and in meaningful sentences, because they guess its meaning when it is repeated. 

However, others have difficulties to guess its correct meaning since as it is said before not all 

students have the same skills and potentials. 

Question 04: What is your opinion about retaining words through using semantic mapping? 

     This question seeks to know the students’ opinions about retaining words via the use of 

semantic mapping. There were no provided options; most of the students’ answers turn around 

these selected responses: 

- It is very helpful because it facilitates our understanding of the words and lessons. 

- I have never used it before, but I think it is a good way for understanding and retaining words if 

the teacher uses it next time. 

- I think if the teacher uses semantic mapping, I can remember very well. 

- It is a very good idea because it will help me to remember fast. 

- I do not know what is semantic mapping at all. 

- It is good, I will use it next time. 
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- I had never used it before, but I think this technique will be helpful to remember and memorize 

the lessons. 

- In my opinion, it is helpful and I like it so much. 

- I only study English at school. So, I think it is not important. 

- It is a good way and our teachers are invited to use it. 

- I will use it next time to remember better. 

2.4.2. Analysis of the Teachers’ Questionnaire 

Part One: Personal Information 

Question 01: Gender 

a- Male                                                b- Female. 

The figure shows that 75% of the respondents are females (6 females) and 25% are males.

                                                                                                         

Figure 21. Teachers’ gender. 

Question 02: Where do you teach? 
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     The teachers are not from one place, but they all teach in Algeria, they teach in: Mostaganem, 

Tiaret, Djelfa, Jijel, and Oum El Bouaghi. 

Question 03: Educational Qualification 

a- License. 

b- Master/Magister. 

c- PHD. 

          

Figure 22. Teachers’ educational qualification. 

     This question is proposed to know the level or the educational qualification that every 

teachers has. The figure below (figure 22), indicates that the highest percentage (87.5%) 

represents teachers (seven teachers) with Master/Magister degree. While 12.5% of them (one 

teacher) have PHD degree and none of them (0%) has License degree.                                         

Question 04: Teachers’ Status. 

a- Full-time teacher. 

b- Part time teacher. 
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Figure 23. Teachers’ status. 

    From this question, we want to know if the teachers are part-time or full-time teachers. Figure 

22 shows that the highest percentage (87.5%) represents option (a), which means that they are 

full time teachers. While 12.5% refers to part-time teachers. 

Question 05: Years of teaching English. 

a- Less than 2 years. 

b- From 2 to 5 years. 

c- More than 5 years. 

  

Figure 24. Teachers’ years of teaching English. 
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     The aim of this question is to know the period that the teachers have taught English at the 

level of secondary school. From the presented figure, we can see that the majority of the 

participants (teachers) spent more than five years in teaching English making up 62.5% of 

teachers., 2 participants (25%) spent from two to five years in teaching English. while only 

12.5% (one participant) taught English for less than two years. So, it is concluded that the 

majority of the teachers have experienced enough in teaching English at the secondary school. 

Part two:  Attitudes about Vocabulary Learning and Retention 

Question 01: In your opinion, what is the position of vocabulary in language teaching? 

     This question is addressed to know the teachers’ opinions concerning the position (the 

importance) of vocabulary in language teaching. The teachers answered this question saying that: 

- Vocabulary is very important. 

- Vocabulary is the backbone of learning any language. 

- Teaching vocabulary is so decisive that any teacher cannot start any unit without highlighting 

the new related vocabulary. 

- From a teacher perspective, I consider having a rich lexical repertoire to be of paramount 

position. Since vocabulary is the building stone for better language performance either orally or 

written. 

- Vocabulary is important in language teaching as it is part of the four language skills. 

- Vocabulary facilitates and helps to express ourselves and speak in the target language     

(communicate with different people). 

Question 02: Are your students aware of the importance of learning vocabulary? 

    a- Yes                                                   b- No 
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Figure 25. Teachers’ view about students’ awareness of the importance of vocabulary. 

     The mentioned question points at knowing if the students are aware of the importance of 

vocabulary or not (according to teachers). As the figure shows, almost all the teachers (87.5%) 

said that their students are aware about the importance of learning vocabulary, while only 12.5% 

of teachers answered with no, which means that they are not aware of its importance. 

Question 03: How do you assess your learner’s vocabulary knowledge? 

a- Good. 

b- Average. 

c- Weak. 
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Figure 26. Teachers’ response about their students’ level of vocabulary knowledge. 

     The purpose of asking such a question is to know the students’ level of vocabulary knowledge 

according to their teachers. Figure (26) shows that the highest percentage (62.5%) represents that 

students have average level concerning vocabulary knowledge (option b), while other teachers 

(37.5% of them) consider their students’ degree of vocabulary knowledge weak (option c) and no 

one of the teachers find his students vocabulary knowledge good (0%). As a conclusion, most 

teachers consider that their students have an average level of vocabulary knowledge. 

Question 04: Which of the following factors you think contributes to your learners’ difficulties 

in learning vocabulary? 

a- Meaning of words. 

b- Word pronunciation and spelling. 

c- Grammatical forms of new words. 

d- Complexity of words. 

e- Ambiguous words. 
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f- Words which containing silent letters. 

 

Figure 27. Teachers’ answer about their students’ difficulties in learning vocabulary. 

     The objective of this question is to see what is the most difficulty that students face when 

learning vocabulary. From the figure above, we can notice that according to the teachers most 

students (62.5%) face difficulties with the word pronunciation and spelling and with the 

complexity of words (62.5%) as well. Then, 50% of the teachers consider that students face 

difficulty with the meaning of words. In addition, 37.5% of teachers respond that their students 

face difficulties concerning the ambiguous words and words containing silent letters as well. 

Furthermore, 25% of the respondents consider the grammatical forms of new words as the most 

difficulty that students face. So, the main difficulties that students face in learning vocabulary are 

word pronunciation and spelling word complexity. Also, we cannot neglect the other mentioned 

difficulties because they are of great importance to be considered as well. 

Question 05: Do you take into account the differentiation in the learner’s capacities while 

teaching vocabulary? 
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     The aim of this question is to see whether teachers take their students’ capacities into 

considerations while teaching vocabulary. All the teachers (100%) answered this question with 

yes with the following justifications: 

- I try to differentiate my instruction through using a wide range of techniques and strategies. 

- Since they differ in terms of levels, I usually use different methods to help them grasp the 

meaning such as explanation, synonyms, body language, opposites, asking a good student to say 

the equivalent using mother tongue and I rarely use mother tongue with difficult and complex 

words. 

- Students have different learning levels and capacities; there are highly motivated students as 

well as low achievers students. 

- Not all learners possess a good language luggage. So, as a teacher, I ought to be aware of that 

and work hard on it. 

- As teachers, we must be aware of our pupils’ differences in terms of preferences and also 

capacities. My level of awareness of this particular point guides my whole teaching process. I do 

my best to design linguistic-based and content-based materials that fit all of them. Though, in our 

Algerian context, this appears to be quite impossible, but a true teacher must do all what it takes 

to establish a better learning environment for her/his pupils. 

- Simplifying the explanations, giving examples from real life situations and different contexts 

helps both weak and good learners to understand and acquire new vocabulary items. 

- It is obvious that not all students have the same level of understanding and learning, that is why 

we need to take in consideration the individuals to make the balance. 

- Students assimilate words differently according to their abilities; thus there is not a way for all 

of them. Differentiation takes place to instruct diverse groups of learners. 
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Question 06: How is the learner’s weakness manifested in this field? 

     The teachers answered this question as follows: 

- Limited vocabulary background and a lack of English exposure. 

- Stare, lose concentration, motivation …etc. Unfortunately, the objective of the lesson would 

not be fulfilled effectively. 

- Providing them with new vocabulary, word derivation … 

- It appears when they confuse between the words or use the synonyms of the words in French or 

Arabic besides the mispronunciation or misspelling. 

- Their inability to understand the most basic terms which they have been studying since middle 

school. We always need to remind them of what ‘to be and to have’ mean. This is just one 

example…without forgetting their poor abilities to speak or write a simple sentence that is 

grammatically correct. 

- The misuse of words, difficulties in understanding texts or using vocabulary in spoken English, 

bad exam results … 

- By being passive in the classroom (no participation). 

Question 07: Do you think that students use vocabulary learning strategies effectively? 

     The reason of this question is to know if the students use vocabulary strategies effectively or 

not. All the teachers (100%) said no saying that: 

-  They do not know their learning styles and their respective strategies. 

- Simply, they do not know how, except for few students who use some useful strategies such as 

dictionary and taking notes. 
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- Such tasks need too much time and good materials which are not really in hand. 

- Most of them have no willingness to promote their lexical knowledge of English. It seems to be 

an impossible goal that they make no effort to achieve. 

- Most students are unaware of the learning strategies, specifically, using them. It is very 

ambitious to assume that our learners are aware of them. I believe it is the teachers’ role to 

motivate and help them how to learn vocabulary effectively. 

- Diverse groups containing students with learning difficulties or even weak pupils, lack of 

effective guidance by teachers, lack of allotted time to teach vocabulary,... 

- I think they are not aware enough. 

Question 08: Which of the following strategies you think your students use to learn 

vocabulary in classroom? 

a- Dictionary use. 

b- Guessing the word from the context. 

c- Taking notes. 

d- Asking the teacher. 
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Figure 28. Teachers’ opinion about what strategy used by their students to learn vocabulary in 

classroom. 

     According to the teachers’ responses and to the figure, we see that all students (87.5%) 

depend on asking the teacher as a strategy to learn vocabulary. 75% of the teachers chose both 

dictionary use and guessing the word from the context. While 62.5% of teachers see that their 

students rely on taking notes to learn vocabulary in classroom. As a result, from this question, 

the majority of teachers see that their students rely on asking them for explanation to learn 

vocabulary. 

Question 09: Do you teach new vocabulary: 

a- Intentionally. 

b- Accidentally. 

c- Both of them. 
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Figure 29. Teachers’ way of teaching new vocabulary. 

     From this question, we want to see how teachers teach new vocabulary. The provided figure 

shows that the highest percentage (87.5%) refers that teachers teach new vocabulary both 

intentionally and accidentally (without previous plan), while 12.5% of the teachers teach new 

vocabulary accidentally. However, none of the teachers (0%) teach new vocabulary without any 

prior plan. 

Question 10: What are the techniques that you use to teach (new) vocabulary? 

a- By drawing a map or showing a picture. 

b- Verbally. 

c- Translation. 
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Figure 30. The teachers’ techniques to teach (new) vocabulary. 

     The aim of this question is to find out what techniques teachers use most to teach vocabulary. 

According to the figure, all the teachers (100%) depend on drawing a map or showing a picture 

at the first place. At a second place, teachers use verbal techniques to teach new vocabulary 

(87.5%). While using translation comes at the third place (62.5%). From here, we can see that 

drawing a map or showing a picture seems to be the most useful technique to be used to teach 

vocabulary. 

Question 11: How do you explain the necessity of acquiring vocabulary for learners? 

     This question is introduced to know how teachers show the necessity of acquiring vocabulary 

for learners. The teachers answered as follows: 

- Through stressing the necessity of acquiring and learning for them to be proficient in their 

target language. 

- I usually do so and I always enlighten my students who use some useful strategies, such as 

dictionary and taking notes. 

- Language learning without vocabulary is unthinkable. 
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- Without having a good command as the targeted vocabulary, the learner cannot move forward 

for the coming lessons especially writing. 

- Vocabulary is power; it is the backbone of your language mastery. 

- I encourage them to ask questions and communicate with each other. 

- Sometimes, I give them the same word in different contexts and then I ask them to guess the 

meaning of each. Other time, I speak English with new words (to them) so they get confused 

about what I am saying, the thing (in my opinion) that makes them aware of its importance (if 

you don’t have a rich repertoire you would be lost in others’ communication). 

- No words, no sentences. No sentences, no paragraphs or oral interaction. Words are the tools 

for acquiring any language. 

Question 12: During delivering a typical course about a reading text for instance, how do you 

expect your learners to understand the new words or the difficult ones?  

a- By using a dictionary. 

b- By depending on their schemata. 

c- Both of them. 

* Please, justify your answer any way: ………….. 
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  Figure 31. Teachers’ way of explaining new words or difficult ones. 

     The purpose behind this question is to know how teachers expect their students to understand 

the delivered lesson. The highest percentage (62.5%) of the respondents expected that students 

rely on both using a dictionary and depend on their students schemata in order to make their 

learners understand the new words or the difficult ones. They justified their choice saying that: 

- When the learners learn the word, it will stick to their minds. 

- This depends on the type of the student and his learning habits. The few who are really 

interested tend to use dictionaries in order to understand a new vocabulary and sometimes they 

ask the teacher. 

- I know that my learners’ level is weak, so they need both dictionary and their schemata 

depending on the context.  

- In the before reading section, I always introduce the text key words in a form of a game, a 

video or a cloud words to make it easier for students to understand the text. 

            In addition, 25% of the teachers expected that students depend only on their schemata 

saying that: 
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- When they use their schemata, they learn how to learn. It means that they will be able to 

transfer their knowledge to understand new words. 

- My students use different techniques to understand words among them are meaning maps, 

context, searching words in dictionaries or even asking me. 

     While 12.5% guess that students rely on using a dictionary saying that: 

- Usually, I tell them to use a dictionary or trying to grasp the meaning from the context. 

- If they are good, they will depend on their schemata. If they are not able to get the meaning, 

they will be helped by my other students who got the meaning. When the aim is to encourage 

students to read, I do not ask them to use dictionaries.   

Question 13: According to you, how can you describe your students’ vocabulary retention? 

a- Very good. 

b- Good. 

c- Average. 

d- Weak. 

 

Figure 32. Teachers’ opinion about the students’ degree of vocabulary retention. 

0% 

12,50% 

75% 

12,50% 

Very good

Good

Average

Weak



82 
 

     From the above figure, we can observe that almost all teachers (75%) consider that their 

students have an average level of vocabulary retention, while 12.5% of them see that their 

students have a weak level of vocabulary retention and other 12.5%  opted for  a good level as 

well. By contrast, none of them (0%) consider that their students have a very good level of 

vocabulary retention. 

Question 14: According to you, what is the most effective and successful way for learners to 

retain vocabulary efficiently? 

a- Word repetition. 

b- Semantic maps. 

c- Dictionary use. 

d- Note taking. 

 

Figure 33. Teachers’ answer about the effective and successful way for learners to retain 

vocabulary efficiently. 

     The aim of this question is to see what seems for teachers as an effective and successful 

strategy for learners to retain vocabulary. The figure (figure 33) demonstrates that the highest 
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percentage (62.5%) respond to both using semantic maps and note taking as the most effective 

and successful way for learners to retain vocabulary. While 50% of the teachers chose word 

repetition and dictionary use as an effective way. 

Part Three: Attitudes about Semantic Mapping 

Question 01: Have you ever faced with the term semantic mapping technique? 

  a- Yes                                         b- No 

 

Figure 34. Teachers’ response about facing with the term semantic mapping. 

     The purpose of this statement is to know whether teachers have seen the term semantic 

mapping before or not. As we see in the up figure, 75% of the teachers have encountered the 

term semantic mapping technique, while 25% of them did not. 

Question 02: Have you ever been trained on how to apply semantic mapping during academic 

year? 

  a- Yes.                                        b- No. 

     This question seeks to know whether teachers have been trained on how to apply semantic 

mapping during academic year. The figure below shows that 75% of the teachers have been 

75% 

25% 

Yes
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trained on how to apply semantic mapping during their academic years, while 25% of them have 

not. 

 

Figure 35. Training to apply semantic mapping during academic year. 

Question 03: Have you ever tried to teach vocabulary through the use of semantic mapping? 

   a- Yes.                                        b- No. 

* Please, justify your answer any way: ………. 

 

Figure 36. Teachers’ use of semantic mapping while teaching vocabulary. 
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     We seek to know in this question if teachers use semantic mapping while teaching or not. 

According to the teachers’ answers, we have: 62.5% of them answered with yes and 37.5% 

answered with no.  

     Those who answered with yes justified their answers saying that: 

- In a reading lesson, I helped students design a mind map to better retain the main concepts. 

- I always try to work on making students memorize vocabulary and reinvest during speaking 

and writing. 

- It is a useful technique that can bring colours and valuable explanations and associations to 

finally be able to understand words. 

     Those who answered with no justified their answers saying that: 

- I work with mind maps, spider-maps and tree-maps to help the learner’s ideas for writing but 

not for vocabulary teaching. 

Question 04: What strategies and techniques do you use to help your learners retain vocabulary? 

     The reason of presenting this question is to see on what teachers depend most as a strategy to 

help their learners retain vocabulary. The teachers responses were as follows: 

- Mind maps, integrating the key words into their day-to-day English and repetition, dictionary. 

- Dictionary, filling tables and gaps, games, projects,... 

- Encourage learners to read different types of texts, branch-notes, puzzles,... 

- Through reinvesting them in their writings and projects. 

-Through encouraging them to use the new vocabulary they learn into their daily communication 

or in writing about any relative topic (or diary). 
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-Using and ask them to listen to music, speak and have debates about different topics, tongue 

twisters,…. 

- Memorizing, antonyms, synonyms, vocabulary in context/ specific to content, reading for 

meaning, dictionary usage, games, word association,... 

     We can notice that some teachers share and use tha same strategies such as dictionary use, 

while others use different strategies in teaching. 

Question 05: In what way do you think semantic mapping can be helpful in vocabulary teaching 

and learning ? 

a- Motivating the learner’s memory to retain information. 

b- Enriching his linguistic stock in order to enable him to have enormous amount of linguistic 

vocabulary that he can use in a variety of contexts. 

c- Facilitates the understanding and the learning of words. 

d- Leads the words to move quickly into long term memory.  

 

Figure 37. Teachers’ response about the benefit of semantic mapping. 
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     In this question, we want to know the teachers’ opinions concerning the benefits of semantic 

mapping in vocabulary teaching and learning. According to the figure, the highest percentage 

(75%) was given to the last option (option d), which means that semantic mapping leads the 

words to move quickly into long term memory. While equal percentages (62.5%), were given to 

the other options (option a, b). Whereas, option c (leads the words to move quickly into long 

term memory) scored 25%. As a conclusion, all the provided options are benefits of using 

semantic mapping in vocabulary teaching and learning. 

2.6- Discussion of the Questionnaires 

2.6.1. Discussion of the Students’ Questionnaire 

     Through the analysis of the student’s questionnaire, it seems that the students use various 

ways to better acquire English, so; they do not rely on the formal classroom instructions that 

were provided by their teachers only, they use music, movies or television shows, interaction 

with others, chatting and messaging online. 

     For them, learning a foreign language is much more associated with phonology, grammar and 

vocabulary altogether (50%). This means that vocabulary is as important as the other language 

fundamentals. In which (50%) of the target sample ascertained that learning vocabulary is 

interesting and crucial, although the difficulties they encounter while acquiring it, like the 

learning of words that are difficult to be pronounced, complex and ambiguous as well.  

    Moreover, it is maintained that the students use various techniques and strategies to learn and 

retain vocabulary like the use of dictionaries (92.5%), taking notes (67.5%), word repetition 

(27.5%). Among these techniques, semantic mapping technique is used by (7.5%).   

      The students have positive attitude towards semantic mapping, and they consider it as a 

useful (55%) and beneficial technique to be used in learning and retaining vocabulary as some 

participants claimed that ‘‘this technique is very helpful because it facilitates our understanding 
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of the words and lessons’’ and that, ‘‘it is a very good idea because it helps us to remember 

fast’’. In this line, Clarke (1991 as cited in Hamdan and Alharbi, 2017) claimed that to introduce 

ideas in a better way and assist learners to share visions with others, semantic mapping provides 

that. Thus, the first hypothesis which is concerned with the students’ positive attitudes about the 

effectiveness of semantic mapping towards the improvement of vocabulary retention is 

confirmed. 

2.6.2. Discussion of the Teachers’ Questionnaire 

     After the aggregation of data from the questionnaire that was addressed to the English 

teachers of secondary schools, it seems that all the teachers (100%) are aware of the importance 

and the position of vocabulary. They claimed that, ‘‘vocabulary is the backbone of learning any 

language’’ and that ‘‘teaching vocabulary is so decisive that any teacher cannot start any unit 

without highlighting the new related vocabulary’’. In the same line of thought, Rubin and 

Thompson (1994 as cited in They, 2010) confirmed that by stating that ‘one cannot speak, 

understand, read or write a foreign language without knowing a lot of words. Vocabulary 

learning is at the heart of mastering a foreign language’’ (p.630).  

      Also, it appears that teachers use different techniques and strategies to teach vocabulary like 

listening to music, playing puzzles, reading…etc; yet, they share some of those strategies, such 

as using dictionaries and drawing maps. They all (100%) use the drawing of a map and showing 

a picture as techniques to teach vocabulary.  

      Teachers consider semantic mapping as an effective and successful technique for learners to 

retain vocabulary because it has certain benefits in which they declared that ‘‘it is a useful 

technique that can bring colors and valuable explanations and associations to finally be able to 

understand words’’. So, it seems that teachers sustained the utility of semantic mapping in 

retaining vocabulary. Therefore, we can see that teachers have positive attitudes towards the 
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effectiveness of semantic mapping technique in the retention of vocabulary, which means that 

the second hypothesis is also confirmed. 

General Conclusion 

      The aim of any learner who studied a foreign language is to acquire, learn and retain its 

components in an easy way. However, teachers look for the easiest and helpful techniques that 

aid them to teach in a better and successful way. The main aim of this study is to check the 

students and teachers’ attitudes towards the effect of using semantic mapping technique on 

students’ vocabulary retention. As a result, a descriptive method was used to accomplish the 

desired objectives. Two questionnaires were addressed for both students and teachers to 

investigate their attitudes towards semantic mapping technique. 

     Based on the results that are obtained from both questionnaires, the researcher found that 

students agreed that semantic mapping is a beneficial technique that makes the memorization and 

understanding of words easier. So, if it is used by all the teachers, the process of learning and 

retaining vocabulary will become easier. The participants consider semantic mapping as a 

technique that has a big value when it is used to explain and introduce new words especially. So, 

we concluded that both hypotheses (H1: students have positive attitudes about the use of 

semantic mapping technique in improving students’ vocabulary and H2: students and teachers 

have positive attitudes about the use of semantic mapping techniques in improving students’ 

vocabulary) are confirmed. 

Limitations of the Study 

     This study has some flaws that restrain its efficiency as the researcher faced some difficulties 

and obstacles. So, it was supposed to make an experimental study with secondary school 

students, but due to the pandemic of corona virus, the quasi experimental study was cancelled 

and replaced with a questionnaire. Another limitation was that, the small size of the students who 
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participated in the study (N= 40) and the number of teachers as well (N=8). The number of the 

students was limited, because it was hard to collect more second year students, some of them did 

not want to be involved in the study, and others did not complete the questionnaire. The results 

might be changed if the sample size was larger. 

     In addition, the questionnaire’ length has an effect on the results of the study. Even though the 

students’ questionnaire took just 20 minutes, it is possible that participants gave random answers 

in order to finish more quickly. However, most of the students took time to answer all the 

questions. Besides, it was so difficult to contact all the teachers who taught in Maanser Ounis 

Secondary school. 

Further Suggestions 

     Some suggestions were proposed despite the limitations that the study has faced: 

- A Quasi experimental method would be more appropriate to be used for the study to be more 

reliable. 

- A students’ questionnaire would be addressed as a support to the experiment and a teachers’ 

questionnaire would be administered to check their attitudes towards the use of the semantic 

mapping technique. 

- Teachers are invited and suggested to use semantic mapping technique for all the levels and use 

it in teaching vocabulary, especially with the learners that have difficulties in learning.  
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                            Appendix A: Students’ Questionnaire 

 

Dear students, 

     This questionnaire is part of a research work. It is designed to investigate students’ attitudes 

towards the effect of semantic mapping technique on students’ vocabulary retention. You are 

kindly invited to take part in this questionnaire that serves as a data gathering information tool 

concerning your attitudes about this study. Your responses are very important to achieve the aim 

of the study I am conducting. Please, put a tick beside the appropriate box or give full answer(s) 

in the broken lines whenever necessary. Thank you in advance for your help. 

Section One: Background Knowledge 

1- Gender:                                     

                 A- Male                                              B- Female 

2- Age: ……………… 

3- How long you have been studying English? 

A- Six (6) years. 

B- More than six (6) years. 

4- What is the most effective way for you as people to acquire English? 

A- Formal classroom instructions. 

B- Interaction with others. 

C- Chatting and messaging online. 

D- Music, movies or television shows. 



 

Section Two: Students’ Attitudes about Vocabulary and Vocabulary Retention 

1- From your point of view, learning a foreign language is much more associated with the 

development of: 

A- Phonology 

B- Grammar 

C- Vocabulary 

D- All of them 

2- Learning vocabulary is: 

A- Boring 

B- Needless 

C- Interesting 

D- Very interesting 

3- How can you describe your vocabulary knowledge ? 

A- Very sufficient 

B- Sufficient 

C- Average 

D- Insufficient 

4- Do you think that you have a lack of vocabulary knowledge because of: 

A- Lack of reading 

B- Not aware of its importance 



 

C- Difficulty of the word itself 

* Others: ……………………………………………………………………. 

5- According to you, what is the most difficult to learn ? 

A- Long vowels 

B- Words which are complex 

C- Words which are ambiguous  

D- Words contain silent letters, like unknown  

E- Grammatical forms of words 

F- Words which are difficult to pronounce 

6- Vocabulary learning is an active process that can be developed through: 

A- Recognizing the meaning of words in different contexts 

B- An active mediation on the part of the teacher 

C- Interaction between the teacher and his students 

7- For you, learning an English word means that you should know its: 

A- Meaning 

B- Form 

C- Use 

D- All of them 

8- What strategies would you adopt to learn vocabulary? 

A- Word guessing from context 



 

B- Translation of mother tongue equivalents 

C- Using word parts (affixes, roots, suffixes) 

E- Asking the teacher for explanation 

9- How can you describe your vocabulary retention? 

A- Very good 

B- Good 

C- Average 

D- Weak 

10- Is vocabulary retention difficult for you: 

A- A little 

B- Moderate 

C- Rather difficult 

D- Difficult 

E- Very difficult 

Section Two: Students’ Attitudes about Semantic Mapping 

1- How often do you remember a new word? 

A- Always 

B- Often 

C- Sometimes 

D- Rarely 



 

E- Never 

2- What strategy would you adopt to retain vocabulary? 

A- Word repetition 

B- Note taking 

C- Dictionary use 

D- Semantic map 

3- What is your opinion about semantic mapping strategy? 

A- Useful                                                             B- Useless 

Section Four: The Relationship between Semantic Mapping Technique and Students’ 

Vocabulary Retention 

1- In what way can semantic mapping be helpful in language learning? 

A- It makes learning easier 

B- The vocabulary stock can be enlarged quickly 

C- Word scan be better understood and learned 

D- Words move quickly into long-term memory 

E- Words are retained longer 

* Others: …………………………………………………………………………….. 

2- Has your teacher ever tried to teach you vocabulary through semantic mapping? 

A- Yes                                                               B- No 

* If yes, was it helpful for retrieving that linguistic item? 



 

……………………………………………………………………………………. 

* If no, why not?.................................................................................................................. 

………………………………………………….. 

3- When you face a word that is repeated several times, are you able to use it in the right context 

(in meaningful sentences)? 

A- Yes                                                                 B- No 

* Please, justify your answer: ……………………………………………………………... 

………………………………………………………………………………… 

4- What is your opinion about retaining words through using semantic mapping? 

……………………………………………………………………………………………………

……………………………………………………………………………………………….. 

 

 

 

 

 

 

 

 

 

 

 

 



 

                        Appendix B: Teachers’ Questionnaire 

 

Dear teachers, 

     This questionnaire is designed as a part of investigation carried out for a master degree. It 

aims to gather information about the teachers’ attitudes towards the effect of semantic mapping 

technique on students’ vocabulary retention. So, we would be grateful if you could respond to 

the following questions. Thank you very much for taking time to share your ideas and 

experiences. Your input is very important and greatly appreciated. For each item, please tick the 

right box or write in the space provided.  

Part One: Personal Information 

1-Gender:                          

                                       A- Male                                          B- Female 

2- Place where you teach: …………………………………. 

3- Educational Qualification: 

 A- License 

B- Master/Magister 

C- PHD 

4- Status: 

A- Full-time teacher. 

B- Part time teacher. 

5- Years of English teaching: 

A- Less than 2 years 



 

B-From 2 to 5 years 

C- More than 5 years 

Part 02: Teachers’ Attitudes towards Vocabulary, Vocabulary Retention and the Use of 

Semantic Mapping to Teach Vocabulary. 

1- In your opinion, what is the position of vocabulary in language teaching? 

……………………………………………………………………………… 

2- Are your students aware of the importance of learning vocabulary?  

A- Yes                                                                           B- No 

3- Which of the following areas you think contributes to your learners’ difficulties in learning 

vocabulary?  

A- Meaning of words. 

B- Word pronunciation and spelling. 

C- Grammatical forms of new words. 

D- Complexity of words. 

E- Ambiguous words. 

F- Words contain silent letters. 

4- Does the teacher takes into account the differentiation in the learner’s capacities while 

learning vocabulary? 

A- Yes                                                                         B- No 

* Please, justify your answer:  ……………………………………………………………… 



 

…………………………………………………………………………………… 

5- How is the learner’s weakness manifested in this field? 

………………………………………………………………….. 

6- Do you think that students use vocabulary learning strategies effectively? 

………………………………………………………………………………………. 

* Why? …………………………………………………………………………. 

7- Which of the following strategies you think students use to learn vocabulary in classroom? 

A- Dictionary use. 

B- Guessing the word from the context. 

C- Taking notes. 

D- Asking you about it. 

8- How do you assess your learner’s vocabulary knowledge? 

A- Good. 

B- Average. 

C- Weak. 

9- Do you teach new vocabulary: 

A- Intentionally. 

B- Accidently. 

C- Both of them. 

10- What are the techniques that you use to teach (new) vocabulary? 



 

A- Visuals. 

B- Verbal expressions. 

C- Translation. 

11- How do you explain the necessity of acquiring vocabulary for learners? 

……………………………………………………………………… 

12- Which piece of advice you give to your students to improve their vocabulary? 

13- During delivering a typical course about a reading text for instance, how do you expect your 

learners to understand the new words or the difficult ones?  

A- You prefer they use a dictionary. 

B- It is better to depend on their schemata. 

* Please, justify your answer any way. 

……………………………………………………………………………………………. 

………………………………………………………….. 

14- According to you, how can you describe your students’ vocabulary retention? 

A- Very good. 

B- Good. 

C- Average. 

D- Weak. 

15- According to you, what is the most effective and successful way for learners to retain 

vocabulary efficiently? 

A- Word repetition. 



 

B- Semantic maps. 

C- Dictionary use. 

D- Note taking. 

16- Have you ever faced with the term semantic mapping technique? 

  A- Yes                                                         B- No  

17- Have you ever been trained on how to apply semantic mapping during academic year? 

  A- Yes                                                         B- No 

18- Have you ever tried to teach vocabulary through the use of semantic mapping? 

  A- Yes                                                          B- No 

* Why?.............................................. 

19- What strategies and techniques do you use for retaining vocabulary to your learners? 

……………………………………………………………………………………………………

………………………………………………………………………. 

20- In what way do you think semantic mapping can be helpful in vocabulary teaching and 

learning? 

A- Motivating the learner’s memory to retain information. 

B- Enriching his linguistic stock in order to enable him to have enormous amount of linguistic 

vocabulary that he can use in a variety of contexts. 

C- Facilitates the understanding and the learning of words. 

D- Leads the words to move quickly into long term memory. 



 

* Feel free to give any further suggestions or comments  

……………………………………………………………………………………………. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Résumé  

Le vocabulaire est l’épine dorsale de toute langue, comme son acquisition et sa rétention sont 

devenues une nécessité pour tout très instruit, les enseignants doivent utiliser des stratégies 

appropriées qui aident à améliorer la capacité des élèves à retenir le vocabulaire, c’est pourquoi 

l’utilisation des cartes sémantique a été suggérée comme une technique qui aide les élèves à 

retenir le vocabulaire d’une langue. Cette étude cherche à connaitre les opinions des élèves de 

deuxième année secondaire et les professeurs d’anglais de niveau secondaire vers l’éffet 

d’utilisez une technique de mappage sémantique pour préserver le vocabulaire. On suppose que 

les élèves de deuxième année secondaire et les enseignants d’anglais du secondaire ont des 

attitudes positives vers l’utilisation de la cartographie sémantique pour retenir le vocabulaire. 

Initialement, quarante étudiants de deuxième année secondaire et huit professeurs d’anglais du 

secondaire ont participé à cette recherche. Dans cette étude, une méthode descriptive a été 

utilisée dans laquelle deux questionnaires ont été administrés à chacun des élèves et enseignants. 

Les résultats ont indiqué que la plupart des élèves et des enseignants ont des attitudes positives 

envers l’utilisation de la cartographie sémantique pour  retenir le vocabulaire. 

Mots clés:  cartographie sémantique, vocabulaire, retenir. 

 

 

 

 

 

 

 

 

 

 



 

  ملخصال

متعلم للغة. المعلمون مطالبون  أليضروريا  أمرا أصبحسابها و االحتفاظ بها لغة حيث اكت أليالمفردات هي العمود الفقري 

باستخدام استراتيجيات مناسبة تساعد على تحسين قدرة الطالب على االحتفاظ بالمفردات. لهدا السبب تم اقتراح استخدام 

الصف  آراء طالب التعرف على تسعى هذه الدراسة إلى طالب على االحتفاظ بمفردات اللغة.الخرائط الداللية كتقنية تساعد ال

الخرائط الداللية على االحتفاظ  تقنيةاستخدام  تأثير تجاهاللغة االنجليزية للمستوى الثانوي  معلمي و ي من التعليم الثانويالثان

تم افتراض ان كل من تالميد السنة الثانية من التعليم الثانوي و اساتدة اللغة االنجليزية للتعليم الثانوي لديهم اتجاهات  .بالمفردات

ن السنة الثانية من التعليم الثانوي و كذا ثمانية مبداية, أربعون تلميذا  ستخدام الخرائط الداللية لالحتفاظ بالمفردات.ايجابية نحو ا

تم استخدام المنهج الوصفي في هذا البحث حيث تم  حيث الثانوية شاركوا في هذه الدراسة معلمين للغة االنجليزية في المدارس

تقديم استبيانين لكل من الطلبة و المعلمين. أشارت النتائج إلى أن معظم التالميذ و األساتذة لديهم موقف إيجابي نحو استخدام 

 الخرائط الداللية لالحتفاظ بالمفردات.

  لغة   . االحتفاظ.تقنية الخرائط الداللية  . مفردات ال   الكلمات المفتاحية

 

 

 

 

 

 

 

 

 

 

 

 

 

 


