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Abstract 

Writing remains one of the most challenging skills in a foreign language for EFL/ESL 

learners. It requires many efforts and practices to come out with a righteous writing product. 

Because of the complexity of this skill, many teachers and learners face a number of issues in 

the teaching/learning process. While the former requires to provide the accurate teaching style 

to cope with all the individual differences in the classroom, the latter should adopt the best 

ways and strategies of learning. In this research work, the aim is to make students aware of 

their strengths and weaknesses by knowing the appropriate learning style that matches best 

their intelligence as suggested by the multiple intelligence (MIT). The main objective of the 

study is to find out whether there is a significant difference in students’ writing abilities 

through using their intrapersonal and linguistic intelligences ,and also to emphasize the 

importance of MIT. This research is conducted with a group of 18 EFL master one (M1)  

students at Larbi Ben M’hidi University-Oum Bouaghi. The participants were categorized 

into two groups according to their dominance of intrapersonal and linguistic intelligences. A 

comparative correlation study is used in order to investigate whether both groups of 

intrapersonal and linguistic intelligences show a better mastery of narrative writing or not. A 

Multiple Intelligence inventory and medium-length paragraphs written by the students were 

used to collect data. Moreover, the statistical t-test is used to add a statistical significance to 

the results and the writing rubric to assess the students’ writing performance. The findings of 

this investigation have shown that there is no significant difference between the writing 

performances of both groups , and that the two groups did well in this task that is  narrative 

writing. Some recommendations for multiple intelligence theory are inserted in the 

dissertation as well as the limitations of this work.   

Keywords: Multiple Intelligence theory, Intrapersonal Intelligence, Linguistic Intelligence, 

Narrative writing. 
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General Introduction 

  Writing in a foreign language might be considered as the hardest skill to be mastered 

by EFL/ESL learners in comparison with the other language skills. The difficulty of this 

challenging task for EFL learners lies in the fact that writing requires specific strategies 

and techniques to be relied on, in addition to other requirements such as vocabulary, style, 

punctuation, grammar, etc. Being a varied skill and a much demanding one, writing a 

particular type of writing such as the expository, the descriptive, the argumentative, or the 

narrative one requires on the part of the learner a relative mastery of several skills as 

mentioned earlier ,since each type has its own rules and stylistic features. As far as the 

narrative type is concerned, the learners much more than their instructors may very 

probably face a number of difficulties when engaged in the process of writing, among 

others content, organization, style, language accuracy, besides a number of features that 

make the narrative writing distinct, such as characters, plot, setting, chronology, etc.  

On the other hand, the instructor is also so involved since he/she has to adopt the 

appropriate writing strategies of the narrative, leading his students to a compact and 

comprehensive piece of writing. He/she has to insure through his learners’ editing and 

writing a number of other distinctive features of the writing process such coherence, 

grammatical structures, connective elements, as well as those necessary cohesive devices 

to reach a relative mastery of narrative writing. 

To do so and achieve it in a more or less acceptable way, educationalists and experts 

have thought of some other vital pedagogical ‘ingredients’ to be used such as Multiple 

Intelligence Theory. The latter includes a number of intelligences which each individual is 

endowed with such as the intrapersonal intelligence and the linguistic ones. While the 

former might enable the learners to exhibit their intelligence forces as individual seeking 
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solutions to his daily problems, the latter would supply the learners with the necessary 

linguistic intelligences that relies on all that the learners have stored in their memories 

during their courses. Put together, these two intelligences, one intellectual and one 

pedagogical, the learners would be supposed to ‘explose’ through their writings. This kind 

of ‘fusion’ would play an important role and lead the EFL/ESL students to attempt to reach 

creative writing where they might express their feelings, their hopes, and their strengths 

through whatever writing format including the narratives. Anxiety, fear, and stressful 

behaviours would disappear for ever thanks to the ‘alchemy’ of the intrapersonal and 

linguistic intelligences which would enable the learners  achieve some better writing 

assignments.        

            The emergence of Multiple Intelligence Theory might be said to be a ‘magical’ key 

to a series of social and pedagogical issues since a radical change has taken place in the 

EFL/ESL communities. This theory has been developed by the famous American 

psychologist Howard Gardner (1983); he believed that the success or the failure occurs 

when the adequate framework of intelligence is either present or absent. In the light of 

these givens, Gardner has proposed nine types of intelligence in his books “frames of the 

mind” (1983) and “Reframed” (1999). Gardner argues that the human brain differs from 

one to another and this variation reflects the function of each person to identify his own 

strength and weakness. In this study, the emphasis is put on both of the intrapersonal and 

the linguistic intelligences. Based on these two independent variables, the dissertation 

investigates whether an individual who exhibits a good deal of intrapersonal intelligence as 

well as linguistic intelligence may achieve an acceptable piece of narrative writing or not.  

 

Statement of the Problem  
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  Writing is a medium of human communication or it is a process of using symbols and 

signs. According to Carino (2012), the purpose of the writer when he provides a piece of 

writing is to provide information, to display knowledge, to entertain, to construct or persuade 

an audience and to ask for something. 

           For a student, the writing skill remains one of the most difficult skills in learning a 

foreign language especially in narrative writing .A narrative writing is also known as a story 

writing which has a beginning, a  body and an end, with a plot, characters and a setting. Some 

EFL/ESL students face problems in composing a narrative paragraph or in finding ideas to 

write. These situations are usually caused by some factors, among which students are not 

interested in the topic or they do not understand how to arrange the words to make a coherent 

paragraph. In order to improve the students’ achievements, some methods and strategies have 

been adopted and applied in the learning and the teaching systems. The Algerian educational 

system relates the writing skill only to the linguistic intelligence, which is the ability to think 

in words and to use language to express and appreciate complex meanings. Armstrong (2009, 

p. 24) states that:”linguistic intelligence is the capacity to use words effectively whether orally 

or writing’’. Yet, Gardner emphasizes the importance of MIT in this context. He argued that 

various kinds of intelligence need different ways of teaching rather than one particular. That is 

to say, the teacher must use different strategies to cope with all individual differences in class 

and take advantages of any opportunity available to inspire students to reflect their feelings, 

what they have learned and replicate it in various contexts. Besides, the teacher ought to use  

intrapersonal intelligence strategy by assigning each student a given task. He must give his 

students some time to think and help them realize their strength and weaknesses. All these 

practices enable the students to improve their intrapersonal intelligence and make them more 

creative writing about their feelings while producing a narrative paragraph. Gleason (2011) in 

her journal entitled ‘Intrapersonal Intelligence Strategies in the Developmental Writing 
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Classroom’ concluded that the Intrapersonal skills offer a boost of application to aid students 

improve their writing abilities. Furthermore, Gardner (1983) uses the late English writer 

Virginia Woolf as an example of a person with a high level of intrapersonal intelligence and a 

good writer in narrating her childhood stories in her essays. Likewise, this study is meant to 

compare students with intrapersonal intelligence and linguistic intelligence in narrative 

writing; in other words, it is an attempt to find out whether using intrapersonal intelligence 

strategy improves the student’s writing ability or not, since the Algerian educational system is 

already biased to the linguistic intelligence. 

1. Aims of the study  

This study is a comparative correlation in nature, which aims at comparing the 

narrative paragraph writing of students on the basis of their Intrapersonal Intelligence and 

Linguistic Intelligence, demonstrated by EFL master one (M1) students at Larbi Ben M’hidi 

University. It also emphasizes the importance of MIT in EFL classroom. Instructors should 

attempt to reach all learners and improve not only the students linguistic Intelligence, but 

applying the Intrapersonal intelligence in EFL classroom as well as practices for learners. 

2. Research Questions 

           The present study seeks to conduct this investigation with attempt to answer the 

following questions: 

 Does a student with high intrapersonal intelligence perform in narrative writing as good as 

a student with high linguistic intelligence? 

 To what extent does the MIT affect the student’s writing performance? 

3.  Research Hypotheses 
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  H1: EFL students with high intrapersonal intelligence perform in narrative writing as good 

as students with high linguistic intelligence. 

 H0: students with high intrapersonal intelligence do not perform in narrative writingas good 

as students with high linguistic intelligence. 

    H1:MIT affects students’ achievement in writing. 

   H0:MIT does not affect students’ achievement in writing. 

5. Research Methodology 

 5.1. The Population and Sample 

          The population of the study is concerned with university EFL students (M1) belonging to 

the English Department in Larbi Ben M’hidi University .The sample is a group of students (18) 

who have high degree of intrapersonal intelligence and those who have a high degree of 

linguistic intelligence. The sample is selected form a population of (50); the sample is based on 

non-probability sampling procedure; that it is to say the students were selected based on the type 

of intelligence that they possess. The rationale behind choosing to work with master one students 

is motivated by their awareness of the various types of paragraphs, and by their familiarity with 

the English language. Secondly, these are the only learners who showed a relative interest not 

only in the study, but also in answering the inventory and writing the paragraphs. 

5.2. Research Tools  

       To conduct the investigation, the researcher has adopted McKenzie’s inventory, which 

identifies each students’ types of intelligence. In parallel, a narrative task has been submitted 

only to those with high intrapersonal and linguistic intelligence. In fact, they are supposed to 
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think of their own experience and retell it. A rubric of narrative paragraph is used to assess their 

writing. Moreover, the SPSS is used to analyze and to compare the results of each intelligence. 

 6. Structure of the Dissertation 

 

       The dissertation includes two chapters. The first chapter is devoted to the theoretical 

part and the second one deals with the practical part. The first chapter is divided into two 

sections. While the first section is about MIT, models of MIT, and definitions of intelligence 

with a high emphasis on both intrapersonal and linguistic intelligence, the second section is 

devoted to writing (definition, writing process, features of academic writing and types of 

writing). The second chapter tackles the practical field of the study including the analysis, the 

implications, the limitations of the study, and the general conclusion. 
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Introduction 

 Despite a long history of research and debate, there is still no clear definition of 

intelligence. This has led some to believe that intelligence may be described but not clearly 

defined; studies have established that the term intelligence is a multidisciplinary subject in 

which scholars have their own definition depending on their field of work. Psychology and 

education communities have got human intelligence as a common ground, since educational 

psychology is one area from psychology, this field studies and applies theories and concepts 

of psychology in an educational setting. Howard Gardner introduces Multiple Intelligence 

theory (MIT) in 1983 through his book “Frame of Mind”; his idea was different from the 

traditional intelligence assessment used by a school psychologist. Gardner believed that there 

are a number of distinct forms of intelligence that each individual possesses in varying 

degrees.  

 This section begins with a description of the nature of intelligence, how it varies from 

one field to another, moving to MIT and its importance to education; besides how to apply it 

inside the EFL classroom. The researcher particularizes two types of intelligence, which are 

intrapersonal and linguistic intelligence, and show different ways of teaching and learning 

using strategies and techniques of both types.  

1.1.1. Definition of Intelligence 

       Most people are familiar with the concept of intelligence; nevertheless, it has 

different meaning, which makes it very difficult to come out with an exact definition. Yet, 

Sternberg (1997) suggested the following definition: “Intelligence comprises the mental 

abilities necessary for adaptation to, as well as shaping any environmental context.”(p. 1030). 

Besides, there are many definitions agreed upon by many dictionaries sources: 
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* “The capacity to acquire and apply knowledge” (The American Heritage Dictionary, 

4th edition, 2006) 

* “the ability to learn, understand and make judgments or have an opinion that is based on 

reasons” (Cambridge Advanced Learner’s Dictionary, 2006)   

* “The capacity of mind, especially to understand principles , truth, facts or meaning, 

acquire knowledge, and it applies it to practice, the ability to learn and comprehend”. 

(Wiktionary, 4 October,2006) 

           In addition, there are countless definitions by research in Artificial Intelligence as: 

* “Intelligence measures an agent’s ability to achieve goals in a wide range of 

environment”. S Legg, and M. hatter (2006). 

* “Achieving complex goals in a complex environment”.  B. Goertzel (2006) 

* “The ability to solve hard problems”. M. Minsky (1985). 

           Moreover, many Psychologists define intelligence as: 

* “Intelligence is not a single, unitary ability but rather a composite of several functions 

…” A. Anastasi (1992) 

*” Intelligence is the ability to solve problems or to create products that are valued within 

one or more cultural setting.” H. Gardner (1993). 

* “The capacity for knowledge, and knowledge possessed.”V.A.C. Henmon (1991). 

These definitions extracted from an article named “A collective Definition of 

Intelligence”.  
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          Although the aforementioned definitions attempt to describe the concept of intelligence, 

the field of psychology has embraced the theory of MI through many definitions such as 

“Combination of heritable and skills that can be developed in diverse ways through relevant 

experiences.”(Davis, Christodoulou, Seider, Gardner, 2011, p. 486) 

1.1.2. Multiple Intelligence Theory 

 Howard Gardner, American developmental psychologists, was best known for his    

theory of MI, which is outlined in 1983, in his book ‘frame of the mind’. The theory 

suggested that the individual possesses a distinct form of intelligence. Gardner (2006) states: 

“I believe that human cognitive is better described in term of a set of abilities, talents or 

mental skills, which I call intelligence”. Furthermore, MIT represents a different perspective 

from the traditional view of General Intelligence, which relates Intelligence to the IQ test 

(Intelligence Quotient), which developed by Albert Binet and Simon. This test designed to 

measure the academic success of the students using short questions that required short 

answers. However, Gardner criticized the traditional psychologists arguing that predicting 

academic success through short questions with short answers limits the learner’s capability. 

Alike, Thorndike(1937) the father of educational psychology in addition to many 

psychologists such as Bergman, Cobb and Woodard(1927)see intelligence as the sum of three 

parts (abstract, mechanical, social intelligence) rather than one block, meaning that people 

who did well in one area does not necessarily mean that they will do well in other areas. 

 In like manner, Guilford (1967) and Sternberg (1985) proposed the pluralistic models 

of intelligence and criticize Spearman’s theory. Yet Gardner’s MI theory is perhaps the best 

known of these pluralistic theories, because of its contribution in matching the students’ needs 

(learner-centered approach) and facilitating the learning/ teaching process. Richard &Rodgers 
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(2001) state that: “An increasingly popular approach to characterizing the way in which 

learners are unique and to developing instruction to respond to this uniqueness”(p. 240).  

 Howard Gardner, professor of Education Psychology, graduated from Cambridge and 

specialized in developmental psychology and neuropsychology. Gardner was disturbed by the 

exclusive stress in school on two forms: the linguistic and the logical intelligence. Although 

he did not deny the importance of these forms in scholastic settings, he supposed that there are 

other forms (intrapersonal, interpersonal, natural, visual…) that might be brightening the 

future of education. According to Brualdi (1998) claimed in her article ‘Gardner’s Theory’,  

people do not learn from just one or two routes of information. She believed that we all have 

different ways of learning that are independent of one another. 

A refined definition of intelligence was provided by Gardner in 1999. He stated “The 

capacity to solve problems or fashion product that are valued in one or more cultural settings 

and detailed a set of criteria for what counts human intelligent” (p. 33). In this theory, Gardner 

in his book ‘frames of the mind’ (1983) proposed “the existence of a number of relatively 

autonomous human intelligence: Linguistic, Logical/mathematical, Spatial, 

Bodily/Kinesthetic, Musical, Interpersonal, Intrapersonal (the last two Gardner called it the 

personal intelligence)” (Gardner1999, p. 44), and he added other three types: naturalist, 

spiritual, existential intelligence in his second book ‘Reframed’ 1999. 

1.1.3. Types of Intelligence 

According to Gardner’s theory, there are nine types of intelligence that are listed 

below: 

1.1.3.1. Linguistic Intelligence 
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        It is the ability to think in words and to use language to express and appreciate complex 

meanings. “The capacity to use words effectively whether orally or in written” (Armstrong, 

2009, p. 24).For Thomas R. Hoerr (2000). Linguistic Intelligence is the most widely used in 

the educational system. Some of the uses of this intelligence include manipulation of the 

syntax, phonology, semantics, and pragmatics. 

1.1.3.2. Logical-Mathematical Intelligence 

         It is the capacity to calculate numbers understand the logic and abstract things. 

According to Armstrong (2009), Students with this intelligence strength enjoy learning 

activities such as calculations and quantifications, classifications, and categorizations using 

logical reasoning. They have proclivities to “categorization, classification, inference, 

generalization, calculation, and hypothesis testing” (Armstrong, 2009, p. 6). 

1.1.3.3. Spatial/Visual Intelligence 

          It is the ability to perceive analyze and understand the visual information around them. 

Armstrong (2009) states that: “This intelligence involves sensitivity to color, line, shape, 

form, space, and the relationships that exist between these elements” (p. 7).  

1.1.3.4. Bodily-Kinesthetic Intelligence 

           It is the ability to process information physically through hands and body movements 

also known as ‘physically learning style’. Kincheloe (2004) stated “bodily-Kinesthetic is a 

personal-knowing of one’s motion” (p. 120)  

1.1.3.5. Musical Intelligence 

         “It is the ability to perform and value music.  Baum, S., Viens, J., &Slatin, B. (2005) 

state “Musical Intelligence is the capacity to think in music to be able to hear partners, 

recognize them, remember them and perhaps manipulate them” 
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(p. 15). Learners with a high degree of this intelligence are likely to learn in a musical 

atmosphere. 

1.1.3.6. Interpersonal Intelligence 

      This intelligence, one of Gardner’s two personal intelligence, is “the ability to perceive 

and make distinctions in the moods, intentions, motivations, and feelings of other people” 

(Armstrong, 2009, p. 7).It enables individuals to recognize and make distinctions about 

others’ feelings and intentions. “Gardner has identified interpersonal and intrapersonal 

intelligence as the ‘the superordinate’. (Gardner,1983)”.(Hyland . A, 2002, p. 170) 

1.1.3.7. Intrapersonal Intelligence 

            The intrapersonal intelligence is “the capacity to understand oneself ( Gardner 2005)”, 

(Gangi, 2011, p. 26)It is the second personal intelligence that has a reciprocal function with 

interpersonal intelligence. Thomas Armstrong in his book, Multiple Intelligences in the 

Classroom (2009), describes intrapersonal intelligence as 

 Self-knowledge and the ability to act adaptively based on the knowledge. This 

intelligence includes having a picture of oneself (one’s strengths and limitations), 

awareness of inner moods, intentions, motivations, temperaments, and desires, and the 

capacity for self-discipline, self-understanding, and self-esteem (p. 124) 

1.1.3.8. Naturalist Intelligence 

It is “Expertise in distinguishing among members of a species; recognizing the 

existence of other neighbouring species; and charting out the relations, formally or informally, 

among several species” (Armstrong, 2009, p. 11). A student with this type of intelligence 

performs better when learning outdoors with nature. 



 
 

14 
 

1.1.3.9. Existential Intelligence 

It is sensitivity and capacity to tackle deep questions about human existence, such as 

the meaning of life, why do we die, and how did we get here. It is also having “the proclivity 

to pose and ponder questions about life, death and ultimate realities” (Gardner, 1999, p.  155). 

However, Gardner is still working on existential intelligence which he considers as "half an 

intelligence (Gardner, 2006)" (Gangi, 2011, p. 27) 

  The figure below illustrates these types : 

 

 

Figure 01.  Illustrating Multiple Intelligence 

       Each type of aforementioned intelligence has its unique learning style skills, which 

allow the student to choose the most suitable carrier. The following table summarizes this 

point: 
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Table 01. Types of intelligences with deferent learning, skills and Carriers 

Intelligence Learning styles  Skills Carriers  

Verbal/Linguistic  Learning through 

spoken and written 

words 

Listening, speaking, 

reading ,writing  

Poets, journalists, 

writers, teachers, 

translators  

Mathematical /Logic Learning through 

reasoning and 

problem solving 

Problem  solving  

(math), performing 

experiments  

Scientists,  

Engineers,  

Mathematicians 

Musical  Learning through 

songs, rhythm, 

instruments, and 

musical expressions. 

Singing,  playing  

instruments,  

composing music 

Musicians 

Singers 

Visual/Spatial Learning visually 

and organizing ideas 

spatially (think in 

picture). 

Puzzle  building 

Painting 

Constructing 

Fixing 

Sculptors,  artists,  

inventors,  

Architects 

Bodily/Kinesthetic  Learning through 

interaction with 

one’s environment. 

Dancing,  sports,  

hands  on  

experiments, acting 

 physical therapists, 

dancers, actors, 

mechanics, 

carpenters, 

Intrapersonal  Learning through 

feelings, values and 

attitudes 

understanding other 

people.  

 Recognizing one’s 

S/W, reflective,  

aware of inner 

feelings 

Researchers  

Theorists  

Philosophers 

Writers 

Interpersonal  Learning through 

interaction with 

others: working 

collaboratively and 

empathy, counseling, 

co-operating 

Counselors,  

salespersons,  

politicians, 

businessmen 
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cooperatively  ministers 

Naturalist  Learning through 

classification, 

categories and 

hierarchies   

Recognize  one’s  

connection  to  

nature, apply science 

theory to life 

Scientists, naturalists 

Landscape architects  

Existential  Learning by 

connecting real 

world understanding 

and application to 

new learning 

Reflective  and  deep  

thinking,  

design abstract 

theories 

Scientists,  

philosophers, 

 

1.1.4. The Application of MIT in the Classroom 

          Teaching is one of the most difficult occupations because it is about dealing with all 

human minds in different ways and strategies. As a matter of fact, the educational system   

focuses primarily on   Linguistic and   Logical/Mathematical intelligence. In this sense, 

Lunenburg, M., R., & Lunenburg, F., C(2014, p. 1) state “Traditionally linguistic intelligence 

and logical-mathematical intelligence have been identified and highly valued in education and 

learning environments.”. However, many ways allow educators to cope with all students’ 

individual differences. This emphasizes the importance of applying MIT inside the classroom, 

by helping learners to receive, understand and analyze information. Therefore, teachers 

should improve their strategies in teaching to address all learners’ intelligence. 

The following table displays the different ways of teaching the nine types of MIT 
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Table 02. Ways to Teach Using Multiple Intelligence Theory. 

Multiple Intelligence 

type   

Incorporated into subject 

matter 

Way of demonstrating 

understanding 

V/L -Books 

-Stories 

-Speeches 

-Writing stories, 

-Making videos 

-Designing brochures 

L/M -Exercises  

-drills 

-science experiments   

- Calculating  

- Programming computers  

- Counting  

M -CD 

-Tapes  

-Musical Instruments  

- Singing a song 

-Putting on a play 

-Performing  

V/S -Puzzles 

-Charts and graphs   

-museum visits  

-Drawing and painting  

- Poster making 

-Illustrating  

B/K -Physically concepts  

- Movies  

-Animations  

-Dancing 

-Using hands-on activites 

-Performing   

IR -Teams 

-Group work 

- Debating  

- pair or group work 

-Putting on a play   

IA Individual tasks 

Reflection time  

Meditation  

Journal writing  

Recognizing S/W 

Expressing feeling  

N Zoo visits  

Nature walks  

Field trips   

Collecting  

Organizing  

Classifying  

Taking care of animals and 

plants  

E Working with causes  

Astrology charts  

Community service  

 

           Since our study concerns only with two types of intelligence (intrapersonal and 

linguistic), we are going to deal with them in detail. 

1.1.5. Intrapersonal and Linguistic Intelligence 

           These types of intelligence are likely to be the most important one in learning narrative 

writing. 
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1.1.5.1. Linguistic Intelligence (word smart) 

It is one of the types of intelligence proposed by Gardner in 1983. It is defined as “the 

capacity to use language effectively whether written or oral”. (Armstrong, 2009, p. 6).  It is 

more related to language. Learners with this intelligence absolutely love words; they think in 

the language in both forms (spoken or written), are good in expressing themselves, grasp the 

meaning easily and understand clearly what people say or mean. For Christian (1998) 

linguistic intelligence is the one’s ability to use native language and any other language for 

expressing what is in mind and understanding other people’s thoughts. 

          Linguistic intelligence is different from other types of intelligence due to many reasons. 

Learners with high linguistic intelligence pay attention to grammar and vocabulary; they can 

explain, persuade, debate, argue and they are able to communicate. Besides, they have the 

capability of analyzing language to understand people’s speech; this ability makes the teacher 

deal with them comfortably while presenting his lessons. 

1.1.5.2. Characteristics of Linguistic Intelligence 

             In her article “The Actualization of Literary Learning Model Based on Verbal-

Linguistic Intelligence” NurIhsanHal i(2017) specifies some characteristics of those with high 

linguistic intelligence and mentions them as follows: 

a. Being able to write about their daily experiences  

b. Being able to explain their ideas better than children at their age, 

c. Being able to produce a lot of vocabularies and use them appropriately. 

d. Reading a lot of books, newspapers, magazines, articles on the internet, and many others, 

frequently giving their thoughts, feedback, and criticism to others. 
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e. Spelling foreign and new words correctly. 

f. Enjoying to hear oral statements (stories, reviews radio, voice books), like rhymes, puns, a 

set of words which are difficult to pronounce. 

g. Being able to talk at length or telling jokes and stories. 

1.1.5.3. Developing Linguistic Intelligence 

              As long as the educational communities embrace MIT, it is easy to work with 

linguistic intelligence because of their response to the slightest stimuli provided. Hence, a 

group number of researchers identified a set of linguistic intelligence activities.  (Mynas,1998; 

Armestrong, 2000; Higgins, 2000 and Worcester, 2002), they focus on poetry, storytelling, 

humour, abstract reasoning , written words ,jokes and the like. Therefore, we believe that 

engaging student to word games, writing essays, stories, diaries or chatting may help the 

student to improve their linguistic intelligence. Following this, Gunduz (2016) 

states:”Lectures, discussions, words games, storytelling, loud/silent reading, writing can be 

related to this type of intelligence”. (p. 1690) 

              There are other activities than the aforementioned ones, which teachers may benefit 

from; they are listed as follows: 

a- Completing crosswords puzzles with vocabulary words. 

b- Writing articles for sharing information and giving an opinion. 

c- Creating poems and performing them.  

d- Make students engage in communication by inviting them to talk or participate in a debate. 

            Thus, developing linguistic intelligence involves motivating learners to make a real 

communication through the four skills (listening, speaking, reading and writing) in a way that 
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they may take the advantage of this type of intelligence like organizing their minds, 

expressing themselves clearly and build their self-confidence.  

1.1.5.4. Improving Linguistic Intelligence’s Skills 

           Linguistic intelligence is the most used one among all the nine intelligence in the 

educational programs. Armstrong (2009) in his book Multiple Intelligence in the Classroom, 

stated: 

 Linguistic intelligence is perhaps the easiest intelligence to develop strategies for, 

because so much attention has been given to its cultivation in the schools. I do not 

include the traditional linguistic strategies involving textbooks, worksheets, and 

lectures among the five strategies discussed here, however, simply because they have 

been overused. (p. 73) 

          Learning a new language means learning its phonetics, syntax, semantics, which is 

something enjoyable for learners with linguistic intelligence,they are always curious while 

learning these new items, in order to determine how far they can benefit from the 

verbal/Linguistic intelligence to come up with a good product; plus the fact that  they will be 

able to improve their critical thinking while learning different languages with all aspects. 

Consequently, he will find out similarities and differences including grammatical use of 

words, correct punctuation, the form and so on. With this skill, linguistic learners would foster 

their critical thinking and succeeds easily in their learning process. 

1.1.5.5. Intrapersonal Intelligence (self-smart) 

            Intrapersonal intelligence is the second type of personal intelligence after the 

interpersonal intelligence in Gardner’s MIT. “Intrapersonal intelligence is the ability to 

understand ourselves by being able to laugh at our foibles or mistakes, for instance, is a non-
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threatening way of enhancing self-understanding. “(D. Boulmaiz, 2011, p.  18.). In other 

words, when the learners recognize their weaknesses and strengths, they will automatically 

perform in a better way. According to Freeman (2000), this type of intelligence includes some 

strategies to enable the students to understand themselves and practice self-discipline. 

Basically, people with this type of intelligence are introvert, yet they have the capability of 

deciphering their own feelings, by having a deep understanding of themselves. 

1.1.5.6. Characteristics of Intrapersonal Intelligence 

According to Campbell, L. & Campbell, B. (1996), people with high intrapersonal 

intelligence, posses the characteristics bellow: 

a- Work independently. 

     b- Are motivated to identify their goals. 

     c- Are aware of their emotions. 

     d- Find approaches to express their thoughts. 

     e- Communicate effectively in both verbal and nonverbal language. 

1.1.5.7. Developing Intrapersonal Intelligence 

    Desi, Evi (2016) said in her article “Using Intrapersonal Intelligence Strategy to 

Improve the Students’ Ability to Write Narrative Paragraph”, there are several ways, which 

can help develop intrapersonal intelligence activities inside the classroom to allow students 

with this type learn in their preferred style. Therefore, teachers should follow these strategies: 

a. One minute reflection period: it is about giving the appropriate time to student to 

make them connect the information presented and their life experiences or 

knowledge. 
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b. Feeling –toned moment: in this strategy, student is given moments by teachers to 

express themselves such as laughing, arguing and giving their opinion in order to 

motivate them to learn at ease without any anxiety  

c. Goal setting session: it is the most important strategy. So, if we look at the 

abovementioned characteristics of people with intrapersonal, setting goals are 

among their preferred activities. Consequently, when the student knows his goals 

he will obviously be motivated to collect new information and benefit from their 

competencies while doing so. 

d. Individual tasks: learners with intrapersonal intelligence do not appreciate the 

teamwork (introverted learners).Hence; whilethe  teacher organizes his activities, 

he should make a variation by including individual tasks that would be more 

beneficial to learners.  

1.1.5.8. Application of Intrapersonal Intelligence inside the Classroom 

According to McGrath, H& Noble, T (2003), there are three steps to apply 

intrapersonal intelligence in the classroom. 

 Step 1: Remembering 

a. Ask the students to remember their favourite time at school, home, with family and friends.  

b. Ask students what skills they want to develop over the year. 

 Step 2: Understanding: 

a. Ask the students what they do during their favourite time. 

b. Ask them why it is favourite for them. 

c. Make them understand their talents or skills and who support them in doing so. 
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 Step 3: Applying:  

a. Ask the students to write about their favorite time, why it is favorite for them and who help 

them to develop their talents. 

b. Give the students the opportunities to express their feeling about the given topic. 

Conclusion 

Knowing our type of intelligence is meant to empower each one of us to learn and act 

(Christison, 2005; Larson. Freeman, 2000; Mckenzie, 1990). As MIT comes as a critique of 

the notion of General Intelligence, teachers should cater all the students’ different areas of 

interests, needs, strength and weakness. However, the educational system values only 

linguistic intelligence. Accordingly, teachers emphasize on this type in their teaching/ 

learning process, we intended through this study that the variety of approaches gives the 

potential to all students without ignoring their unique personal styles in learning. Therefore, 

including Intrapersonal Intelligence strategies may ensure that students with this type are also 

valued and have the opportunities to perform in the same way as student with linguistic 

intelligence. 

 

 

 

 

 

 



 
 

24 
 

 

 

 

Section Two : Narrative writing 
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Introduction 

Writing is a productive skill, which means producing oral into written language. It is 

also a complex skill, because it includes linguistic, psychological, and cognitive difficulties. 

Byrne (1979) considers writing as “Transforming our thought into language; therefore, it is a 

complex skill that requires physical and mental activity on the part of the writer” (p. 5). 

Similarly, Horvath (2001) states “It involves the development of a design idea, the capture of 

mental representations of knowledge, and of experience with subjects” (p. 5).There is four 

types of writing: Argumentative, Expository, Descriptive and Narrative. The type of writing is 

related to the writer’s purpose that he wants to achieve in his composition.  

          This section devoted to the definition of writing, the academic writing process with its 

stages and features, types of writing with more emphasis on narrative writing. Finally, this 

part of the work includes the relationship between both types of intelligence (Linguistic and 

Intrapersonal) and writing (narrative) and sees how the former affects the later.    

1.2.1. Definition of Writing 

Writing is a process of forming visible letters and characters that must be read and 

comprehended in order that the communication takes place. It is a complex process that is 

essential for extending learning, thinking and communicating with others (Dunsmuir and 

Cakifford, 2003, William, 2000). 

      Many scholars defined this process through the following definitions: Byrne(1979), 

for instance, stated that: 

 Writing is clearly much more than the production of graphic symbols,   just as speech 

is more than the production of sounds.  The symbols have to be arranged, according to 
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certain conventions to form words, and words have to be arranged to form 

sentences.(p. 1) 

In addition, Byrne further considers writing as “Transforming our thought into 

language; therefore, it is a complex skill that requires physical and mental activity on the part 

of the writer”. (1979, p. 5) 

Alike, Neman argues that writing is “a craft, an artistic process with                    

techniques and conventions that can be learned, employing skills that can be improved.” 

(1995, p. 4) 

1.2.2. Academic Writing Process 

          As we know, writing is not an easy task; there are many steps in producing a piece of 

writing: the writer should think, reflect, revise, detour, start over, and repeat in order to 

produce an effective finished product. Tyner (2008, pp. 2-3) described the writing process as 

“being blend and mixture of different steps including a series of stages: Planning, drafting, 

revising, editing, and publishing”. A good product needs much effort from the writer; hence, 

he should write several times to end up with a good piece of writing. According to Harmer 

(2004), The writing process can be diagrammed as follows: 

 Planning                    drafting                     editing                      final draft. 

Figure 02. Process of writing. (Harmer, 2004 p. 5) 

1.2.3. Stages of Academic Writing Process 

           As we know, writing is not an easy task; it needs several stages starting with prewriting 

and ending with publishing to come out with a good piece of writing. However, there are five 

basic stages in the writing process, which are planning, drafting, revision, editing and the final 
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version stages. According to Harmer (2004) the process of writing is not linear, but rather 

recursive, meaning that the writer always needs to include modifications at any stage. For 

instance, reediting, replacing ...etc 

1.2.3.1. The Planning Stage 

           This stage is also known by Whitaker as brainstorming, and often by prewriting. It is 

about deciding what to write. In this step, students start thinking about the given topic, collect 

data and relate it to their own experiences if it is possible. Whitaker (2009, p. 6) states: 

“Brainstorming will help you see what you already know, what you think, what you think you 

know, and what else you need to find out about your topic”. In the same line, Harmer (2004) 

claims that:“any writer put a plan for his/her writing before the act of writing itself, he or she 

first selects what is going to be written”. (p. 4) 

1.2.3.2. Drafting Stage 

            After gathering information from the previous stage, when students attempt to write is 

drafting. Drafting is then the first attempt of the student to select the most effective thoughts 

and information that are worth to be included in the writing piece. Hedge (1988, p. 89) defines 

drafting as “the stage where the writer puts together the pieces of the text [through] 

developing ideas [into] sentences and paragraphs within an overall structure.” Similarly, 

Hamadouche (2010 ,p. 31) states “When writing the first draft, the student writer should focus 

on content only and forget about language and mechanical aspects such as grammar, spelling 

and punctuation.”  

1.2.3.3. Revision Stage 

          Probably both drafting and revision start at the same time; in this step, students evaluate 

both the content and the form and make changes if it is necessary.”Grenville (2001) states: 
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[As you revise], you will be looking for changes that will help readers understand the 

information better or be more convinced by your arguments. Once you have found the 

places that need fixing, you have to decide whether to cut, add or move. (p. 153).  

           Once a first version has been created, changes and revisions may be needed. Revising 

means reading and changing with the aim of “improving or correcting”.  

1.2.3.4. Editing Stage 

The pre-final step of producing a written form is editing. In this step, is the students 

make the final check taking into consideration grammar, sentence structure, word 

punctuation, capitalization, spelling, citation and document format and analyse them, looking 

for any flaws. Johnson (2008), Editing means: 

Basically ‘editing’ means making your piece as reader-friendly as possible by making 

the sentences flow in a clear, easy-to- read way. It also means bringing your piece of 

writing into line with accepted ways of using English: using the appropriate grammar 

for the purposes of the piece, appropriate punctuation and spelling, and appropriate 

paragraphing.( p. 167) 

1.2.3.5. Final Version 

             It is the final stage in the writing process; students in this stage share their writing 

with the target audience. Flower & Hayes, (1980). 

 Once writers have edited their draft, making the changes they consider necessary, they 

produce their final version. This may look considerably different from both the 

original plan and the first draft, because things have changed in the editing process. 

But the writer is now ready to send the written text to its intended audience. (p. 19) 
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Pre-writing 

Involves the writer choosing a topic and brainstorming possible issues to address 

 

Writing 

Student work on developing and connecting their ideas based on the teacher 

comments and marks to improve the paper 

 

Re-writing 

Involves revision and editing of the paper producing a final written 

production based on a procedural process that requires not starting over again 

 

 

Figure 03. Writing stages (Hamp-Lyons &Heasley, 1987) 

1.2.4. Features of Academic Writing 

There are seven feature of academic writing, which are listed below: 

1.2.4.1. Organization 

            Organization in the writing process includes an introduction, a body and a conclusion. 

So, it concerns how the writer organizes his ideas and thoughts with clarity and supports with 

examples. Yet, the writer has to know what type of paragraph he needs to deliver and the 

topic that he wants to introduce to the readers in order to support his ideas by cohesion. 
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Greenthan (2001) thinks that introduction is the interpretation of the title and the map of the 

reader. He (ibid) also noted that the paragraphs should be introduced with a topic sentence 

that describes what is to follow. As far as the conclusion is concerned, Greetham (2001) said, 

“the opinions you express in the conclusion must reflect the strength and balance of the 

arguments that have preceded them in the body of the essay” (p. 197) 

1.2.4.2. Accuracy 

Accuracy in the writing process means the appropriate and the acceptable use of 

language by the writer; in other words, the writer avoids making errors while producing a 

piece of writing. Skehan (1996, p. 46) defines accuracy as "a learner’s capacity to handle 

whatever level of inter-language complexity s/he has currently attained" (p. 46). Another 

definition proposed by Housen; Kuiken (2009). “The ability to use target-like or error-free 

language”. (p. 2) 

1.2.4.3. Relevance to the Topic 

           Relevance in the academic process is the appropriate use of ideas and thoughts. 

Students must develop their ideas and use them to serve their topics. According to (Davies, 

2008) good academic writing should include only important information and interesting 

information relevant to the topic. 

1.2.4.4. Complexity 

Skehan and Foster (1997) defined writing complexity as “learners’ capacity to use 

more elaborate and complex target-like a language” (p. 230). Since the written texts contain 

more lexis than the spoken language, with complex phrases, more noun-based phrases, more 

nominalizations, and more lexical variations, the student may use complex words 

corresponding to his level of education. For example second language learners and first 
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language learners may use complexity in their writing to avoid the over simplicity of the text 

that they produce, and the same thing for the teachers who use a high level of complexity with 

English learners to make the task more difficult. 

1.2.4.5. Coherence and Cohesion 

            Cohesion in academic writing is the good use of transitions to link between the 

phrases, sentences, paragraphs... in order to develop a text in a correct way. Carter (1999, p. 

245) defines cohesion as “the demonstrable pattern of text’s integrity, the marks of its hanging 

together”. Coherence means that the text should make consistent sense, with or without the 

help of devices of cohesion (ibid). 

1.2.4.6. Range and Style 

 Academic writing, the correct range of vocabulary and sentence structure is essential 

for the writer to avoid redundancy, to make the reader interested while reading and understand 

it easily. For Davies (2008) presented five constituents for a “good style “which can be 

summarised as follow: 

 a-Explicitness: the writer should reveal his ideas and state them explicitly, even if the 

reader already knows the subject. 

 b- Cohesion: it is the use of sign spots to help the readers through the text because they 

show the connection between sentences and paragraphs. 

 c- Avoid long sentences: the writer has to avoid long and complex syntactic structures 

so that the reader will lose the desire to read and check the dictionary every single 

time  
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 d-Never imagine that the readers know what you mean: it is important to include 

definitions, examples, and illustrations to be clear and make the reader ambitious to 

complete reading. 

1.2.4.7. Fluency 

            Unlike accuracy that can be observed all the level of language (morphology, syntax, 

semantics...), fluency deals only with phonology and dimensions that are concerned with 

speech (number, length and location of pauses). Fellner& Apple(2006, p. 19) defines fluency 

as "the number of words produced in a specified time frame, together with lexical frequency, 

irrespective of spelling and content, provided that the writer’s meaning is readily 

understandable". 

1.2.5. Types of Writing 

              As it is mentioned before, the type of writing is related to the writers’ purpose to 

create different types of the paragraph; in other words, what the writer wants to achieve in 

their compositions, which may be to describe, persuade or narrate. 

1.2.5.1. Description 

    The description is to describe a specific person, thing and place. In descriptive 

paragraph, the writer appeals to the reader‘s attention and make him or her feels what s/he 

wants to see, hear, taste, smell, and feels likes/he presents a vivid word and realia picture. 

Whatever the subject, the authors  want to attract the reader attention and makes him feel what 

he/she is reading. 

  Writers often use figurative language techniques such as similes and metaphors to help 

the reader to understand what they convey in their written texts. Robitaille and Connelly 

(2007, p. 119) claimed that “the main focus of a description is either individuals, experiences, 
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places, or items; thus, the organization of ideas in a descriptive essay differs according to its 

focus: it can be “chronological”, “spatial”, or according to the significance of ideas.” 

1.2.5.2. Exposition 

           It is another form of writing that provides information to the reader about a particular 

topic or subject. Expository texts identify and characterize certain phenomena. That means 

this type focus on critical ideas. The writer does not impact his or her opinion, attempt to 

make a personal reflection or offer a description from a particular point of view.According to 

Wyrick (2012, p. 193), “Exposition refers to prose whose primary purpose is giving 

information. Some familiar examples of expository writing include encyclopaedias, 

dictionaries, news magazines, and textbooks”. In other words, it aims at increasing readers’ 

knowledge, helping them for a better understanding of a process or procedure, and providing 

them with an enhanced comprehension of a concept. 

1.2.5.3. Argumentative 

           The argumentative essay is classified as the most common form of writing. It is also 

called a persuasive essay. The writer utilizes logic and reason to show that one idea is more 

logical than another one. It tries to persuade the reader to adopt a certain point of view or to 

take a particular action.Cioffi (2005)states: an argument “refers to a kind of discourse, an 

organized verbal attempt to persuade an audience through the use of logic and reason” (p. 6). 

According to this definition, the purpose of this type of writing is to affect the reader’s view 

with the argument of the writer in a way that will make them change their reason about 

something, change their attitude towards an issue. 
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1.2.5.4. Narrative Writing 

Narration is our concern in the study. Also called storytelling; it is to write about 

events, which happen respectively. “Narration is story writing, when you write a narrative 

paragraph, you write about events in the order that they happen” Oshima (2007, p. 23)  

1.2.6. Definition of Narration 

Narration, in general terms, can be communicated through different tools, and it is 

found in all forms of human activity, for example, art and entertainment including speech, 

music, literature, theatre, film, television, and video. The term narrative is a sequence of 

events so arranged as to take the reader from a beginning to an end while giving a vivid 

picture. A recent study conducted by Dietsch (2003)argues that: 

 narration is used not only in fiction writing but also to relay news of a neighbourhood 

or news of the nation ,to share research data, to write reports and other documents 

.Histories, biographies, journals, college papers, magazines, and even advertisements 

include a narrative. Narrative is a powerful tool  that can captivate an audience 

_stirring the imagination, eliciting empathy, and lending weight to opinion (p. 123) 

     From this quote, we can elicit that narration is not about imaginary events, but it is 

also about real information and facts that could be shared between human beings.  

1.2.7. The Purpose of Narrative Writing 

             Narration, as any type of writing, has a purpose which appears through the writer’s 

words. “Obviously, narration can entertain because a good story can amuse readers and help 

them forget about themselves for a time.”(Clouse, 2003, p. 160). Moreover, this was 

supported by Anderson and Anderson (1977), who stated that narration has a particular 

purpose, which is to present something about the world that entertains or informs the 
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audience, it makes them feel themselves included in the tale while they are reading. Narration 

is also used as an important strategy to inform and persuade the audience about the story; it 

helps the narrator and the audience to understand, to hear with new ear, to see with new eyes, 

and to grasp meaning with new heart and mind. That is to say, sharing experiences raises the 

readers’ awareness about the analysis of any experiences. 

1.2.8. Elements of Narrative Writing 

There are five essential elements that shape a narrative writing: narrator, setting, 

characters, theme and mood. The following paragraph tackles these elements in details.  

1.2.8.1. Narrator 

There will be a voice telling a story to a reader in a narrative. Sometimes the voice is 

clear and it is possible to detect the personality. At other times, it is more difficult to detect 

who the person is; who tells us the story. According to Wiehardt (2019), there are three types 

of narrators: 

a- Narrator: is one among the characters of the story, who is present in the story, telling 

about his experience and saying the truth. He signs his presence by the use of personal 

pronouns such as “I” and “me”. 

b- Third-person omniscient: is one kind of narrator who signs his absence through the use 

of pronouns such as ‘she’ and ‘he’ instead of ‘I’ to tell us about all the character of the 

story. Here, the narrator is not a part of the story but he knows all the thoughts and 

feelings. 

   c- third-personal limited omniscient: is another type of narrator who is not a part of the 

story too, but he stick closely to one character only and remained to the third person pronoun.  
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1.2.8.2. Setting 

           Narratives happen in a specific time and place.” The setting is where the narrative 

takes place” Trischitta (2000, p. 12). These details about time and place are usually given at 

the beginning of the story. Sometimes the setting is kept vague or poorly defined for a reason. 

Sometimes it is very specific with dates and real city names.  

1.2.8.3. Characters 

The characters are considered as the most important part of the story. They react to the 

events in which they are involved. For Janovsky (2007) Characters can be defined as any 

person, animal, or figure represented in a literary work .There are two types of characters 

which are classified according to their appearance in the story and according to their 

importance in the development of the story. They are known as major and secondary 

characters. The major characters are the most effective character in the story since the whole 

events turn around them (ibid) They have the greatest effect on the plot or the most affected 

by the event of the story(protagonist and antagonist . However, the minor or secondary 

characters are less effective since they are used to support the development and the raising 

events of the story.   

1.2.8.4. Plot  

All the events occur in the story from the beginning to the end. According to E. M. 

Forster (1997), the narrative events arranged in their time sequences, whereas a plot organizes 

the events according to a sense of causality.  

1.2.8.5. Theme and Mood 

The theme is the general idea of the story; it is generally implicitly stated as a moral or 

a message, which the writers want the readers to receive as the feeling after the story finished. 
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According to McCord (1996) defines theme as a dominant thought, a unifying vision, and 

moral. It is the central idea behind the story. However, the mood deals with the feeling or 

atmosphere that the writer creates for the story. It could be happy, hopeful, suspenseful, and 

scary. Gumbrecht (2012)”Mood stands for the inner feeling so private it cannot be precisely 

circumscribed” (pp. 3-4) 

1.2.9. Schematic Structure of Narrative 

In constructing a narrative text, narrative writers should follow certain steps which 

may help both the writer as well as the reader. For writers, the structure of narrative may help 

them in the organization of their writing in order to develop well-organized pieces of writing. 

For readers, it may help them to understand the reading text in the way the writer is expected 

to. According to Anderson, M. and Anderson, K. (1997), the generic structure of narrative 

text includes three steps, which are orientation, complication, and resolution.  

1.2.9.1. Orientation 

It is known as exposition. This part of the story is considered as an introduction for a 

narrative text. In this step, the narrator tells the reader who is the hero of the story, where it is 

happening, and when it is happening. In other words, this part in the story introduces the 

setting, characters, and opening situations.  

1.2.9.2. Complication 

This is also known as climax or conflict; it is the most important part of the story. here 

the narrator is going to tell his readers about something that will begin a chain of events. 

Everything that happens is affected by the moment or event in the climax. Even the characters 

are affected since this is the moment where they are going to present their roles in that story. 
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1.2.9.3. Resolution 

           In this part of the story, the characters solve the dilemma, which occurs in the climax. 

The narrator includes what is known as coda in which he is going to deliver his message or 

his moral to his readers. 

1.2.10. Language Features of Narration 

          According to Anderson (1997), languages features of narration are divided into four 

components. First, proper nouns are usually used for identifying who/what is involved in the 

story or the text. Second, descriptive words are one of the tools that differentiate narrative 

texts from other types of texts, giving answers to who, what, when, where and how. Third, the 

past tense is the most appropriate tense to tell or retell an event or a story. Fourth, 

chronological order is needed in narration, so the writer must use words that show the 

sequence and the order of the events. 

1.2.11. Intrapersonal Intelligence and Writing 

As far as intrapersonal intelligence is concerned, people with that intelligence are very 

skilful at understanding themselves. In addition, they are introspective and use their 

knowledge to solve their problems. Psychologists, writers, philosophers, and poets are among 

those that Gardner views as having high intrapersonal intelligence, and to enhance the writing 

performance inside the classroom, Thomas Armstrong in his book Multiple Intelligence in the 

Classroom, suggests, “Teachers need to match a different disciplines approaches to different 

kind of student. Also, he believed that when teachers deal with this kind of intelligence to 

give the student the opportunity to work on high-interest projects; provide self-esteem 

activities.”(T.Armestrong, 2009. p. 118.).In other words, teachers can help students enhance 

and strengthen their intrapersonal intelligence by having them journal regularly and write 

reflections on the topics covered in class. They can also assign students independent projects 
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and incorporate graphics like a mind map to help them organize their thoughts. Finally, just 

having students imagine themselves as individuals from a different time can help them focus 

inward. 

1.2.12. Linguistic Intelligence and Writing 

  Traditional school activities focus primarily on linguistic and logical-mathematical 

intelligence. Many teachers tend to work with linguistic intelligence while dealing with 

writing skill, due to their potential to use the language, especially in writing. Thomas 

Armstrong in his book Multiple Intelligence Theory inside the Classroom, he suggested some 

activities to teachers to develop linguistic intelligence to their student , adding “Talk with the 

student; provide books for the student that refer to the problem and point to solutions; help the 

student use “self-talk” strategies for gaining control.”(T. Armestrong, 2009, p. 118.). 

Conclusion 

All in all .It is not easy for teachers to deal with all the individual differences inside 

the classroom especially in writing, being the hardest skill to be taught. Nowadays much 

emphasis is on the linguistic intelligence, which led students with no linguistic intelligence to 

fail and being ignored inside the classroom. Subsequently the teaching/learning process 

becomes finical. This study aims at help both teachers and learners in the learning teaching 

process, the former by varying activities and help all the student to succeed and the latter by 

giving them what they need to learn narrative writing at ease. As a result, both types 

(linguistic and intrapersonal intelligence) may help in brightening the future of education and 

facilitating the writing tasks.  
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Introduction 

            While the first chapter has dealt with the theoretical background of the research 

variables, this chapter presents the method and the procedures that were followed and the 

design of the study. It also describes the participants that were involved in this research. 

Another component of the  field work is the examination of the findings and the results of the 

investigation which aims at comparing the effect of two types of intelligence(linguistic and 

intrapersonal) on narrative writing; i.e., whether there is a significant difference between the 

two groups’ written performance or not. Lastly, the chapter offers a list of pedagogical 

implications for future consideration as well as the limitations of the study. 

2.1. Research Design  

         Because the research seeks to identify the relationship and compares between the 

students with the aforementioned intelligences in their narrative writing, a comparative 

correlation study is used to conduct this investigation. For this reason, the sample is divided 

into two groups after identifying their type of intelligence (linguistic, logical, interpersonal..) 

thanks to Walter McKenzie  inventory (1999) and  only  students with high degree of 

linguistic and intrapersonal intelligences were concerned by the study. Besides, gender is 

included by matching as extraneous factors in order to strengthen the study: “One method of 

strengthening the research sample is to select participants by matching (Salkind 

2010)’’.(Alghorbany, 2017, p. 37) .Finally, a rubric of narrative writing is used to measure the 

students’ performance in writing and compare the results. 

2.1.1. Population and sample 
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             The population of the present study is 50 master one (M1) EFL students at the 

English department of Larbi Ben M’hidi University. The reason behind selecting the sample 

(18) is their full awareness of the language and all its aspects, and their familiarity  with the 

narrative writing; in addition, master one students were interested in answering my inventory 

and writing the paragraphs despite  the circumstances that we are going through these days. 

The students have been selected and divided into two groups. The five male students form 

about 27.8% of the sample, and the 13 female students form about 72.2% of the sample. 

Table 03. The Study Sample  

 

Linguistic Intelligence Intrapersonal Intelligence 

Number Percentage Number  Percentage 

Male 3 33.3% 2 22.2% 

Female 6 66.7% 7 77.8% 

Total 9 100% 9 100% 
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Figure 04. The Study Sample 

2.1.2. The Procedures  

               First, McKenzie inventory was submitted to the students to identify the dominant 

intelligence that they possess. Second, students were matched with their gender. After that,the 

students were divided into two groups. The first represents the students with high degree of 

linguistic intelligence, and the other one comprises those with Intrapersonal intelligence. Each 

group consists of nine students (6 females plus 3 males for linguistic intelligence, and 7 

females; 2 males for intrapersonal intelligence). Once the groups were formed, the students 

were asked to write a narrative paragraph. The writing performance was measured through a 

writing rubric. 

 2.1.2.1. The Multiple Intelligence Inventory 

           The MI-i used in this study was developed by Water McKenzie in 1999; it is a self-

report inventory which consists of nine sections; each section represents a type of intelligence 

and includes ten short statements for ten scores, then the students tick the statement that 

describes them. 
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The inventory includes the nine intelligences of Gardner’s MIT: 

 Section 1 :  it represents naturalist intelligence. 

 Section 2 : it  represents  musical intelligence. 

 Section 3 : it represents logical intelligence. 

 Section 4 : it represents existential intelligence. 

 Section 5 : it represents interpersonal intelligence. 

 Section 6: it represents kinesthetic intelligence. 

 Section 7 : it represents verbal intelligence. 

 Section 8 : it represents intrapersonal intelligence. 

 Section 9: it represents Visual intelligence. 

       After assembling the sum of the statements that the student tick, the high score 

identifies the dominant type of intelligence; the students were divided into two groups: the 

first group for those with dominant intrapersonal intelligence, and the second group is for 

those with dominant linguistic intelligence. 

        In order to get the percentage of intelligence, this equivalent is used: 

percentage =
n ×  100

10
 

2.1.2.2. The Paragraphs 

  The data (the students’ performance in narrative writing) were collected from both 

groups with two types of intelligences (Intrapersonal and linguistic intelligences) who were 

asked to write a medium length paragraph, telling a past event that happened to them. The 

researcher here refreshes the students’ memory in the two groups about the elements that 

should be included in their paragraphs. After collecting the written paragraphs from both 
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groups, the scores were counted based on of the students’ performance in the narrative 

technique, organization, style and writing conventions. Two sampled paragraphs of both 

groups are inserted in the section of appendices. 

2.1.2.3. Writing Rubric  

     This type of rubric is used to give the students’ scores and grades based on their 

performance in narrative writing. It contains four aspects of good writing, which are: 

- Narrative technique: starting with a good introduction, exemplifying  in details and 

ending with a moral (conclusion). 

- Organization: using correct transitional words correctly, and ordering the events 

chronologically. 

- Style: referring to the relevance to the topic, and precise words with specific ideas. 

- Writing Conventions: the correct use of punctuations, capitalization, Standard 

English and grammar. 

2.2. Results 

      For the purpose of analyzing the data, SPSS software is used besides a narrative rubric 

to measure the performance.  

2.2.1 The Intrapersonal Intelligence Group Results 

  As mentioned before, once the MI i data were collected, then analyzed to identify 

students with high degree of intrapersonal intelligence, a task to retell a past event was given 

to them. The performance was measured through a narrative rubric to give the score and the 

grade of each student. The descriptive statistics of paragraph score results were analyzed by 

the SPSS. The results are summarized in the table below: 

Table 04. The Result of Intrapersonal Intelligence 
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N                                            9 

 Mean                                     35.00 

Std. Deviation                        1.323 

Range                                       4 

Minimum                                 32 

 Maximum                               36 

 

         As we can see in the above table that the students with high intrapersonal intelligence 

have the mean score of M= 35.00 (SD=1.323).The minimum score is 32 and the maximum 

score is 36 with the range of 4. 

2.2.2 The Linguistic Intelligence Group Results  

The researcher here does the same operation with the results of linguistic intelligence 

(identifying students with linguistic intelligence, giving them a task to retell; and measuring 

their performance through the narrative rubric). The results are summarized in the Table 05 

below: 

Table 05. The Result of Linguistic Intelligence 
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N                                            9 

 Mean                                     35.22 

Std. Deviation                        1.394 

Range                                       4  

Minimum                                 33 

 Maximum                                37 

 

             As it is displayed in the table above, the students with high Linguistic intelligence 

have the mean score of M= 35.22(SD=2.062).The minimum score is 33 and the maximum 

score is 37 with the range of 4. 

 

 

2.2.3 Comparison between Intrapersonal and Linguistic Intelligence Mean 

            The table below shows the result of the means of both groups (Linguistic Intelligence 

and Intrapersonal Intelligences). 

Table 06. The Means of Linguistic and Intrapersonal Intelligences 

Intelligence               L                                   I 

  Mean                    35.22                           35.00 
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   According to table 06, the overall mean score of Intrapersonal intelligence (M=35.00) 

and the overall mean score of linguistic Intelligence (M=35.22) are almost the same, which 

confirms that both groups (intrapersonal intelligence group and linguistic intelligence group) 

area long in the same line in mastering the narrative writing.  

 

Figure 05. The Mean of both Intrapersonal and Linguistic Intelligences 

2.2.4 Independent Samples T-Test Results 

     We notice that there is no sizeable difference between the two groups, but we need to 

determine if they are statistically different or not. We also notice that both groups use 

different aspects of narrative writing as good introduction ,correct spelling and punctuation, 

and a good style, but we need to determine if there is a significant difference between the 

means of both groups. With the SPSS, we conducted the Independent Samples T-test, which 

detects both the means of both groups 

Table 07. Score of Independent t-Test 

Group Statistics 

 

intelligence N Mean 

Std. 

Deviation Std. ErrorMean 

Score Intrapersona

l 

9 35,0000 1,32288 ,44096 

34.9

35

35.1

35.2

35.3

intapersonal linguistic
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Group Statistics 

 

intelligence N Mean 

Std. 

Deviation Std. ErrorMean 

Score Intrapersona

l 

9 35,0000 1,32288 ,44096 

linguistic 9 35,2222 1,39443 ,46481 
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Figure 06. Independent Sample Test 
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  2.2.4.1. Interpretation of t-Test Results 

In order to interpret the results, the researcher needs to look at the Levene’s Test for 

Equality of Variances after we calculate the mean of both groups and find out that both 

groups have no significant difference in the means. This test determines if the two conditions 

have about the same or different amounts of variability between scores. First, we check the 

smaller columns labeled F and Sig(Figure 06),the value in the Sig column is .533.  A value 

greater than .05 means that the variability in the two conditions is almost the same; this 

indicates that the variability in the two conditions is not significantly different.  Now that we 

have a row to read from, the results of T-test prove that if the Means of the two groups were 

statistically different (significantly different) or if they were relatively the same. The Sig (2-

Tailed) value is .733, which shows that if the two condition Means are statistically different or 

not;(This value is greater than 0.05); so, we conclude that there is no statistically significant 

difference between both groups (Intrapersonal group and linguistic group).Thereafter, both 

groups show a better mastery in producing a narrative paragraph. 

2.3. General Discussion 

      The present study investigates the effect of students’ intrapersonal intelligence as 

compared to linguistic intelligence on their performance in narrative writing, assuming that 

both independent variables (intrapersonal intelligence and linguistic intelligence)have a 

relationship with the dependent variable (narrative writing). Moreover, both groups show a 

better mastery of narration, which confirms that there are other intelligences besides the 

linguistic intelligence (the most used one in the Algerian educational system) which can be 

taught so as to improve the students’ achievement on narrative writing. This section is 

devoted to answering the main research questions 
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 Do students with high intrapersonal intelligence perform in narrative writing as good as 

students with high linguistic intelligence?   

   In the Teaching/Learning process in the EFL community at the Algerian universities 

and institutions, students have different ways and strategies to perform in narrative writing; 

thus, teachers should apply MIT as a guide to cater all the individual differences in classroom. 

However, it is hard to hypothesize that only linguistic or intrapersonal intelligences affect the 

performance of writing. This hypothesis needs a reasonable and statistical evidence. For this 

reason, we chose the comparative correlation study to compare the narrative performance of 

each group and see whether there is a relation between these types of intelligences and the 

narrative writing or not. The result seeks to search for an answer for the main questions of this 

study.   

               Linguistic intelligence was not the only assumed factor in the mastery of narrative 

writing, hence any possible independent factor should be taken into the consideration. For this 

purpose, we tried to investigate the performance of students with high degree of Intrapersonal 

intelligence as compared to those with high linguistic intelligence. 

       The results presented in this chapter confirm via descriptive statistics and the 

independent samples t-test (referential statistics), our hypothesis (H1) of students who have 

dominant intrapersonal intelligence would demonstrate a mastery in narration as good as 

those with high degree of linguistic intelligence would.  

 Does MIT affect the students’ performance? 

         The results of the current study evince that the MIT factors could help both teachers and 

students in improving the future of education, so our hypotheses of MIT affects the student 

achievements in narrative writing is confirmed (H1). Armstrong (2009,p. 21) states that:  

“The theory of multiple intelligences is an especially good model for looking at teaching 
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strengths as well as for examining areas needing improvement”. For this reason, the following 

points discuss some recommendations concerning MIT. 

2.4 Pedagogical Implications 

               Every teacher’s dream is to create new ways to meet all the students’ needs, which 

are to be proficient users of the foreign language they are learning. For this reason, this study 

traces back previous psychological factors, which are linguistic and Intrapersonal 

intelligences and to give a clear explanation of different ways used in narration. We suggest 

the following implications based on the review of the literature and the discussion of the 

results and the findings collected through the fieldwork. 

2.4.1 For Language Teachers  

 Teachers should cope with all his students’ interest in order to motivate them to learn. 

This includes promoting learning and supplementing activities, coordinating and 

collaborating with support staff, using a variety of teaching approaches, and adapting 

instruction to include all students. 

 Teachers are best known of their students, so they should identify their type of 

intelligence then choose the activities and lessons that go with their learning style. 

  Teachers should increase their creativity and make a shift from teacher-centered 

approach to learner-centered approach to avoid the boredom of being silent for the 

whole lesson.   

 Teachers should teach MIT to the students. Raising students’ awareness of their 

multiple intelligences is teaching them the highest values of metacognition and 

metalinguistics. 

 Teachers should give much more attention to teaching narrative writing to see how 

their student expresses themselves and their achievement in writing. 
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2.4.2 For Language Students 

 Students must be aware of their type of intelligence. Accordingly, they will be able to 

recognize their point of strength and weakness. 

 Students should maximize their profile by adopting the necessary strategies of 

different type of intelligence, in order to facilitate learning narrative writing andto 

come out with a fruitful outcome. 

 Students should give more attention in learning narration. Since writing is a productive 

skill, learning to write and expressing themselves leads to know the current level of 

each learner.  

 Students must find out the ways that motivate them during the learning process, in 

order to bring down all the obstacles that they face during learning how to write. 

2.4.3. For Institutions and Curriculum Developers 

 The Algerian educational system should apply MIT in the program, by creating new 

curriculums and instructional approaches to increase students’ intelligence strength. 

 The educational system should introduce MIT to faculty, teachers and students. 

2.5. Limitation of the Study 

This study has many limitations that are listed below: 

 As we all know, the hard situation that we are going through caused by COVID-19 

virus affected to large extent our research. In fact, we faced many problems when 

collecting the data and assembling the sample of the study, which is not  considered 

reliable to some extent due to the small sampled data. Hence, the study findings 

cannot be generalized and remain exclusive only for this setting (Master one (M1) 

EFL students of Larbi Ben M’hidi University). 
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 Some students unfortunately were not very cooperative. We wanted to work with 

essays (the part of introduction, body and conclusion are clearly stated ). However, the 

students took much time to respond because they refused to write an essay, so the 

work was limited to paragraphs writing only. 

 The data collected via MI i was based on the self-report of the students. Developing a 

profile of a person’s multiple intelligences is not an easy task; no test can accurately 

determine the exact person’s intelligences.Consequently, their answers could affect the 

result of the research. 

 Even though the research reveals that both Intrapersonal intelligence and Linguistic 

intelligence groups (independent variables) show a good mastery in narrative writing 

(dependent variable), we cannot be sure that other intelligences could be suitable in 

learning the narrative writing. 

 The theory of MIT faced much criticism that teachers should be knowledgeable and 

extremely aware when designing new materials to cope each individual needs and the 

aspect of the theory before giving suggestions to use it as a strategy for students’ 

education or it may lead to a teachers’ failure. 

  We could not see if there was a significant difference between gender since we did 

not have an equal number of males and females. 

Conclusion 

              The present study applies a correlation comparative study for the purpose of 

comparing the outcome of two groups: the first group labeled Intrapersonal intelligence group 

and the second one is the linguistic intelligence group. This possible relation between the 

independent variable (intelligences) and the dependent variable (narrative writing) of master 

one student was investigated. Both groups were selected based on their preexisting variables. 

The result of this study reveals that the group with high degree of intrapersonal intelligence 
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did well as compared to those with high degree of linguistic Intelligence, and that there is no 

statistically significant difference in their outcomes, which confirms that there is a 

relationship between the independent variables and the dependent variable. Therefore, our 

research hypothesis is confirmed validating our assumption that there isno significant 

difference between students with Intrapersonal and linguistic intelligences in narrative 

writing. In the light of the present study’s findings, more importance should be given to MIT 

in the teaching/learning process. 

General Conclusion 

            The major obstacles that teachers face in the teaching process is identifying the 

students’ problems in producing a narrative paragraph; in this study we tried to shed light on 

the most effective factors that could brighten the future of education and facilitate the 

teaching/ learning process. Therefore, we hypotheses that students with high degree of 

intrapersonal and linguistic intelligence would demonstrate a good mastery in narrative 

writing; Besides MIT could affect the writing production via using strategies of both types of 

intelligence. The findings of this research show that teaching with the strategies of 

intrapersonal intelligence could be useful as good as with the linguistic type, to deal with 

narrative writing. This means that the theory of multiple intelligence theory should be applied 

in EFL classroom, in order to improve the students’ performance in narration. 

 The study consists two chapters; the first chapter of the present study tackled the 

concept of intelligence, MIT and the application of this theory in EFL classroom with its 

importance. The second chapter (practical part) associated with sample, procedures and the 

results that confirmed the hypothesis. This study gives some recommendations of the useful 

factors that help in learning how to write well through fruitful strategies and skills. For further 
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research of the importance of applying MIT in the educational system, it needs further 

investigations of the other factors of intelligences that could be useful in other domains. 
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APPENDICES 

Appendix A: The Multiple Intelligence Inventory 

Name: 

Gender:  

PartI 

Complete each section by placing a tick to the statement that describes you  

Section 1 

_____  I enjoy categorizing things by common traits 

_____  Ecological issues are important to me 

_____  Classification helps me make sense of new data 

_____  I enjoy working in a gard00000en 
_____  I believe preserving our National Parks is important 

_____  Putting things in hierarchies makes sense to me 

_____  Animals are important in my life 
_____  My home has a recycling system in place 

_____  I enjoy studying biology, botany and/or zoology 

_____  I pick up on subtle differences in meaning 
  

_____  TOTAL for Section 1 
  
 

Section 2 

  
_____  I easily pick up on patterns 

_____  I focus in on noise and sounds 

_____  Moving to a beat is easy for me 
_____  I enjoy making music 

_____  I respond to the cadence of poetry 

_____  I remember things by putting them in a rhyme 
_____  Concentration is difficult for me if there is background noise 

_____  Listening to sounds in nature can be very relaxing 

_____  Musicals are more engaging to me than dramatic plays 
_____  Remembering song lyrics is easy for me 

  
_____  TOTAL for Section 2 
 
 

Section 3 
  

_____  I am known for being neat and orderly 

_____  Step-by-step directions are a big help 
_____  Problem solving comes easily to me 

_____  I get easily frustrated with disorganized people 

_____  I can complete calculations quickly in my head 

_____  Logic puzzles are fun 



 
 

 
 

 

_____  I can't begin an assignment until I have all my "ducks in a row" 
_____  Structure is a good thing 

_____  I enjoy troubleshooting something that isn't working properly 

_____  Things have to make sense to me or I am dissatisfied 
  
_____  TOTAL for Section 3 

 
  

Section 4   

  
_____  It is important to see my role in the “big picture” of things 

_____  I enjoy discussing questions about life 
_____  Religion is important to me 

_____  I enjoy viewing art work 

_____  Relaxation and meditation exercises are rewarding to me 

_____  I like traveling to visit inspiring places 
_____  I enjoy reading philosophers 

_____  Learning new things is easier when I see their real world application 

_____  I wonder if there are other forms of intelligent life in the universe 
_____  It is important for me to feel connected to people, ideas and beliefs 

  

_____ TOTAL for Section 4 
  
 
  

Section 5 

  

_____  I learn best interacting with others 

_____  I enjoy informal chat and serious discussion 
_____  The more the merrier 

_____  I often serve as a leader among peers and colleagues 

_____  I value relationships more than ideas or accomplishments 
_____  Study groups are very productive for me 

_____  I am a “team player” 

_____  Friends are important to me 
_____  I belong to more than three clubs or organizations 

_____  I dislike working alone 

  

_____ TOTAL for Section 5 
  

 

Section 6 
  

_____  I learn by doing 

_____  I enjoy making things with my hands 
_____  Sports are a part of my life 

_____  I use gestures and non-verbal cues when I communicate 

_____  Demonstrating is better than explaining 

_____  I love to dance 
_____  I like working with tools 

_____  Inactivity can make me more tired than being very busy 

_____  Hands-on activities are fun 
_____  I live an active lifestyle 

  



 
 

 
 

_____ TOTAL for Section 6 

Section 7 

   

_____  Foreign languages interest me 

_____  I enjoy reading books, magazines and web sites 

_____  I keep a journal 

_____  Word puzzles like crosswords or jumbles are enjoyable 

_____  Taking notes helps me remember and understand 

_____  I faithfully contact friends through letters and/or e-mail 

_____  It is easy for me to explain my ideas to others 

_____  I write for pleasure 

_____  Puns, anagrams and spoonerisms are fun 

_____  I enjoy public speaking and participating in debates 

  

_____ TOTAL for Section7 

  

 
Section 8 

  

_____  My attitude effects how I learn 
_____  I like to be involved in causes that help others 

_____  I am keenly aware of my moral beliefs 

_____  I learn best when I have an emotional attachment to the subject 

_____  Fairness is important to me 
_____  Social justice issues interest me 

_____  Working alone can be just as productive as working in a group 

_____  I need to know why I should do something before I agree to do it 
_____  When I believe in something I give more effort towards it 

_____  I am willing to protest or sign a petition to right a wrong 

  
_____ TOTAL for Section 8 
  
 

 

Section 9 

  

_____  Rearranging a room and redecorating are fun for me 
_____  I enjoy creating my own works of art 

_____  I remember better using graphic organizers 

_____  I enjoy all kinds of entertainment media 
_____  Charts, graphs and tables help me interpret data 

_____  A music video can make me more interested in a song 

_____  I can recall things as mental pictures 
_____  I am good at reading maps and blueprints 

_____  Three dimensional puzzles are fun 

_____  I can visualize ideas in my mind 

  
_____ TOTAL for Section  

Part II 

  

Now carry forward your total from each section and multiply by 10 below: 

  

 



 
 

 
 

 

Section Total Forward Multiply Score 

1   X10   

2   X10   

3   X10   

4   X10   

5   X10   

6   X10   

7   X10   

8   X10   

9   X10   
  

 

Part III 

  
Now plot your scores on the bar graph provided: 
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   Appendix B : The Students’ Intrapersonal and Linguistic Intelligence Dominance 

 

Intrapersonal intelligence 

dominance  

Linguistic intelligence 

dominance  

1 60% 1 50% 

2 80% 2 80% 

3 60% 3 50% 

4 70% 4 90% 

5 90% 5 70% 

6 100% 6 70% 

7 60% 7 60% 

8 70% 8 80% 

9 90% 9 80% 

 

Appendix C: A Sampled Paragraph Written by a Student from the Intrapersonal group  

They say: ‘It takes a village to raise a child, and takes a child with autism to raise the 

consciousness of the village.’ It all started when our neighbours had their child diagnosed 

with autism spectrum. Our neiboughrs are those kinds of friendly and sociable neighbours 

who keep in touch with their surroundings. Their children feel so at ease when they are in our 

house. They eat, they sleep, and they watch television they even play with my dog. But Ali, 

their little son, is by all means different from his siblings and children of his age. He does not 

get out of the building for he does not like socializing, that much I knew, until the day I found 

him in my room. I could not be any later according to the damages. I did not know that Ali 

likes the opened doors. I would not lie about it, I yelled at the poor little child. He did not 

verbally react but his body signs revealed his anxiety. I did not know what to do. I tried to hug 

him but he showed resistance. I tried to establish a healthy conversation with him, I got no 

response. I called his mother; mothers are doctors without MBBS degree. When she came, I 

worked to know more about Ali’s case. Ali is family. In fact, every child is family. She sat 



 
 

 
 

down, asked for water, I think she was trying to gain time organize her thoughts or most likely 

to apologize for the mess. She seemed to hold heavy burdens on her feminine shoulders. All I 

could do for her is hiding the damage. I did not want her to be ashamed of her child. I took the 

initiative to ask her about her journey with Ali, the special case hoping to take her out of 

pressure. She told me that she cried all the way home. She cried for 2 days, hoping and 

praying that she would be able to provide this child everything he needed. Her research 

recommended 40 hours of applied behavior analysis therapy, which insurance would not 

cover. She also found thousands of pages of different treatment approaches, all of which 

claimed to be effective in treating autism. Since the beginning, he struggled immensely. The 

first thing they noticed was that he seemed very restless. He was always unsettled. He had a 

lack of recognition in his eye. He did not eat. He did not sleep. As each day passed, they 

recognized more ‘red flag’ characteristics of autism with repetitive behaviors, speech delays 

and more. While typical children are scheduling play dates and extracurricular activities, her 

child’s life is about therapies, day after day, year after year, usually 7 days a week. People on 

the outside cannot grasp the necessary skills that my child requires help with. She wiped her 

shedding tears wrapping up her speech saying: ‘my incredibly special child has been a true 

gift’. Of course, the kind of parent he deserves. She is as much a gift to him as he is to her. 

Her sparkly eyes were revealing her ultimate hope that one day soon her child will live in a 

world where he will be accepted and appreciated, despite his differences. Her look at him was 

communicating her inner voice: As long as I am here, I will try to surround him with people 

who love and accept him as he navigates this world, because autism never takes a day off. 

That day I learned that, at the end of the day, we do not dream our lives; we live them. 

Appendix D: A Sampled Paragraph Written by a Student from the Linguistic Group 

In 2003, it was my first year at school, its name was  MALIK BIN NABI , I used to 

tell my mother : mother please fix my hair and dress me well I want to be gorgeous and good 



 
 

 
 

looking to have a good impression for my first day. I used to go to school with my two 

cousins who I born with. Before going to school I was so excited to explore this  new world, 

which is full of adventures by reason of being alone without parents or any caregivers,  I used 

to go to bed early to wake up early next day, by contrast  what happened a few days later it 

made me hate school and everything are related to it. I can remember very well my teacher 

who supposed to be a model. Conversely, she was extremely crazy if not a psychopath, with a 

very old dress which I clearly remember its details and a messy hairstyle. Me and other 

classmates used to listen to her screams more than lessons, what confirm this allegation was 

the day when I got many slaps at my face due to  I wrote the number three in a different form 

rather than what she wanted, despite the form of the number which i used is familiar to 

everyone; just imagine yourself getting hurt for no reason  and you  cannot even defend, after 

that a bad event, I was truly shocked accordingly, I left my school bag at our classroom for  a 

whole month and I decided that I won’t go back to school, so my mother took me to a 

psychiatrist to overcome my obstacles .a month later, the bad teacher left the school as well, it 

was the greatest news for me because the door was opened to back school again. However, I 

had contradictious feelings to re-experience the same event, and I made a promise to myself 

to be a good teacher with the God willing .To the reader of this short story just believe 

yourself and remember if you give a good thing to the world ,then over time your karma will 

be good , and you will receive good. 

 

 

 

 

 

 

 



 
 

 
 

Appendix E:Criteriafor Evaluation of Intrapersonal Group 

Criteria for  Evaluation 4 3 2 1 

                                                                              1. Narrative Technique 

Introduction engages the reader 

immediately. 

 

X 

 

 

 

 

 

 

Details in introduction set the scene. 

 

 

 

 

X 

 

 

 

 

First-person point of view is consistent 

throughout the narrative. 

 

 

 

X 

 

 

 

 

Conclusion states why the experience is 

meaningful. 

X    

2. Organization 

Events are chronological order  X 

 

 

 

 

 

 

 

Transitional words connect the events, 

strengthening coherence  

 

 

 

 

X 

 

 

 

 

 

 

 

3.Style 

Details elaborate on the event, making 

people, place, and events seem  real 

 

X 

 

 

 

 

 

 

Precise words communicate specific ideas 

or create images in the reader’s mind. 

 

 

 

X 

 

 

 

 

 

 

 

 

3.Writing Conventions 

Standard English spelling, punctuation, 

capitalization are used appropriately  

 

X 

 

 

 

 

 

 

Standard English grammar and sentences 

structure are used appropriately  

X 

 

 

 

 

 

 

 

Score:  36                                              Grade:  



 
 

 
 

Appendix F: Criteria for Evaluation of Linguistic Intelligence Group 

Criteria for  Evaluation 4 3 2 1 

1. Narrative Technique 

Introduction engages the reader 

immediately. 

X 

 

 

 

 

 

 

 

Details in introduction set the scene. X 

 

 

 

 

 

 

 

First-person point of view is consistent 

throughout the narrative. 

 

 

 

X 

 

 

 

 

Conclusion states why the experience is 

meaningful. 

X    

2. Organization 

Events are chronological order   

X 

 

 

 

 

 

 

Transitional words connect the events, 

strengthening coherence  

 

 

 

 

 

X 

 

 

 

 

 

 

3.Style 

Details elaborate on the event, making 

people, place, and events seem  real 

 

 

 

X 

 

 

 

 

Precise words communicate specific ideas 

or create images in the reader’s mind. 

 

X 

 

 

 

 

 

 

 

 

 

 

3.Writing Conventions 

Standard English spelling, punctuation, 

capitalization are used appropriately  

 

X 

 

 

 

 

 

 

Standard English grammar and sentences 

structure are used appropriately  

 

X 

 

 

 

 

 

 



 
 

 
 

Score:     37                                                                                Grade: A 

 

Appendix G: The Students’ Scores and grade of Intrapersonal and linguistic 

Intelligences)in writing  

INTRAPERSONAL GROUP LINGUISTIC GROUP 

Students  Scores out of 40 Grade  Students Scores out of 

40 
Grade  

1 36 A 1 35 B 

2 34 B 2 37 A 

3 35 B 3 36 A 

4 33 B 4 34 B 

5 35 B 5 33 B 

6 34 B 6 36 A 

7 36 A 7 35 B 

8 36 A 8 37 A 

9 36 A 9 34 B 

 

Appendix H: Writing Rubric 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

(CONTINUED) 

1-N A R R A T I V E    T E C H N I Q U E S 

Introduction engages 

the reader 

immediately. 

Introduction 

engages the 

reader with a 

clever beginning. 

Introduction only 

partially develops 

clever beginning. 

Introduction is 

dull but relevant 

to narrative. 

Introduction isdull 

Details in introduction 

set the scene. 

Specific details in 

the introduction 

set the scene, 

creating a vivid 

picture of when 

and where the 

experience 

happened. 

Details in 

introduction set 

the scene but are 

somewhat general 

Introduction 

partially sets the 

scene, telling 

only where or 

when the 

experience 

happened. 

Introduction does not set 

the scene. 

First-person point of 

view is consistent 

throughout the 

narrative. 

First-person point 

of view is clear 

and consistent 

throughout the 

narrative 

First-person point 

of view is 

consistent in most 

parts of the 

narrative, with 

only minor 

inconsistencies. 

A few noticeable 

shifts from first-

person point of 

view occur. 

Point of view is not clear, 

or it frequently shifts, 

confusing the reader. 

Conclusion states why 

the experience is 

meaningful. 

Conclusion 

clearly states why 

the experience is 

meaningful, 

including how it 

changed the 

writer or what it 

taught the writer. 

Conclusion states 

why the 

experience is 

meaningful, but 

the connection 

between the 

experience and 

the stated reason 

is somewhat 

general. 

Conclusion 

mentions why 

the experience is 

meaningful, but 

the connection to 

the events is not 

clear to the 

reader. 

Conclusion does not 

mention why the 

experience is meaningful. 

                                                       2- O R G A N I Z A T I O N 

Events are in 

chronological order. 

All events are 

clearly in 

chronological 

order. 

Most events are in 

chronological 

order 

Some events are 

in chronologic 

order. 

Events are not in 

chronological order. 

Transitional words 

connect the events, 

strengthening 

coherence. 

Well-chosen 

transitional words 

connect the 

events, 

strengthening 

coherence 

throughout the 

narrative 

Transitional 

words often 

connect the 

events, 

strengthening 

coherence in most 

parts of the 

narrative. 

Transitional 

words seldom 

connect the 

events, or some 

transitions are 

inappropriate. 

Transitional words are not 

used. 



 
 

 
 

 

                                                                  3- S T Y L E 

Details elaborate on 

the event(s), making 

people, places, and 

events seem real. 

Relevant details, 

including sensory 

details & 

dialogue, 

elaborate, making 

people, places, & 

events seem real. 

Details, including 

sensory details & 

dialogue, elaborate 

upon most events, 

usually making 

people, places, and 

events seem real. 

Details elaborate 

upon few events, 

only occasionally 

making people, 

places, or events 

seem real. 

Details are omitted. 

Precise words 

(DICTION) 

communicate specific 

ideas or create images 

in the reader’s mind. 

Precise words 

throughout 

communicate 

specific ideas or 

create images in 

the reader’s mind. 

Precise words in 

most of the 

narrative 

communicate 

specific ideas or 

create images in 

the reader’s mind, 

but some vague 

words are used. 

Precise words are 

used only 

occasionally; 

vague words 

prevent the 

reader from 

picturing most 

events. 

Vague words throughout 

the narrative make it 

difficult for the reader to 

picture any event. 

                                               4-  W R I T I N G   C O N V E N T I O N S 

Standard English 

spelling, punctuation, 

and capitalization are 

used appropriately for 

this grade level. 

Standard English 

spelling, 

punctuation, and 

capitalization are 

used appropriately 

for this grade level 

throughout the 

narrative. 

Standard English 

spelling, 

punctuation, and 

capitalization are 

used appropriately 

for this grade level, 

with few problems. 

Inconsistent use 

of standard 

English spelling, 

punctuation, and 

capitalization 

appropriate for 

this grade level 

inhibits the 

reader. 

Use of standard English 

spelling, punctuation, and 

capitalization appropriate 

for this grade is minimal 

and confuses the reader. 

Standard English 

grammar and 

sentence structure are 

used appropriately for 

this grade level. 

Standard English 

grammar and 

sentence structure 

are used 

appropriately for 

this grade level 

and are consistent 

throughout the 

narrative. 

Standard English 

grammar and 

sentence structure 

are used 

appropriately for 

this grade level, 

with few errors. 

Inconsistent use 

of standard 

English grammar 

and sentence 

structure 

appropriate for 

this grade level 

inhibits the 

reader. 

Minimal use of standard 

English grammar and 

sentence structure 

appropriate for this grade 

level confuses the reader. 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Scoring: 

 36-40 points = A 

 32-35 points = B 

28-31 points = C 

 27 points or below = F 

1 : Inadequate Score   

2 : Developing Score 

3 : Proficient Score 

4 : Advanced Score 



 
 

 
 

                                                                 Résumé 

L’écriture se considère comme l’une des plus grands défis au niveau des langues étrangères et 

pour les apprenants du EFL/ESL. Elle exige beaucoup de pratiques et d’efforts pour avoir une 

juste production écrite ; a cause des complexités de cette compétence plusieurs professeurs et 

apprenants faces des problèmes de procédure soit d’enseigner ou d’apprendre Tandis que le 

formateur exige d’assurer la précise méthode d’éducation pour faire adapter a tout les 

différentiations individuels dans la classe ; le message doit être adopté par les meilleurs 

stratégies et façons d’éducations par chaque enseignant. Dans cette recherche le but c’est de 

connaitre les points de faiblesse et de forts de chaque apprenants on basant sur la méthode de 

la théorie su multiple intelligence ; et l’objectif essentiel de cette recherche est de trouver si il 

y’a des différentiations dans la production écrite par utiliser et connaitre leurs intelligences 

personnels et linguistiques et pour mettre l’accent sur l’importance de la théorie de 

«GARDER » ; on a collecter 18 étudiants de EFL en Master 1 (M1) dans la départements 

d’Anglais à l’université l’ARBI BEN M’HIDI OUM EL BOUAGY ; les participants ont été 

catégorisés on deux groupes par rapport à leur intelligence comparative ; et pour confirmer si 

les deux groupes ont donner une brève productions écrites on basant sur les résultats de la 

multiple intelligence avec leurs productions écrites aussi l’utilisations de certains essais pour 

une meilleures crédibilités pour les résultats des statistiques ; et pour les deux catégories les 

résultats ont permis de connaitre qu’il n’y’a pas de grandes différentiations ; aussi ils ont 

intégrés certain recommandations pour la théorie de la multiple intelligence avec des 

contraintes trouver dans ce travail . 

Mots clés : théorie multiple intelligence ; production écrites, intelligence personnel 

intelligence linguistique. 

 

 



 
 

 
 

 ملخص   

 

تحتاج  العديد من المجهودات  ألنها  طالب اللغات األجنبية تعتبر الكتابة من أصعب المهارات تحديا التي يواجهها

يعود و التطبيقات  للحصول على تعبير صالح المعلم و الطالب يواجهان العديد من أن هذه المهارة ة صعوب بسب 

م العراقيل حيث إن األول يصعب عليه توفير أساليب التدريس المالئمة لجميع الفروق الفردية الموجودة داخل القس

طريقة تعلمه و ذلك  باالعتماد على  مءتالق و االستراتجيات المثلى التي رالط إيجادفي حين يجب على الثاني 

إلىنظرية الذكاء المتعدد تهدف هذه الدراسة  لكل من كان هناك اختالف في قدرات التعبير السردي  إذاما  إيجاد 

اإلضافة إلى التأكيد على أهمية نظرية غاردنر قمنا المجموعتين من خالل استخدام ذكاءهم الشخصي و اللغوي  ب

بهذه الدراسة طالب أولى ماستر لكلية لغات أجنبية بجامعة العربي بن مهيدي قسمت العينة) ثمانية عشر طالب( 

استخدمت دراسة االرتباط المقارن من اجل التحقق ما إذا الى مجموعتين بناءا على نوع الذكاء الذي يمتلكونه 

ا المجموعتين قدت بالءا حسنا في الكتابة السردية باالستناد على نتائج مقياس الذكاء المتعدد مع جمع كانت كلت

النتائج  أبرزتالنصوص السردية كما تم استعمال اختبار ت إلضافة مصداقية  إحصائية النتائج المتحصل عليها 

وجودال  بأنه بعض التوصيات لنظرية تعدد الذكاء  مع  إدراجكلتا المجموعتين كما تم  أداءلفوروقات كبيرة في  

مل  القيود التي وجدت في هاذ الع  

 الكلمات المفتاحية نظرية تعدد الذكاء  الذكاء الشخصي  الذكاء اللغوي  الكتابة السردية 
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