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Abstract 

Abstract sections are a growing area of study in the field of English for academic purposes 

(EAP). From a discourse-analytic standpoint, researchers increasingly aspire to scrutinize and 

understand these multifunctional texts. It may be unlikely to make a research paper appear 

more valuable than it actually is, however, it is probable to appear worse. Therefore, the 

quality of the original work and the continuation of its reading process tend to be determined 

by the abstract form and content. The argument for investigating master and doctoral 

dissertations’ abstracts is that they have a special position in the establishment of their 

research field of expertise. Comparative genre-based studies of the abstract section belonging 

to Algerian English Foreign Language Learners have, yet, been almost minuscule with barely 

any reference to. The main aims of the present study were to carry out an analysis of the 

abstract sections’ rhetorical organization and communicative purposes progress from master 

to doctoral levels written by Algerian English Foreign Language postgraduates and to 

distinguish their level of awareness and employment of Bitchener’s (2010) abstract writing 

model. The rhetorical move-analysis was carried out on 30 abstracts, which were divided into 

two corpora, belonging to 15 researchers based on Bitchener’s (2010) five-move pattern 

model. Accordingly, the study proceeded by examining each of the abstract samples solely 

then comparing them to one another only at a macroscopic level. The findings of the study 

provided practical and detailed description of the abstracts’ structures of the two corpora. A 

disparity in implementing the rhetorical moves, sub-moves and move order of abstract writing 

was marked aside with an advancement in using Bitchener’s (2010) model from master theses 

abstracts to doctoral theses abstracts. Finally, based on the outcomes of the investigation, 

implications that might urge material designers to develop adequate materials for academic 

genre writings, thus, assist learners for an effective participation in international academic 

discourse communities are brought about. 
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General Introduction 

 

1. Background to the Study 

One of the main duties of scientists and researchers over the globe is to submit and share 

their works and findings in international academic dialogues in their field of expertise. In that 

respect, a high percentage of this international interaction relies on written communication 

and uses English as the language of academia due to its major role in the world of scholarship 

and research. Some researchers, who use English as a foreign language, desire to make a 

fingerprint in their fields at an international level, but they might face some linguistic barriers. 

Research writing is built up to convey and communicate knowledge and ideas. Furthermore, 

abstracts are presently thought to have a vital importance in academic research writing, 

because readers decide to read a research paper based on its abstract section. The latter is 

considered to be a brief overview of the whole paper. 

According to Lorés (2004, p 281), one of the reasons for focusing specifically on abstracts 

is that while writing papers in English may seem to be challenging for non-native speakers in 

consequence of their length, abstracts present many challenges since they are the “opening 

gate” to the paper. On this issue, and since Swales’ pioneering work on genre analysis in 

1981, abstracts are studied as a genre because they are considered to have a communicative 

purpose. This type of analysis proves to be helpful by providing “a communication system for 

the use of writers and writing, and readers and critics in reading and interpreting” (Swales, 

1990, p.42). In addition, “by focusing on the abstract as a type of genre, it is hoped that the 

formal structure, communicative purpose and forms of linguistic realization of the abstract 

would be revealed” (Cross, 2006, pp. 435-436). Hence, it is expected that informing the target 

discourse community, Algerian EFL learners in our case, about this genre would contribute to 

improve the understanding of the most important elements of an abstract and its production in 

the international academic community. 

The abstract is a highly concise version of the research paper. It is regarded as the critical 

part of any scientific paper because it summarizes the most significant points in it. For this 

reason, Algerian EFL postgraduates believe the task of developing a successful abstract to be 

a hard engagement. EFL researchers need to encompass the overall characteristics of an 

abstract during the process of writing it in order to meet the functions required in the targeted 

discourse community. 
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2. Statement of the problem 

The abstract is an imperative part of any academic and professional paper. Developing a 

successful one requires, on the one hand, the knowledge of the rhetorical structures, the 

general organizational patterns and the aimed-for communicative purposes composing a 

favorable abstract, and on the other, the ability to follow up these formulas during the actual 

process of writing. If these criteria are not met, the researcher may possibly fall short to meet 

the required text accuracy and its appropriate functioning in the targeted discourse 

community. 

Abstracts are perceived as a genre addressed to a specialized audience with its own formal 

requirement and components. Students, in some cases, may take these specific features for 

granted. Given that, they may not fulfil their goal of marking a touch in their fields at an 

international level. This limitation can be related to the students’ lack of awareness of the 

generic components and formulae of abstracts in research writing and patently to their 

generic-competence inadequacy. 

 

3. Aims of the Study 

Through a comparative genre-based study, this paper intends to analyze abstracts of 

master and doctoral theses written by Algerian EFL postgraduates majoring in the field of 

Didactics. The main aim of this study is to report whether or not Algerian EFL researchers 

have made progress in expressing rhetorical structures and communicative purposes through 

the writings of their abstracts. In order to fulfil such aim, two main objectives were specified 

for the present study:  

1. Identify if Algerian EFL postgraduates are aware of, and exhibit, Bitchener’s (2010) 

abstract writing model. 

2. Trace the progress of the rhetorical structures and communicative purposes in the 

abstracts of the master and doctoral theses of EFL postgraduates. 

 

4. Research Questions 

       This study aims to answer the following research questions: 

1. What are the organizational patterns Algerian EFL postgraduates use in writing their 

master and doctoral dissertations’ abstracts? 

2. Is there any progress in the organizational patterns of abstract writing conducted by 

Algerian EFL postgraduates from master to doctoral status? 
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5. Research Methodology 

5.1. The Corpus 

       The abstract section of master and doctoral dissertation of Algerian EFL postgraduates 

are the target corpus of this work. The main criterion for the selection of the abstracts to be 

analyzed is the availability of both the master and the doctorate theses for the same Algerian 

EFL postgraduates. The corpus of this study comprises 30 abstract sections of master and 

doctoral dissertations.  The dissertations were selected randomly from online websites of the 

libraries of Algerian Universities. The corpus was divided into two sub-corpora, the first 

includes 15 master dissertations and the second comprises 15 doctoral dissertations. 

 

5.2. The Method 

       The present work is a genre-based study that uses both qualitative and quantitative 

methods. It aims to investigate the use of the organizational patterns in developing the abstract 

section in master and doctoral dissertations. Another main purpose of the study is to highlight 

the progress of writing abstracts from master to doctoral status. In order to conduct the 

analysis, Bitchener’s (2010) five-move model for the structure of abstracts is adopted. This 

latter was built upon the Swales’ (1990) CARS model. Before tracing postgraduates’ 

progress, the abstracts selected are analyzed and their moves and sub-moves are identified and 

categorized according to their presence in the abstract section.  

 

6. Significance of the study 

     Genre analysis proves to be helpful by providing “a communication system for the use of 

writers and writing, and readers and critics in reading and interpreting” (Swales, 1990, p.42). 

The current work is a comparative genre-based study that aims to analyze and investigate the 

progression between the master and doctoral Algerian EFL postgraduates’ dissertations. 

Although an abstracts plays an essential role in the dissertation, a negligible attention is given 

to it in the literature of genre analysis. Therefore, the significance of this study lies in: 

1. Displaying the level of mastering the rhetorical moves of writing an abstract by 

Algerian EFL postgraduates. 

2. Granting EFL undergraduates with the generic knowledge for an effective 

communication of information in order to meet the membership requirements of the 

target international discourse community. 

3. Providing a convenient rhetorical structure and organizational patterns in order to 

develop the performance of accurate abstract writing in dissertations. 
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4. Helping academic designers and instructors to evaluate and assist EFL learners 

through the production of adequate materials that facilitate the writing processes of 

academic abstracts. 

 

7. The Structure of the Study 

Subsequent to the general introduction, this research is exhibited and presented in two main 

chapters. The first chapter, namely the theoretical part, is divided into two sections. The first 

one gives an overview of the concepts of discourse, discourse analysis, genre, genre analysis 

and move analysis. The second section grants an overview of the dissertation abstract as a 

genre, its functions and a literature review of genre analysis and abstract writing models. The 

second chapter, namely the practical part, includes an account of the methods used of analysis 

to obtain data, the discussion of the findings followed by the interpretations. At the end, a 

brief summary of the work, conclusion, limitations and suggestions are subsequently reflected 

on. 
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CHAPTER ONE 

Introduction 

This chapter is forwarded with the attempt to shed the light on the concepts of genre and 

genre analysis. In the first section, it prefaces with an adequate discussion of discourse, 

discourse analysis, genre and its characteristics and move analysis. The second section, 

elseways, delivers a delicate overview of the abstract section as an academic genre, the 

functions of a dissertations’ abstract and a literature review of both genre analysis and the 

major studies done on the account of abstract writing processes. 

 

1.1. Discourse and Discourse Analysis: Overview 

1.1.1. Discourse as a Concept 

The term discourse has taken different and broad meanings since it was introduced to 

the study of language. An attempt to clarify this concept is held by Salkie (2001) who stated 

that “a text or a discourse is a stretch of a language that may be longer than a sentence” (p. 4). 

This definition caused some confusion in distinguishing between the concepts of text and 

discourse in some situations. As a result, Nunan (2007) urged the importance of separating 

these two notions. He claimed that “the expression discourse is being used in a number of 

different ways and there happens to be disagreement on its use, but at least we can say that it 

needs to be distinguished from the expression text” (cited in Täuschel, 2004, p. 2). 

Accordingly, Cook (1989) have laid out each of the previous concepts with its convenient 

definition. He considers discourse as “stretches of language perceived to be meaningful, 

unified and purposive” (p. 156). On the other hand, he considers text as “a stretch of language 

interpreted formally, without context” (p. 158). Similarly, discourse was defined by Crystal 

(1992) as “a continuous stretch of (especially spoken) language larger than a sentence, often 

constituting a coherent unit, such as sermon argument, joke or narrative” (p. 25). He 

differentiates between discourse and text stating that the latter is “a piece of naturally 

occurring spoken, written, or signed discourse identified for purposes of analysis. It is often a 

language unit with a definable communicative function, such as conversation, a poster” (p. 

72). These claims aimed at providing convenient understanding of discourse through 

distinguishing it from text. The discourse often consists of more than one sentence and it 

constructs comprehensible meaning for communication while the text is to refer to all 

instances of language in use. 
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1.1.2. Discourse Analysis 

Whilst the focus in some areas of language study is on separate parts of language such 

as sounds, words, phrases or sentences, discourse analysis, a term coined for the first time by 

Chomsky’s teacher Zellig Harris in 1952 tends to study larger chunks of language, i.e. beyond 

sentence limits and focuses on the operated conversation between speaker-hearer or writer-

reader. Accordingly, a definition of discourse analysis is drawn in the Oxford English 

Dictionary as “a method of analyzing the structure of texts or utterances longer than a 

sentence, taking into account both their linguistic content and their sociolinguistic context”. 

This analysis is considered as an approach to the studying of both vocal and written language 

in relation to social context. Yule (1996) illustrates that “discourse analysis describes 

investigating the structural mechanisms a writer has to deal with when articulating his 

message. A speaker, in contrast, once getting the turn has to organize what he intends to say, 

considers what the other participants of the conversation know and do not know, as well as 

sequence everything in a coherent way” (p. 83) (cited in Tauschel, 2004. P .4). However; in 

writing a message, the writer has to consider the absence of immediate interactional feedback 

from the reader, an issue that needs to be overcome “in this expanded perspective, speakers 

and writers are viewed as using language not only in its interpersonal function, but also in its 

textual function, and also in its ideational function” (p. 83). Subsequently, “…discourse 

analysis involves all the levels and methods of analysis of language, cognition, interaction, 

society and culture” (Dijk, 1985, p.10). 

1.1.3. Discourse Community 

       The language we use is not only to contact groups of certain society, but rather to 

communicate with members of a society as a set or as separate individuals. For Swales 

(1990), language is “collective goals”. In addition, Borg (2003) argued that “for a discussion 

and analysis in applied linguistics these groups are gathered into communities. One such 

grouping that is widely used to analyze written communication is discourse community” (p. 

398). 

       The concept of discourse community derives from, and sits somewhat uneasily between, 

the notions of speech community and interpretive community. Speech community was 

proposed by Labov to describe large groups whose members partaken linguistic norms. 

Hymes (1972) used ‘Speech community’ to refer to actual people who recognize their 

language use as different from other language users, e.g. Australian English or Geordie 

English. The language users who live in a community are recognized by ethnography, 

geographical space, linguistic norms, verbal repertoires, social class, etc. Fish (1980) in his 
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attempt to identify the term ‘Interpretive community’, he states that “Interpretive community 

refers not to a gathering of individuals, but to an open network of people who share ways of 

reading texts, primarily literary texts” (p. 62). This term, therefore, highlights “the social 

derivation of interpretation. Unlike a speech community, membership of a discourse 

community is usually a matter of choice; unlike an interpretive community, members of a 

discourse community actively share goals and communicate with other members to pursue 

those goals” (Borg, 2003, p. 398). 

       While Swales believes that the members of a community share the same goals, Barton 

(1994) sees the discourse community as disconnected individuals who are participated in 

receiving or producing texts: 

A discourse community is a group of people who have texts and practices in 

common, whether it is a group of academics or the readers of teenage 

magazines. In fact, discourse community can refer to the people the text is 

aimed at; it can be the people who read a text, or it can refer to the people who 

participate in a set of discourse practices both by reading and writing. (Hyland, 

2016, p. 26) 

       Swales (1990) described discourse communities as groups that have goals or purposes, 

and use communication to achieve these goals. Swales (1990), for instance, proposed that “a 

prototypical discourse community might be a society of stamp collectors scattered around the 

world but united by a shared interest in the stamps of Hong Kong” (para. 4). Swales (1990, 

pp. 24-27) endeavored to narrow the defined characteristics of the concept of a discourse 

community by suggesting six sufficient criteria: 

1) A discourse community has a broadly agreed set of common public goals. 

2) A discourse community has mechanisms of intercommunication among its members. 

3) A discourse community uses its participatory mechanisms primarily to provide 

information and feedback. 

4) A discourse community utilizes and hence possesses one or more genres in the 

communicative furtherance of its aims. 

5) In addition to owning genres, a discourse community has acquired some specific lexis. 

6) A discourse community has a threshold level of members with a suitable degree of 

relevant content and discourse expertise. 
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1.2.1. The Concept of Genre 

1.2.1.1 Definition  

       The conceptualization of the term ‘genre’ referred to the restrictions in the style, content 

and structure of the text.  Artemeva (2008) explains it as “focusing on the formal features of 

the written tasks. Since then genre has encountered a considerable change without alteration 

in its essence, current genre studies shifted attention beyond formal features in an attempt to 

acknowledge human, social, and cultural activities that gave birth to these textual units”         

(p. 161). Within various disciplines, and over the last few decades, a significant interest in 

genre has diffused. This is particularly the case for the professional and academic writing of 

English within a specific discourse community. As Swales (1990) asserted that genre is “a 

class of communicative events, the members of which share some set of communicative 

purposes. These purposes are recognized by the expert members of the parent discourse 

community and thereby constitute the rationale for the genre” (p. 58). He believed that 

language plays a significant and indispensable role in communicative events. The language 

used for specific events varies from others; writing a letter for a director of a company is not 

the same when writing a machine instruction which in turn varies from writing a recipe. 

       Other properties such as form, structure and audience expectation are identified with the 

prototypical rhetorical structure of the genre (Swales, 1990, p. 52). On the same line of 

thoughts, Bhatia’s (1993) definition of genre coincides with that of Swales: 

Genre is a recognizable communicative event characterized by a set of 

communicative purposes identified and mutually understood by the members 

of the professional or academic community in which it regularly occurs. Most 

often it is highly structured and conventionalized with constraints on the 

allowable contributions in terms of their intent, positioning, form and 

functional value. (p. 13) 

       Bhatia (1993) asserts that the formal structures used by the members of the discourse 

community to achieve accordance purposes are related to genre class. Accordingly, 

“communicative purposes, or purpose, in particular, can be hard to be systematically 

measured and classified in accordance with the very nature of genre” (Swales, 1990, p. 46). 

The class of written discourse is defined by the communicative purpose in which it needs to 

be accomplished and the intended action to be performed by the discourse community. Those 

elements help in categorizing the type of genre. Bhatia (1993) emphasized that “any major 

change in the communicative purpose(s) is likely to give us a different genre” (p. 13). 
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       The path of achieving an understanding between genre and social knowledge is described 

by Berkenkotter and Huckin (1995) as both assert that “Genres are intimately linked to a 

discipline’s methodology, and they package information in ways that conform to a 

discipline’s norms, values, and ideology. Understanding the genres of written communication 

in one’s field is, therefore, essential to professional success” (p. 1). 

1.2.1.2. Genre vs. Register 

It is claimed that “the two terms genre and register are the most confusing, and are 

often used interchangeably, mainly because they overlap to some degree” (Lee, 2001, p. 41). 

Sociolinguists tried to overcome this issue by using multiple types of differentiation between 

the two terms in theoretical conceptions. In that, they focused on the structure and the purpose 

of each. The concept of register was derived from the notion ‘context of situation’ of Firth and 

Malinowski. Halliday, on similar perspective, “constructs a stratified theory of context in 

relating lexico-grammatical patterns with features of context of situation” (Yunick, 1997, p. 

327).  The three key contextual variables of register are ‘field’, ‘tenor’ and ‘mode’. First, the 

field refers to what is happening, that is the nature of the social action in the setting, as Martin 

(2001) puts it “Field refers to what is going on, where what is going on is interpreted 

institutionally, in terms of some culturally recognized activity” (p. 59). Second, tenor refers to 

who is taking part, i.e. the participants in the text. The mode includes the communication 

channel and rhetorical mode used by participants; whether the text is spoken or written or; is 

it a face-to-face conversation or a telephone conversation? (Eggins, 1994, p. 54).  

Halliday (1978) believes that a context of situation is “…more than a notion of cultural 

and situational surrounding. It is rather a configuration of semiotic systems” (p. 145). Thus, 

register is “a semantic meaning potential within which linguistic choices are made” (Yunick, 

1997, p. 327). These choices are known as the lexico-grammatical structures use of language; 

this can be fulfilled by making “certain linguistic choices much more 

likely… than others” (Figueiredo, 2010, p. 119). where they are realized by readers later on in 

what Martin calls ‘indexical realization’. Nonetheless, while register corresponds to the 

context of situation, the concept of genre that was brought to linguistics and rhetorical 

analysis relates to the context of culture. The term has been conveniently perceiving the 

various spoken and written communicative events; it is considered a “purposeful, socially 

constructed oral or written text such as a narrative, a casual conversation, a poem, a recipe or 

a description. Each genre has its own characteristic structure and grammatical form that 

reflects its social purpose” (Nunan, 2007, p. 209). This characterizes the influence of the 

cultural context on genre. Accordingly, Martin (2001) avouches that “a genre is a staged, 
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goal-oriented, purposeful activity in which speakers engage as members of our culture” (p. 

155). Therefore, genre has to be in accordance with the cultural context it attends to serve via 

communicative purposes in the targeted discourse community. 

 Figueiredo (2010) states that “Genres create meaning by shaping the register variables 

-by conditioning the way field …, tenor …, and mode … are combined in recurrent forms in a 

certain culture” (p. 129). That is to say, “genres are social processes and thus dynamic, 

realized in different registers” (Martin, 1992, p. 318). Accordingly, Halliday (1994, 2004) 

claims that genre and register are ‘intertwined concepts’, he asserts that “genre is register with 

purpose. Texts function in different ways dependent on social contexts and it is the function 

and social contexts that give structure to these texts”(para. 2). Sharing the same view with 

Halliday, Martin (2001) emphasizes that: 

The register variables change according to our communicative goals, and this is 

exactly what the concept of genre tries to explain: how we do things in our 

daily lives in culturally specific ways (e.g. how a class, a medical appointment, 

a job interview, an informal conversation or a research paper are developed and 

carried out. (Cited in Figueiredo, D. 2010, p. 129) 

       In short, whereas register is considered as a functional variety of language in a culture, 

the latter is reflected by genre where it focuses on social actions recognized in those cultures 

to achieve a communicative goal. 

 

1.2.1.3 Academic Genre 

       The concept of genre turned out to be a significant element in literacy studies that focuses 

“primarily on writing as an epistemic tool for approaching, processing, communicating and 

learning disciplinary knowledge, first developed in the English-speaking world” 

(Marinkovich, 2016, p. 96). Variations of academic genre are often: grant proposals, 

conference proposals, research articles, reference letters, master dissertations, etc. 

Consequently, an attempt to recognize what causes this variation was brought up by a 

movement in the United Kingdom known as Academic Literacies which considers “reading 

and writing practices as socially situated practices” (p. 97). It is parallel to Swales’ (1990) 

term ‘discourse community’ which describes “a group of people that share the same goals and 

purposes” (para. 4) and Wenger’s (1998) ‘community of practice’ that refers to “groups of 

people who share a concern, a set of problems or interest in a subject” (p. 4). 

Correspondingly, the writer is required to implement his writing according to the community 

setting he intends to serve, and should be familiar with conventions that govern particular 
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genres “Because the language, organization, and rhetoric of academic and professional 

writing differ significantly from those of “everyday” English, it is necessary (even for native 

speakers) to acquire these sociolinguistic conventions” (Loudermilk, 2007, p .197). In this 

consideration, Lea and Street (1998, 2000 & 2006) proposed three paradigms to approach 

genre academically. First, study skills emphasizes on the individual’s cognitive skills that can 

be manipulated in various contexts. Second, the academic socialization focuses on 

familiarizing writers with the community they will engage, i.e. the process of promoting 

acculturation. Third, academic literacies “fosters social practices where reading and writing 

have an epistemic function and contribute to the construction of identity within the context of 

higher education” (Malinkovich, 2016, p. 97). In conclusion, Academic literacies assist 

learners or writers to achieve academic genre as long as they master the rhetorical and 

organizational conventions of various genres’ writing. 

 

1.2.1.4 Genre and Sub-Genres 

       In Aristotle's times, genre appeared as an absolute system of three classical forms 

classifying literary texts to drama, prose and poetry. Considerably, genres are subdivided into 

subordinates within each genre. For instance, Aristotle classified poetry to odes, epics, etc. 

and drama was divided into tragedy and comedy. Since genre is claimed to be “a set of 

criteria for a category of text, usually according to its topic and its method of publication” 

(Hashimoto, Takeuchi, & Ando, 2010, p. 486). The classical genres of ancient Greeks have 

significantly changed over time. 

Nowadays, genre goes beyond the restriction of literary texts. Currently, any text with 

socially agreed conventions can be classified into genre which, in turn, consists of a number 

of sub-genres. For instance, Journalistic prose consists of many subgenres, such as 

commentaries, news reports, and interviews. The academic writing may consist of essays that 

can be divided into descriptive, expository, persuasive, narrative, technical, etc. Although sub-

genres are related to a specific genre, they differ in their ultimate function. For instance, 

fiction work in literature demonstrates imaginative writing but it may display multiple types 

of fiction like, first, fantasy where monsters and superpower characters are exhibited. Second, 

horror that creates a terrifying feeling from both the reader and characters. Accordingly, the 

previous two sub-genres belong to the same genre. However, they serve different functions of 

genre.  
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1.2.1.5. Characteristics of Genre (Bhatia, 1999) 

1.2.1.5.1 Genre Integrity 

       One of the most significant aspect of academic or literary writing is generic integrity 

which requires genre to appear like a professional one that can be understood by the members 

of the society. In the same line of thoughts, Bhatia sees ‘generic integrity’ as a “recognizable 

structure identity” (Ansary & Babaii, 2005, p .271). He continues providing an illustrated 

definition stating that  

[g]eneric integrity is the product of the conventional features of a specific 

generic construct ... [that] often constrain the use of linguistic resources 

(lexico-grammatical as well as discoursal), and are frequently invoked to arrive 

at a reasonable interpretation of the genre or even determine the choice of the 

genre to suit a particular context. (p. 360-362) 

 These generic constructions can be complex to apply when it comes to combine two 

generic forms that can interfere with the piecemeal development in the meantime although it 

can generate a “recognizable generic character” (Candlin and Hyland, 2017. p. 23). However, 

“generic character is more easily accessible to the established members of the professional 

community rather than to those who have a peripheral involvement in the affairs of the 

professional community in question” (Swales, 1990). (cited in Martin, 2001. p. 88). The genre 

integrity, accordingly, shows the tied relationship between the form and function that “portray 

generic construct. On the one hand, this relationship between formal and functional aspects of 

language use, reflects a specific cognitive structuring to the genre and, on the other hand, it 

reflects the communicative purpose(s) that the genre tends to serve” (Bhatia, 1993) (Candlin 

and Hyland, 2017. p. 23). According to Bhatia (1993), there are three criteria that determine 

the generic integrity, the communicative ‘purpose’ which genre tends to serve; ‘the rhetorical 

context’ which genre is situated; and ‘the cognitive structure’ that it tends to represent. 

Candlin and Hyland (2017) argues that “… If, on the one hand, the communicative purpose of 

a generic construct is embedded in the rhetorical context in which the genre is often used, on 

the other hand, it is also transparently reflected in the cognitive patterning of the genre” (p. 

23). Therefore, genre is seen as a “realization of a set of communicative purposes embedded 

in recurring rhetorical contexts displaying typical cognitive structuring” (Bhatia, 1999, p. 

151). 
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1.2.1.5.2. Discursive Processes and Genre 

       Another characteristic of professional genre is the “products of a set of established 

procedures that form an important part of the disciplinary culture within a profession” 

(Bhatia, 1999, p. 23). Accordingly, a type of writing can perform a genre, but not a stable 

genre. Thereby, it changes or transforms to other professional genre that can stand alone or 

contained in the previous one depending on the context. An illustration of the incident is 

provided by Hyland (1999): 

A business client's request for a loan to fund a specific business proposition, for 

example, is part of a larger business activity, which can be characterized by 

several discursive processes and stages. A typical funding request made at the 

front-desk banking counter initiates a series of discursive activities, some of 

which may include detailed client consultation with a banking official, either in 

person or in writing, followed by a report by the banking official to the 

appropriate department for further consideration. The department may, if it 

decides to take the request further, involve the risk-evaluation department in 

the further evaluation of the request. On the basis of the report from the risk-

evaluation team, the loan department may decide to proceed further, which 

might involve further negotiation within the bank or with the client, before any 

final decision is taken, either to grant the request or to tum it down; whichever 

way it finally goes, it is the result of a series of discursive procedures which are 

routinely undertaken by the professionals in the conduct of their business. (p. 

24) 

       All of the final products or intervening output are a manifestation of the discursive 

process or procedure. Candlin & Hyland (1999) asserts that “The emerging textual products, 

whichever generic form(s) they may finally take, are the outcomes of a range of diverse 

discursive processes and consultations engaged in by several professionals, rather than just the 

person who ultimately has the privilege or authority to claim the sole authorship” (p. 25). 

 

1.2.1.5.3. Generic Purposes and Intentions 

       An academic can determine the type of genre in relevance to its served purpose. 

However, a professional genre can manipulate and contribute to various purposes or 

intentions that are often influenced by ‘promotional concerns’. A predestinated outcome is 

that “many of the institutionalized genres, whether social, professional, or academic, are seen 
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as incorporating elements of promotion” (Bhatia, 1998, p. 96). Bhatia (1999) continues 

stating: 

Although many of the genres employed in well-established professional 

contexts serve a recognizable and somewhat standardized set of 

communicative purposes, they rarely, if ever, serve a single purpose. If nothing 

else, they almost always combine the more immediate single purpose with the 

more standardized ones of maintenance and continuance of goodwill and a 

mutually beneficial professional relationship. (p. 25) 

       Writers emphasize the importance of recognizing the communicative purposes of the 

genre by the readers as well as they ensure that these readers understand and interpret the set 

purposes as the writer aimed to in the first place. In the case of some YouTube videos, for 

instance, that tend to be hilarious, they often transmit a social issue that they may suffer from 

in their society. This is understood as a social problem conveyed humorously. Accordingly, 

Bhatia (1997) indicates in other circumstances “… especially in corporate discourse, it is 

becoming almost a standard practice to mix promotional elements within more information-

giving genres” (cited in Candlin & Hyland, 1999, p .25). 

 

1.2.1.5.4. Genre Participants 

       In order for participants, writers and readers to construct a professional genre, they have 

to be aware, on the one hand, of the conventions and rules that determine what makes genre a 

professional one and, on the other hand, they have to be skillful manipulators of these 

conventions when it comes to exploiting this genre. This gives professional writers the 

required ability to benefit from the accessible ‘tactical space’ within the ‘conventional 

behaviors’ that results in a mixed genre. As Bhatia (1993) emphasizes: 

They often use this tactical space to mix private intentions with socially 

recognized communicative purposes, often giving rise to mixed genres. In a 

similar manner, genre readership may well be multiple or corporate, rather than 

individually identifiable, which tends to make the game rather unpredictable 

and interestingly complex. (cited in Candlin & Hyland, 1999, p .26) 

       This ability to write genre professionally is not the case of learning the language and its 

rules, it is a matter of manipulating these rules in a well-structured context to accomplish the 

intended professional and disciplinary goals. As Candlin & Hyland (1999) put it, “the 

professional writing activity is thus inextricably embedded within the disciplinary culture it 

tends to serve. Acquisition of professional writing competence therefore requires a certain 
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degree of pre-knowledge of the discursive procedures and practices of the professional 

community that the writer wishes to join” (p. 26). What requires this particular genre to 

succeed is the awareness of other participants in the construction process, not only the 

interfered constructors but also the multiple audiences that could be involved in the process. 

Accordingly, Candlin & Hyland (1999) avouch that “It makes a good deal of difference if the 

document is written for subordinates rather than for superiors. It makes a lot more crucial 

difference if it is written for outside clients rather than for insiders” (p.  26). Therefore, this 

issue of addressing a particular audience is of major concern to Bhatia (1999) as he ensures 

that “Expert and established genre writers are well aware of the constraints that the nature, 

background knowledge, disciplinary expertise or immediate concerns of the intended 

readership may impose on the process of genre construction” (cited Candlin & Hyland, 1999, 

p. 26). 

1.2.1.5.5. Genre Versatility 

       An important aspect of genre writing is the recognition of genre identity which can be 

affected by different factors: 

1.2.1.5.5.1. Corporate and Organizational Differences 

       Although genre seems to be strict to one structural convention, it shows indulgence in 

using genre’s structure in different corporations and institutions to perceive a specific 

outcome. For many corporations and associations there are norms to be followed to achieve 

particular communicative goals that require its individuals to be acquainted with these norms. 

“Any trained journalist, for instance, may be required to adapt his or her communicative 

strategies in the light of prevailing ideological constraints imposed by a particular news 

corporation” (Candlin & Hyland, 1999, p. 27). 

 

1.2.1.5.5.2. Strategies to Achieve Similar Generic Goals: 

       Though genres coordinate its use with the conventional structures and norms of particular 

organizations in that “they often display regularities of discourse organization” (Swales, 1990, 

para. 2), as Candlin & Hyland (1999) consider genres “… flexible in terms of the strategies 

the individual writers may employ to achieve similar generic goals (p. 27). For instance, 

candling & Hyland (1999) provided an example of advertising where different products are 

being advertised with different employed strategies depending on “the target audience 

characteristics, medium, the immediate concerns of the advertisers, the competition the· 

product or the service may be facing, or even the time when the advertisement appears” (p 
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.27). Accordingly, these different strategies used varied linguistic resources in their 

accomplishment of the communicative purposes. 

 

1.2.1.5.5.3. Specialist Knowledge 

Two characteristics determine the variation in professional genre’s writing which are 

the degree of audiences’ knowledge and their characteristics or the number of the audience. 

As for the degree of knowledge. It is important to determine which level of 

technicality to use in writing the content whether to use simple, complex, or technical 

language; Furthermore, a need to set the extent to which the detailed information should be 

performed in a particular situation. For example, the conversation between a doctor and the 

patient does not require providing all technical information about the condition of the patient. 

Moreover, to the degree of knowledge, the characteristics of the audience assist the writer to 

use successful “communicative strategies to influence the reader” (Bhatia, 1999) (cited in 

Candlin & Hyland, 1999, 28). 

Another factor is the number of the targeted audience. The writers are required to 

specify the number of the readers whether they were a group of individuals or just a single 

reader. Hence, it assists writers to “use an appropriate interpersonal stance” (p. 28). 

 

1.2.1.5.5.4. Variation in Linguistic Realizations 

       There have been claims in discourse studies about the correlation between the realization 

of linguistic forms and the values that serve in various discourse contexts. As one discourse 

value can be served via different linguistic forms, one linguistic form can serve different 

discourse values as well. In professional genres, ‘this relationship between a specific generic 

value and its linguistic realizations is relatively stable, rather than fixed’ (Candlin & Hyland 

1999, p. 28). As Bhatia considers the promotional values in different professional genres, for 

instance, ‘are very likely to be realized differently in promotional advertisements, job 

applications ... , in book reviews and a number of other related genres, all of which form what 

could be designated as a colony of promotional discourse’ (pp. 28-29). 

 

1.2.1.5.5.5. Genre Mixing and Embedding 

       A significant characteristic of professional genre is “…versatility in that they have a 

natural tendency to mix not only a variety of communicative purposes but also private 

intentions within the context of socially recognized communicative contexts” (Candlin & 

Hyland, 1999, p. 29). This makes “generic frameworks very versatile in nature” (p. 29). along 
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with the aspect of genre integrity that accounts for different realizations’ levels of genre or 

constructing mixed genres. As Bhatia (1993, 1995, 1997) states “it can account for the 

expression of socially sanctioned communicative purposes and the mixing of these purposes 

with private intentions” (cited in Candlin & Hyland, 1999, p. 29). 

 

 

1.2.1.6. Genre in Applied Linguistics 

       Genre has been approached and conceptualized differently by scholars of various 

traditions. These traditions emphasized the differences in the conceptualization of genre, the 

communicative purposes, functions and the methodological application in genre analysis. 

According to Hyon (1996) there are mainly three approaches, Systemic Functional Linguistics 

(SFL), the New Rhetoric, and English for Specific Purposes (ESP), in genre studies which 

have been widely used by scholars. Each of these three approaches has its own conceptual 

framework developed by leading scholars (Hyland, 2007, 150). These approaches are 

embodied in three schools namely: a) English for Specific Purposes (ESP), b) North 

American New Rhetoric School, and c) the Australian School.   

 

1.2.1.6.1. English for Specific Purposes (ESP) School 

       Generally speaking, many researchers see genre as a shared communicative purpose 

within the collection of spoken or written discourse. These communicative purposes are 

recognized by “the discourse community in which the genre is realized and shape the genre’s 

internal structure” (Swales, 1981, 1990; Bhatia, 1993) (cited in Amara, 2009, p. 10). ESP 

genre is based on ideas that “each text provides its own communicative purposes of text, 

which shapes the schematic structures, content, and linguistic features. The implication of 

ESP genre in the language classroom in regards to the benefits of the writing model 

instruction that is it provides explicit teaching application” (Hyland, 2004; Hyon, 1996). 

The primary concern of ESP, as Hyon (1996) points out “is to develop pedagogical 

materials for non-native speakers of English in academic and professional settings by means 

of analyzing spoken and written discourses required in the students’ study area” (p. 702). The 

ESP tradition views the notion of genre as “a tool for analyzing and teaching the spoken and 

written language required of non-native speakers in academic and professional settings” 

(Swales 1990, 2004; Bhatia 1993, 2008, 2010, 2017; Hyon 1996; Askheve and Nielsen, 

2004). In the same line of thoughts Garzone (2015) claims that “research of this tradition is 

ultimately language-oriented, but also includes sociolinguistic rhetorical and cognitive 
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instruments, interpreting linguistic features in the light of social context and function” (p. 

680). 

From ESP perspective, Hanita (2015) states that “genres are seen to be serving both as 

a means of achieving and furthering discourse communities’ goals as well as a way of 

assisting new members of discourse communities in acquiring and initiating into discourse 

communities’ shared goals” (p.57). The key element within ESP concept is the 

interconnectedness of genre, communicative purposes and discourse community. Hyon (1996) 

emphasizes that “ESP genre studies are more focused on detailing genres’ formal properties at 

the expense of their social functions” (p. 699). 

 

1.2.1.6.2. The New Rhetoric School 

       The new rhetoric school, known as the North American school, is considered to be more 

interested in social action. Miller (1984) called for more attention to the social functions of 

genre. He stated that “genre must be centered not on the substance or the form of discourse 

but on the action it is used to accomplish” (p. 148). Miller (1984) also argued that the methods 

adopted in text analyses were rather ethnographic in nature. She contributed with her 

definition of genre as she considered it to be a “typified rhetorical action based in recurrent 

situations” (p. 151). Accordingly, genre appears as rhetorical situations that repeat 

themselves. That view can be explained more by (Berkenkotter & Huckin, 1995) stating that 

“… However, although genres are associated with repeated socio-rhetorical situations, which 

obviously constrain future responses to similar situations, genres for rhetoricians are dynamic 

and evolving” (cited in Amara, 2009, p. 11). These Rhetorical situations consist of a 

document’s audience, purpose, and context (Miller 1984; Schryer and Spoel 2005; Lewis 

2016). 

       Miller (1984) declares when rhetorical situations recur “the social documents written or 

designed to address the situation share the same audience, purpose, and context. From this 

rhetorical situation, genre is born” (p. 159). Similarly, Artemeva (2008) considers that “since 

genres exist through similarities of rhetorical actions across time, genres can be identified 

only through recurrence” (p. 164). 

       Genre and rhetoric situations are related as Bazerman (2004) suggests different methods 

when analyzing genres such as “extending corpora to include larger numbers of texts from 

different socio-historical contexts, gather people’s perception and understanding of genres 

through interviews and observations and conducting ethnographic research on how texts are 

used in different social settings” (p. 321). The main interest of the scholars conducting 
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enquiry from the premises of New Rhetoric Genre School is to explore how and why texts can 

reproduce social situations, accordingly, Bawarshi (2000) considered that “typified texts 

reflect and reproduce social situations and activities ... how and why texts as cultural artifacts 

are produced; how they in turn reflect and help enact social actions; and how, finally, they can 

serve as sites for cultural critique and change” (p. 336). 

 

     1.2.1.6.3. The Australian School 

       The systemic functional linguistics (SFL), known as The Australian School, was founded 

by Micheal Halliday in 1985. This school “operates on the premise that aspects of social 

settings do considerably contribute in defining the characteristic features of discourse 

patterns” (Bensalem, 2016, p.19). The concern of SFL is the connection between language 

and its function in a particular social place, where it sees language as social semiotics. 

According to Halliday (1978), the main and basic foundation of language analysis is register, 

not genre. In his work, he separates genre from the analysis of social context and purpose. 

While Martin (1992) links the contextual culture with genre, Halliday (1978) asserts “genre is 

an aspect of what we here call the ‘mode’ ” (para. 6). Halliday believed that register can be 

determined in by certain features, the field refers to the topic or the content, tenor that 

indicates the relationship between the participants and mode which refers to the text’s type 

whether it is written or spoken. Martin (1984) defines genre as “a staged, goal-oriented, and 

purposeful social activity” (p. 933). In that, Martin (1984) moved beyond Halliday’s 

description of the relationship between text and immediate situations in order to capture the 

contextual interaction between social purposes and text meanings.  

       Paltridge (2002) provided another explanation, he asserts that “The notion of genre 

corresponds to the context of culture which shapes the schematic structure of the genre while 

register is responsible for the genre’s linguistic features” (p. 932).  Consequently, “genre is 

considered as social since texts are always interactive events; goal oriented in that a text 

unfolds towards its interactants’ purposes; staged, because it usually takes more than one step 

to reach the goal” (Rose, 2010, p. 1). Rose (2010) continued emphasizing that “As language 

realizes its social contexts, so each dimension of a social context is realized by a particular 

functional dimension of language” (p. 2). Burns (2000) argues that “Australian genre studies 

are nearly boundless in their scope, in that their work embraces primary and secondary school 

genres, professional and nonprofessional workplace texts alike” (pp. 234-235). 

 

1.2.2. Genre Analysis 
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1.2.2.1. Definition 

       An increasing interest shift the focus from the concept of register to emphasize on the 

analysis of genre. As Bensalem states “The perpetual quest for a more detailed and grounded 

description of language use has given rise to the emergence of a new area of discourse studies 

named genre analysis” (p. 12). A definition was provided by Bhatia (2002) to get an 

understanding of how genre analysis works as he considers genre as an operation of: 

...investigating instances of conventionalized or institutionalized textual 

artefacts in the context of specific institutional and disciplinary practices, 

procedures and cultures in order to understand how members of specific 

discourse communities construct, interpret and use these genres to achieve their 

community goals and why they write them the way they do. (p. 6) 

        Hopkins and Dudley-Evans (1988) say that “the starting assumption of genre analysis is 

an explicit description of the way in which texts are organized” (p. 114). Hyland (1992) adds 

another definition as he asserts that “genre analysis is the study of how language is used 

within a particular context. Genres differ in that each has a different goal and they are 

structured differently to achieve these goals” (p. 6). In order to clear the vision, Dudley-Evans 

and St. Johns (1998) drew a distinction between texts and discourse analysis that may 

interfere with the definition of genre analysis: 

Any study of language or, more specifically, text at a level above that of the 

sentence is a discourse study. This may involve the study of cohesive links 

between sentences, of paragraphs, or the structure of the whole text. The results 

of this type of analysis make statements about how texts - any text - work. This 

is applied discourse analysis. Where, however, the focus of text analysis is on 

the regularities of structures that distinguish one type of text from another, this 

is genre analysis and the results focus on the differences between text types, or 

genres. (p. 27) 

       Barron (2012) emphasizes that “the analysis demands a thorough description of the 

linguistic knowledge of a range of recurrent discourse situations wherein communicative 

purposes and social contexts are of preeminent significance” (para. 2). Similarly, Hopkins and 

Dudley-Evans (1988) share the same view with Barron, as they confirm that the starting 

assumption of genre analysis is “an explicit description of the way in which texts are 

organized” (p. 28). Genres differ in that each one has its own goal that may vary from other 

genre. These genres are structured changeably in order to achieve these goals. Therefore, 

Bhatia (1991) regards genre analysis as: 
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... an analytical framework which reveals not only the utilizable form-function 

correlations but also contributes significantly to our understanding of the 

cognitive structuring of information in specific areas of language use, which 

may help the ESP practitioners to devise appropriate activities potentially 

significant for the achievement of desired communicative outcomes in 

specialized academic or occupation areas. (p. 155) 

In the same sense, the pedagogical ability is not the only thing genre analysis has, it 

goes in line with the procedure of communication in a specific genre. Thus, Genre analysis 

“combines grammatical insights with corresponding socio-cognitive and cultural 

explanations. It aims at explaining language in use rather than linguistic forms on the surface 

level” (Bhatia, 1993, p. 42). 

Miller (1984) provides explicit explanation stating that “This localization of genre 

concept cannot be accomplished without taking the communicated meanings from its social 

contexts of a situation” (p.163). Furthermore, Dudley Evans and St John (1998) assert that 

“genre analysis characterizes the study of the structural and linguistic regularities of particular 

genres or text-types and the role they play within a discourse community” (p. 17). With the 

idea that the total genre patterns through function, form and meaning are of a primary concern 

to genre analysis. Garzone (2015), with a more recent explanation, demonstrated that “[t]he 

analytical tools deployed in genre analysis aim at highlighting the specificities and regularities 

in social practices, text construction, and language use that characterize discourse production 

in recurrent situations” (p. 677). 

Therefore, genre analysis has proved to be important in developing written and spoken 

discourse of different academic, social and professional scopes and offers a description of the 

different communicative purposes that varies according to people’s intentions. 

 

1.2.3. Move Analysis 

 1.2.3.1. Overview 

A conventional operation of genre analysis has been known as ‘move analysis’. 

According to Lorés (2004) the term “move” in move analysis is “a functional term that refers 

to a defined and bounded communicative act that is designed to contribute to one main 

communicative objective, that of the whole text” (p. 282). Move analysis is a method for 

examining language use, rhetorical, and textual organization developed by Swales in 1981 in 

which he coined the term move to refer to parts in his seminal work characterizing research 

paper introductions. It is an analytical approach to texts. Later, he himself in 1990 and others 
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such as Bhatia (1993), Lorés (2004), Hyland (2007) and Pho (2008) used it to refer to the 

rhetorical structure and communicative purpose of texts. Subsequently, Swales’ (2004) 

defined a move as “discoursal or rhetorical units performing coherent communicative 

functions in a written or spoken discourse” (pp. 228-229). Focusing on function, Ding (2007) 

stated that move analysis is a conducive tool in genre analysis because it can help us to 

identify the moves which are semantic, the functional units of texts and the textual regularity 

in different genres. 

     Viewing moves as functional units that are up to signal the content of the text and 

considering them as text segments that can be realized by any linguistic structure are two 

perspectives shared by Nwogu (1997) and Swales (2004). In a similar vein, another 

perspective proclaims that “the ‘move’ is closely related to the concept of 

‘macrostructures’”as defined by Van Dijk (1980). He claims that the macro-structure is 

formed by the bodies that are structures of a well-established knowledge. For this reason, each 

concept should be understood with regards to the other macro-concepts and the macro-

structure of the text (Kintsch & Dijk, 1978). 

     Various move schemes for research papers in different fields constitute a number of moves 

and submoves (or steps). Building a move structure can be established via “steps”. However, 

the latter are termed differently. They may be called stages, steps (Bhatia, 1993, 2001; 

Swales, 1990), or sub-moves (Bhatia, 2001, p. 86). Once a piece of text is marked for moves, 

its rhetorical structure can be described and compared with other texts. The majority of move-

analysis studies have explored the issues of range, amount, organization, and linguistic 

features. Considering the matter of range, in another word, essentiality, if a move is 

established in 60% or more of the certain segment in several research papers, then it can be 

considered standard, or if less, optional. Categorizing texts in terms of their communicative 

purposes has the convenience of shifting teachers’ and students’ attention towards the 

intention of the text in its social context instead of its mere surface structure (Hüttner, Smit & 

Mehlmauer-Larcher, 2009). For this reason, centering the discourse communication made by 

writers is helpful for both reading and its pedagogical implications. 

 

1.3 An Academic Genre: The MA and Doctoral Thesis Abstract  

1.3.1. Overview  

       In order to keep up with what is being published in science and to follow in some way the 

hyper-production of professional literature, scientists have to rely more and more on  abstracts 

as a short, concise, complete and accurate source of Information (Ulijn, 1985;  Krvavac, 
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1987). The pressing need to write up an adequate clear opening gate to one’s thesis is 

decidedly not an accessorial necessity. It is rather a facilitating mandatory step the author 

takes to help other researchers and readers make a rapid, informed decision in selecting the 

readings. Linguists have started to pay attention to abstracts from the 1980s. According to 

Swales & Feak (2009), in academic prose, abstracts have turned into a crucial and basic part 

of research papers. In essence, the American National Standards Institute (ANSI) has defined 

the abstract as “an abbreviated, accurate representation of the contents of a document, 

preferably prepared by its author(s) for publication with it” (Lorés, 2004, p. 281). As Ventola 

(1994, p. 333) declares, abstracts “have become a tool for mastering and managing the ever 

increasing information flow in the scientific community”. Martin (2003) stated that almost 

every published research paper written either in English or in other languages would require 

an abstract to be submitted along with the original work. 

       With reference to the American Psychological Association requirements for abstracts 

writing, an abstract is a concise, inclusive summary of the contents of the research paper. As a 

result, it allows readers to promptly scrutiny the content of the paper and make it possible for 

those who are interested in it to collect it from abstracting and indexing databases (APA, 

2010, p. 25). Generally, it is agreed upon by many researchers including Swales (2009) that 

the length of abstracts is limited between 100 and 250 words and that they tend to be written 

in a single paragraph without indentation. By definition, an abstract provides an explicit 

synopsis of the research thesis, conditions and conclusions. Its strategic importance becomes 

evident in the fact that research and article paper abstracts have received a distinguished 

amount of attention due to the pivotal role it plays in today’s research world in which millions 

of research articles and papers are being published every year, and as a result of the rise of the 

exchange of information in recent years. 

       According to Lorés (2004), a research paper’s abstract performs as the threshold that 

influences the readers of a specific discourse community to settle on a specific paper, or even 

the coordinators of seminars and conferences to abide by or reject a submitted paper. The 

abstract’s indispensable importance relies on its elaboration of the research title and its 

crystallization of the whole paper. Abstracts, if well structured, give readers an exact 

knowledge of the content of the article. As a pre-reading phase, they serve as a time-serving 

device. First, it introduces and triggers interest in the topic and, thus, denotes to the readers 

whether the text merits their further attention or not. Second, it offers language preparation for 

the text by including key words and key concepts which will be dealt with in the article. 

Third, it presents the macro-propositions of the article. Forth, it helps to comprehend the 
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writers’ objective and the text structure. As a post-reading phase, abstracts help to integrate or 

consider what has been read and to relate the text to the learners’ or researchers’ prior 

knowledge. Concisely, abstracts have a substantial role and should be the starting point rather 

than an after-thought of any professional reading (Salager-Meyer, 1990). The research paper 

abstract is one of the first things that a reader will examine to determine the cost of the 

studies. Accordingly, in view of the fact that abstracts are written to attract the audience and 

to make them think that the research paper is worth reading, abstracts may be considered as 

more important for readers than for writers (Swales & Feak, 1994). Consequently, a well-

structured one will greatly advocate the textual content that it is connected to effectively. 

 

1.3.2. The Function of a Thesis Abstract  

1.3.2.1. Rhetorical Functions 

       It is vital for educators to analyze various text types in order to guide learners more 

effectively with the purpose of mastering numerous academic written forms functioning as 

research reports; theses; articles; abstracts, etc. (Alexander, Argent, & Spencer, 2008, p. 181). 

By considering the process to do so, academic text analysis has shifted over the years from 

focusing on register to the examination of rhetorical functions (Paltridge, 2004). Rhetorical 

functions are the relationships between the ideas within paragraphs that determine the 

organization of text at paragraph level (Alexander, Argent, & Spencer, 2008). They may be 

studied by analyzing the non-content words in a text. Furthermore, they can be categorized 

into three macro-functions that expand in cognitive demandings (Alexander, Argent & 

Spencer, 2008, p. 49). They are concisely stated below: 

1. Describe 

    a. Narrative sequencing 

    b. Spatial description 

    c. Instruction process 

2. Explain 

    a. Compare and contrast 

    b. Definition and classification 

    c. Cause and effect 

    d. Change and development 

3. Persuade 

    a. Problem and solution 

    b. Argument claim and support counter-claim 
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    c. Evidence and conclusion 

 

1.3.2.2. Functions of  Dissertations’ Abstracts 

       Swales (1990) believed that an abstract is the ‘condensed genre’ of the thesis as it became 

a very important genre in academic research and because it has a substantial importance in the 

genre analysis of discourse studies. Given that abstracts correspond to the demonstration of 

any scientific written research, they are hold to be key in a pre-reading and post-reading 

phase. Consequently, numerous studies set more emphasis on the abstract framework 

(Salager-Meyer, 1990, p. 9). So as to unravel the noteworthy function of the research 

abstracts, Lorés (2004) identifies them as “the gateway that leads readers to take up an article, 

journals to select contributions or organizers of conferences to accept or reject papers” (p. 

281). 

First, an abstract denotes an influential level of conceptual sophistication at which 

authors and readers communicate. This communicative function allows them to endeavor for 

economy, avoid redundancy, show a high level of propositional, and cut their informative 

content to the firm minimum (Graetz, 1985, p. 131).  The second function is that it not only 

conveys the most fundamental and valuable information, but also helps the author to promote 

their research and to bring around the discourse community. Third, one of the most important 

roles of abstracts is to attract readers (Hyland & Tse, 2005; Ge, etc., 2005), to persuade 

readers to read on the papers (Hyland, 2000) because a well-written abstract, which conform 

to the conventions of the rhetorical moves establishment, is expected to advance the 

understanding of the research it is informing about, and hence ‘invites’ the potential reader to 

read the complete paper. Therefore, a “gatekeeping function” for research paper abstracts, as 

Porush (1995, p. 76) declares, is not a remote concept to contemplate. Fourth, achieving 

membership within the scientific network and thus gaining identification from readers is 

another function because an abstract is considered to be an important medium to gain 

recognition in the target discourse community and to attain ‘membership’ and ‘credibility’ 

(Hyland, 2000) in the academic field. 

Moreover, to highlight their importance, Doró (2013) refers to research paper abstracts 

as “a lens through which research becomes available to larger audiences” (p. 119). However, 

the functions of a thesis abstract can distinguished in the sense of offering the aims of the 

study, the background and context of the study, the methodology and procedures used in the 

study, the key findings and the contribution of the study to the field of knowledge (Bitchener, 
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2010). Given that, the importance of a rhetorical move analysis study of research theses 

abstracts is evidently justifiable (Hyland, 2000; Pho, 2008). 

 

1.3.3. Literature Review 

1.3.3.1. Genre Analysis 

     The perception of 'genre' was mostly narrowed to the field of literature until the 1970s 

when it was made acquainted to the field of applied linguistics and then genre research began 

accelerating in the early 1980s, According to Hyland (2002), “The last decade has seen an 

increasing attention given to the notion of genre and its application in language teaching and 

learning” (p. 113). The origin of the word genre traces back to the ancient Greek and Roman 

period and comes from the Latin word “genus” meaning kind or class (Liu, 2012). According 

to Swales (1990), a genre is a class of communicative events with communicative purposes 

that are identified by the particular professional or academic community member in which the 

genre takes place.  

     As stated by Dudley-Evans (1993), the communicative purpose of a genre is seen as its 

defining feature - the feature that unravels its form and features of language use and that 

keeps it apart from other genres. As Basturkmen (2006) declares, genre theory strives to 

interpret the texts used by communities in relation to the occupations of those communities 

and their perspective on the world. In the same lines, Swales and Feak (2009) defined genre 

as “a type of text or discourse designed to achieve a set of communicative purposes” (p. 1). 

Using genre analysis as a method helps researchers to find out cross-cultural differences in 

terms of rhetorical purpose, form, audience and textual features. Moreover, learners would 

understand the rhetorical organizations and linguistic features and relate these features to 

communicative purposes by analyzing different genres. Therefore, the genre approach has a 

substantial role in both social and cognitive contexts. 

     Dudley-Evans (1994) believed that genre research is important because it provides  

information  for  major  and  popular  courses  on  academic  writing,  especially  for those  

who  need  to  join  the  academic  discourse  community. Along the lines, Loi and Evans 

(2010), explained the feasibility to apply genre analysis with the aim to “gain insights into 

generic practices and disciplinary cultures embodied in the formal properties” (p. 2815). 

     Researchers such as Halliday (1994), on the one hand, focused on the rhetorical 

organization and development of texts as a social establishment of the language, and, on the 

other hand, they have gave prominence to the accuracy analysis of written texts, in terms of 

content and structure (e.g., Hyland, 2000). Afterwards, much research has studied the move 
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structure and linguistic realizations of research article (RA) abstracts produced by authors 

from diverse cultural and linguistic backgrounds, by way of example, Lorés (2004); Kafes 

(2012); Hyland (2000); Pho (2008); Suntara & Usaha (2013) and Çakir & Fidan (2015). For 

instance, in a study across the disciplines of applied linguistics and educational technology 

conducted by Pho (2008), he identified that introductions and conclusions are the least 

frequent rhetorical structures. Likewise, Kafes (2012) found that the purpose, method and 

product sections were the hierarchical structure in the majority of the abstracts written by 

American, Taiwanese and Turkish authors.  

      In another formative study, Suntara and Usaha (2013) report that abstracts in the field of 

applied linguistics compared to the linguistics texts followed a non-hierarchical structure with 

four stable moves; the purpose, methodology, results, and conclusions. The differences in the 

structure and organization of written texts, to some extent, are the result of the linguistic and 

cultural diversity across disciplines.  Correspondingly, Lorés (2004) states that authors follow 

established discourse community practices, which in many cases, embody different functions 

and therefore the rhetorical organization of abstracts differs from one to another. Moreover, 

Çakır and Fidan (2015), in a seminal study, observed that native English writers tend to justify 

the location of  the  study  before  unraveling  the  research  purpose  while  non-native  

authors  declared  the purpose with no regards to the place.  

      The studies tackled above argue that the rhetorical move structure of abstracts is not 

hierarchically constructed across disciplines and also that these rhetorical variations could be 

connected to cross-linguistic backgrounds, disciplinary phraseology, the context of 

publication and the target discourse community who decide upon reading the research paper 

or not. As a result, the frequency of moves may be influenced. 

      The depiction of a genre is brought about in terms of its constituent moves. Richard and 

Schmidt (2002) define move as “a unit of discourse which may be smaller than an utterance” 

(p. 344). Miller (1984) declares that a rhetorical wise definition of genre must prioritize the 

action that is used to fulfill a discourse, not on the substance or the form of it. Swales (1981, 

1990)  was  a  forebearer  in  the  application  of  this  framework  in  genre  analysis. Based 

on rhetorical movement analysis, he investigated research articles in academic discourse. 

According  to  Swales  (2004),  a  move  is  a  “discoursal  or  rhetorical  unit  that  performs  a 

coherent communicative function in a written or spoken discourse” (pp. 228-229). The 

importance of move analysis is also present in Ding’s (2007) claim that move analysis is an 

inevitable pan in genre studies. According to him, moves are tools to identify the textual 
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regularity in different genres. They are also semantic and functional units of texts, which can 

be distinguished due to their communicative purposes and linguistic boundaries.    

 

1.3.3.2.Models for Writing an Abstract 

     The overall communicative purpose of the abstract is achieved by the functional division 

of the structure of this genre into moves, and each move has its own communicative purpose 

(Dos Santos, 1996).  As Martin-Martin (2005) states, the generic purpose of abstracts is to 

provide a summary of the content of the accompanying paper, and the rhetorical goal which 

derives from this is to draw the reader to read the paper, the writer needs to present it in a 

conventionalized form, by using a series of rhetorical strategies or moves. 

       According to Swales (1990), the knowledge of the rhetorical moves, discoursal or 

rhetorical units, to determine the communicative purpose of the texts, and writing instructions, 

to an extent, give writers the guidance to write better abstracts, in terms of lexical 

grammatical choices and adequate discourse structures. Since Swales (1981), several other 

linguists such as Bhatia (1993), Hyland (2000) and Bitchener (2010) have been among the 

forerunners studying and describing the structures of abstracts. Moreover, the IMRaD model 

(Introduction, Methods, Results, and Discussion) can also be listed among the most 

recognized frames in the Anglophone community. The proposed models are developed further 

below. 

 

 

1.3.3.2.1 Swales’ Model 

       Swales (1981) was a pioneer in studying research articles, especially move-analysis. He 

proposed a four-move model for research article introductions after a long period 

investigation of the rhetorical organization of forty-eight research articles’ introduction from 

three disciplinary domains (hard science, medical biology and social science). Creating the 

field is considered to be the first move. The second one is about the report of previous 

research studies. In the third move, the preparation for the present research is covered. 

Finally, the introduction of the ongoing research study is dealt with. The following table 

illustrates the model discussed above. 

Table 1.1. Swales’ First Model 

  - Showing centrality of the topic 

- Stating current knowledge of 
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Move 01 

 

Creating the field 

the topic 

- Ascribing key characteristics 

 

Move 02 

 

 

Reporting previous research studies 

- Strong author orientation 

- Weak author orientation 

- Subject orientation 

 

Move 03 

 

 

Preparing the present research 

- Indicating a gap 

- Raising a question 

- Extending a finding 

 

Move 04 

 

 

Introducing the present research 

- Giving the purpose 

- Describing present research 

                                                                                                                           Swales (1981) 

     This model was believed to be restricted to short introductions which led to the creation of 

a separate citational category and to the neglect of the recycling possibilities in linger 

introductions. As it was criticized by many investigators namely (Lopez, 1982; Bley-Vroman 

and Selinker, 1984; Crookes, 1986a). Moreover, the scope of options in the final two moves 

was overly restricted (Jacoby, 1987; Cooper, 1985; as cited in Swale, 1990, p.140). 

Accordingly, after recognizing some similarities between RA introductions and RA abstracts, 

Swales revisited in 1990 and in 2004 to describe the moves present in a RA abstract. Swales 

(1990) advanced a revised form of this framework named "Create a Research Space (CARS)" 

(Paltridge & Starfield, 2013, p. 287), as a pattern composed of three rhetorical moves.  Each 

of these moves is divided into a number of steps. It incorporated the findings of Coopers, who 

applied it in engineering, and Crookes, who applied it both in the ‘hard’ and ‘social’ sciences 

(as cited in Anthony, 1999). Each move contains communicative steps (Figure 1.1. below). 

Hence, he has adapted his research article introduction move structure to accommodate social 

science, which he claims is different from experimental research due to the fields’ focus on 

literature review rather than research methods. Swales offers instead the rhetorical pattern of a 

three-moves create-a-research-space structure, which in his view, can still represent the 

different genres of research papers’ introductions. Since then, this scheme is considered to be 

one of the most influential text rhetorical structures to date and its acceptance and use in the 

genre analysis field is reflected in the number of academic prose which directly quote it 

(Afful, 2006). The constituents of CARS' model are illustrated below. 
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MOVE 1: Establishing centrality 

                  Step 1 : Claiming centrality, and /or                                       

                  Step 2 : Making topic generalization, and /or             

                  Step 3 : Reviewing previous research;               Declining rhetorical effort 

MOVE 2: Establishing a niche 

                  Step 1A : Counter-claiming, or                                                             

                  Step 1B : Indicating a gap, or 

                  Step 1C : Question-raising, or                                        

                  Step 1D : Continuing tradition;                    Weakening knowledge claims 

MOVE 3: Occupying the niche 

 

                   Step 1A : Outlining purposes, or 

                   Step 1B : Announcing present research, 

                   Step 2 : Announcing principle findings 

                   Step 3 : Indicating RA structure                               Increased explicitness 

 

   

Figure 1.1. CARS Model by Swales (1990) 

 

     Subsequently, various later studies investigating the structure of the research abstract have 

endorsed the CARS model as a ground rule (Bhatia, 1997; Samraj, 2002, 2005).  

 

1.3.3.2.2 Bathia’s Move Structure 

       Bhatia (1993) advanced a four-move generic model with the belief that every abstract 

should present information on four features of the research article that they intend to describe. 

These features include the answer to four questions: (1) what did the author do? (2) How did 

the author do it? (3) What did the author find? And (4) what did the author conclude? 

Accordingly, the four moves of this model are:  

 Move 1: Introducing the purpose; in order to express the precise detail, and the 

intention of the researcher including the goals of the study. 

 Move 2: Describing the methodology; in which the author denotes the research design, 

procedure or methods used in the study and, if necessary, the scope of the research. 
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 Move 3: Summarizing the results; in this move, the author highlights the important 

findings of the research including a solution to the problem.  This move is regarded as 

the significant component of the abstract. 

 Move 4: Presenting the conclusions; in this move, the conclusions and interpretations 

of the results as well as some are concerned implications and applications of the 

findings. 

  Bhatia’s (1993) structure is reported to be a common structure in the abstracts in 

Martıń’s (2003) work who identified four basic elements formed as; I (introduction), M 

(methodology), R (results), C (conclusions). Moreover, the IMRC pattern identified in Bhatia 

(1993) can be identified in Santos’ (1996) model which contains five moves and a number of 

sub-moves. The purpose, methodology, summary of results and discussion of the research 

altogether make up the last four moves in Santos (1996) model, respectively. The main 

function of the first move (Situating the research) corresponds to the first move in Swales’ 

CARS model (1990). Bathia’s model has been given credence by many scholars including 

Santos (1996), Phantama (2000), and Promsin (2006). 

 

1.3.3.2.3 Hyland’s (2000) Model 

       A more substantial disciplinary study of differences in the abstract is Hyland’s (2000) 

model of research papers’ abstracts. He analyzed 800 abstracts from eight disciplines; namely, 

Biology, Physics, Electronic Engineering, Mechanical Engineering, Applied Linguistics, 

Marketing, Philosophy and Sociology. To point out, this model offers an incorporated way in 

how the discoursal preferences are performed in certain communities and in how the 

rhetorical moves are adjusted in abstract articles in order to meet that. Also, a respective 

number of research studies have adopted Hyland’s (2000) structure extensively for abstract 

analysis (e.g., Saeeaw & Tangkiengsirisin, 2014; Suntara & Usaha, 2013; Zhang et al., 2012). 

His model includes five moves: Introduction, Purpose, Method, Product, and Conclusion. The 

component steps and functions of the moves are demonstrated as follows:  

Table 1.2 Hyland’s Five Moves Model Structure 

Moves Functions 

Introduction Establishes context of the paper and motivates the research 

Purpose Indicates purpose, outlines the aim behind the paper 

Method Provides information on design, procedures, data analysis, etc. 

Product Indicates results and the argument 



32 
 

Conclusion Points to applications or wider implications and Interpretation scope of paper 

(Adapted from Behnam & Golpour, 2014, p.  175) 

       This model is considered to be empirical for several reasons. It was developed from an 

analysis of 800 abstracts across 8 fields from both hard and soft sciences and it has been 

widely used as a framework in several research studies (e.g. Al-Khasawneh 2017, Li & 

Pramoolsook 2015). Another important point is that, in contrary to Bhatia’s (1993) model and 

Swales’ (1981) framework, which do not consist of the introduction move and the purpose 

move respectively, Hyland’s model contains both of these necessary constituents.  

1.3.3.2.4 The IMRaD or IMRD Model 

       The conventional pattern of the IMRD model consists of the following moves (in spite of 

the fact that they are labeled differently by authors): the Introduction move (I) (which is also 

called or could include the purpose, objectives, statement of the problem and the rationale or 

the background of the study), the Methods move (M) (which indicates the methodology, 

materials, participants, data collection, procedures, and statistical analysis), the 

Results/product move (R) (which includes general findings of the study), and finally the 

Discussion/conclusion move (D) (which provides an explanation of the findings, implications, 

and suggestions for future research). This framework represents one of the standard structures 

for the writing of abstracts that has been set as earlier as the 1970s (McGirr, 1973, cited in 

Day 1994:30). These abstract moves have been adapted by numerous scholars such as Swales 

(1990), Bhatia (1993), Flowerdew (2002), Martin (2003), Lorés (2004), Swales and Feak 

(2004), Samraj (2005), Hyland (2007), and Lim (2010). This model is described with a five-

move structure as follows: 

Move 1: (introduction)  

       It gives a relation of the research to the scientific community.  

Move 2: (purpose/ introduction) 

       It presents the research’s purpose or describes the main features of the research as an 

introduction. 

Move 3: (methods and materials) 

       It describes the methodology. 

Move 4: (results) 

       It summarizes the results. 

Move 5: (discussion) 

       It discusses the research by giving conclusions or suggesting practical applications. 
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Figure 1.2. Illustration of the IMRAD Model. 

 

1.3.3.2.5 Bitchener’s (2010) Model 

       Drawing on Swales (1990) model and Bunton’s (2002) Model of PhD Thesis 

Introduction, Bitchener (2010) has relied on the overall role that genre analysis plays in the 

clarification of the type of content that typically characterizes the different part genres of a 

thesis and how this may be achieved through the use of various moves and sub-moves to 

develop a special model for the content and structure of a thesis abstract. Furthermore, this 

model appears to be identical to Bunton’s (2002) model apart from the optional steps 

representing the third move. The constituents of this model are illustrated below: 

 

Table 1.3 Bitchener’s (2010) Move and Sub-Move Model 

Moves Sub-Moves 

 

Introduction  

- Provide context, background of the research. (Step 01)  

- Identify the motivation of the research. (Step 02)  

- Explain the significance/ centrality of the research focus. (Step 03)  

- Identify a research gap or continuation of research tradition. (Step 

04) 

Purpose  - Identify aims or intentions, questions or hypotheses. (Step 01)  

- Develop aims or intentions, questions or hypotheses. (Step 02) 

Method  - Identify / justify overall approach and methods. (Step 01)  

- Identify key design aspects. (Step 02)  

- Identify data source(s) and parameters. (Step 03)  

- Identify data analysis processes. (Step 04) 

Product  - Present main findings/ results of key aims, question (Step 01)  

- Present main findings/ results of subsidiary/ additional aims, 

questions. (Step 02) 

Conclusion  - Suggest significance/importance of findings beyond the research,  

Considering contributions to theory, research and practice. (Step 

01)  

- Suggest applications (for practice) and implications (for further 

research). (Step 02) 

(Bitchener, 2010, pp.11-12) 
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Conclusion 

     In few words, this chapter is an attempt to approach the concepts of discourse, discourse 

analysis, genre analysis and its characteristics, and move analysis. Moreover, it develops with 

taking a careful consideration of the thesis abstract as an academic genre, which is the aim of 

the investigation of this study, and its functions. At last, this chapter concludes with a 

literature review of genre analysis and the previous research studies of research paper 

abstracts as a highlight of the different models of abstract analysis.  
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CHAPTER TWO: FIELDWORK 

Introduction 

     The previous chapter reviewed fundamental points related to the background knowledge of 

the relevant aspects of this research, as well as their provision of a communicative system for 

the aimed-for academic community around the world. In this respect, this chapter comprises 

conducting the study in practice. The present study first seeks to report whether or not 

Algerian EFL postgraduates are aware of and conform to certain international models for 

writing a research paper abstract, in particular, Bitchener’s (2010) model, which has been 

chosen for analyzing the samples. Second, it aims to depict the progress in the moves and sub-

moves’ implementation across their MA and doctoral theses abstracts which affect their 

rhetorical structure and communicative purpose. Thus, this chapter presents the corpus 

selected, explains the methodology and process implemented in corpora collection, reports, 

interprets and discusses the research findings, and finally, draws a conclusion for the whole 

research with implications and limitation of the study. 

 

2.1. Research Methodology 

2.1.1. Corpus Selection 

      The selected corpus of this study embodied a compilation of 30 dissertations’ abstracts 

from Algerian English Foreign Language Postgraduates. These dissertations are divided to 

two sub-corpora and each of them comprises of 15 dissertations’ abstracts specialized in the 

fields of applied linguistics, didactics, English for Specific Purposes (ESP) and 

sociolinguistics. The first corpora includes 15 master dissertations’ abstracts while the second 

corpora consists of 15 doctoral dissertations’ abstracts. The sources used for the selection of 

the corpus are displayed in the Table 2.1 below. 

Table 2.1.  The Sources of the Selected Master and Doctoral Theses 

Source Dissertations 

Electronic Library of Mentouri Brothers, University of 

Constantine 1 

Home > Online service > E- Library  > Catalogue of university 

theses 

https://bu.umc.edu.dz/md/ 

 

 

24 

Electronic Library of  Abou Bekr Belkaid University of  

Tlemcen   

 

6 

https://bu.umc.edu.dz/md/
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Home > Pages > Catalogs Faculty > Library of Foreign 

Languages  

http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

Total 30 

 

       For objectivity and validity ensurance of the selected corpora, the following criteria were 

set: 

- Each sample of the contrasted Master and Doctoral abstracts must be written by 

the same researcher. 

- All the dissertations are easily accessed in the electronic libraries of Mentouri 

Brothers’ University of Constantine 1 and of Abou Bekr Belkaid’ University of  

Tlemcen. 

- All the selected dissertations are in the field of teaching English as a foreign or 

second language (TEFL/TESL), precisely in the fields of applied linguistics, 

didactics, English for Specific Purposes (ESP) and sociolinguistics. 

- The year of graduation ranges from 2009-2010 to 2018-2019. 

 

Table 2.2.  Graduation year of the participants for the corresponding theses 

  

 

Percentage Doctoral Theses Percentage Master Theses Years of 

publication 

0 0  86.67 13 2009-2010 

0 0 0 0 2010-2011 

0 0 13.33 2 2011-2012 

0 0 0 0 2012-2013 

0 0 0 0 2013-2014 

20 3 0 0 2014-2015 

26.67 4 0 0 2015-2016 

33.33 5 0 0 2016-2017 

20 3 0 0 2017-2018 

0 0 0 0 2018-2019 

100% 15 100% 15 Total 

http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/
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2.1.2. Method of Analysis 

       The present research is a genre analysis of Master and Doctoral dissertations’ abstracts 

in an attempt to describe the way they are organized. It is a structural linguistic regularity 

study of abstracts as a text. It uses both a qualitative and a quantitative method in order to 

point a descriptive analysis and adopt a frequency enumeration for the investigation of the 

rhetorical moves and sub-moves structure implemented in the Master and Doctoral 

dissertations’ abstracts by Algerian postgraduates of English as Foreign Language. To 

execute this analysis, Bitchener's (2010) Model of the five moves that was founded upon the 

work of Swales (1990) (CARS) model is adopted. It is used to identify, categorize and 

examine the move and sub-moves structure according to their presence in each abstract. The 

data obtained is presented with Microsoft Excel. Moreover, the move order is displayed in 

accordance to the frequency of occurrence in each corpus. Thereafter, a comparison between 

the master and doctoral abstracts is presented with a focus on the progression of 

implementing Bitchener’s (2010) organizational pattern from master to doctoral levels.  

       In the case of a sample abstract not meeting the rhetorical pattern of at least three moves 

of Bitchener’s (2010) model, it will be examined and categorized according to whichever 

model among the remaining ones which are previously discussed in the first chapter that 

best suits its linguistic structure of organization. 

 

2.1.3. Corpus Codification 

       According to Gibbs (2007), in qualitative research, coding is “how you define what the 

data you are analyzing are about” using words, letters, symbols or numbers. In the process 

of the corpus analysis of abstracts, a system of codification is needed. The codification 

system of master and doctoral thesis abstracts is in the form of a three-letter acronym 

referring to their initial letters, i.e., a master thesis abstract is codified as (MTA) and a 

doctoral thesis abstract is codified as (DTA). These acronyms are followed by a number 

from 1 to 15 to indicate the target abstract of the target Algerian EFL postgraduate for later 

statistical requirements. The moves are demonstrated like (M1, M2, M3, M4, M5), and the 

sub-move are referred to as (S1, S2, S3, S4). Furthermore, the presence of each move or 

sub-move is symbolized with  while its absence is referred to with a blank space. 

Subsequent to the analysis of the data, a suggested move and sub-moves structure is 

offered by drawing on three levels of significance based on their frequency of occurrence: 

The mandatory position is displayed when the occurrence of any sub-move equals or 

exceeds 60% of the overall analyzed corpus. 
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The ordinary position is displayed when the occurrence of any sub-move is between 31% 

and 59% of the overall analyzed corpus. 

The optional position is displayed when the occurrence of any sub-move equals or is less 

than 30% of the overall analyzed corpus. 

 

2.1.4. Data Analysis 

       The analytical procedures followed in this research are both qualitative and quantitative 

in nature. On the one hand, statistical measures are provided for the exhibition of the 

frequency of moves and sub-moves of both MTA and DTA, moves’ sequence based on their 

occurrence in the corpus following certain criteria elaborated as mandatory ≥ 60%, ordinary 

≥ 31%-59% ≤, optional ≤ 30%, and the progress proportion from Master to Doctoral status. 

All of the data obtained are tabulated and diagramed with the help of the Microsoft Excel 

software. The qualitative analysis, on the other hand, is used for the description of the 

rhetorical patterns and functions of each rhetorical move in the corpora. The processes of 

identifying the moves and sub moves of the rhetorical organizational patterns in abstracts, 

the extent of abstracts’ writing process compatibility with Bitchener’s Model (2010), and the 

Master to Doctoral status progress are performed using manual analysis. 

 

2.1.5. Results and Discussion 

       The first two matters this study is concerned with are: first, classifying the rhetorical  

structure  of the selected MTA and DTA using move analysis based on Bitcheners’ (2010) 

model, and second, comparing the rhetorical structures and communicative purposes 

progress between the Master and Doctoral theses’ abstracts. It is proceeded by the 

identification of the organizational patterns of moves and sub-moves of the abstracts, the 

frequency of occurrence and move order that are employed in the corpora and a comparative 

analysis between the Master and Doctoral abstracts in their sense of moves’ occurrence and 

order to display the progress from one level to another. As an answer to these concerns, a 

macro analysis of 30 Dissertations’ Abstracts taken out of Master and Doctoral dissertations 

is conducted based on Bitchener’s (2010) model of writing a thesis or dissertation abstract. 

The findings of the analyses of the gathered data are revealed throughout this section. 
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2.2.1 Genre analysis of EFL Master Theses' Abstracts 

       Fifteen Abstracts belonging to the Algerian EFL Master postgraduates are analyzed 

according to Bitchener’s (2010) Model. The data obtained are presented in the table 2.3 

below. 
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Table 2.3. The Allocation of Moves and Steps in MTAs 

(Move 5) 

The 

conclusion 

(Move 4) 

The 

product 

(Move 3) 

The method 

(Move 2) 

The 

purpose 

(Move 1) 

The introduction 

 

MT Number 

S2 S1 S2 S1 S4 S3 S2 S1 S2 S1 S4 S3 S2 S1 

              MTA1 

              MTA2 

              MTA3 

              MTA4 

              MTA5 

              MTA6 

              MTA7 

              MTA8 

              MTA9 

              MTA10 

              MTA11 

              MTA12 

              MTA13 

              MTA14 

              MTA15 

6 2 1 11 1 5 4 9 8 14 2 4 

 

2 10 Number of occurence 
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40% 13.3

3% 

6.6

7% 

73.3

3% 

6.67

% 

33.3

3% 

26.6

7% 

60% 53.3

3% 

93.3

3% 

13.3

3% 

26.6

7% 

13.3

3% 

66.6

7% 

Percentage 

26.67% 40.00% 31.67% 73.33% 30.00% Total Percentage 
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     The findings demonstrated in table 2.3 above represent the analysis of all the fifteen 

selected Master theses’ abstracts in terms of the frequency of occurrence of the moves and 

sub-moves proceeding Bitchener's (2010) model. The results of analyzing the targeted 

abstracts show symmetrical implementation of the moves identified in Bitchener's (2010) 

model, however, a uniformity of applying the sub-moves is seen in most of the corpora. As it 

can be noted, the purpose and the product moves are the most recurring ones with a 

percentage of 73.33% and 40% respectively. Subsequently, the remaining moves consisting of 

the introduction, the method and the conclusion moves were less employed with rates of 30%, 

31.67% and 26.67% respectively. Further analyses are developed in the next sections with 

details of each move and its sub-moves. 

 

2.2.1.1. The Introduction Move (M1) analysis of MTAs 

      According to Bitchener's (2010) model, four sub-moves establish the introduction move. 

They include providing context and background of the intended research (S1) along with 

other three steps that need to be applied sequentially such as identifying the motivation of the 

studied work (S2), explaining its significance or its central focus (S3) and stating a research 

gap (S4). The results are exhibited in Figure.2.1 below as the following: Among the analyzed 

fifteen master abstracts, twelve master abstracts accomplished the introduction move (M1). 

Nonetheless, the sub-moves included at this move were not variously implemented. This can 

be seen in the low frequency of occurrence of the introduction move falling into the third 

position in the studied corpora compared to the other three moves with an estimation of 30%. 

In the analyzed data, only one Algerian EFL postgraduate provided a complete 

implementation of the four sub-moves of the (M5). Strikingly, The Algerian EFL 

postgraduates employed in their master theses' abstracts the first sub-move of the introduction 

move vastly with a proportion of 66.67%. They have sharpened their vision particularly on 

identifying the context and background of the research giving little interest to the remaining 

sub-moves. Disregardance to both the motivation of the research and the identification of a 

research gap or continuation of a research tradition is noted, in which they are equally the less 

frequently used amid the remaining sub-moves with only 13.33%. Another sub-move also 

given low importance is the significance of the research or the central focus of this work with 

a 26.67% frequency rate. Accordingly, the emphasis on its significance is of a second 

importance compared to providing the context of the research. 
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Figure 2.1. Proportions of the Sub-moves of the (M1) in Master Theses 

 

2.2.1.2. The Purpose Move (M2) Analysis of MTAs 

     According to Bitchener, the purpose move is sequenced at the second place of his model to 

abstract writing but this does not mean it is of a second importance, it is as important as the 

other moves. It is considered as an essential and indispensable move that underlines the 

reasons behind conducting a specific study or the will that drove researchers to do so. This 

second move is used to justify and provide reasons for the intended study. It is embodied in 

only two sub-moves; the first one is used to identify the aims or intentions, questions or 

hypotheses (S1) and the second one is concerned with the development of these aims, 

intentions, questions or hypotheses (S2).  

       The purpose move was the richest in terms of frequency of occurrence compared to the 

other ones with a percentage of 73.33%. It was accomplished by fourteen of the fifteen 

candidates 93.33% and eight of them gave complete consideration to the identification of both 

the sub-moves of (M2). The first sub-move occurred in 93.33% of the analyzed abstracts 

which displayed the highest frequency among the other remaining sub-moves of all the five 

moves. This demonstrates the perception of the candidates of the importance of including this 

element to achieve a good abstract. However, developing the aims or intentions of the 
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research were given less consideration than the first one with a proportion of 53.33%. This 

shows that the focus of the Algerian EFL postgraduates was considerably more on identifying 

the aims rather than developing them. 

Figure 2.2. Proportions of the Sub-moves of the (M2) in Master Theses 

  

2.2.1.3. The Method Move (M3) Analysis of MTAs 

     The method move is assigned by scholars to ease the procedure or the process to obtain the 

intended aims and purposes of the study through identifying the overall approach and methods 

(S1), identifying key design aspects (S2), identifying data source(s) and parameters(s) (S3) 

and identifying data analysis processes (S4).  

     The third move positioned in the third place in the analyzed corpus with a frequency rate 

of 31.67%. Out of the fifteen MA abstracts, twelve of the Algerian EFL postgraduates applied 

the method move, however, the sub-moves were diversely employed. Furthermore, compared 

to all the sub-moves of not only the same (M3), but all the moves together, the first sub-move 

(S1) of the (M3) occurred with the highest frequency 93.33%, which may be considered as a 

reflection of the researchers’ interest and awareness of the importance of having a clear image 

of the footsteps that should be followed on in conducting the research in terms of identifying 

and/or justifying the overall approach and methods. Notably, on the one hand, 26.67% of the 

authors have given importance to the second sub-move (S2), on the other hand, the third sub-
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move (S3) occurred in 33.33% of the analyzed data. This might be due to the authors’ modest 

recognition of the importance of both the second and third sub-moves’ role in aiding further 

researchers’ practices. The fourth sub-move (identifying data analysis processes) is nearly 

neglected or almost forgotten with only 6.67% of the whole analyzed data. The weak rate of 

this last sub-move (S4) might display the researchers’ lack of knowledge of the importance of 

exhibiting accurate analysis processes and to their ignorance of the diverse elements in the 

theoretical foundations of abstracts in order to reach an integral abstract writing. 

Figure 2.3. Proportions of the Sub-moves of the (M3) in Master Theses. 

 

2.2.1.4. The Product Move (M4) Analysis of MTAs  

     Sufficient account of information in the product move would sequentially prove the 

centrality of the research focus in the introduction move. Thus, it would optimize the 

persuasiveness of the abstract in advancing the research paper that it belongs to. For this 

reason, after conducting the research, it is undoubtedly important to shed the light on the 

findings of the study. In the writing of the abstract section, the product move (M4) is fully 

achieved through the implementation of two sub-moves: presenting the main findings/results 

of key aims and/or questions (S1) and presenting the main findings/results of subsidiary/ 

additional aims and/or questions (S2). Despite the importance of this move, four abstracts 
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among the fourteen analyzed ones neglected it and only one abstract achieved it with both its 

sub-moves. From the analysis, the product move (M4) was used with a rate below the average 

40% and is ranked the second compared to the other moves. Unlike the first sub-move, which 

received a considerable amount of interest with a frequency of 73.33%, the second sub-move 

received a significant less focus 6.67% and only one abstract included it. This sparked the 

idea that Algerian EFL postgraduates ignored the (S2) of the (M4) because they might have 

believed that the (S1) is the only important information to be mentioned that corresponds with 

their intentions, questions or hypotheses and any other subsidiary results are trivial. Also, it 

might show learners’ incomplete regularity in disciplinary practices in accordance with the 

additional findings. 

 

Figure 2.4. Proportions of the Sub-moves of the (M4) in Master Theses. 

 

2.2.1.5. The Conclusion Move (M5) Analysis of MTAs 

     Hyland (2000) said “conclusions…explicitly emphasize the value of the paper, either to 

the discipline or to the wider community”. The conclusion move in abstracts writing 

according to Bitchener’s (2010) model is realized by two sub-moves; suggesting the 

significance or importance of the findings beyond the research to the discourse community, 

(S1) and proposing applications and implications for further research (S2). This move 
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received the least interest in the whole studied corpus with a proportion of 26.67%. Seven 

abstracts ignored this move, as for the remaining abstracts, the two sub-moves were employed 

diversely. None of the Algerian EFL postgraduates showed a complete performance of the 

conclusion move (M5) with both its sub-moves. Differently from the first sub-move (S1) that 

was implemented by only two researchers with a 13.33% rate, the second sub-move (S2) was 

employed with a higher frequency 40% in six abstracts. These results can show that the 

selected Algerian EFL postgraduates are more eager to suggest real applications of their 

findings beyond the research in order to manifest in the improvement of the targeted 

disciplinary fields rather than just to provide theoretical assistance. 

Figure 2.5. Proportions of the Sub-moves of the (M5) in Master Theses 

 

2.2.1.6. Move Order and Number of Frequency in the Master Abstract Corpus 

     The analyzed data presented in the table below show the various move orders drawn on by 

the Algerian EFL Master postgraduates in the fifteen selected abstracts. Furthermore, it 

introduces the frequency of occurrence of each of the manifested move orders. In the same 

vein, the table demonstrates that only two of the analyzed corpus followed the order suggested 

by Bitchener (2010) in his model. 
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Table 2.4.  Occurrence of Move Structures in MTAs 

N° of Master Abstracts Move Order N° of Occurrence Frequency of 

Occurrence 

MTA5 MTA13 M1 M2 M3 M4 M5 2 13.33% 

MTA1 MTA9 M1 M2 M3 M4 2 13.33% 

MTA2 M1 M3 M2 M4 M5 1 6.67% 

MTA3 M1 M2 M5 1 6.67% 

MTA4 M1 M3 M4 1 6.67% 

MTA7 M1 M2 M4 M2 M3 

M4 M5 

1 6.67% 

MTA11 

 

M1 M2 M1 M3 M5 1 6.67% 

MTA10 MTA15 M2 M3 M4 M5 2 13.33% 

MTA12 MTA14 

 

M2 M3 M4 2 13.33% 

MTA6 MTA8 M2 M1 M2 2 13.33% 

 

2.2.1.7. Suggested Move-Step Structure for the Master Thesis Abstract 

     Building upon the findings of the analyzed moves and sub-moves and upon their 

proportion of usage, the table below demonstrates a suggested move-sub-move structure for 

the corpus. The results comprising each sub-move were categorized into three levels of 

significance based on their frequency of occurrence sequenced as mandatory, ordinary and 

optional. The categorization is employed based on the following criteria: 

Mandatory ≥ 60% 

Ordinary ≥ 31%, ≤ 59% 

Optional ≤ 30% 
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Table 2.5. A Suggested Move and Sub-Move Pattern for MTAs 

Moves and Sub-Moves Mandatory Ordinary Optional 
M

o
v
e 

1
: 

In
tr

o
d
u
ct

io
n
 

Sub-move 1    

Sub-move 2    

Sub-move 3    

Sub-move 4    

M
o
v
e 

2
: 

P
u
rp

o
se

 

Sub-move 1    

Sub-move 2    

M
o
v
e 

3
: 

M
et

h
o
d

 

Sub-move 1    

Sub-move 2    

Sub-move 3    

Sub-move 4    

M
o
v
e 

4
: 

P
ro

d
u
ct

 

Sub-move 1    

Sub-move 2    

M
o
v
e 

5
: 

C
o
n
cl

u
si

o
n

 Sub-move 1    

Sub-move 2    

 

 

2.2.2. Genre analysis of EFL Doctoral Theses’ Abstracts 

       Fifteen Abstracts belonging to Algerian EFL Doctoral postgraduates are analyzed 

following Bitchener’s (2010) Model. The findings are presented in table 2.6 below.
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Table 2.6. The Allocation of Moves and Sub-Moves in DTAs 

(Move 5) 

The 

Conclusio

n 

(Move 4) 

The 

Product 

(Move 3) 

The Method 

(Move 2) 

The Purpose 

(Move 1) 

The Introduction 

 

MT Number 

S2 S1 S2 S1 S4 S3 S2 S1 S2 S1 S4 S3 S2 S1  

              DTA1 

              DTA2 

              DTA3 

              DTA4 

              DTA5 

              DTA6 

              DTA7 

              DTA8 

              DTA9 

              DTA10 

              DTA11 

              DTA12 

              DTA13 

              DTA14 

              DTA15 

4 4 11 14 8 6 11 10 9 15 2 9 3 11 Number of 
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Occurrence 

26.6

7% 

26.

67

% 

73.

33

% 

93.3

3% 

53.3

3% 

40% 73.3

3% 

66.67

% 

60% 100% 13.3

3% 

60% 20% 73.3

3% 

Percentage 

26.67% 83.33% 58.33% 80% 41.67% Total 

Percentage 

 



52 
 

 

     An exhibition of the moves and sub-moves statistical analysis of doctoral abstract 

sections is drawn on in the table above. It is important to re-mention that the experimental 

group under investigation is the same one in the first analysis of master abstracts. The 

doctoral abstracts are also analyzed pursuing Bitchener's model (2010). The table shows 

the frequency of occurrence of each of the implemented moves and sub-moves in the 

doctoral abstract sections. A highly employed proportion of moves and sub-moves is seen 

through the results of the provided table. Accordingly, the purpose move (M2), the method 

move (M3) and the product move (M4) are the most frequent moves compared to the 

introduction move (M1) and the conclusion move (M5). Further discussion of the analysis’ 

findings is provided below respectively. 

 

2.2.2.1. The Introduction Move (M1) Analysis in DTAs 

From the attached figure below, the introduction move (M1) implemented in doctoral 

theses abstracts have diversely used the sub-moves. This move covers thirteen out of the 

entire sample of the DTAs and it has occurred with a rate of 41.67% taking a second to 

last position compared to the remaining four moves. Major attention is directed to the 

first sub-move (S1) where context or background of the research is implemented. It 

appeared with a frequency of 73.33% which is the highest frequency compared to the 

remaining sub-moves of the same move. This might show that the selected Algerian EFL 

postgraduates allocate greater value to the contextualization and background of the 

research. Researchers have also concentrated on explaining the significance and centrality 

of the research focus (S3) with 60%. However, the researchers were not as eager in their 

identification of the motivation of their intended study (S2), which can be seen from the 

low frequency of its employment in the corpus with only 20%, nor in their identification 

of the research gap or continuation of the research tradition (S4) which turned out to be 

the least frequent with 13.33% out of the whole corpus. This might demonstrate the 

candidates’ disregard of the importance of both these sub-moves in completing the 

introduction move. In the ongoing investigation, the introduction move was completely 

achieved in only one abstract and was completely absent in two abstracts. 
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Figure 2.6. Proportions of the Sub-Moves of (M1) in Doctoral Dissertations 

2.2.2.2. The Purpose Move (M2) Analysis in DTAs 

     The purpose move was successfully achieved in the doctoral corpus. This move has been 

discerned in all of the fifteen analyzed abstracts as it reached a rate of 80% which classifies it as 

the second most implemented move among the remaining ones. This presents the directed 

interest of the candidates to clear the vision for readers of what they aim to achieve. The two 

sub-moves forming the (M2) were both highly implemented. The first sub-move (S1), namely, 

identifying aims or intentions, questions or hypotheses, occurred in 100% all across the corpus. 

This might give an idea about the importance of this sub-move in writing an abstract and its 

value for the writers in their research papers. For them, it might be a step that cannot be 

condoned. In like manner, the second sub-move (S2), namely, developing aims or intentions, 

questions or hypotheses, reached an above-average level of occurrence with a proportion of 60%. 

This might be attributed to the possibility that the selected Algerian EFL postgraduates favor 

manifesting the identification of their research aims and questions rather than their fine points’ 

development. Nine out of the fifteen analyzed abstracts have successfully implemented both sub-

moves of the (M2) and six were unconcerned with the utilization of the second sub-move (S2). 
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Figure 2.7. Proportions of the Sub-moves of the (M2) in Doctoral Dissertations 

 

2.2.2.3. The Method Move (M3) Analysis in DTAs 

       In abstract writing, researchers use the method move to state the overall approach and 

method along with its design, sources and procedures of collecting and analyzing the data. 

The (M3) received an average interest in fulfilling its required sub-moves, it was 

performed with a frequency of 58.33% which classifies it as the third most occurred move 

compared to the other ones. The sub-moves included were variously applied. Notably, the 

second sub-move (S2) occurred with the highest frequency 73.33% followed by the first 

sub-move (S1) with a rate of 66.67%. Similarly, 53.33% of researchers attributed 

importance to the fourth sub-move. Apparently, identifying the overall approach, the key 

design aspects and data analysis processes are of similar importance to the selected 

Algerian EFL postgraduates as eleven of them implemented (S2), ten employed (S1) and 

eight exerted (S4) in their abstracts, respectively. This might be due to the candidates’ 

awareness of the importance of these sub-moves in assisting further researchers’ 

procedures. The third sub-move (S3), identifying data source(s) and parameters, is the 

poorest in terms of frequency of occurrence in this particular move with a rate of 40%. 

This might indicate that researchers envisage (S3) with a minimal significance as it 
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occurred in only six abstracts. It is also worth mentioning that (M3) was not established in 

only one abstract out of the whole analyzed corpus. 

 

Figure 2.8. Proportions of the Sub-moves of the (M3) in Doctoral Dissertations 

 

2.2.2.4. The Product Move (M4) Analysis of DTAs 

     In the present study, the product move (M4), namely, presenting the main findings of key and 

subsidiary aims and questions, received the most eminent interest in fulfilling its required sub-

moves. It is the richest in terms of frequency of occurrence with 83.33% compared the remaining 

moves, 93.33% i.e. fourteen of the abstracts written up by the selected Algerian EFL 

postgraduates accomplished the first sub-move (S1) of the (M4). In like manner, the second 

identified sub-move (S2) was also carried out in eleven abstracts with a proportion of 73.33% 

out of the analyzed corpus. The richness of such implementation (presenting the main findings 

and the additional results) can be attributed to the authors’ recognition of the part that this move 

(M4) constituting (S1) and (S2) plays for the readers to have a clear perspective of their work 

fruits. The findings of the analyzed data might also show the attempt of the selected Algerian 

EFL postgraduates to equalize the use of both sub-moves. It is worth mentioning that ten out of 

the fifteen analyzed data successfully incorporated the (M4) with both of its constituents. 
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Figure 2.9. Proportions of the Sub-moves of the (M4) in Doctoral Dissertations 

 

2.2.2.5. The Conclusion Move (M5) Analysis in DTAs 

     The final reported move according to Bitchener's (2010) model is the conclusion move (M5) 

where the significance of the study (S1) and suggested practical applications and implications for 

further research (S2) should be performed. (M5) has the most deficient frequency of occurrence 

compared to the other moves with a rate of 26.67%. Remarkably, this low proportion is reflected 

in the implementation of both of this move’s sub-moves. In an identical track, the first (S1) and 

second sub-move (S2) occurred evenly with a percentage of 26.67% as only four abstracts 

accomplished each of the sub-moves. Only one candidate implemented both (S1) and (S2). This 

faint fulfilment of the conclusion move (M5) can be assigned to the writers’ slight value they put 

into suggesting the significance of their work and the applications to real practice and 

implications. This might also suggest that, according to the selected Algerian EFL postgraduates’ 

perspective, the implementation of such information would be of a slender theoretical and 

practical contribution to the research community. 
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Figure 2.10. Proportions of the Sub-moves of the (M5) in Doctoral Dissertations 

 

2.2.2.6. Move Order and Number of Frequency in the Doctoral Abstract Corpus 

       The diverse move orders employed by the Algerian EFL Doctoral postgraduates in the 

fifteen selected abstracts are uncovered in the table below. Moreover, it submits the number and 

frequency of occurrence of each of the manifested move orders. Subsequently, the table 

demonstrates that only two of the analyzed data follow the order suggested by Bitchener (2010) 

in his model. 

Table 2.7.  Occurrence of Move Structures in DTAs 

N° of Doctoral 

Abstracts 

Move Order N° of Occurrence Frequency of 

Occurrence 

DTA1 DTA5 DTA14 M1 M2 M3 M4 M5 3 20% 

DTA4 DTA9 DTA10 M1 M2 M3 M4 3 20% 

DTA2 M1 M2 M1 M3 M1 

M4 

1 6.67% 

DTA3 DTA11 DTA15 M1 M2 M3 M2 M3 

M4 M5 

3 20% 

DTA6 M1 M2 M4 1 6.67% 
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DTA12 M1 M3 M2 M3 M2 

M4 

1 6.67% 

DTA13 

 

M1 M3 M2 M3 M4 

M5 

1 6.67% 

DTA7 DTA8 

 

M2 M3 M4 2 13.33% 

 

   2.2.2.7. Suggested Move-Step structure for the Doctoral Thesis abstract 

     Based on the frequency of occurrence of the analyzed moves and sub-moves in the doctoral 

theses’ abstracts, the table below demonstrates a suggested move and sub-move structure for the 

corpus. The results comprising each sub-move were classified into three levels of significance 

based on their frequency of occurrence sequenced as mandatory, ordinary and optional. The 

categorization is advanced based on the following criteria: 

Mandatory ≥ 60% 

Ordinary ≥ 31%,   ≤ 59% 

Optional ≤ 30% 

 

Table 2.8. A Suggested Move and Sub-Move Pattern for DTA 

Moves and Sub-moves Mandatory Ordinary Optional 

M
o
v
e 

1
: 

In
tr

o
d
u
ct

io
n
 

Sub-move 1    

Sub-move 2    

Sub-move 3    

Sub-move 4    

M
o
v
e 

2
: 

P
u
rp

o
se

 

Sub-move 1    

Sub-move 2    

M
o
v
e 

3
: 

M
et

h
o
d

 

Sub-move 1    

Sub-move 2    



59 
 

 

 

2.2.3. Contrastive Genre Analyses of MTAs and DTAs Corpora 

     Markedly, the overall communicative purpose of the genre is attained by the functional 

segmentation of the structure of an abstract into moves and each move has its own 

communicative purpose (Dos Santos, 1996, p.495; Cortés, 2015, p.35). According to Bitchener 

(2010), the preeminent function of dissertations’ or theses’ abstract relies on the fulfillment of its 

constituent five-move pattern. Therefore, the communicative function of a genre, such as a 

research paper abstract, is accomplished by the implementation of the features that establish its 

structure and make it distinct from other genres. This section’s underlying aim is to answer the 

second research question that seeks to unravel the rhetorical structures’ and communicative 

purposes’ progress between the MA and doctoral theses abstracts written by the selected fifteen 

Algerian EFL postgraduates. Within this particular interest, this section examines the similarities 

and differences between the analyzed data of both master and doctoral theses’ abstracts, the 

advancement in terms of the occurrence of moves and sub-moves and their order, and thus, the 

achievement of the abstracts’ communicative purpose. 

2.2.3.1. Comparative Move Analysis 

     A comparative analysis is administered on the entire thirty target abstracts with reference to 

Bitchener's (2010) model of the five-move structure. The analysis also focused on the progress of 

each move across the corpora. 
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Figure 2.11. The Frequency of Occurrence of Moves per Corpus 

 

     The figure above demonstrates the frequency of occurrence of each move and the 

progress regarding their establishment across the corpora. An increasing rate of moves is 

highly noted in the first four moves from master to doctoral status. The introduction move 

(M1) appeared with a rate of 30% in the MTAs, which, according to the suggested 

significance criteria, is only considered as an optional move. This low ratio increased in 

DTAs 41.67% and advanced the move into an ordinary one. In MTAs, the purpose move 

(M2) was a mandatory one presented with an attribution of 73.33%. It raised in DTAs and 

reached 80%, and was regarded as a mandatory move as well. Similarly to the previous 

two moves, the frequency of occurrence of the method move (M3) boosted from MTAs 

31.67% to DTAs 58.33%. Still, it remained as an ordinary move in both levels. The fourth 

move, namely, the product move, was exhibited with a below average rate of 40% in 

MTAs, and was seen as an ordinary move. However, (M4) shifted immensely into a 

mandatory one in the DTAs with a proportion of 83.33%. This conversion displays the 

greatest progress in terms of move occurrence among all the remaining moves. In contrast 

to the previous moves, the conclusion one (M5) failed to mark a progression and remained 

as a static optional move with a 26.67% in both MTAs and DTAs. The findings display 

that the writers showed an interest in using move two (Purpose), three (Method), and four 
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(Product) more frequently than the two remaining moves, i.e. introduction and conclusion 

in both of the Master and Doctoral levels. 

 

Table 2.9. Progress of the Moves across Corpora 

Moves of The Corpus Progress 

Move 1 + 11.67% 

Move 2 + 6.67% 

Move 3 + 26.66% 

Move 4 + 43.33% 

Move 5 0% 

 

Further analysis on each move and sub-moves is displayed on the next headings.  

2.2.3.1.1. Progress of the Introduction Move (M1) across Corpora 

       The introductory move (M1) locates the current  research  by providing a context,  

background of the research (S1), identifying the  motivation  for the  research  (S2) 

explaining  the significance/ centrality  of the research  focus (S3) and identifying a 

research gap or continuation of research tradition (S4). The sub-moves of (M1) were 

diversely implemented across corpora and are displayed in the figure and table below. The 

(S1) occurred in 66.67% of the MTAs and in 73.33% of the DTAs, which indicates a slight 

but positive progress estimated at 6.66%. Both of them, however, are in a mandatory use 

state. In the same light, (S2) was found to be an optional sub-move in both corpora with a 

percentage of 13.33% in MTAs and 20% in DTAs. The motivation of the research 

achieved a little progress as well (6.67%). Additionally, explaining the significance of the 

research marked the highest progress rate in terms of frequency of occurrence from the 

MTAs to DTAs with a rate of 33.33%. Subsequently, (S3) shifted from an optional state to 

a mandatory one with an attribution from 26.67% in MTAs to 60% in DTAs. The last sub-

move concerned with (M1) contradicts the previous ones. While the first four sub-moves 

displayed a positive advancement of use, (S4) exhibited a complete absence of progression 

with a static optional state. It was manifested in 13.33% in both of the MTAs and DTAs. 

To conclude, these findings show that Algerian EFL postgraduates tend to concentrate in 

the formation of the introduction move by providing background of the research and 

justifying its significance. 
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Figure 2.12. Frequency of Occurrence of the (M1) Sub-moves per Corpus 

 

Table 2.10. Progress of the (M1) Sub-Moves. 

Sub-Moves of the Introduction Move Progress 

Sub-move 1 + 6.66 % 

Sub-move 2 + 6.67 % 

Sub-move 3 + 33.33 % 

Sub-move 4                                   00 % 

 

2.2.3.1.2. Progress of the Purpose Move (M2) across Corpora 

This move is designed to state the purpose of the research work through the 

identification of the aims or intentions, questions or hypotheses (S1) then developing them 

(S2). The (M2) was found to be in a mandatory state throughout the whole corpora. In the 

MTAs, the first sub-move was highly used and marked as mandatory with a frequency of 

93.33%. This high rate increased to reach its ultimatum level as it occurred in 100% of the 

DTAs, which indicates a progress of 6.67%. The findings also show that the implementation 

of (S2) increased from 53.33% in MTAs to 60% in DTAs. This reveals that both (S1) and 

(S2) have exhibited the same progress rate of 6.67%. However, (S2) was ordinary in MTAs 

and shifted into a mandatory state in DTAs. As a conclusion, Algerian EFL postgraduates 
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seem to give a substantial amount of attention to the identification of the purpose move. And 

almost similarly, in both Master and Doctoral levels, the development of the purpose move 

receive an average amount of consideration. 

 

 

Figure 2.13. Frequency of Occurrence of the (M2) Sub-moves per Corpus 

 

Table 2.11. Progress of the (M2) Sub-moves 

Sub-Moves of the Purpose Move   Progress 

Sub-move 1                               + 6.67% 

Sub-move 2                               + 6.67% 

 

2.2.3.1.3. Progress of the Method Move (M3) Across Corpora 

       The method move helps to identify the applied procedures in conducting the research 

study. The included sub-moves of the (M3) were differently used across the corpora. On the 

one hand, (S1) and (S3), namely the identification of the overall approach and methods and 

the identification of data source(s) and parameters (respectively), have seen an identical 

minuscule advancement of use with a rate of 6.67%. The first sub-move occurred in 60% of 

the MTAs and in 66.67% of the DTAs and was regarded as a mandatory sub-move in both 

levels. However, the third sub-move was considered solely ordinary as it was presented in 
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33.33% of the MTAs and in 40% of the DTAs. On the other hand, the presentation of key 

design aspects (S2) and the identification of data analysis processes (S4) have both exhibited 

a respectable rate of progress with a ratio of 46.66%. Moreover, the second sub-move has 

shifted from an optional state in MTAs 26.67% to a mandatory one in DTAs 73.33%. As for 

the fourth sub-move, it was viewed as optional in MTAs but has shifted in DTAs to an 

ordinary state. The results provide an insight on the positive progress of the establishment of 

the method move by the Algerian EFL postgraduates. The table and figure below provide a 

clear illustration of the findings. 

Figure 2.14. Frequency of Occurrence of the (M3) Sub-moves per Corpus 

 

Table 2.12. Progress of the (M3) Sub-moves. 

Sub-moves of the Method Move Progress 

Sub-move 1                              + 6.67 % 

Sub-move 2 + 46.66 % 

Sub-move 3                              + 6.67 % 

Sub-move 4                              + 46.66 % 
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2.2.3.1.4. Progress of the Product Move (M4) Across Corpora 

       The first sub-move, that is, the presentation of the main results of key aims and 

questions, in the master level corpus occurred in 73.33% of the abstracts. This mandatory 

state remained the same in the doctoral level corpus but with a higher frequency of 

occurrence estimated at 93.33%, i.e. the progress is positively rated with 20%. The findings 

also show that the second sub-move (S2), namely, the submission of the main results of 

subsidiary aims and questions, marked the highest progress from the master to the doctoral 

level in the entire corpora with an attribution of 66.66% and a drastic shift from an optional 

state to a mandatory one. This progress have took an effect from the shift of occurrence of 

(S2) from only 6.67% in MTAs to 73.33% in DTAs. The results display the major interest of 

employing both sub-moves in the doctoral corpus unlike the master theses that manifest a 

similar interest only in implementing (S1) with a minor significance attributed to (S2) by 

Algerian EFL postgraduates. 

Figure 2.15. Frequency of Occurrence of the (M4) Sub-moves per Corpus 
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Table 2.13. Progress of the (M4) Sub-moves 

Sub-moves of the Product Move Progress 

Sub-move 1 + 20 % 

Sub-move 2 + 66.66 % 

 

2.2.3.1.5. Progress of the Conclusion Move (M5) Across Corpora 

       Generally, the last reported move (M5) was the least used one with the same rate of 

26.67% in both sub-corpora. The first sub-move of (M5), in other words, suggesting the 

importance of the research findings to theory, research and practice, was displayed as an 

optional sub-move in both master and doctoral levels. (S1) occurred in 13.33% of the 

MTAs and in 26.67% of the DTAs with a proportion of progress of 13.34%. Unlike the 

previous sub-moves of all the other moves, (S2) of the conclusion move was the only one 

to degrade from an ordinary state to an optional one. Moreover, (S2) has reported a 

negative occurrence advancement of -13.33% as it occurred in 40% of the MTAs and in 

26.67% of the DTAs. It is worth mentioning that Algerian EFL postgraduates tend to yield 

a low interest to employ or even improve their establishment of the conclusion move. 

Figure 2.16. Frequency of Occurrence of the (M5) Sub-moves per Corpus 
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Table 2.14. Progress of the (M5) Sub-moves 

Sub-moves of the Conclusion Move Progress 

Sub-move 1  + 13.34 % 

Sub-move 2    -13.33 % 

 

2.3. Move Order across Corpora 

     While analyzing the Master and Doctoral theses abstracts, a number of differences were 

spotted.  These  differences  were  identified  in  move  orders,  moves and sub-moves 

occurrence and  repetition  of  moves  in  an  abstract. Taking from previous analyses of the 

current study, the move pattern  (M1, M2, M3, M4 and M5), as suggested by Bitchener (2010), 

was  the  most  recurrent established order aside with the structure (M1-M2-M3-M4), which can 

be considered very close to his,  with 16.66% presence of each in the whole corpora. The results 

of move orders’ frequency analysis are presented in the table below. 

 

Table 2.15. Frequency of Occurrence of Move Patterns across Corpora 

Move Order MTAs DTAs TOTAL 

M1 M2 M3 M4 M5 2 3 5 

M1 M2 M3 M4 2 3 5 

M1 M3 M2 M4 M5 1 0 1 

M1 M2 M5 1 0 1 

M1 M2 M4 0 1 1 

M1 M3 M4 1 0 1 

M1 M2 M4 M2 M3 M4 M5 1 0 1 

M1 M2 M1 M3 M5 1 0 1 

M1 M2 M3 M2 M3 M4 M5 0 3 3 

M1 M2 M1 M3 M1 M4 0 1 1 

M1 M3 M2 M3 M2 M4 0 1 1 

M1 M3 M2 M3 M4 M5 0 1 1 
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M2 M3 M4 M5 2 0 2 

M2 M3 M4 2 2 4 

M2 M1 M2 2 0 2 

 

TOTAL 

   

15 15 30 

 

2.4. Comparison Between Sub-Corpora at the Level of Move Orders 

     The second aim of the current study is concerned with the comparison of the rhetorical  

structures’ progress between Algerian EFL postgraduates’ MTAs and DTAs. The table below  

presents the move orders used by the candidates in both of their theses. Any kind of change in  

moves’ occurrence is displayed below. 

 

Table 2.16. Move Order from Master to Doctoral Level 

Number of 

Thesis 

Abstract 

Move Order in MTA Move Order in DTA 

1 M1 M2 M3 M4 M1 M2 M3 M4 M5 

2 M1 M3 M2 M4 M5 M1 M2 M1 M3 M1 M4 

3 M1 M2 M5 M1 M2 M3 M2 M3 M4 M5 

4 M1 M3 M4 M1 M2 M3 M4 

5 M1 M2 M3 M4 M5 M1 M2 M3 M4 M5 

6 M2 M1 M2 M1 M2 M4 

7 M1 M2 M4 M2 M3 M4 M5   M2 M3 M4 

8 M2 M1 M2 M2 M3 M4 

9 M1 M2 M3 M4 M1 M2 M3 M4 

10 M2 M3 M4 M5 M1 M2 M3 M4 

11 M1 M2 M1 M3 M5 M1 M2 M3 M2 M3 M4 M5 

12 M2 M3 M4  M1 M3 M2 M3 M2 M4 
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13 M1 M2 M3 M4 M5 M1 M3 M2 M3 M4 M5 

14 M2 M3 M4 M1 M2 M3 M4 M5 

15 M2 M3 M4 M5 

 

M1 M2 M3 M2 M3 M4 M5 

 

2.5. Results and Discussion 

     The contrastive analysis of master and doctoral theses’ abstracts of the same target 

population revealed some similarities and differences in the texts’ rhetorical features. The 

administered analysis went through two phases. The first phase is concerned with the 

identification of moves and sub-moves in both master and doctoral corpus. In that, 

proportions of implementing the moves and sub-moves in the abstract section are 

highlighted. The second phase deals with the progress of each move and sub-move in terms 

of their frequency of occurrence in the writers’ abstracts. Moreover, the move structures 

exhibited by the target Algerian EFL postgraduates are displayed in order to provide a clear 

insight on the recurring patterns in the target corpora. 

     In the analysis of the rhetorical structures of both MTAs and DTAs, a number of 

similarities have proved to exist among the abstracts. In both levels, master and doctoral, the 

writers have gone about the introduction move mostly by providing context and background 

of the research (S1) with 66.67% and 73.33%, respectively. In fact, in the realization of the 

purpose and the product move, the writers have also focused on the first sub-move of each 

of them in both levels. To illustrate, identifying aims or intentions and questions or 

hypotheses (S1) of the (M2) have occurred with the highest frequency in MTAs with 

93.33% and DTAs too with 100% compared to the other sub-moves of the same move (M2). 

The same thing has took place in (M4) as its first sub-move, namely presenting the main 

findings/results of key aims and questions, was used mostly in both sub-corpora. In addition, 

another point worth mentioning is that the target Algerian EFL postgraduates have given the 

least attention to the inclusion of the conclusion move as it occurred with a rate of 26.67% in 

both MTAs and DTAs. 

     The examination of move and sub-move establishment has also given an insight to the 

differences across the analyzed corpora. Postgraduate students have given the most attention 

to the purpose move, compared to the other moves, in their MTAs with a proportion of 

73.33%. This interest, however, has shifted to the product move in DTAs with 83.33%. 
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Furthermore, in writing the method move, identifying/justifying the overall approach and 

methods (S1) was given the most consideration in MTAs. Yet, the attention relocated in 

DTAs to the identification of key design aspects (S2). Now considering the conclusion 

move, suggesting applications and implications for further research (S2) was the highest 

occurring sub-move in MTAs with 40%. However, both sub-moves of (M5) appeared in 

only 26.67% of the DTAs.  

       The moves and sub-moves detected in this present study have successfully mirrored 

Bitchener's (2010) model with different attributions of the identified move patterns, their 

frequency of occurrence and  repetition  of  moves  in  an  abstract. Accordingly, these varied 

proportions have resulted in a general positive progress, from master to doctoral status, in terms 

of the implementation of both moves and sub-moves, except for the (M5). For instance, the 

introduction move advanced positively from 30% of occurrence in MTAs to 41.67% in DTAs. 

However, its last sub-move remained static with 13.33% in both sub-corpora. The increasing 

attribution appears as well in the second move with a positive progress of 6.67%. In the same 

light, the method (M3) and the product move’s (M4) frequency of occurrence boosted by 

26.66% and 43.33%, respectively. Unlike the previously mentioned moves, the conclusion move 

(M5) has not reported any progress of use by the target Algerian EFL postgraduates as it 

occurred in 26.67% of both MTAs and DTAs. 

     With regards to the first aim of this study, which is reporting whether or not Algerian EFL 

postgraduates are aware of and exhibit an abstract writing international model such as 

Bitchener’s (2010), it is worth mentioning the fact that the target population have little 

reproduced the chosen model with a rate of 16.66%. A probable explanation for this outcome is 

that the writers are unaware of the developed abstract writing standards. 

 

Conclusion 

       All in all, this section highlighted the results of the comparative genre analysis of MTAs 

and DTAs written up by the target Algerian EFL postgraduates. The corpora contains 30 

abstracts arranged into two equalized corpuses each having been written by the same 

population at two different master and doctoral levels. The findings acquired from the 

analysis of each corpus are reported by giving a detailed account of the frequency of 

occurrence of moves and sub-moves, the manifested move patterns and the progress 

between master and doctoral theses’ abstracts writing. Moreover, a proposed move structure 

for each of the master and doctoral corpus is suggested based on the findings. Finally, the 

results were gathered, compared and discussed. 
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General Conclusion 

Introduction 

     The current study conducted a comparative genre analysis of 30 abstract sections written 

up by Algerian EFL postgraduates. The corpus was divided into two sub-corpora: the first 

one comprises 15 MTAs and the second one includes 15 DTAs published by the same 

master researchers. The analysis of the rhetorical structures of the abstract sections was 

based on Bitchener’s (2010) model of abstract writing. Accordingly, the submission of the 

analysis’ results initiates by examining each of the two corpuses, characterizing the 

rhetorical progress and the similarities and differences found to prevail between the 

corpuses.  Moreover, this section incorporates a summary of the major findings achieved 

from this study, a discussion of some pedagogical limitations and implications based on the 

results.  Finally, some suggestions for further research concerning the abstract genre writing 

in dissertations will be offered. 

1. Summary of the Findings 

       The findings of the present comparative study provide much assistance to answer the 

two major research aims raised earlier: To report whether Algerian EFL postgraduates are 

aware of and utilize Bitchener’s abstract writing model (2010), and to compare the rhetorical 

structures and communicative purposes progress between their master and doctoral theses’ 

abstracts in terms of moves, sub-moves and move-order. 

       Formerly, it was found that Bitchener’s (2010) abstract writing model moves were 

established in only 40.33% of the MTAs dataset. DTAs, however, manifested an above-

average presence of the model moves with 58%. As a matter of fact, the sub-moves 

contained in both corpora were variable in their occurrence. For instance, in master theses, 

the product move was achieved throughout applying the first sub-move in 73.33% of the 

abstracts while the second sub-move was performed in only 6.67% of the dataset. This 

indicates a gap of implementation among the sub-moves within a single move. In an 

opposite matter, the establishment of the product move in DTAs mirrored a harmony in 

applying the sub-moves. The first sub-move was displayed in 93.33% of the doctoral dataset 

and the second sub-move was performed in 73.33% of it. Moreover, while the moves in the 

master theses tend to often employ the first sub-move of each move with little interest to the 

remaining ones that are included in the foundation of the move itself, with the exception of 

the conclusion move, in which, the second sub-move prevails, the applied moves in the 

doctoral theses show abundant use of the different sub-moves required in each move. As an 

explicit explanation, in the method move, the first sub-move in MTAs is mandatory, the 
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third is ordinary and the second and fourth are optional. However, in DTAs, the first and 

second sub-moves are mandatory and the third and fourth are ordinary. 

       Next in order, aside with the suggested frequency-based significance tables in which the 

moves and sub-moves were classified as mandatory, ordinary and optional, an increased 

progress tended to appear throughout the whole comparative analysis of the targeted corpora 

in terms of moves occurrence, with the exception of the conclusion move. As far as move 

occurrence is concerned, 26.66% of the analyzed MTAs included all of the moves suggested 

by Bitchener (2010). This low rate increased to reach a close to average 46.66% of move 

occurrence in DTAs. To elaborate, the findings of the examined master sub-corpora showed 

that the introduction move was optional as it occurred in 30% of the abstracts. The purpose 

move was the only mandatory one as it was included in 73.33% of the studied abstracts. The 

method and product moves were ordinary with a rate of occurrence of 31.67 and 40%, 

respectively. The Algerian EFL postgraduates manifested an advancing sense of awareness 

of the moves in their doctoral theses. To exemplify, the introduction move relocated to an 

ordinary state with 41.67%. The purpose move was also mandatory but with a higher 

frequency of occurrence of 80%. The method move remained ordinary but occurred more in 

58.33% of the DTAs. Markedly, the highest frequency of occurrence in the whole analyzed 

corpora was of the product move in DTAs with 83.33% as it shifted from being ordinary in 

MTAs to mandatory in the doctoral dataset. The conclusion move was the only move to 

have identical frequencies of occurrence across the corpora with 26.67%. Withal, with 

respect to the ideal paradigm given by Bitchener (2010), the move-pattern (M1→ M2→ 

M3→ M4→ M5) appeared as the most used order and was performed in 13.33% of the 

master sub-corpora but increased to 20% in the doctoral one. 

 In concluding the findings of the present study, it is important to indicate that 

Bitchener’s (2010) abstract writing model was regularly performed in both sub-corpora with 

taking into consideration the moves’ and sub-moves’ implementation disparity, the move 

order and the degree of significance of each. The research’s analysis of both corpora 

revealed that DTAs were more compatible with Bitchener’s model than MTAs in the aspects 

of move occurrence and move sequence. This demonstrates that Algerian EFL postgraduates 

have progressed or improved in the writing of their academic abstract section from the 

master to the doctoral level. According to Santos (1996) and Cortés (2015), the functional 

division of the structure of an abstract into moves contributes to the fulfilment of the overall 

communicative purpose of the genre, and each move has its own communicative purpose. 

As a result, it is safe to say that the researchers might have figured out the rhetorical features 
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of the abstract as a genre, and this might have allowed them to express its communicative 

purposes through the growing implementation of the moves and sub-moves in their DTAs. 

An explanation of this could be that the target population’ master theses abstract was their 

first attempt to produce an academic research paper, whereas with the defense of their 

doctoral theses, they might have become more familiarized with the abstract as a genre with 

its constituent moves in order to present it in a conventionalized form. 

 

2. Pedagogical Implications 

     According to Loi & Evans (2010), genre analysis, with its focus on the linguistic realizations 

of discourse, will provide learners with a thorough understanding of specific texts. Verily, the 

results obtained from this present comparative genre study are of great importance to EFL 

learners, teachers, and practitioners working in the fields of Discourse Analysis (DA) and 

English for Specific Purposes (ESP). The results suggest some key references especially to the 

teachings of research writing to undergraduate Algerian university students. 

     Pedagogical implications can be granted to ESL/EFL undergraduates with the hope to have 

them possess the generic knowledge of the rhetorical structure of dissertations’ abstracts. After 

investigating the organizational pattern of the research paper’s abstract section, learners would 

gain the necessary explicit knowledge of abstract writing standards necessary for an effective 

communication of information and would meet the requirements made by the international 

discourse community. 

     Based on the findings of the present study, a limited implementation of the moves, sub-moves 

and move-pattern was marked. Therefore, it is important for instructors, in the Algerian context 

particularly, to provide guidance that prepares undergraduate learners and assist them in taking 

part in international discourse communities. For this reason, this study calls out for material 

designers to incorporate approaches in order to teach academic research genres. This would 

benefit the learners with an understanding of specific academic genre texts, including the 

abstract section, and would guide them to produce academic discourses in different disciplines 

following the required norms. 

 

3. Limitations of the Study 

       Although this study has brought into the open the organizational rhetorical pattern of the 

abstract section in dissertations, one major setback is the limited number of the available 

selected samples. Due to the COVID-19 pandemic period that exceeded six months, the data 

were almost impossible to reach physically. Also, the available electronic libraries of 
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Algerian universities (Constantine and Tlemcen) offered little help, and as a result, only 15 

Algerian EFL university students were selected as the target population. Consequently, they 

were not representative enough, thus, the findings cannot be generalized. 

       The data analysis was executed by two human raters that may have been subjective in 

detecting the presence and absence of the rhetorical moves, sub-moves and move order. As a 

result, the findings of this work may not be accurate and therefore unreliable. To that effect, 

a software detector of this rhetorical organization would be required and recommended to 

test the reliability of the results. 

 

4. Suggestions for Further Research 

       The current study has offered a varied rhetorical communicative patterns in order to 

produce an abstract section. In the light of the research findings, further research studies are 

recommended. A microanalysis is urged in order to scrutinize master and doctoral 

dissertations and to survey their progress across both levels with attention to lexical, 

grammatical, morphological, phonological aspects. Future researchers are advised to 

conduct a similar study with regards to cross-cultural and cross linguistics differences. 

Moreover, for the ability purpose to generalize the results, the selected sample should be 

large enough to cover a reliable target population for the study. Concerning the analysis of 

the data, a software of artificial intelligence is also recommended for adequate detection of 

specific strategies and/or organizational patterns. 
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APPENDICES 

APPENDIX ONE 

The List of Master Theses Abstracts Corpus 

 

1. (MTA1) Athmani, A (2010). Motivating Students to Learn Grammar through the Cooperative 

Learning Technique.The case of 2nd year English students at the University Constantine. 

Retrieved from https://bu.umc.edu.dz/md/ 

 

2. (MTA2) Boujemaa, D (2010). The Translation of Arabic Conjunctions into English and the 

Contribution of the Punctuation Marks in the Target Language. The Case of Wa, Fa and 

Thumma in Modern Standard Arabic. Retrieved from https://bu.umc.edu.dz/md/ 

 

3. (MTA3) Bousebai, M (2010). The Acquisition of Cultural Awareness by the Algerian 

Learners of English as a Foreign Language. The Case of 1st and 3rd Year LMD Students at the 

University of Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

4. (MTA4) Hadef, R (2010). Teaching Speaking through Peer Interaction. A Case of First-Year 

University Students Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

5. (MTA5) Bensafa, A. (2012). Using Video Conferences for ESP Postgraduate Students:  

An Example of Distance Learning At the University Of Abou Bakr Belkaid-Tlemcen.  

University of Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

6. (MTA6) Mbata, A. (2012). Sociolinguistic Variation in the SpeechCommunity of Ain  

Sefra: A Comparative Lexical Analysis between El-Ksour and El-Amour Varieties.  

University of Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

7. (MTA7) Fadoul, M. (2010). The Role of Cohesive Markers in Reading Scientific Texts. The 

Case of First Year Master Students of Physics, University of Constantine. Retrieved from 

https://bu.umc.edu.dz/md/ 
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8. (MTA8) Djennane, T. (2010). Social meaning and Linguistic Aspects of Code Switching:  

The Case of First – Year Students and Teachers in the Biology Department. University of  

Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

9. (MTA9) Kouicem, K (2010). The Effect of Classroom Interaction on Developing the 

Learner’s Speaking Skill. The case of third year LMD students of English at Constantine 

University. Retrieved from https://bu.umc.edu.dz/md/ 

 

10. (MTA10) Mechitoua, N (2010). The Use of Academic Language and Linguistics Register in 

Writing Linguistics Essays Case Study: First Year Master. Retrieved from 

https://bu.umc.edu.dz/md/ 

 

11. (MTA11) Hamadouche, M (2010). Developing the Writing Skill through Increasing 

Learner’s Awarness of The Writing Process. The Case of Second Year Students- University of 

Constantine.  Retrieved from https://bu.umc.edu.dz/md/ 

 

12. (MTA11) Ouazeta, A. (2010). Using Diaries as a Practice Tool to Improve Writing Skills. 

The Case of Second Year LMD Students in the Department of English. University of 

Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

13. (MTA13) Chelbi, R (2010). Motivating Students to Perform Better Orally in a 

Communicative Language Teaching Frame Work. The case of second year LMD students of 

English at Constantine University. Retrieved from https://bu.umc.edu.dz/md/ 

 

14. (MTA14) Seraoui, H (2010). Self-Concept Influeances on Learners’ Level of Achievement. 

The case of 1st year learners of English at Ain Smara. Retrieved from https://bu.umc.edu.dz/md/ 
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15. (MTA15) Allili, S (2010). Difficulties with the Collocational Behaviour of the Near– 

synonymous Verbs ‘Earn’, ‘Gain’, and ‘Win’. The Case of Third Year LMD Students. Retrieved 

from https://bu.umc.edu.dz/md/ 
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APPENDIX TWO 

The List of Doctoral Theses Abstracts Corpus 

 

1. (DTA1) Athmani, A. (2016). The Effects of Responding to Students’ Errors and of Presenting 

the Semantics of Spatial Prepositions on their Acquisition. The Case of Second Year Students of 

English at the University “Des Frères Mentouri”, Constantine. Retrieved from 

https://bu.umc.edu.dz/md/ 

 

2. (DTA2) Boujemaa, D (2016). Pragmatic Transfer in Requests and Apologies Performed by 

Algerian EFL Learners: A Cross-cultural and Interlanguage Pragmatic Study. Retrieved from 

https://bu.umc.edu.dz/md/ 

 

3. (DTA3) Bousebai, M (2017). A Cross-Cultural Pragmatic Approach to Enhance Learners’ 

Intercultural Communicative Competence. Case Study of Third Year Students of English at the 

University of “Mohammed Seddik Benyahia”, Jijel. Retrieved from https://bu.umc.edu.dz/md/ 

 

4. (DTA4) Hadef, R (2017). Improving Students’ Speaking Fluency through Communication-

based Activities: The Case Study of Second Year University Students of English at Frères 

Mentouri University. Retrieved from https://bu.umc.edu.dz/md/ 

 

5. (DTA5) Bensafa, A. (2015). Skills-Centred Approach for an ESP Course Design:  Case   

of  Master  Physics  Students Writing  Scientific  Papers  at  the  University  of Tlemcen.  

University of Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

6. (DTA6) Mbata, A. (2018). Interrelation between Linguistic Change and Socio-cultural  

Identity Preservation in Ain-Sefra Speech Community: Case of ‘El-Amour’ Variety.  

University of Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

7. (DTA7) Fadoul, M. (2018). The Effect of the Use of Cohesive Devices on Students’ Writing 

Quality: The Case of Third Year Students of English, University of Constantine 01. Retrieved 

from https://bu.umc.edu.dz/md/ 



88 
 

 

8. (DTA8) Djennane, T. (2016). Language Planning and Education Issues in Algerian Higher  

Studies: Attitudes towards Arabic and French in Scientific Streams, Tlemcen University.  

University of Tlemcen. Retrieved from http://bibfac.univ-tlemcen.dz/bibflangues/opac_css/ 

 

9. (DTA9) Kouicem, K. (2015). Promoting Discourse Structure Levels in EFL Writing Through 

Reading Paradigms. The Case of Second-Year Students of English- University of frères 

Mentouri- Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

10. (DTA10) Mechitoua, N (2018). Raising Students’ Awareness about Academic Writing 

Features in Writing an Academic Paper. The Case of Second Year Students at the University of 

Constantine 1. Retrieved from https://bu.umc.edu.dz/md/ 

 

11. (DTA11) Hamadouche, M (2015). A Contrastive Rhetoric of Student’ Arabic and English 

Compositions: Awareness-Raising for More Effective Writing. The Case of Second-Year English 

Majors- University of Constantine 1. Retrieved fromhttps://bu.umc.edu.dz/md/ 

 

12. (DTA11) Ouazeta, A. (2016). Developing Vocabulary Learning through Effective Listening 

and Appropriate Note-Taking. The Case of Second Year Students at the University Des Frères 

Mentouri, Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

13. (DTA13) Chelbi, R (2017). Enhancing Learners’ Motivation and the English Speaking Skill 

through Cooperative Learning Activities. The Case of Third Year License Students of English at 

the University of Frères Mentouri Constantine. Retrieved from https://bu.umc.edu.dz/md/ 

 

14. (DTA14) Seraoui, H (2017). The Effect of Self-efficacy and Need for Achievement in 

Learning the Speaking Skill in English as a Foreign Language. The Case of Second Year 

Females and Males Students at the University. Retrieved from https://bu.umc.edu.dz/md/ 

 



89 
 

15. (DTA15) Allili, S. (2017). Apology Strategies for Maintaining Relationships among 

People.Case Study of Third Year Students, University of Constantine 1. Retrieved from 

https://bu.umc.edu.dz/md/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



90 
 

Résumé 

     Le développement de la linguistique appliquée, de l’anglais sur objectifs spécifiques (ESP) et 

des études de rhétorique ont contribué à l'intérêt croissant porté à l’approche de l’analyse du 

genre. Cette étude s’appuie essentiellement sur le modèle rhétorique des résumés souligné par 

Bitchener (2010) qui a adapté le modèle de Swales (1990) (CARS) avec une approche à la fois 

qualitative et quantitative. Elle vise pour une analyse comparative conçue à la base de deux 

corpus chacun constitué de 15 sections de résumés EFL (15 résumés de mémoire niveau Master, 

15 résumés de mémoire niveau doctorat) dans un contexte Algérien. L’analyse tente à identifier 

les structures rhétoriques exécutées dans chaque corpus au niveau des mouvements, sous-

mouvements et l’ordre des mouvements. Ensuite, une comparaison entre les deux corpus de 

résumés d’une manière macroscopique est offerte. L’analyse, finalement, tente à répondre à la 

question : «  à quel point les étudiants d’EFL Algériens emploient le modèle identifié par 

Bitchener (2010) ?». Les résultats obtenus dans cette recherche ont montré que l’insertion du 

modèle adapté dans le corpus se caractérise par une disparité de différentes structures. Aussi, une 

progression au niveau d’utilisation des mouvements, sous-mouvements et l’ordre des 

mouvements s’oppose. En dépit de ces résultats, quelques recommandations ont été faites afin de 

bien exhorter les concepteurs de syllabus Algérien à développer un matériel adéquat en relation 

avec l’écriture académique pour offrir de meilleures chances d’appartenance à la communauté 

internationale du dialogue académique au étudiants Algériens. 

 

 ملخص

من الملخصات لرساالت ماستر  ١٥ل  واألنماط المكونةاالستراتيجية  ووصف للبنيةهذه الدراسة هي محاولة لتحليل مقارن 

 الجزائريةطالب متخرجين من الجامعات  ١٥من الملخصات لرساالت دكتوراه من طرف نفس المجموعة المتكونة من  ١٥و

ٕاقامة البنية جامعة تلمسان. كما تهدف ٔايضا ٕالى تحديد نسبة التطور من حيث لغة االنجليزية: جامعة قسنطينة وتخصص ال

ٕالى آخر. تستند هذه الدراسة على نموذج بيتشنر التصريحية من طور األهدافتحقق  البالغية النمطية  (Bitchener, 2010) 

الذي عدّله بعد مراجعة النموذجالخاص بخمس حركات بالغية و  CARS الشهير لسوايلز (Swales, 1990).  كشف التحليل

 في توظيفها اختالفالت مع المكونة لكتابة ملخصات الرسا الرئيسيةمعرفة كافية بالحركات  اظهروا الجزائريينٔان الخريجين 

المتحصل  النتائجٕالى ذلك، تم تحديد تقدم من حيث التوظيف لهذه الحركات. باالعتماد على  باإلضافةالمستعملة.  األنماطفي 

التي قد تساهم في توعية الطالب  الجزائرية األكاديميةجديدة لمصممي المناهج  إيحاءاتعليها، قد تساهم هذه الدراسة في تقديم 

العالمية مجموعة الحديث األكاديمية ٕالى االنتماء ومساعدته في الجزائري    


