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Abstract 

Inevitably, vocabulary represents a pivotal element of language. For that reason, several 

researchers’ pursuit is to find the expedient tool that smooths its learning. In essence, this 

current investigation is an attempt for highlighting the effect of using dual subtitled English 

video clips in boosting the EFL students’ vocabulary and seeking the teachers’ attitudes 

towards this technique. For these aims, two methodological tools, an experimental method 

and a teachers’ questionnaire, were used. As the target population for the experimental study, 

346 first year LMD students at Larbi Ben M’hidi University of the academic year 2018- 2019 

were selected. Randomly, the sample was picked presenting 19 students in each group, the 

experimental and the control groups; and oral expression teachers were selected as a sample 

of the questionnaire. The experimental group underwent a succession of sessions as a 

treatment that occurred between the pre-test and the post-test. It included three dual subtitled 

English video clips with the experimental group and the same but non-subtitled English video 

clips with the control group. Subsequently, the teachers’ questionnaire is considered as a 

support of the main used method (the experiment) involving a set of questions detecting the 

teachers’ views about using the dual subtitled English video clips. The obtained results 

revealed that there was an indisputable progress of the experimental results on the post-test. 

Thus, the alternative hypothesis, which stated that the learners who watch English video clips 

with dual subtitles would show a significant improvement on their vocabulary than those who 

watch English video clips without any subtitles, is confirmed. The teachers’ questionnaire 

reported that they have negative attitudes towards using dual subtitled English video clips as a 

teaching vocabulary technique, whereas, they showed positive attitudes towards using purely 

English video clips.  

Key Terms: Vocabulary, Dual subtitled English video clips, Non- subtitled English video 

clips. 
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General Introduction 

Statement of the Problem 

Proving one’s proficiency and competence in a specific language, light should be shed 

on its vocabulary at first. For this reason, to learn a foreign language vocabulary represents a 

fundamental sphere in this field. It is an accumulation of words and expressions that convey 

meanings to facilitate communication between the same speakers of the language. Out of 

observation, English as a foreign language learners suffer from a poor vocabulary stock. This 

later issue can be noticed in their weak writing pieces or their poor oral productions. They 

generally think about the idea in their mother tongue. But, they cannot find the equivalent 

terms in the foreign language, and they put terms in wrong contexts. Hence, this study 

attempts to reveal whether or not using dual subtitled English video clips helps in enhancing 

the students’ vocabulary level since they deal with their first and foreign languages to grasp 

lexis with its obvious components (use, form and meaning). In this regard, teachers can 

revolutionize teaching vocabulary via using such a technique. 

Aim of the Research 

Dual subtitled English video clips technique is one of the interesting tools that can 

ease both teaching and learning a foreign language. This research is conducted to investigate 

the effectiveness of using dual subtitled English video clips as a teaching technique on 

ameliorating English as a foreign language learners’ vocabulary. Besides, it also aims at 

checking the teachers’ use of this technique in their classes and raising their awareness about 

it in teaching vocabulary. 

From these objectives, the following research questions and hypotheses arise: 

Research Questions 

 Does the technique of dual subtitled English video clips improve learners’ vocabulary? 
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 What are the teachers’ attitudes towards the use of dual subtitled English video clips in 

developing learners’ vocabulary? 

Research Hypotheses 

 Learners who watch dual subtitled English video clips would show a significant 

improvement on their vocabulary than those who watch non-subtitled English video 

clips. 

 Dual subtitled English video clips would not contribute to any improvement in the 

students’ vocabulary. 

Research Methodology 

In order to answer the research questions, regarding the effectiveness of dual subtitled 

English video clips on improving English as a foreign language students’ vocabulary, a mixed 

method (a quasi-experimental research design and a teachers’ questionnaire) is the most 

appropriate mean to conduct this investigation. First year students of English at the 

department of Larbi Ben M’hidi University form the applicable population for this study. In 

the course of experimenting one group and controlling the other, 38 students were randomly 

picked in order to test the previous hypotheses. In addition to that, the oral expression teachers 

of the same department were selected for the sake of administering the questionnaire as a 

secondary tool of research.  

This research is concerned with two methods. Firstly, the quasi-experimental method 

is definitely the most commodious one for gathering the data. Initially, a pre-test was used 

with both the experimental and the control groups including various activities about certain 

vocabulary items which take part later during the treatment. After identifying the pre-test 

outcomes, a treatment was followed with the experimental group exposing them to dual 

subtitled English video clips, while the control group received the non-subtitled ones for three 
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sessions with each group. Ultimately, both groups passed a post-test to check their 

improvement and to see the treatment fruits. Secondly, the questionnaire was administered to 

oral expression teachers to check whether they use this technique of dual subtitled English 

video clips in teaching vocabulary or not.  

Structure of the Study 

          The study embodies two main chapters. The first one is theoretical and the other one is 

practical. The first chapter is divided into two sections. The first section includes a definition 

of vocabulary, its importance, its aspects, its types and its teaching and learning techniques. 

The second section provides an overview about subtitling, the intermixed terms with it and its 

challenges. Also, it deals with the effect of audio-visual input in the English as a foreign 

language classroom, the effect of subtitled videos in the EFL classroom, the effect of dual 

subtitled video clips on improving vocabulary, and previous researches about the effect of 

dual subtitled video clips. The second chapter comprises two sections; as for the first one, a 

description of the research design is provided in detail, while the second one deals with a 

thorough analysis of the quasi-experimental method and the teachers’ questionnaire. 
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Introduction 

 Language is a magical ability that the humans have in order to transmit their ideas 

using its vocabulary. They use vocabulary as a crucial element of the language for reaching 

daily, educational and academic goals. Thus, vocabulary conquers a vital area in teaching and 

learning settings. In English as a foreign language classroom, enriching the vocabulary stock 

is one of the main goals that the learners seek to achieve because the majority of the students 

suffer from the lack of vocabulary when they are required to express themselves. In fact, it is 

the responsibility of both teachers and pedagogues to resolve this deficiency of vocabulary 

that face the learners through suggesting some worthy techniques. These techniques may help 

the foreign language learners to master the meaning, the use and the form of the language 

words. As a result, they can be proficient in the four skills of the target language (writing, 

speaking, reading and listening). 

Interestingly, this section defines vocabulary, tackles its importance, its aspects, its 

types. Also, it deals with teaching and learning vocabulary and how they can be executed with 

specific techniques in the English as a foreign language classroom. 

1.1.1. Vocabulary definition 

It has been attempted several times to clarify the meaning of vocabulary by different 

scholars. It is commonly known that vocabulary is “a list of words with their meanings” as 

Oxford Learners’ Pocket Dictionary defines it (Bull, 2008, p.465). That is to say, it is a 

register of concepts accompanying their senses. Vocabulary is the accumulation of items that 

a person learnt (Linse, as cited in Utami, 2015). Also, Hornby noted that vocabulary is every 

individual’s known words that are utilized in his speeches about specific topics in a given 

language (as cited in Utami, 2015). Moreover, vocabulary was defined according to Beck, 

McKeown, and Kucan as the “words that a reader recognizes in print” and “learning meanings 
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of new words” (as cited in Hansen, 2009, p. 5). In this sense, vocabulary includes the 

denotation of novel written items. In addition, Anon (n. d.) mentioned that vocabulary is the 

language words along with single items, phrases or chunks of various words that carry a 

specific meaning. Thus, vocabulary is the capability to comprehend and utilize items to attain 

and transmit meaning (Sheehan, as cited in Hansen, 2009). It is the bridge that relates the four 

language skills of the foreign language (FL) learning (Tnanh Huyen & Thi Thu Nga, as cited 

in Asyiah, 2017).  

1.1.2. Importance of Vocabulary  

Vocabulary is considered as a key component of language. Gray said that vocabulary 

is an important medium to exchange and obtain current trials. He declared that a person with 

expanded views has continually a rich store of vocabulary (as cited in Mousavi & Gholami, 

2014). Vocabulary is an integral component of each language learning operation. So, by 

neglecting it, learning a language becomes inaccessible (Mirkamali, Maghsoudi & 

Azizmohammadi, 2013). Separating vocabulary from English language teaching will hinder 

students’ comprehension of the transferred or the received messages (Anon, n. d.). That is 

why, Wilikins argued that “…without vocabulary nothing can be conveyed” (as cited in 

Anon, n. d., p. 2). In other words, the human‘s ideas and meanings will be stagnated in the 

mind and they cannot be released without vocabulary. Hence, it is easy to interact in a FL via 

using suitable vocabulary items (Anon, n. d.). 

In what concerns the importance of vocabulary, there are also further views. Lewis 

stated that “lexis is the core or heart of language” (as cited in Anon, n. d., p. 3). Consequently, 

vocabulary is the language basis; grammar, phonetics, literature and all aspects of the 

language are processed using vocabulary. Schmitt as well emphasized that “lexical knowledge 

is central to communicative competence and to acquisition of a second language” (as cited in 
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Alqahtani, 2015, p. 22). Vocabulary, then, is essential as long as it enables the learners to 

interact and transfer their thoughts verbally and in written form. For that reason, in learning 

English as a foreign language (EFL), learners see vocabulary as the vital part of language. 

1.1.3. Aspects of Vocabulary Knowledge 

Vocabulary is characterized by three significant features that a learner or a teacher 

should pay attention to in acquiring or teaching a language. To begin with, Nation noted that 

the word has a form which includes its articulation, orthography and any added affixes. 

Secondly, the word has a meaning which involves the integrated functions of the word form 

and meaning. This later stands for the notion and which words it refers to. Thirdly, the use is 

another important aspect of vocabulary. It contains the word or phrase grammatical functions, 

collocations and every limitation on its employment (as cited in Anon, n. d.). Nation also 

made a list about the aspects of vocabulary knowledge: 

• The meaning(s) of the word 

 • The written form of the word  

• The spoken form of the word 

 • The grammatical behavior of the word 

 • The collocations of the word 

 • The register of the word 

 • The associations of the word 

• The frequency of the word. (as cited in Schmitt, 2000, p. 5) 
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These latter discussed aspects of vocabulary knowledge are essential to improve 

students’ vocabulary. Additionally, to acquire vocabulary efficiently, various aspects must be 

focused on to learn a word (Ismail, Zaid, Mohamed & Rouyan, 2017). ”For example, amongst 

other things, students can learn a word’s stress (accent), pronunciation (phoneme), its 

collocations and word family members, its grammatical patterns and word parts of speech” 

(Ismail et al, 2017, p. 121). That is to say, vocabulary is an amalgam of different elements 

with its written or spoken modes. 

1.1.4. Types of Vocabulary 

After identifying the three aspects of vocabulary knowledge, there are two features in 

each previous aspect. According to Nation, each aspect of vocabulary knowledge is 

characterized by two notions. In other words, it may be productive or receptive (as cited in 

Anon, n. d.). The following table describes these two dimensions (Anon, n. d., p. 4): 

Table 1 

 Types of Vocabulary and its Aspects 

Aspect Component Receptive knowledge Productive knowledge 

Form spoken 

 

written 

 

word parts 

What does the word sound 

like? 

What does the word look 

like? 

What parts are recognizable 

in this word? 

How is the word 

pronounced? 

How is the word written 

and spelled?  

What word parts are 

needed to express the 

meaning? 

Meaning form and meaning What meaning does this What word form can be 
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concepts and 

referents 

associations 

word form signal? 

 

What is included in this 

concept? 

What other words does this 

make people think of? 

used to express this 

meaning?  

What items can the 

concept refer to?  

What other words could 

people use instead of this 

one? 

Use grammatical 

functions 

collocations 

 

 

constraints on use 

(register, 

frequency…) 

In what patterns does the 

word occur? 

What words or types of 

words occur with this one? 

 

Where, when, and how often 

would people expect to meet 

this word? 

In what patterns must 

people use this word? 

 What words or types of 

words must people use 

with this one? 

Where, when, and how 

often can people use this 

word? 

 

After being aware of the two dimensions, it can be clarified that in receptive 

dimension, the attention should be on knowing the word in its spoken and scripted way and 

recognizing the common and/ or particular meaning on the context of the lexical item. As far 

as productive dimension is concerned, the focus should be on knowing the word 

pronunciation, spelling, acquainting with the word contexts and being aware of the various 

meanings and uses of the word in the diverse occasions (Garcés, Diaz, & Judikis, 2012). 

Further, according to Stuart Webb work (as cited in Alqahtani, 2015), receptive vocabulary is 

the accumulation of understandable items and expressions that the learner can read from 

printed material or hear from an aural-oral one. However, Stuart Webb in another work 
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mentioned that productive vocabulary allows the learner to utilize his/her linguistic 

competence that was reached from the receptive vocabulary, and apply it efficiently via 

spoken or written channels (as cited in Alqahtani, 2015) 

1.1.5. Teaching and Learning Vocabulary 

Acquiring FL vocabulary is not something random. It needs processing two integrated 

processes; teaching and learning, which can be handled via certain techniques. 

1.1.5.1. Teaching Vocabulary 

Since vocabulary is an essential part of language, teaching is a crucial condition to 

acquire a FL. According to Berne and Blachowisz, vocabulary can be puzzling as the 

teachers’ uncertainty about the finest teaching vocabulary practice and the exact focus point 

of instruction in learning a word (as cited in Alqahtani, 2015). For this reason, the appropriate 

and modern techniques should be well prepared and appropriately chosen by the teacher for 

better results before applying them in the classroom (Alqahtani, 2015). Teachers should be 

skillful and knowledgeable to raise the students’ motivation and comprehension (Alqahtani, 

2015). Also, he mentioned that the teacher has to take into account that teaching vocabulary is 

dissimilar from the native language (L1) of the learners. Moreover, teachers must know the 

language category of their learners’ styles and preferences to facilitate the selection of the 

appropriate materials (Alqahtani, 2015). 

1.1.5.1.1. Techniques in Teaching Vocabulary 

Generally, there are various techniques in teaching vocabulary. According to Takač, there 

are some criteria that the teacher has to take into consideration when employing his/ her 

techniques to teach vocabulary like the content, its value for the students and the time 

accessibility (as cited in Alqahtani, 2015). Baleghizadeh and Ashoori (2011) said that there 
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are many techniques which can be employed by the teachers to improve their learners’ 

vocabulary knowledge so that they assemble a large number of words to choose from anytime 

they want to convey their intended message in different contexts. Among those techniques 

Brewster, Ellis and Girard noted the following ones (as cited in Alqahtani, 2015): 

 Using Objects: This Involves using real things, visual equipments and demonstrations 

to ease remembering vocabulary because these latter are reliable cues to the human 

memory for remembering words (Takač, as cited in Alqahtani, 2015). It is considered 

as a useful technique to introduce concrete vocabulary to young learners by Gairns and 

Redman (as cited in Alqahtani, 2015). But, there is a limitation in this technique for 

the reason that it is impossible for the teacher to demonstrate all words by objects that 

can be showed in the classroom (Utami, 2015). 

 Drawing: This technique can be used by drawing objects on the black board or on 

flash cards to facilitate the young learners’ comprehension (Alqahtani, 2015). 

 Using Illustrations and Pictures: The teacher can use any kind of pictures including 

posters, flash cards, wall charts, magazine pictures, board drawings, stick figures and 

photographs just to ease the grasping of the vocabulary items (Alqahtani, 2015). 

 Contrast: Also, it is allowed for the teacher to use the opposite of the word to clarify 

its meaning (Yulianto, as cited in Utami, 2015). However, this technique is not 

appropriate in the case of gradable opposites. So, it is better to use synonyms rather 

than opposites to avoid this limitation (Alqahtani, 2015). 

 Enumeration: It is an arranged list of the whole items in the accumulation (Alqahtani, 

2015). According to Alqahtani (2015), the teacher here can list the subtypes of a 

specific word to explain it well. It is assumed that it is a beneficial technique if the 

word, visually, is hard to be explained. 
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 Mime Action and Gesture: It is a non-verbal language technique to simplify the 

meaning of any word. This technique is especially used to explain the verbs’ meaning 

(Yulianto, as cited in Utami, 2015). But, it can drive to the learners’ confusion when 

they are unfamiliar by these gestures or actions (Hauge & Sime, as cited in Alqahtani, 

2015). 

 Guessing From Context: It is a widely used technique. The context is “the other 

words and sentences that surround that word…it follows that other words in the 

context of the unfamiliar word often ‘throw light on’ its meaning” (Nation & Coady, 

as cited in Alqahtani, 2015, p. 29). It refers to the various circumstances that somehow 

contribute to the meaning of the word because without the context the sense cannot be 

clearly identified. However, this technique is not only applicable when reading 

passages, but it can also be used in dialogues, when listening to stories or to the radio, 

and when watching TV and films (Nation, as cited in Alqahtani, 2015). 

 Eliciting: It is fulfilled simply by supplying a list of items to the learners (Alqahtani, 

2015). 

 Explanation: This technique can be accomplished by merely giving a sentence to the 

learners that identifies the meaning of the word (Utami, 2015). 

 Translation: It is more sufficient for teachers (Thornbury, as cited in Alqahtani, 

2015). It can be a shrinking time technique to explain the FL items by L1 words 

(Alqahtani, 2015) to promote the learners’ motivation so that they learn more and 

prevent them from routine. 

Some valuable activities are suggested by Nation aiding the teachers EFL teachers to 

present and practice unknown words relating to their meanings, forms and uses. These 

activities are mentioned in the coming table of Ben Sola (2012, p.27): 
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Table 2 

 Activities about the Words’ Meaning, Form, and Use 

Meaning - Word and meaning matching  

- Labeling  

- Sentence completion  

- Crossword puzzles  

- Semantic analysis  

- Completing lexical sets 

Form - Following spelling rules  

- Recognizing word parts 

 - Building word family tables 

Use - Sentence completion  

- Collocation matching  

- Collocation tables  

- Interpreting dictionary entries 

 

1.1.5.2. Learning Vocabulary 

Schmitt (2000) stated that “indeed, learning a language is probably the most 

cognitively (mentally) challenging task a person goes through” (p. 4). This challenge is 

explained by the thickness of dictionaries that indicates the enormous number of words in a 

language which are difficult, for an EFL learner, to grasp and master as a native speaker does. 

Therefore, learning the target vocabulary items is a great accomplishment (Schmitt, 2000). 
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1.1.5.2.1. Techniques of Vocabulary Learning 

Undoubtedly, vocabulary learning starts in a learning atmosphere which is rich with 

oral and written language (Moeller & Masmaliyeva, 2009). This environment should be also 

homogenized with certain techniques to attain more vocabulary as much as possible. Chamot 

and Kupper (1989) defined those strategies as “techniques which students use to comprehend, 

store, and remember information and skills” (p. 13). So, learning techniques are beneficial 

clues to reach the extreme competence in the FL. Murcia suggested that to learn vocabulary 

there are three main techniques. Firstly, guessing the meaning from the context gives enough 

hints to estimate the meaning of the word. Secondly, using mnemonic devices which are 

called the key word technique that function as a memory aid words. That is to say, the learner 

can remember the hearing or seeing the FL word by a key word. Thirdly, vocabulary 

notebooks play as an autonomous learning technique and a recalling aid (as cited in 

Alqahtani, 2015). 

Learning vocabulary is considered as a necessary component in FL learning 

(Alqahtani, 2015). However, for many decenniums, it has been disregarded. After that it 

emerged again as a debatable subject for the researchers (Alqahtani, 2015). 

Conclusion 

          To sum up, vocabulary is a fundamental component of language. Its learning 

determines the overall success of the FL mastery. This mastery can be expressed by using 

vocabulary in written or spoken communication, or by grasping the ideas and the concepts of 

the written or the aural-oral sources. Hence, notable and necessary efforts should be executed 

in order to be proficient and skillful in the FL. For this sake, effective techniques should be 

used by both teachers and students. 
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Introduction 

Learning vocabulary of the foreign language is one of the arduous tasks. This point 

lights due to the challenges that intervene in this process as the cultural and the linguistic 

differences that exist between the mother tongue and the foreign language. However, recently, 

technology may stop this interference and grease the wheels of the learners in their pursuit. 

Subtitled videos with their technological nature, particularly dual subtitled ones, may play the 

role of a didactical tool that may facilitate the acquisition of the foreign language’s 

vocabulary.  

Importantly, this section gives an overview about subtitling. It differentiates between 

subtitles, captions, translation and dubbing. Further, it deals with the types of subtitling 

including dual subtitles. Moreover, it clarifies the subtitling challenges that a subtitler may 

face. Besides, it includes the effect of audio-visual input and the effect of subtitled videos in 

the English as a foreign language classroom. Finally, it renders an explanation about the effect 

of dual subtitled video clips in the English as a foreign language classroom in improving 

vocabulary and its previous studies. 

1.2.1. Overview of Subtitling 

As a concept, subtitling is defined differently by several scholars. In line with 

Shettleworth and Cowie, subtitling is “the process of providing synchronized captions for film 

and television dialogue” (as cited in Khalaf, 2018, p. 123). So, it is a harmonizing procedure 

between the time and the written talk of the showed videos. Besides, it was denoted that 

subtitling is “supplementing the original voice sound track by adding written text on the 

screen” (O’Connell, as cited in Khalaf, 2018, p. 123). That is to say, subtitling is the scripted 

presentation of the genuine speech on the screen. Moreover, subtitling procedure includes the 
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subdivision of the audio-visual document into “snippets” (small parts) along with their 

translation (Owais, 2011). 

          Subtitling is a notion that has a special history. It has been emerged since 1929 in 

Europe when the first movies arrived at the continent (Baker, as cited in Khalaf, 2018). 

Whereas, Cintas stated that in the second half of 1970’s, subtitled talkies were merchandized 

(as cited in Gorjian, 2014). Subtitling was a resolution for the silent films at the starting point 

of the film-making history in order to transfer the conversations content to the viewers of 

these films in cinemas (Reich, as cited in Gorjian, 2014). 

1.2.2. Intermixed Terms with Subtitling 

1.2.2.1. Subtitling vs. Captioning 

          It is commonly believed that captions and subtitles are similar concepts (Neves, as cited 

in Gorjian, 2014). However, there are certain differences to distinguish between the two 

terms. According to Neves, captioning is special to both deaf and hearing-impaired watchers, 

whereas subtitling is estimated to be for hearers only (as cited in Gorjian, 2014). So, captions 

are more supportive since they suit any kind of people when they watch films even the 

incapacitated ones. In addition, subtitling is for people who cannot comprehend the language 

(Zarei, 2009). Furthermore, King noted that captions may involve any sounds; however, 

subtitles include only the words that are pronounced by the speakers (as cited in Gorjian, 

2014). Moreover, according to Zarei (2009), captions are movable to demonstrate the speaker, 

while subtitles are fixed on the middle bottom of the screen. Besides, captions are commonly 

closed. In other words, they can be powered on or shuttered, whereas subtitles are constantly 

apparent (Zarei, 2009). 
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1.2.2.2. Subtitling vs. Translation 

There are certain points to compare between subtitling and translation. Törnqvist 

remarked four principal distinctions between those terms. He mentioned that in translation 

there is no comparison between the source and the target scripts, whereas in subtitling it exists 

particularly if the audiences are source language speakers. In addition, he stated that 

clarifications are allowed for a translator to be added if any ambiguous items exist in the 

source text, while the subtitler is not allowed to do that. Also, he noted that translation is 

concerned with translating of scripted texts to scripted ones; however, subtitling is concerned 

with translating from oral discourse to scripted one. Finally, he noticed that subtitling can 

shrink the long messages, while translating texts require large space to introduce them (as 

cited in Khalaf, 2018).  

1.2.2.3. Subtitling vs. Dubbing 

Despite the assumed fact that dubbing and subtitling are similar notions, there are 

many researchers who denied it. Dubbing is named the ‘’voice replacement’’ (Nornes, as 

cited in Owais, 2011, p. 22). This means that dubbing is a person’s speech or sound that takes 

the place of another one in a different language. Additionally, Owais (2011) viewed that: 

Dubbed material only gives the audience access to sound effects, music, and 

differences that the images portray such as race, fashion and gesture. On the other 

hand, subtitles give meaning to the foreign voice of the audiovisual material while 

keeping the foreignness intact. (p. 24) 

This means that, dubbing supplies the viewers by any kind of sounds of the audio-visual 

material guarding the viewer’s language unlike subtitling. 
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1.2.3. Types of Subtitling 

          Subtitling is classified into different types according to many researchers’ views. In 

agreement with Zanón (2006, p. 68), subtitling was categorized into three main kinds: 

i. From English dialogues to English subtitles: bimodal subtitling.  

ii. From English dialogues to subtitles in the learner’s mother tongue: standard 

subtitling. 

iii.  From dialogues in the learner’s mother tongue to English subtitles: reversed 

subtitling. 

Another classification of subtitling was made by Cordella (as cited in Zarei, 2009). She 

split them into intralingual and interlingual subtitles. In the same line, Williams and Thorne 

(2000) defined the previous types of subtitles as the following: 

 Intralingual subtitles: which are used for the deaf persons by scripting the source 

language spoken in the subtitles. 

 Interlingual subtitles: which refer to a scripted translation of the spoken language 

into a target language. 

However, in accordance with Zhang, Ling and Dyer (n, d.), another type of subtitles was 

suggested. In view of this kind of subtitles, according to Zhang, Ling and Deyer, two 

languages are showed at the same time and they are positioned by the authors’ hand. For 

them, unlike the monolingual subtitles that consist only one single line, dual subtitles usually 

consist double lines in one frame. Double subtitles are “a combination of mother tongue and 

foreign subtitles” (Lazareva & Loerts, 2017, p.70). Hence, it can be said that dual subtitles are 

a mixture of bimodal and standard subtitles on one single screen of a video clip.  

 



20 
 

1.2.4. The Challenges of Subtitling 

           Dealing with subtitling will lead to three essential challenges: technical, cultural and 

linguistic (Leppihalme, Cintas & Ramael, as cited in Khalaf, 2018). 

1- Technical Challenge: It was considered as the well-known one that produces some 

limitations on the subtitler’s work. They categorize those limitations into: 

 Space: It is concerned with the number of syllables in each frame. 

 Time: It refers to the duration of the displayed subtitle on the screen. 

 Spotting: It includes meaningful signs, letters or words. 

 Position on the Screen: It deals with the size of the screen and the position of the 

subtitles on it. 

 Font: It involves the size, the color and the type of the characters in the frame of the 

screen. 

2- Cultural Challenge: Culture bears a significant confrontation to the subtitler. This 

issue can be noticed especially in the famous places’ names, persons, humor 

expressions, taboos and swearing words that the viewer can or cannot be acquainted 

with. 

3- Linguistic Challenge: the subtitler may meet also a linguistic difficulty in his field of 

work.  

 Cintas and Ramael mentioned that accents and pronunciation can be one of the 

barriers the subtitler may face. For example: “I think I take my chicken into the 

lounge, ok? .... Excusita, I eat my tchicken in ze lounche” (Khalaf, 2018, p. 

125). 
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 Grammatical mistakes in the speech of the video must not be included in the 

subtitles. For instance: “I ain’t got no parents…..I have none of parents” 

(Cintas and Ramael, as cited in Khalaf, 2016, p. 125). 

1.1.5. The Effect of Audio-visual Input in the EFL Classrooms 

It is absolutely recognized that the EFL classroom environment favors the use of 

audio-visual input for numerous reasons. This kind of input is a type of authentic materials 

which have been used by the teachers inside the classrooms from the 1970’s with the 

expansion of the communicative approach (Al Azri & Al-Rashdi, 2014). The authentic 

materials are “the exposure to real language and use in its own community” (Kilickaya, as 

cited in Al Azri & Al- Rashdi, 2014, p. 249). Currently, the main objective of the EFL 

teachers is bringing to light the real life situations in their classrooms (Al Azri & Al-Rashdi, 

2014). 

Thus, utilizing authentic materials can be beneficial to EFL learners. This benefit can 

be fulfilled by both teachers’ decision about what exactly the learners have to be acquainted 

with from these materials (Senior, as cited in Al Azri & Al-Rashdi, 2014), and the teachers’ 

support for learners to learn more effectively from these materials (Al Azri & Al-Rashdi, 

2014). The audio-visual materials too can involve videos or computer games (York, 2016). 

According to Gorjian (2014), a video: 

Is one of the popular multimedia tools to be used in language classrooms because it 

helps to display the content, to deepen comprehension and to enhance lexical and 

grammatical learning. More and more often, teachers are encouraged to implement 

multimedia tools such as audios or videos in language classrooms because they seem 

to be more convenient, entertaining and most of the time very handy. (p. 1014) 
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That is to say, a video is a type of audio-visual materials that serve the input to the watchers in 

acoustic and imaged presentation. It is used by language teachers as a stimulating way to offer 

the EFL students the enjoyable conditions to learn the different language elements.  

As it was reported by Danan, audio-visual materials ameliorate the listening 

comprehension skills of the EFL learners. Also, they image what they listen to. Moreover, 

audio-visual input augments the language comprehension and makes further cognitive profits 

(as cited in Faqe, 2017). Besides, in accordance with Shirazi, Hesabi and Simin (2015), 

multimedia may offer the second language (L2) learners huge amounts of real and 

understandable input. Shirazi, et al. (2015) stated that audio-visual materials can be one of the 

useful techniques in the context of vocabulary learning. Thus, according to them, audio-visual 

materials are wealthy wellspring for vocabulary learning. Further, using these tools can raise 

the interest and the motivation of the learners and assist them to fix new words in their minds 

efficiently (Ben Sola, 2012). 

 In the same line, different gains of utilizing audio-visual materials have been noticed 

by Aggarwal (as cited in Ben Sola, 2012). He stated that audio-visual materials are great 

motivators for EFL learners inside the classroom. According to him, audio-visual materials 

present thousands of words leading to a successful learning. Besides, Aggarwal (as cited in 

Ben Sola, 2012) said that audio-visual materials can clarify the items and the concepts to 

them. For example, using the audio-visual materials might explain ‘’the beach’’ concept to the 

learners who live in Sahara. He considered them as a shift from the old tools of the 

blackboard, chalk and talk to the new fashioned devices (as cited in Ben Sola, 2012). 

Moreover, Aggarwal (as cited in Ben Sola, 2012) noted other impacts of the audio-

visual input in EFL classroom. He viewed that they manage things in appropriate contexts. In 

addition to that, he argued that audio-visual aids develop the learners’ retention competency. 
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For him, they save the time and the energy in the teaching and learning atmosphere making it 

expressive and genuine. In agreement with Aggarwal (as cited in Ben Sola, 2012), audio-

visual materials may suit the different styles of learning like the visual and the auditory. So, 

those distinct categories of learners can interact significantly in these particular 

circumstances. Finally, Aggarwal (as cited in Ben Sola, 2012) noticed that these aids can also 

be a good way to enhance the creativity and the innovation of the learners. 

This particular kind of authentic materials (audio-visual input) supplies the L2 learners 

with L2 knowledge via both aural and visual modes (York, 2016). However, according to 

York (2016), the adoption of those materials is actually difficult. Hence, York (2016) said that 

they have to be opted cautiously in order to drive the EFL learners to the linguistic benefits 

efficiently. 

1.2.6. The Effect of Subtitled Videos in the EFL Classrooms 

The integration of subtitled video clips in the EFL classroom as a teaching tool had 

been proved its significance. Wilson avowed that subtitled movies motivate learners to 

intentionally grasp new vocabulary and idioms. So, this latter can grease the wheels to the 

acquisition of vocabulary without any perturbation (as cited in Zarei, 2009). Also, Zanón 

admitted that “the subtitled films provide a triple connection between image, sound, and text” 

(as cited in Zarei, 2009, p.71). These three elements (image, sound and text) can be 

exclusively presented by the subtitled audio-visual materials to bring the same information.  

Also, other scholars took part in the discussion of the effect of subtitled videos in the 

EFL classroom. Akbulut argued that linking scripts with images ease the vocabulary 

acquisition rather than contributing with words definitions alone (as cited in faqe, 2017). 

Confirming to Lazareva and Loerts (2017), subtitled audio-visual input is a worthy 

pedagogical stepping stone which activates the incidental vocabulary learning. Besides, 
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Koolstra and Beentjes (1999) concluded that subtitled videos help the learners to acquire more 

English vocabulary and to achieve higher rates on the word recognition activities than the 

learners who watched the same videos without any subtitles. Zanón (2006) said that subtitling 

can assist FL learners to follow the speech of the video and to attain new vocabulary. 

In addition, subtitled videos have further aims. Pragmatically speaking, Chapman 

(2017, p. 1) declared that “subtitles are essentially adaptive, aiming at creating an equivalent 

dynamic effect rather than a literal one-for-one version of the original”. In other words, 

subtitling tool can contextualize the FL in its real situations as giving precised meaning of the 

idioms and the proverbs that are included in the spoken language of the video. Furthermore, 

Vanderplank supported the use of subtitled movies to the hard hearing learners to know new 

vocabulary and to comprehend what they listened to (as cited in Faqe, 2017). Thus, 

combining the subtitles with videos and movies is for the benefit of the EFL learners. These 

modern tools are convenient supporters to catch new items, concepts, expressions and idioms 

of the FL (Faqe, 2017). 

1.2.7. The Effect of Dual Subtitled Videos on Improving Vocabulary 

Dual subtitles (which are a combination of L1 and FL subtitles) of a video have a 

potential value in the EFL classrooms on improving vocabulary. According to Faqe (2017) 

dual subtitles can be greatly advantageous because they solve the beginners’ problems. He 

viewed that the comprehension of the FL vocabulary is accomplished by the L1 subtitles; 

however, Lazareva and Loerts (2017) said the foreign subtitles aid the learners to envisage 

what they listened to, and to envisage the words in the circumstances of the articulated 

speech. Moreover, as reported by Danan the learners need to “rely on some form of input in 

their native language to grasp the meaning of a message” (as cited in Lazareva & Loerts, 

2017, p. 70). In other words, the L1 subtitles, as a component of dual subtitles, aid the FL 
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learners to hold the exact meaning of the FL subtitles clearly and easily. On the one hand, the 

L1 subtitles can facilitate the retention of vocabulary terms (Talaván, as cited in Lazareva & 

Loerts, 2017). On the other hand, FL subtitles could assist the learners to identify the words in 

the speech stream (Almeida & Costa, as cited in Lazareva & Loerts, 2017). 

Furthermore, many researchers tackled the effect of dual subtitled videos on 

improving vocabulary in the EFL classroom. Lazareva and Loerts (2017) concluded that dual 

subtitled videos do not hinder vocabulary learning even they deal with two subtitles with two 

distinct languages. However, Lazareva and Loerts (2017) noted that reading double subtitles 

that are displayed in the videos consumes time. For the reason that, the learner will focus on 

reviewing the subtitles that are showed on the screen with two different languages and cannot 

catch the presented scene. After all, the main merits of dual subtitles have not yet been 

investigated with satisfactory details (Lazareva & Loerts, 2017). 

1.2.8. Previous Researches about the Effect of Dual Subtitled Video Clips 

Dual subtitled videos have not yet been commonly investigated in the context of FL. 

Raine (2012) had investigated the effectiveness of dual subtitles of video clips on improving 

vocabulary learning by comparing them to English (L2) subtitles, Japanese (L1) subtitles, and 

no subtitles. After executing the test on 39 Japanese low-intermediate students of English, he 

found that no vocabulary progress occurred in any of the four conditions. He also used a 

questionnaire; its collected data showed that the participants within the group exposed to L1 

subtitles, were the only ones who found the subtitles easy to be read. The participants within 

the group that are exposed to L2 subtitles declared that they could have learned new words 

from watching the video.  

Additionally, dual subtitled video clips had been investigated as a tool for vocabulary 

learning by Lazareva and Loerts in 2017 where three experimental conditions were compared. 
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The native Dutch target population was split into three groups with no prior knowledge of the 

FL (Russian); two groups represented the experimental ones and one was a control group 

(CG). The first experimental group (EG) watched a cartoon with dual subtitles (Dutch and 

Russian), the second with standard subtitles (Dutch) and the control group without any 

subtitles. After that, all the participants were tested. As a result, the first EG exhibited a 

significant improvement comparing to the group who dealt with the Dutch subtitled video and 

the group who watched the cartoon with no subtitles. 

Conclusion 

To conclude, improving the learners’ vocabulary is considered as a noteworthy task, 

but many difficulties are encountered when trying to accomplish it. However, nowadays, 

technology can eliminate most of the difficulties that the teachers along with the learners find 

in the process of teaching and learning vocabulary. Subtitled videos, especially dual subtitled 

ones, can fit the English as a foreign classroom needs to enlarge its learners’ vocabulary store. 

They cater the learners with both mother tongue and foreign language input from the video’s 

speech to fulfill the sake of enriching learners’ vocabulary repertoire. 
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Introduction 

Theoretical matters have been dealt with in the first chapter of this work. These 

matters are trapped between two main points in two sections. Firstly, vocabulary initiates the 

work which is deeply tackled for its significance in communication and in both learning and 

teaching contexts. Secondly, integrating dual subtitled English video clips in the English 

classrooms was discussed for its role on the learners’ vocabulary progress. 

This chapter represents the practical part of the research. Its first section is concerned 

with choice of the methods that are used in conducting this research, the selection of the 

participants and the instruments that are executed to accomplish this work. However, its 

second section turns around the discussion of the gathered data and its analysis. 

2.1.1. Research Methods 

The nature of this study (cause and effect relationship between the variables) makes it 

necessary to choose the quasi-experimental design as a principal method and a descriptive 

method (teachers’ questionnaire) as a sub ordinary one. The experiment was conducted in five 

(5) sessions. Hence, an experimental test was utilized as a research tool and a teachers’ 

questionnaire as a complementary one. This questionnaire was addressed to teachers of oral 

expression since the nature of the module requires the use of technology. This latter selection 

was to see whether they use the dual subtitled English video clips technique in teaching 

vocabulary or not. Moreover, it sought to raise the teachers’ awareness about this technique in 

their EFL classes. 
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2.1.2. Research Design 

 

Figure 1. Research design 

2.1.2.1. Research Variables 

The present study is comprised of two variables; an independent variable and a 

dependent one. The independent variable is using dual subtitled English video clips 

(DSEVCs) technique by English first year LMD students at Larbi Ben M’hidi University, 

Oum el Bouaghi, while, the dependent variable is improving the learners’ vocabulary. 

Pre-test 
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2.1.2. Description of the Experimental Design 

2.1.2.1. Participants (Population and Sampling) 

The population of the actual study constitutes a total of 346 students of first year LMD 

students of the English department at Larbi Ben M’hidi University for the academic year 

2018- 2019. The sample was randomly chosen froming 11 % of the whole population. This 

sample is composed of 19 learners in each group; the experimental and the control group. 

Furthermore, in this study, first year students were selected for certain reasons. To 

begin with, it is expected that the appointed learners are still dependent on their L1, they are 

familiar with translation as a method of grasping the words meanings and they rely on 

bilingual dictionaries. 

2.1.2.2. Procedures  

2.1.2.2.1. Pre-testing 

This study tests the effect DSEVCs on improving first year students’ vocabulary 

repertoire. For that reason, the experimental and the control groups received a pre-test in 

which they were given five exercises in one hour (60 minutes). These five exercises are about 

fill in the gaps with the appropriate items that are given, circling the correct answer that suit 

the meaning of the given item, matching the words with their synonyms, reordering the letters 

to obtain an English word that has an equivalent meaning of the given Arabic word and 

playing two crosswords at the end. Further, this test investigated the students’ prior 

knowledge of the tackled items. 
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2.1.2.2.2. Treatment 

After conducting the pre-test, both groups (the experimental and the control groups) 

received the treatment in three (3) sessions. EG was exposed to three (3) English video clips 

with dual subtitles, whereas the CG was exposed to the same English video clips without any 

subtitles. The first English video clip is a song video clip which is entitled “Heart of a Lion” 

from “Winners Team” channel in “You tube”. This enthusiastic song is about how to fulfill 

success despite the difficulties and the obstacles in life. In fact, it is for the success of the ones 

who practice sport. But, its content may suit any kind of success in life. This English video 

clip takes three minutes and fifty five seconds (03:55). The terms used are as follows: Herd, 

claws, mawl, clench, gnaw, leaped, ferocious, bogus, devotion, tread and accolades.  

The second step of the treatment was a speech video clip of the American motivational 

speaker and the organizational consultant “Simon Sinek”. Its subject is the “Best rules of 

success in life”. They are five (5) suggested rules. This audio-visual dual subtitled speech 

took eleven minutes and ten seconds (11:10). It includes the following terms: Spark, 

puerperal, ravage, corpses, sterilizing, accountability, bulging, preening, shivering, 

pretending, stuck, rush, decent, stuff, meandering, gratitude, decent and perks.  

The third step is a video show with “Simon Sinek” and the presenter “Tom Bilyeu”. It 

is about why people are lazy and unfocused and how they can be successful in anything they 

want to accomplish. It took sixteen minutes and two seconds (16: 02). This video includes the 

following words: Millennial question, narcissistic, confound, thrust, shattered, trauma, 

gamble, hardwired, unfettered, binge, swipe right, bang, stud, meandering, messy, arduous, 

sucks, slack, innocuous, temptations, and shortfall. Each English video clip was repeated three 

times to the viewers in each session of the treatment. At the end of each video, the EG 
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members were asked to give an overview about what they were exposed to and to state the 

new words that they learnt from it orally after taking notes. Additionally, a revision about the 

three (3) videos is executed in the last session after dealing with the third video and its 

discussion. Unlike the EG’s treatment, the CG watched the same video clips with the same 

circumstances but without subtitles at all. 

2.1.2.2.3. Post-testing 

The final phase by which the treatment period ended was the post-test which was 

passed in one hour (60 minutes). It was administered after three sessions from the first one of 

the pre-test. It involves the same pre-test exercises to see whether the learners have enriched 

their vocabulary repertoire with new items or not. It aims to compare the scores of the two 

tests in order to confirm or reject the alternative or the null hypotheses. 

2.1.2.2.4. Scoring 

The test is out of 20 points that represent 50 words distributed in five exercises. The 

first one was asking to fill in the gaps with eight (8) words out of 3.2 points. The second 

exercise is out of 3.2 points. It was concerned with choosing the correct definitions or 

synonyms of the eight (8) words via circling the right answer. In the third exercise, the 

students have to match between ten (10) synonyms that are out of four (4) points. The fourth 

exercise is about reordering given letters to form equivalent English words to the Arabic ones 

in meaning. It consists of nine (9) words to be formed, which are out of 3.6 points. Finally, the 

fifth exercise is composed of two crosswords. The first crossword accompanied with eight (8) 

instructions and the second one with seven (7). In addition to that, the grid of each crossword 

includes some letters in order to facilitate finding the fifteen (15) words. This exercise is out 

of 6 points. Each correct item was scored out of 0.4 point and zero (0) for the incorrect one in 

this test. 
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2.1.3. Administration of the Teachers’ Questionnaire 

To reach the main aim of the study, an experiment had been conducted. However, 

there is another sub aim to be achieved in order to complete the whole work. Hence, one 

questionnaire was administered for the oral expression teachers of the English department of 

Oum el Bouaghi University for the academic year 2018- 2019 to cluster the needed data. It 

seeks to see if those teachers use the technique of DSEVCs or not in teaching vocabulary and 

to raise their awareness about it. 

2.1.3.1. Participants (Population and Sampling) 

The sample included all the oral expression teachers of the first three levels of learning 

(first, second, and third year EFL teachers) who are about 12 teachers. However, just 10 

teachers received the questionnaire because of the absences. 

2.1.3.2. Description of the Teachers’ Questionnaire 

 The teachers’ questionnaire is made up of eighteen (18) questions which are 

distributed in four (4) sections. The first section consists two (2) questions which are 

concerned with the background information of the teachers. The second section is about 

teachers’ attitudes towards watching English video clips with dual subtitles which consists six 

(06) questions. The last section is about teachers’ attitudes towards English video clips with 

dual subtitles (Arabic and English subtitles) and vocabulary learning that includes seven (07) 

questions. After all, the teachers ended up with eighteen (18) questions; some are closed with 

a multiple choice where they can tick one option and others more than one. Also, there are 

some others of “Yes / No” type. 
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Conclusion 

 Two methods are described in this chapter of this work. Firstly, the experiment 

method was applied with the first year students of English department of Larbi Ben M’hidi 

University. Secondly, a teachers’ questionnaire was administered. The participants who took 

part in this study were selected randomly to fit the intended aims. Also, the tests content and 

time were suitable to accomplish the study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Introduction  

After gathering the data from the experiment and the teachers’ questionnaire, the 

analysis should be fulfilled for obtaining the final results and for drawing a general 

conclusion. These later phases have to be accomplished to approach the hypotheses and t

answer the questions of this study. Moreover, a set of limitations will be disposed. At the end, 

a bunch of pedagogical implications and further suggestions will also be provided. 

2.2.1. The Analysis of the Experiment

2.2.1.1. Technique of the Data Anal

 An experiment was carried out where two groups 

special treatment (DSEVCs) that differs from the CG which received non

videos (NSEVCs). So, a comparison between the two groups should be done to see eac

group’s achievement before and after the treatment. To do so, it is necessary to compare 

between the two groups’ means and standard deviations to apply the t

research hypotheses could be confirmed or rejected.

2.2.1.1.1. The Mean 

Watier, Lamontagne and Chartier (2011, p. 3) said that “the mean involves summing the 

scores in the distribution and dividing the sum by the number of scores in the distribution”. 

So, it is the average of a set of scores. Its formula is:
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After gathering the data from the experiment and the teachers’ questionnaire, the 

analysis should be fulfilled for obtaining the final results and for drawing a general 

conclusion. These later phases have to be accomplished to approach the hypotheses and t

answer the questions of this study. Moreover, a set of limitations will be disposed. At the end, 

a bunch of pedagogical implications and further suggestions will also be provided. 
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videos (NSEVCs). So, a comparison between the two groups should be done to see eac

group’s achievement before and after the treatment. To do so, it is necessary to compare 

between the two groups’ means and standard deviations to apply the t-test through which the 

research hypotheses could be confirmed or rejected. 

atier, Lamontagne and Chartier (2011, p. 3) said that “the mean involves summing the 

scores in the distribution and dividing the sum by the number of scores in the distribution”. 

So, it is the average of a set of scores. Its formula is: 

After gathering the data from the experiment and the teachers’ questionnaire, the 

analysis should be fulfilled for obtaining the final results and for drawing a general 

conclusion. These later phases have to be accomplished to approach the hypotheses and to 

answer the questions of this study. Moreover, a set of limitations will be disposed. At the end, 

a bunch of pedagogical implications and further suggestions will also be provided.  

participated; one is an EG with 

special treatment (DSEVCs) that differs from the CG which received non-subtitled English 

videos (NSEVCs). So, a comparison between the two groups should be done to see each 

group’s achievement before and after the treatment. To do so, it is necessary to compare 

test through which the 

atier, Lamontagne and Chartier (2011, p. 3) said that “the mean involves summing the 

scores in the distribution and dividing the sum by the number of scores in the distribution”. 



 

 

 

2.2.1.1.2. The Standard Deviation

Barde (2019, p. 113) viewed that “standard deviation tells us dispersion of individual 

observations about the mean”. Hence, to calculate the standard deviation, the mean must be 

calculated first. Its formula is:

 

s = sample SD; X: individual value; X: sample mean; n = sample size.

2.2.1.1.3. The T-test 

 Kim (2015) stated that a t

means of two groups” (para.1). This means that a t

comparison of two clusters will be done. He mentioned that:

T-test can be divided into two types. There is the independent t

when the two groups under comparison are independent of each other, and the paired 

t-test, which can be used 

each other. (para. 2) 

That is to say there are two kinds of t

between two autonomous clusters; and the paired t

two tied clusters. Also, Kim (2015) said that “t

experimental subjects are divided into two independent groups, with one group treated with A 

and the other group treated with B” (para. 2). Here, t
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Standard Deviation 

Barde (2019, p. 113) viewed that “standard deviation tells us dispersion of individual 

observations about the mean”. Hence, to calculate the standard deviation, the mean must be 

 

 

idual value; X: sample mean; n = sample size. 

Kim (2015) stated that a t-test “is a type of statistical test that is used to compare the 

means of two groups” (para.1). This means that a t-test is a statistical assessment by which a 

omparison of two clusters will be done. He mentioned that: 

test can be divided into two types. There is the independent t-test which can be used 

when the two groups under comparison are independent of each other, and the paired 

test, which can be used when the two groups under comparison are dependent on 

That is to say there are two kinds of t-test; the independent t-test that is utilized to compare 

between two autonomous clusters; and the paired t-test which is utilized to compare

two tied clusters. Also, Kim (2015) said that “t-tests are usually used in cases where the 

experimental subjects are divided into two independent groups, with one group treated with A 

and the other group treated with B” (para. 2). Here, t-tests can be used as a testing statistical 

Barde (2019, p. 113) viewed that “standard deviation tells us dispersion of individual 

observations about the mean”. Hence, to calculate the standard deviation, the mean must be 

test “is a type of statistical test that is used to compare the 

test is a statistical assessment by which a 

test which can be used 

when the two groups under comparison are independent of each other, and the paired 

when the two groups under comparison are dependent on 

test that is utilized to compare 

test which is utilized to compare between 

tests are usually used in cases where the 

experimental subjects are divided into two independent groups, with one group treated with A 

n be used as a testing statistical 



 

tool in the experiments where there are two autonomous groups with different treatments. Its 

formula is: 

Next, a statistical analysis using IBM SPSS Statistics 20 will be done. First of all, each 

group‘s frequency and mean must be calculated. Next, a comparison between the two groups’ 

results must be executed. These later operations should be done before calculating the t

and attaining the final results. 

2.2.1.2. Data Analysis 

 The following data were analyzed via  

2.2.1.2.1. The Frequency of the Control Group’s and the Experimental Group’s Scores 

(Pre-test Vs. Post-test) 

Table 3 

 Experimental and Control Groups’ Frequency of Scores

 Experimental group 

Scores Pre-test 

(Frequency) 

Post-test

(Frequency)

2.40 1 _ 

3.20 _ 1 

3.60 3 1 
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The following data were analyzed via  IBM SPSS Statistics 20: 

2.2.1.2.1. The Frequency of the Control Group’s and the Experimental Group’s Scores 

Experimental and Control Groups’ Frequency of Scores 

 Control group 

test 

(Frequency) 

Pre-test 

(Frequency) 

Post-test 

(Frequency 

_ _ 

_ _ 

_ _ 

tool in the experiments where there are two autonomous groups with different treatments. Its 

Next, a statistical analysis using IBM SPSS Statistics 20 will be done. First of all, each 

mean must be calculated. Next, a comparison between the two groups’ 

results must be executed. These later operations should be done before calculating the t-test 

2.2.1.2.1. The Frequency of the Control Group’s and the Experimental Group’s Scores 
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4 1 _ 3 2 

4.40 2 _ 2 _ 

4.80 _ _ 1 2 

5.20 _ 2 1 2 

5.60 1 _ _ _ 

6 1 1 1 1 

6.40 2 _ 1 1 

6.80 1 _ _ 3 

7.20 _ 1 3 _ 

7.60 1 1 _ 1 

8 _ 1 1 _ 

8.40 1 _ _ _ 

8.80 _ 1 1 1 

9.20 2 _ _ 1 

9.60 _ 2 _ 3 

10 _ 1 1 _ 

10.40 1 1 2 _ 

10.80 _ _ 1 1 

11.20 1 _ 1 _ 

12.40 _ _ _ _ 

12.80 1 _ _ _ 

13.20 _ 1 _ _ 

13.60 _ _ _ 1 

14.40 _ 1 _ _ 

16.40 _ 1 _ _ 
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Table 3 displays the 

EG and the CG fulfillments 

during the pre-test and the post-test, as well as, it demonstrates the results frequency 

meanwhile the two tests. On the one hand, the scores of the EG in the pre-test were trapped 

between 2.40 to 12.80 where the highest frequency refers to 3.6. But, the EG’s results in the 

post-test are limited between 3.20 and 17.60 whereby the highest frequency refers to both 

5.20 and 9.60. On the other hand, the scores of the CG were bounded between 4 and 11.2 in 

the pre-test where the highest frequency refers to both 4 and 7.20. However, in the post-test 

the CG’s scores were limited between 4 to 13.60 where the highest frequency refers to both 

6.80 and 9.60. Consequently, the CG has no significant progress between the pre-test scores 

range (from 4 to 11.20) and the post-test scores range (from 4 to 13.40), while the EG has 

unmistakable improvement between the pre-test range (from 2.40 to 12.80) and the post-test 

scores range (from 3.20 to 17.60). That is to say, the EG reaches an evident boost compared to 

the CG achievement during the two tests. 

2.2.1.2.2. Comparing the Means 

2.2.1.2.2.1. Comparing the Means of the Experimental Group in the Pre-test and the 

Post-test 

Table 4  

Experimental Group’s Mean in the Pre-test and the Post-test 

 Pre-test mean Post-test mean The mean difference 

16.80 _ 1 _ _ 

17.20 _ 1 _ _ 

17.60 _ 1 _ _ 

 19 19 19 19 
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The Mean 6.63 10.10 3.47 

  

The difference between the EG mean in the pre-test and post-test is remarkably 

exhibited in (Table 4). The participants’ outcomes were better in the post-test than in the pre-

test with a mean difference of approximately 3.47. 

Table 5 

 Experimental Group’s Scores Difference 

Students Pre-test Post-test The difference 

1 4.40 5.20 +0.80 

2 4.40 8.80 +4.40 

3 4.00 10.00 +6.00 

4 3.60 3.20 -0.40 

5 2.40 8.00 +5.60 

6 6.40 9.60 +3.20 

7 8.40 9.60 +1.20 

8 6.00 5.20 -0.80 

9 6.80 13.20 +6.40 

10 9.20 16.40 +7.20 

11 5.60 7.60 +2.00 

12 6.40 7.20 +0.80 

13 12.80 17.20 +4.40 

14 3.60 6.00 +2.40 

15 3.60 3.60 0 
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16 9.20 17.60 +8.40 

17 10.40 12.40 +2.00 

18 11.20 16.80 +5.20 

19 7.60 14.40 +6.80 

 ͞Χ= 6.63 ͞Χ=̶ 10.10 ͞d= 3.47 

 

Table 5 clarifies up the difference among the achievement of the EG during the two 

phases of the study. After looking mindfully at the table, it can be remarked that the majority 

of the participants made a sharp progress in the post-test in which the difference can access 

+6.80, +7.20 and +8.40 Such a difference (͞d= 3.47) is really accountable since the means in 

both the pre-test and the post-test are extremely different. 

The following diagram will clarify this conclusion: 

 

      Figure 2. The difference between the experimental group pre-test and post-test 
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The following diagram will show the EG’s results between the pre

test: 

Figure 3.  Pre-test Vs. post-test exp

The EG’s scores are remarkably exhibited in the above figure. It shows that there is an 

obvious improvement between the pre

students whose level  regressed with too little difference, the 

improved in a clear manner (where they reach 17.60 comparing to their highest score in the 

pre-test which is 12.80). Therefore, the EG was intensely benefited from the treatment of 

watching DSEVCs in improving their vocabul
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The following diagram will show the EG’s results between the pre

test experimental group 

The EG’s scores are remarkably exhibited in the above figure. It shows that there is an 

obvious improvement between the pre-test and the post-test. Although there are j

regressed with too little difference, the majority of the students’ scores 

improved in a clear manner (where they reach 17.60 comparing to their highest score in the 

test which is 12.80). Therefore, the EG was intensely benefited from the treatment of 

watching DSEVCs in improving their vocabulary. 
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The Mean 7.07 7.34 0.27 

 

Table 6 clearly indicates that there is no considerable difference between the CG’s 

mean in the pre-test and the post-test. So, the students’ results did not fulfill a remarkable 

improvement in the post-test. 

Table 7 

Control Group’s Scores Difference 

Participant Pre-test Post- test The difference 

1 4.40 4.80 +0.40 

2 7.20 6.00 -1.20 

3 4.80 7.60 +2.80 

4 4.00 5.20 +1.20 

5 4.00 5.20 +1.20 

6 6.00 9.20 +3.20 

7 7.20 6.80 -0.40 

8 7.20 9.60 +2.40 

9 10.00 4.80 -5.20 

10 10.40 10.80 +0.40 

11 11.20 8.80 -2.40 

12 10.80 13.60 +2.80 

13 8.80 9.60 +0.80 

14 5.20 6.40 +1.20 

15 4.40 4.00 -0.40 
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16 10.40 6.80 -3.60 

17 8.00 9.60 +1.60 

18 4.00 4.00 0 

19 6.40 6.80 +0.40 

  ͞X = 7.07 ͞X =7.34 ͞d= 0.27 

 

Table 7 exhibits the difference among the outcomes of the CG during the two phases 

of the study. After viewing the table content attentively, it can be noticed that the majority of 

the participants do not accomplish a perceptible progress, while other elements retrogressed. 

The following diagram will clarify this estimation: 

 

Figure 4. The difference between the control group pre-test and post-test 
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Figure 5. Pre-test Vs. Post-test
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test Control Group 

The CG’s scores are presented in Figure 4. It demonstrates that there is unsatisfactory 

improvement between the pre-test and the post-test. Despite the fact that there are just four 

students whose level was retrogressed, the majority of the students’ scores improved to some 

degree whereby they got 11.20 as the highest score in the pre-test and 13.60 as the highest 

test. So, the CG inappreciably improved its vocabulary after watching the 

same English video clips as the EG, but without any subtitles.   

2.2.1.2.3. The Paired Sample T-test 

test will be used in the following analysis to compare between each 

group achievement in both the pre-test and the post-test. 
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2.2.1.2.3.1. The Paired Sample T-test of the Experimental Group  

Table 8 

Experimental Group Pre-test Vs. Experimental Group Post-test 

 

 

 

 

Table 9 

Experimental Group’s Paired Sample T-test 

 

 

Paired Samples Statistics 

Mean N Std. Deviation Std. Error Mean 

Pair 1 Pretest.Experiental.Group 6,6316 19 2,92823 ,67178 

Posttest.Experimental.Group 10,1053 19 4,71752 1,08227 

Paired samples test 

Paired differences 

t df 

Sig. 

(2-

tailed

) Mean 

Std. 

eviatio

n 

Std. 

error 

mean 

95% Confidence 

interval of the 

difference 

Lower Upper 

Pai

r 1 

Pretest.Experiental.Group 

- 

Posttest.Experimental.Gr

oup 

-

3,4736

8 

2,8411

3 

,6518

0 

-

4,8430

7 

-

2,1043

0 

-

5,329 

1

8 

,000 
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Table 8 and 9 demonstrate the standard deviations and the p values. The standard 

deviation of the EG is higher in the post-test than how it was in the pre-test. In the pre-test, it 

was 2.92823 then it went up to 4.71752. On the other side, the p value in (Table 9) (sig 2 

tailed) 0.000 is less than its significant level 0.05. Therefore, the result states that there is a 

significant difference between the EG’s achievement in the pre-test and the post-test. Hence, 

the alternative hypothesis which suggests that DSEVCs technique will improve the students’ 

vocabulary is accepted, and the null hypothesis which argued that DSEVCs technique would 

not add any improvement in the students’ vocabulary is rejected. 

 The shown data in the (Table 8 and 9) can be interpreted as follows: 

 t is the computed test statistic  

 df is the degrees of freedom  

 Sig (2-tailed) is the p value corresponding to the given test statistic and degrees of 

freedom. 

2.2.1.2.3.2. The Paired Sample T-test of the Control Group 

Table 10 

 Control Group Pre-test Vs. Control Group Post-test 

Paired samples statistics 

 Mean N Std. deviation Std. error mean 

Pair 1 Pretest.Control.Group 7,0737 19 2,56490 ,58843 

Posttest.Control.Group 7,3474 19 2,58271 ,59252 

 

  Table 10 demonstrates that the standard deviation of the CG in the pre-test is 2.56490 

and 2.58271 in the post-test. So, they are approximately the same. 



50 
 

Table 11  

Control Group’s Paired Sample T-test 

Paired samples test 

 Paired differences t df Sig. 

(2-

tailed

) 

Mean Std. 

deviatio

n 

Std. 

error 

mean 

95% Confidence 

interval of the 

difference 

Lower Upper 

Pai

r 1 

Pretest.Control.Grou

p - 

Posttest.Control.Gro

up 

-

,27368 

2,18298 ,5008

1 

-

1,32584 

,7784

8 

-

,546 

1

8 

,591 

 

In Table 11 the p value is obviously greater than 0.05 which denotes that there is no 

significant improvement of the CG between the pre-test and the post-test. 

2.2.1.2.4. The Analysis of the T-test 

The following analysis will be particularized to the t-test which focuses on identifying 

whether there would be a difference or a similarity between the pre-test and the post-test of 

the EG’s results or not, and the same goal for revealing the similarity or the difference 

between the experimental and the control group. 
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2.2.1.2.4.1. Control Group Pre-test Vs. Experimental Group Pre-test 

Table 12 

Groups’ Statistics in the Pre-test 

Group statistics 

Group N Mean Std. deviation Std. error mean 

Scores Pre-test control group 19 7,0737 2,56490 ,58843 

Pre-test experimental group 19 6,6316 2,92823 ,67178 

 

Table 13 

 The Independent T-test of the Groups in the Pre-test 

Independent samples test 

  

Levene's 
test for 
equality 

of 
variances t-test for equality of means 

F Sig. t df 

Sig. 
(2-

tailed
) 

Mean 
differenc

e 

Std. error 
differenc

e 

95% Confidence 
interval of the 

difference 

Lower Upper 

scores Equal 
variance
s 
assumed 

,21
2 

,64
8 

,49
5 

36 ,624 ,44211 ,89305 -
1,36908 

2,2532
9 

Equal 
variance
s not 
assumed 

    ,49
5 

35,38
6 

,624 ,44211 ,89305 -
1,37017 

2,2543
9 

 

In Table 13, the p value (0.624) is greater than 0.05. Also, at the level of significance 

(0.05) and degrees of freedom (36), the calculated t (0,495) is less than the t table (2.028). So, 
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on the one hand, the alternative hypothesis which supposes that there will be a difference 

between the EG and the CG is rejected. On the other hand, the null hypothesis which pretends 

that there is no significant difference between the EG and the CG is accepted. That is to say, 

there is no significant difference between the groups in the pre-test. So, the participated 

groups in this study are homogeneous. 

2.2.1.2.4.2. Control Group Post-test Vs. Experimental Group Post-test 

Table 14  

Groups’ Statistics in the Post-test 

Group statistics  

Group N Mean Std. deviation Std. error Mean  

Scores post-test control Group 19 7,3474 2,58271 ,59252  

post-test experimental  
 

19 10,1053 4,71752 1,08227  

 

Table 15 

The Independent T-test of the Groups in the Post-test 

Independent Samples Test 

  

Levene's 
Test for 

Equality of 
Variances t-test for Equality of Means 

F Sig. t df 

Sig. 
(2-

tailed
) 

Mean 
Differenc

e 

Std. Error 
Differenc

e 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 
Score
s 

Equal 
variance
s 
assumed 

7,82
6 

,00
8 

2,23
5 

36 ,032 2,75789 1,23385 ,2555
3 

5,2602
6 
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Equal 
variance
s not 
assumed 

    2,23
5 

27,90
1 

,034 2,75789 1,23385 ,2300
6 

5,2857
3 

 

According to Table 15, it is notable that the p value (0.008) is less than 0.05 which 

means that there is a significant difference between the groups’ means. Further, at (0.05) the 

level of significance and degrees of freedom (36), the calculated t (0.235) is less than the t 

table 2.028. That is to say, the alternative hypothesis is confirmed which indicates that there is 

a significant difference between the experimental and the control groups’ outcomes after the 

treatment phase.  

2.2.1.2.5. General Discussion about the Experiment Results 

It has been previously exhibited that both the control group and the experimental 

group had approximately similar performance in the pre-test. However, after the followed 

treatment with the EG, this latter outscored the CG which did not experience the DSEVCs, 

but NSEVCs. Also, despite the fact that the students of the CG were exposed to the same 

English video clips as the EG but without subtitles, their level remains as it is in the post-test.  

All the previous presented results determine that the CG’s members do not achieve the 

sufficient progress comparing to the EG members between the pre and the post-tests The 

detectable differences of the means and the scores of both groups during the two phases of the 

study make perfectly clear that the treatment of watching DSEVCs (with the EG) is the single 

answerable element of its improvement. 
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2.2.2. The Analysis of the Questionnaire 

2.2.2.1. The Analysis of the Teachers’ Questionnaire 

Section One: Background Knowledge 

Q1: How long have you been teaching English at the level of university? 

Table 16 

 Period of Teaching English at the University 

Option  N % 

1-  5 years 1 10 

5- 10 years 7 70 

10- 15 years 0 0 

15- 20 years 2 20 

∑ 10 100 

 

The above table shows the results about the asked question which seeks to know 

whether the teacher had an experience in teaching English at the university where they try to 

apply different techniques in teaching or at least they have background information about the 

techniques of teaching EFL learners. It tells that the majority of the participants (teachers) 

have taught 5 to 10 years making up (70 %), 2 participants (20 %) have taught 15 to 20 years 

and just one participant (10 %) has taught 1 to 5 years at the level of university. So, it is 

assumably concluded that the majority of the teachers are experienced enough in teaching 

English at the university and they may have different trials in teaching EFL students. 
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Q2: Do you prefer using technology in your EFL class? 

Table 17 

 Teachers’ Preference of Technology in the EFL Classes 

Option N % 

Yes 10 10 

No 0 0 

∑ 10 100 

 

 The goal of this question is searching if those teachers favor using the new techniques 

in teaching or they stick on using the traditional ones. The results up demonstrate that all the 

participants (10) forming (100 %) prefer using technology in their EFL classes. Hence, all the 

participants like novelty and modernity in teaching. 

Section Two: Teacher’s Attitudes towards Vocabulary Teaching 

Q3: To what extent vocabulary teaching is important for you? 

Table 18 

 The Importance Degree of Teaching Vocabulary 

Option N % 

Very Important 8 80 

Important 2 20 

Not Important at All 0 0 

∑ 10 100 

 



56 
 

 This question is addressed to know how the teachers value vocabulary. The earned 

results indicate that 8 teachers (80%) state that teaching vocabulary is very important. Also, 2 

teachers (20 %) see that teaching vocabulary is important. Thus, all of teachers focus on 

teaching vocabulary and the majority of them find it as a fundamental element in teaching 

EFL students. 

Q4: Which strategies do you prefer in teaching vocabulary to EFL learners? 

Table 19 

 Strategies of Teaching Vocabulary to EFL Learners 

Option N % 

Giving oral explanations 1 10 

All of them and translations 1 10 

All of them except adapting a book 2 20 

Giving oral explanations, writing new English vocabulary items on the board and 

using audiotapes 

1 10 

Giving oral explanations , writing new English vocabulary items on the board and 

using video clips 

1 10 

Writing new English vocabulary items on the board 1 10 

Using audiotapes 1 10 

Giving oral explanations and Using video clips 2 20 

∑ 10 100 

 

The proposed question aims to find the teachers’ favorable strategies in teaching 

vocabulary to EFL learners and to detect if they use the video clips particularly or not. The 
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presented data in Table 19 showed that two (2) participants (20 %) give oral explanations and 

use video clips. Also, 2 others (20 %) prefer using all the given strategies (giving oral 

explanations, writing new English vocabulary items on the board, using audiotapes and using 

video clips) except adapting a book. In addition, just one participant (10 %) chooses giving 

oral explanations, one participant (10 %) opts all the strategies and adds translation and 

another one (10 %) prefers giving oral explanations, writing new English vocabulary items on 

the board and using audiotapes. Further, one participant (10 %) prefers giving oral 

explanations, writing new English vocabulary items on the board and using video clips. 

Besides, one participant (10 %) favors just writing the new English vocabulary items on the 

board; however, another participant (10 %) picks using audiotapes. Therefore, as it is noted 

before that the participants prefer novelty and modernity in their EFL classes, this question 

can prove the previous fact because 8 participants (80 %) select the choices that include one 

of the technological tools as the audiotapes and the video clips without neglecting the 

traditional ways of teaching as the bases. However, 2 participants (20 %) are stuck in 

traditional didactical tools as giving oral explanations and writing new English vocabulary 

items on the board. 

Q5: Which language do you use in presenting new vocabulary items to your students? 

Table 20 

The Teachers’ Used Language of Presenting New Vocabulary  

Option N % 

L 1 (Arabic) 0 0 

FL (English) 9 90 

L 1 and FL (English and Arabic) 1 10 
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∑ 10 100 

 

The question (Q5) aims to know which language the participants use in teaching 

vocabulary. 9 participants (90 %) opt the FL (English), while just one participant (10 %) uses 

L1 and FL (Arabic and English). So, the majority of teachers prefer using FL (English) in 

teaching vocabulary may be to avoid the interference of the L1 and to enrich the vocabulary 

store with the English words only with its English form, meaning, and use. 

Section Three: Teacher’s Attitudes towards Watching English Video Clips with Dual      

Subtitles 

Q6: What kind of English video clips do you adopt in your EFL class? 

Table 21 

The Kinds of the Adopted English Video Clips 

Option N % 

Video shows 2 20 

Cinematic adaptation of movies 1 10 

Video shows and songs video clips 1 10 

reality/ street video films 1 10 

None of them 2 20 

Video shows and songs video clips and related students' learning area (ESP) 2 20 

Video shows and related students' learning area (ESP) 1 10 

∑ 10 100 
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The given question seeks to know which type of English video clips that suit the 

learners’ needs. From the results obtained in Table 21, 2 participants (20 %) opt the video 

shows. Also, 2 of them (20 %) choose none of the given choices and they do not even pick 

other choice. Further, one participant (10 %) selects cinematic adaptations of movies. 

Additionally, 2 participants (20 %) choose video shows, songs video clips and related 

students’ learning area (ESP). Moreover, one participant (10 %) picks video shows and songs 

video clips, another one (10 %) prefers video shows and related students’ learning area (ESP) 

and one more (10 %) of the participants opts another type of vocabulary clips which is reality 

or street video films. Consequently, the majority of teachers choose a particular kind of video 

clips that they may use in their EFL classes and just 2 participants (20 %) do not use any kind 

of them. Also, it is remarkable that 3 participants (30 %) opt the video shows in their EFL 

classes may be for the authenticity, the clarity and the richness of different vocabulary items 

and idiomatic expressions. 

Q7: Do you prefer using : 

Table 22 

Teachers’ Favorable Form of English Video Clips Speech 

Option N % 

Dubbed English video clips 0 0 

Subtitled video clips 0 0 

Purely English video clips 9 90 

None of them 1 10 

∑ 10 100 
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The proposed statement aims to know which form of the English video clips speech 

the teachers prefer. From Table 22, 9 participants (90 %) use the purely English video clips; 

however, just one participant does not choose any kind of the given options. These results 

suggest that all the teachers prefer the language authenticity of the English video clips without 

any interference of other languages. 

Q8: Do you use subtitled English video clips in your EFL class? 

Table 23 

Teachers’ Attitudes about Using Subtitled English Video Clips 

Option N % 

Yes 3 30 

No 7 70 

∑ 10 100 

 

The mentioned question searches for knowing if the teachers want to help their 

students to comprehend the English video clip content or they want to train them without any 

assisted means. As it is shown in Table 23, 7 of the participants (70 %) do not use subtitles at 

all, whereas 3 of them (30 %) use those tools in their EFL classes. As a result, it is assumed 

that the teachers who do not use subtitled video clips restrict the students to focus only on the 

speech of the video clips without relying them to any kind of help as subtitling to grasp the 

new vocabulary with its form, meaning and use. While, 30 % of the teachers probably prefer 

using subtitled English video clips as an assisted means for the students while watching. 
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Q9: If yes, which kind of subtitles do you opt? 

Table 24 

Teachers’ Favorable Types of Subtitled English Video Clips 

Option N % 

Bimodal (English subtitles) 3 30 

Standard (Arabic subtitles) 0 0 

Dual (English and Arabic) 0 0 

None of them 7 70 

∑ 10 100 

 

The purpose of asking such a question is to know what type of subtitles the 

participants think is the best to attain the set goals of their courses. 7 participants (70 %) do 

not use any kind of subtitles. On the other hand, 3 participants (30 %) prefer the bimodal 

subtitles (English subtitles). These results are equivalent to the previous question (Q8). This 

latter deduction can be noticed because (70 %) of the participants who use NSEVCs in their 

EFL classes do not choose any type of subtitles; however, the other participants (30 %) who 

opt subtitles in the previous question adopt the bimodal subtitles (English subtitles). This 

relation probably means that those teachers want to limit the students only with the English 

language (English speech of the video clips and its related English subtitles) to master the 

language authentically as the native speakers do. 
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Q10: Which source of dual subtitled English video clips do you prefer to choose from? 

Table 25 

 Teachers’ Favorable Source of Dual Subtitled English Video Clips 

Option N % 

Internet (You tube) 4 40 

TV 1 10 

Others 0 0 

Internet and TV 1 10 

None of them 4 40 

∑ 10 100 

 

The goal of this question is to know from where the participants prefer taking the 

DSEVCs because there are different sources. From Table 25, 4 participants (40 %) choose 

internet (You tube) as the preferred source. However, 4 participants (40 %) do not choose any 

source. Further, one participant (10 %) selects internet (You tube) and TV, and another one 

(10 %) picks TV. So, it seems that internet is the favorable source of more than the half (60 

%) of the sample. 

Q11: How often do you use dual subtitled English video clips in your EFL class? 

Table 26 

The Frequency of Using Dual Subtitled English Video Clips by the Teachers 

Option N % 

Always 0 0 
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Often 1 10 

Sometimes 1 10 

Rarely 1 10 

Never 7 70 

∑ 10 100 

 

 It is observed from the table up that 7 participants (70 %) never use DSEVCs; 

however, one participant (10 %) rarely uses this technique, another one (10 %) uses it 

sometimes and one more (10 %) often uses those videos. So, it can be noticed that the (70 %) 

of the participants who do not use subtitled video clips at all in (Q8) choose the choice never 

in this question (Q11). 

Section Four: Teacher’s Attitudes towards English Video Clips with Dual subtitles 

(Arabic and English Subtitles) and Vocabulary Learning 

Q12: What kind of tasks do you choose to evaluate your students’ English vocabulary? 

Table 27 

The Preferred Tasks in Evaluating the Students’ English Vocabulary 

Option N % 

Fill in the gaps 0 0 

Crosswords 0 0 

Multiple choice questions 1 10 

Matching task between the synonyms or antonyms 0 0 

Others 0 0 

All of Them 2 20 
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None of them 6 60 

Fill in the gaps and multiple choice questions 1 10 

∑ 10 100 

 

The objective of this question is to know the appropriate tasks a teacher may apply in 

evaluating his students’ vocabulary. According to the results of the up table, 6 participants (60 

%) do not choose any kind of the given tasks. However, 2 participants (20 %) prefer all the 

kinds of the given tasks. Furthermore, only one participant (10%) prefers using multiple 

choice questions and another one (10 %) opts fill in the gaps and multiple choice 

questions.Hence, the majority of the participants (60 %) possibly do not evaluate their 

students’ vocabulary level at all for the reason that they do not opt any kind of tasks. 

Q13: Which genre of written teaching assignments do you choose after exposing your 

students to dual subtitled English video clip? 

Table 28 

Teachers’ Preferred Written Teaching Assignments after Exposing the EFL Students to Dual 

Subtitled English Video Clips 

Option N % 

Fill in the gaps 1 10 

Write a video review 0 0 

Essay about the tackled theme 0 0 

Others 0 0 

Fill in the gaps and write a video review 2 20 

None of them 7 70 
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∑ 10 100 

 

The question goal is to know which written teaching assignments the participants 

favor to use with their EFL students after exposing them to DSEVCs because the written 

subtitles will offer them the necessary vocabulary that should be evaluated in a scripted way. 

The up table shows that 7 participants (70 %) do not choose any given type of written 

teaching assignments. Whereas 2 of them choose fill in the gaps and writing a video review 

assignments, without forgetting that one participant (10 %) selects fill in the gaps as an 

assignment. This may explain the fact that most teachers do not use writing assignments after 

exposing their students to such kind of videos. 

Q14: Which genre of oral teaching assignments do you choose after exposing your 

students to dual subtitled English video clip? 

Table 29 

Teachers’ Preferred Oral Teaching Assignments after Exposing the EFL Students to Dual 

Subtitled English Video Clips 

Option N % 

General debate about the video theme 0 0 

Group discussion 1 10 

Others 0 0 

General debate about the video theme and group discussion 1 10 

None of them 8 80 

∑ 10 100 
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This question (Q14) is aimed to reveal which oral teaching assignments the 

participants prefer to use with their EFL students after exposing them to DSEVCs as they 

listen to the contents of the videos. The up table (Table 29)  indicates that 8 participants do 

not opt any kind of the given assignments at all. But, one participant (10 %) chooses group 

discussion assignment and another one (10 %) selects general debate about the video theme 

and group discussion as the preferred assignments. This may explain the fact that most 

teachers do not use oral assignments after exposing their students to those videos. 

Q15 A: English video clips can help EFL learners to improve their four language skills 

Table 30 

Teachers’ Attitudes about the Role of English Video Clips in Improving the EFL Learners’ 

Four Skills 

Option N % 

Strongly Agree 4 40 

Agree 6 60 

Neutral 0 0 

Disagree 0 0 

Strongly Disagree 0 0 

∑ 10 100 

 

The purpose of this statement is to see the teachers’ opinions about the English video 

clips role in improving EFL students’ four skills so that to suggest it for other teachers and to 

drive their attention towards its effectiveness. Table 30 demonstrates that 6 participants (60 
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%) agree, and 4 participants (40 %).strongly agree. So, all the teachers may not deny the role 

of the English video clips as a helping tool in improving the EFL students’ four skills. 

Q15 B: English video clips are useful to improve the students’ vocabulary and idiomatic 

expressions. 

Table 31 

Teachers’ Attitudes towards the Utility of English Video Clips in Improving the Students’ 

Vocabulary and Idiomatic Expressions 

Option N % 

Strongly Agree 5 50 

Agree 5 50 

Neutral 0 0 

Disagree 0 0 

Strongly Disagree 0 0 

∑ 10 100 

 

 The aim of this statement is to see the teachers’ opinions about the English video clips 

utility in improving the students’ vocabulary and idiomatic expressions and to raise their 

awareness about that. Table 31 exhibits that 5 participants (50 %) agree and the other five 

teachers (50 %) strongly agree. Thus, the whole sample appears to be for the utility of English 

video clips in improving the students’ vocabulary and idiomatic expressions. 
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Q15 C: Dual subtitled English video clips lead learners to face difficulties in linking the 

double subtitles and the displayed speech of the video. 

Table 32  

Teachers’ Opinions about the Difficulties of Watching Dual Subtitled English Video Clips 

Option N % 

Strongly Agree 0 0 

Agree 3 30 

Neutral 6 60 

Disagree 1 10 

Strongly Disagree 0 0 

∑ 10 100 

 

 The goal of this statement is to know the teachers’ points of view about the difficulties 

that the EFL students face to link between the double subtitles and the displayed speech of the 

video clip to decide if it is an obstacle for the students or not while watching and to let them 

paying attention to this obstacle if they want to use the technique of DSEVCs. The table 32 

shows that 6 participants (60 %) are neutral, 3 of them (30 %) agree and just one participant 

(10 %) disagrees with this statement. It appears that the majority (60 %) of the teachers do not 

know if the DSEVCs technique may melt the concentration of the EFL students while 

watching or not because they have not applied it at all before in their classes. 
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Q15 D: English video clips should be an integral technique in English language teaching 

and learning in Algeria 

Table 33 

Teachers’ Points of View about the Integration of English Video Clips as a Teaching and 

Learning Technique in Algeria 

Option N % 

Strongly Agree 2 20 

Agree 7 70 

Neutral 0 0 

Disagree 0 0 

Strongly Disagree 1 10 

∑ 10 100 

 

 This last statement seeks to investigate the teachers’ opinions about the integration of 

English video clips in English language teaching and learning in Algeria. The above table 

indicates that 7 participants (70 %) agree with this statement, 2 of them (20 %) strongly agree, 

and only one participant strongly disagrees with it. As a consequence, the majority of the 

participants tend to support the integration of this technique in the English language teaching 

and learning in Algeria. 

2.2.2.2. Discussion of the Teachers’ Questionnaire 

 After the aggregation of data from the questionnaire that was administered to the 

English teachers at the department of English of Oum el Bouaghi University, it seems that the 

teachers are aware about teaching vocabulary and they focus on its importance. Also, it 
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appears that they hold positive attitudes towards technological strategies in teaching 

vocabulary creating an aroma of modernity in the English learning and teaching atmosphere. 

Among these techniques, different video clips are used as the video shows and songs video 

clips for their supreme degree of language authenticity and clarity. They do not use subtitled 

English video clips at all, whereas they prefer using the English subtitles exclusively 

accompanied with the English video clips may be to prevent their students from the 

interference of the other languages (L1 for instance).  

Furthermore, the questionnaire showed the teachers’ attitudes about English video 

clips and DSEVCs.  It seems that they sustained the utility of English video clips in 

improving the four skills and the vocabulary knowledge of the EFL students. However; 

unfortunately, DSEVCs technique, which is the core subject of this questionnaire, earns 

negative attitudes since the teachers do not use or prefer it in their EFL classrooms 

specifically in teaching vocabulary. 
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General Conclusion 

 The ambition of any language learner is loading a treasury of terminology in order to 

express himself and his ideas confidently. Nevertheless, a ponderous path should be crossed 

to realize the intended aspiration. The main aim of this study is to pave the learners’ way to 

reach his mean via supplying them with amusing didactical tool to develop their vocabulary. 

 As a result, two research methods were selected to accomplish the desired objectives; 

the experimental design that fingered the enhancement of vocabulary by embracing a 

treatment that involved watching three dual subtitled English video clips followed by oral 

discussion about their content. In addition, a teachers’ questionnaire was targeted 

investigating the teachers’ attitudes towards this technique.  

The results confirmed the alternative hypothesis of the research in that a significant 

progress difference occurs between the pre-test and post-test scores of the participants who 

experienced the treatment. The results also indicated that the teachers have negative attitudes 

towards using this technique to teach vocabulary. 
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Limitations of the Study  

A major limitation that restraints the efficiency of this research is the longevity of the 

study, in which the period used to conduct the experiment was short, and that because of the 

later circumstances at the Algerian Universities in general (the manifestations). Consequently, 

many students skipped classes so that the sample number of the experiment was shrank to 

access only 38 participants.    

Pedagogical Implications and Further Suggestions 

 Despite the limitations that arrest the research from being more exhaustive and 

detailed; a set of pedagogical implications and further suggestions are suggested: 

  A Students’ questionnaire may be administered also as a support to the experiment 

and the teachers’ questionnaire to see their attitudes towards the DSEVCs technique in 

ameliorating their vocabulary knowledge. 

 An experiment of four groups can be done. It will include three experimental groups 

with three distinctive treatments (a group with DSEVCs, a group with bimodal 

subtitled English video clips and another one with standard subtitled English video 

clips) and a control group (with non-subtitled English video clips). 

 Teachers may include DSEVCs in all the modules of teaching English as an 

illustration for the discussed subjects of the curriculum. 

 A mixed method can be a positive decision to investigate DSEVCs in teaching ESP 

(economic sciences for instance). 

 DSEVCs can be suggested as an oral exam material rather than the old fashioned one 

which is the audio-visual material. 
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Appendix A:  The Pre-test 

1- Fill in the gaps with the words in the list bellow 

Tread          Devotion          Narcissistic          Line 

Swipe right               Bang          Accolades          Shivering 

       

 

 You will see them ……………….out of fear. 

 You ………………..your own path. 

 No ………………..needed long as the mission is completed. 

 You do not have to wait in ………………… 

 Millennials are ………………… 

 The king of the jungle has been chosen. So, bow in ……………….. 

 ……………….. . ……………….., I am a stud. 

2- Circle the correct answer 

 Millennial question 

a) Referring to the 1,000 anniversary of an event or happening. 

b) An issue about who born in 1984 and after. They are tough to manage. 

They are accused of being entitled and are narcissistic, self- interested, 

unfocused and lazy. 

c) Occurring every thousand years. 

 Pretending 

a) The act of claiming. 

b) The act of looking after. 

c) The act of running. 

 Corpses 



a) The sound of something falling. 

b) A collection of writings. 

c) Dead bodies. 

 Gratitude 

a) Appreciation. 

b) Failing 

c) Blaming 

 Sucks 

a) Bags. 

b) Bad circumstances. 

c) Joy. 

 Unleash 

a) To participate 

b) To form 

c) To let go, to release. 

 Ferocious 

a) Savage. 

b) Tender. 

c) Kind. 

 Gnaw 

a) To laugh. 

b) To bite. 

c) To waste 

 

 



3- Match the following terms in the column A with their synonyms in the column B

                                       A 

 Messy                                                                                                 

 Arduous 

 Shattered 

 Bulging 

 Claws 

 accountability 

 Stud 

 innocuous 

 Unfettered 

 Preening 

 

 

 

 

4- Reorder the following letters to form an equivalent item to the Arabic 

 KASPR شرارة                      

 EINBG انطلق                      

 PREUPLARE  النفاس

 TIONPTMEATS

 LSCAK زمام األمور

 AFLLORTHS عجز

the following terms in the column A with their synonyms in the column B

                                     B 

Messy                                                                                                  Paws 

 Difficult 

 Broken 

 Complex 

 Amorous 

 Big 

 Undamaging 

 Showing off 

 Responsibility 

 Unrestricted 

Reorder the following letters to form an equivalent item to the Arabic 

                  

                      

النفاس             

TIONPTMEATS   اغراءات  

              زمام األمور 

عجز               

the following terms in the column A with their synonyms in the column B 

Reorder the following letters to form an equivalent item to the Arabic word 

 S…………                                                     

 B………… 

 P………… 

 T………… 

 S………… 

 S………… 



 ZRGELISTNI تعقیم

 WMAL أسلحة                   

 ECLNHC  جھز        

5- Complete the following crosswords with the appropriate letters to form correct 

words that define each clue of each 

     

H  R   

R     

     

   F F 

 R   M 

     

 S    

     

M  A   

 

1 V: To push (ادفعھم) 

7 V: To jump (قفز) 

10 V: To confuse, to mix up and to puzzle (

2 H: A number of domestic animals assembled together under the watch or the 

ownership of a keeper (

5 H: Things (أشیاء) 

6 H: An emotional or psychological injury (

8 H:  Attached (عالق) 

10 H: Consuming time (

تعقیم              

                  

                  

Complete the following crosswords with the appropriate letters to form correct 

words that define each clue of each crossword. 

 P   C 

     

     

 L    

    O 

      

     

K    D 

     

 R   G 

To confuse, to mix up and to puzzle (یربكون) 

A number of domestic animals assembled together under the watch or the 

ownership of a keeper (قطیع) 

An emotional or psychological injury (صدمة نفسیة) 

Consuming time ( الوقت تستھلك ) 

 S………….. 

 M………… 

 C………… 

Complete the following crosswords with the appropriate letters to form correct 

A number of domestic animals assembled together under the watch or the 



H  R    R   

         

         

R       D  

    M  L   

  E   O    

H       E  

         

  E R  S  T  

  

1 H: Something that indispensable (جزء ال غنى عنھ) 

5 H: A significant task, undertaken with a potential gain (قمار) 

9 H: Money, goods or other benefit to which one is entitled as an employee or as a 

shared holder of a company (امتیازات) 

1 V: To hurry (یھرعون)  

3 V: Devastation )دمار(  

6V : Counterfeit or fake, not genuine (مزیفین) 

8V: Respectful (محترمین)       

 

 

 

 

 

 

                       Thank you for your time and effort. 



Appendix B: The Post- test 

1- Fill in the gaps with the words in the list bellow 

Tread          Devotion          Narcissistic          Line 

Swipe right               Bang          Accolades          Shivering 

       

 

 You will see them ……………….out of fear. 

 You ………………..your own path. 

 No ………………..needed long as the mission is completed. 

 You do not have to wait in ………………… 

 Millennials are ………………… 

 The king of the jungle has been chosen. So, bow in ……………….. 

 ……………….. . ……………….., I am a stud. 

2- Circle the correct answer 

 Millennial question 

d) Referring to the 1,000 anniversary of an event or happening. 

e) An issue about who born in 1984 and after. They are tough to manage. 

They are accused of being entitled and are narcissistic, self- interested, 

unfocused and lazy. 

f) Occurring every thousand years. 

 Pretending 

d) The act of claiming. 

e) The act of looking after. 

f) The act of running. 

 Corpses 



d) The sound of something falling. 

e) A collection of writings. 

f) Dead bodies. 

 Gratitude 

d) Appreciation. 

e) Failing 

f) Blaming 

 Sucks 

d) Bags. 

e) Bad circumstances. 

f) Joy. 

 Unleash 

d) To participate 

e) To form 

f) To let go, to release. 

 Ferocious 

d) Savage. 

e) Tender. 

f) Kind. 

 Gnaw 

d) To laugh. 

e) To bite. 

f) To waste 

 

 



3- Match the following terms in the column A with their synonyms in the column B

                                       A 

 Messy                                                                                                 

 Arduous 

 Shattered 

 Bulging 

 Claws 

 accountability 

 Stud 

 innocuous 

 Unfettered 

 Preening 

 

 

 

 

4- Reorder the following letters to form an equivalent item to the Arabic word

3- KASPR شرارة                      

4- EINBG انطلق                      

5- PREUPLARE النفاس             

6- TIONPTMEATS  اغراءات 

7- LSCAK زمام األمور              

8- AFLLORTHS عجز               

Match the following terms in the column A with their synonyms in the column B

                                     B 

Messy                                                                                                  Paws 

 Difficult 

 Broken 

 Complex 

 Amorous 

 Big 

 Undamaging 

 Showing off 

 Responsibility 

 Unrestricted 

Reorder the following letters to form an equivalent item to the Arabic word

                  S…………                                                     

                      B…………

         P…………

اغراءات    T…………

              S…………

            S…………

Match the following terms in the column A with their synonyms in the column B 

Reorder the following letters to form an equivalent item to the Arabic word 

S…………                                                     

B………… 

P………… 

T………… 

S………… 

S………… 



9- ZRGELISTNI تعقیم         

10- WMAL أسلحة                      

11- ECLNHC  جھز                 

5- Complete the following crosswords with the appropriate letters to form correct 

words that define each clue of each crossword.

     

H  R   

R     

     

   F F 

 R   M 

     

 S    

     

M  A   

 

1 V: To push (ادفعھم) 

7 V: To jump (قفز) 

10 V: To confuse, to mix up and to puzzle (

2 H: A number of domestic animals assembled together under the watch or the 

ownership of a keeper (

5 H: Things (أشیاء) 

6 H: An emotional or psychological injury (

8 H:  Attached (عالق) 

10 H: Consuming time (

            S…………..

                   M…………

                   C…………

Complete the following crosswords with the appropriate letters to form correct 

words that define each clue of each crossword. 

 P   C 

     

     

 L    

    O 

      

     

K    D 

     

 R   G 

To confuse, to mix up and to puzzle (یربكون) 

A number of domestic animals assembled together under the watch or the 

ownership of a keeper (قطیع) 

An emotional or psychological injury (صدمة نفسیة) 

Consuming time ( الوقت تستھلك ) 

S………….. 

M………… 

C………… 

Complete the following crosswords with the appropriate letters to form correct 

A number of domestic animals assembled together under the watch or the 



    

H  R    R   

         

         

R       D  

    M  L   

  E   O    

H       E  

         

  E R  S  T  

  

1 H: Something that indispensable (جزء ال غنى عنھ) 

5 H: A significant task, undertaken with a potential gain (قمار) 

9 H: Money, goods or other benefit to which one is entitled as an employee or as a 

shared holder of a company (امتیازات) 

1 V: To hurry (یھرعون)  

3 V: Devastation )دمار(  

6V : Counterfeit or fake, not genuine (مزیفین) 

8V: Respectful (محترمین)       

 

 

 

 

 

                       Thank you for your time and effort. 



Appendix C: Teachers’ Questionnaire 

Dear Teacher, 

This is part of a research project needed for the fulfillment of a master dissertation.  It 

looks for examining the effectiveness of dual subtitled video clips on improving first year 

students’ vocabulary knowledge in the department of English at Larbi Ben M’Hidi University. 

I kindly invite you to take part in this questionnaire that serves as a data gathering information 

tool concerning your perceptions and attitudes towards the cited topic. Your responses are 

extremely important for the validity of the research I am conducting. Please, tick the 

appropriate box or provide an answer when necessary. 

                                            Thank you in advance for your cooperation. 

                                                                             

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Section One: Background Information

1. How long have you been teaching English at the level of university

a. 1- 5 years                   

b. 10 - 15 years              

2. Do you prefer using technology in your EFL class?

a. Yes                        

Section Two: Teacher’s Attitudes towards Vocabulary teaching

3. To what extent vocabulary teaching is important for you?

a. Very important           

4. Which strategies do you prefer in teaching vocabulary to EFL learners?

a. Giving oral explanations                                            

b. Writing new English vocabulary items on the board 

c. Using audiotapes         

d. Using video clips                                                        

e. Adapting a book                                                         

f. Others                                                   

specify………………………………………………………………………………

……………………………………

5. Which language do you use in presenting new vocabulary items to your students?

a. L 1 (Arabic)      b.  FL (English) 

Section Three: Teacher’s Attitudes towards Watching English Video Clips with Dual     

Subtitles 

6. What kind of English video clips do you adopt in your EFL classes?

Section One: Background Information 

How long have you been teaching English at the level of university?

                                          c. 5- 10 years              

                                          d. 15 - 20 years           

Do you prefer using technology in your EFL class? 

Yes                                                                                b.  No 

s Attitudes towards Vocabulary teaching 

To what extent vocabulary teaching is important for you? 

         b. Important                c. Not important at all 

Which strategies do you prefer in teaching vocabulary to EFL learners?

Giving oral explanations                                             

Writing new English vocabulary items on the board  

Using audiotapes                                                         

Using video clips                                                         

Adapting a book                                                           

Others                                                                          

specify………………………………………………………………………………

…………………………………… 

Which language do you use in presenting new vocabulary items to your students?

b.  FL (English)      c. L 1 and FL (English and Arabic) 

’s Attitudes towards Watching English Video Clips with Dual     

What kind of English video clips do you adopt in your EFL classes?

? 

10 years                     

20 years            

c. Not important at all  

Which strategies do you prefer in teaching vocabulary to EFL learners? 

specify………………………………………………………………………………

Which language do you use in presenting new vocabulary items to your students? 

c. L 1 and FL (English and Arabic)  

’s Attitudes towards Watching English Video Clips with Dual      

What kind of English video clips do you adopt in your EFL classes? 



a. Video shows   

            d. Related students’ learning area (ESP)  

Specify………………………………………………………………………………

…………………………………

7.  Do you prefer using : 

a. Dubbed English video clips

                             

8. Do you use subtitled English video clips in your EFL class?

Yes                                                               

9. If yes, which kind of subtitles do you opt?

a. Bimodal (English subtitles)

                                      

10. Which source of dual subtitled English video clips do you prefer to choose from?

a. Internet (You tube) 

Specify………………………………………………………………………………

…………………………………

11. How often do you use dual subtitled English video clips in your EFL class?

a. Always  b. Often 

Section Three: Teacher’s Attitudes towards English Video Clips with Dual 

(Arabic and English Subtitles) and Vocabulary Learning

12. What kind of tasks do you choose to evaluate your students’ English vocabulary 

repertoire after exposing them to dual subtitled English video clip?

a. Fill in the gaps 

        b. Comic videos      c. Songs video clips  

d. Related students’ learning area (ESP)                                e. Others   

Specify………………………………………………………………………………

………………………………… 

 

Dubbed English video clips                      b. Subtitled video clip 

                             c. Purely English video clips                                     

Do you use subtitled English video clips in your EFL class? 

                                                           No     

If yes, which kind of subtitles do you opt? 

Bimodal (English subtitles)                        b. Standard (Arabic subtitles)

                          c. Dual (English and Arabic)   

10. Which source of dual subtitled English video clips do you prefer to choose from?

                         b. TV                          

………………………………………………………………………………

………………………………… 

How often do you use dual subtitled English video clips in your EFL class?

b. Often  c. Sometimes  d. Rarely  e. Never 

Section Three: Teacher’s Attitudes towards English Video Clips with Dual 

(Arabic and English Subtitles) and Vocabulary Learning 

What kind of tasks do you choose to evaluate your students’ English vocabulary 

repertoire after exposing them to dual subtitled English video clip? 

       b. Crosswords        c. Multiple choice questions

c. Songs video clips                                         

e. Others                           

Specify………………………………………………………………………………

b. Subtitled video clip   

                                     

Standard (Arabic subtitles)                                                  

10. Which source of dual subtitled English video clips do you prefer to choose from? 

                         c. Others  

………………………………………………………………………………

How often do you use dual subtitled English video clips in your EFL class? 

e. Never  

Section Three: Teacher’s Attitudes towards English Video Clips with Dual subtitles 

What kind of tasks do you choose to evaluate your students’ English vocabulary 

 

c. Multiple choice questions  



           d. Matching task between the synonyms or antonyms 

Specify………………………………………………………………………………

13. Which genre of written teaching assignments do you choose after exposing your 

students to dual subtitled English video clip?

a. Fill in the gaps                         

c. Essay about the tackled theme   

Specify………………………………………………………………………………

14. Which genre of oral teaching assignments do you choose after exposing your students 

to dual subtitled English video clip?

a. General debate about the video theme  

                                                            

Specify………………………………………………………………………………

15. Please read the following statements and tick the relevant box closest to your opinion.

a. Strongly Agree      b. Agree

 Statements 

A English video clips can help EFL learners to improve their four language skills.

B English video clips are useful to improve the students’ vocabulary and 

idiomatic expressions.  

C Dual subtitled English video clips lead learners to face difficulties in linking 

the double subtitles and the displayed speech of the video.

D English video clips should be an integral technique in English language 

teaching and learning in Algeria.

                                         

d. Matching task between the synonyms or antonyms                       

Specify………………………………………………………………………………

Which genre of written teaching assignments do you choose after exposing your 

students to dual subtitled English video clip? 

                                       b. Write a video review     

c. Essay about the tackled theme                            d.  Others                            

………………………………………………………………………………

Which genre of oral teaching assignments do you choose after exposing your students 

to dual subtitled English video clip? 

General debate about the video theme             b. Group discussion   

                                                            c. Others   

Specify………………………………………………………………………………

Please read the following statements and tick the relevant box closest to your opinion.

Strongly Agree      b. Agree     c. Neutral     d. Disagree     e. Strongly Disagree

English video clips can help EFL learners to improve their four language skills.

English video clips are useful to improve the students’ vocabulary and 

Dual subtitled English video clips lead learners to face difficulties in linking 

the double subtitles and the displayed speech of the video. 

English video clips should be an integral technique in English language 

teaching and learning in Algeria. 

                                               

                      e. Others                                                                                                                              

Specify……………………………………………………………………………… 

Which genre of written teaching assignments do you choose after exposing your 

b. Write a video review                  

Others                                                            

……………………………………………………………………………… 

Which genre of oral teaching assignments do you choose after exposing your students 

Group discussion                                     

Specify……………………………………………………………………………… 

Please read the following statements and tick the relevant box closest to your opinion. 

c. Neutral     d. Disagree     e. Strongly Disagree 

a b c d e 

English video clips can help EFL learners to improve their four language skills.      

English video clips are useful to improve the students’ vocabulary and      

Dual subtitled English video clips lead learners to face difficulties in linking      

English video clips should be an integral technique in English language      

  

Thank you 



Résumé 
 

Inévitablement, le vocabulaire présente un élément central de la langue. Tant qu’on y est, le 

poursuit de plusieurs chercheurs est de trouver un outil expédient pour faciliter 

l’apprentissage du vocabulaire. Cette courante investigation est une tentative afin de rehaut 

l’effet d’utilisation des clips vidéo en anglais avec double sous-titres en développer le 

vocabulaire de la langue anglaise comme une langue étrangère et chercher autour des  

postures des enseignants vers cette technique. Conformément à ces objectives, deux 

méthodologies sont utilisées, une expérience et un questionnaire des enseignants. 346 

étudiants en première année d’anglais à l’univesité Larbi Ben M’hidi ont été choisis comme la 

population cible de l’étude. 19 étudiants parmi chaque groupe ont été choisis comme 

échantillons pour faire un groupe expérimental et de témoin et les enseignants de l’expression 

orale sont sélectionnés comme des échantillons du questionnaire. Le groupe expérimental a 

subi une succession de séance comme un traitement qui a eu lieu entre le pré-test et le post-

test. Elle a inclus des trois clips vidéo en anglais avec double sous-titres regardés par le 

groupe expérimental et les même, mais pas sous-titrées par le témoin. Subséquemment, le 

questionnaire des enseignants présente un support de la méthode principale (l’expérience) 

impliquant un ensemble de questions détectant le point de vue des enseignants sur l’utilisation 

de clips vidéo anglaise sous-titrés. Les résultats obtenus révèlent qu’il y a une amélioration 

indiscutable des résultats expérimentaux du post-test.  Donc, l’hypothèse alternative, selon 

laquelle les apprenants qui regardent des clips vidéos anglaise avec double sous-titres 

montreraient une amélioration significative de leur vocabulaire par rapport à ceux qui 

visionnent des clips vidéo anglaise sans aucuns sous-titres, est confirmée. Le questionnaire 

des enseignants a indiqué qu’ils avaient des postures négatives à l’égard de l’utilisation des 

clips vidéo avec double sous-titres comme une technique pédagogique d’apprendre le 

vocabulaire. Tandis que, des postures positives à l’égard de l’utilisation de clips vidéo 

anglaise purement. 



 الملخص

المناسبة  یجاد الوسیلةإلالباحثون  لھذا یسعىو ،عنصرا محوریا في اللغةأن المفردات اللغویة تمثل  فیھ مما ال شك وال جدال

ات ھلفیدیومقاطع االمزدوجة ل األشرطة المترجمة براز أثر استعمالإلومنھ فان الدراسة الحالیة ھي محاولة  .علمھالتسھیل ت

األساتذة حول ھذه التقنیة وشد انتباھھم  راءآ البحث عنكذا كلغة أجنبیة وھذه اللغة نجلیزیة في اثراء المعجم اللغوي لطلبة إلا

بیان دراسة وھما المنھجیة التجریبیة و استعملت منھجیتین لل ، فقدوابتغاء في تحقیق األھداف السابق ذكرھا. االستعمالھ

من طالب السنة األولى في جامعة العربي بن  اطالب 365 في حیث تمثلت الفئة المستھدفة للدراسة .خاص باألساتذةطالع است

طالبا في كال الفوجین الفوج التجریبي  19تكونت من  التي تم انتقاء عشوائي للعینة .2019 - 2018مھیدي للسنة أألكادیمیة 

تلقى  .كعینة لدراسة نموذج االستطالع الذي اتخذ ھ الخصوصعلى وجي الشفھیرباالضافة الى أساتذة التعب، و الفوج الشاھد

وقد اشتملت  ،طالب المجموعة التجریبیة سلسلة من الحصص كأنشطة معالجة امتدت فترتھا بین االختبار األولي والنھائي

أما الفوج  مترجمة، مزدوجة أشرطةبھذه األخیرة على ثالثة فیدیوھات انجلیزیة قد عرضت على الفوج التجریبي مصحوبة 

خاص النموذج االستطالع  فإن من جانب اخرو. مترجمةأشرطة  لفیدیوھات لكن بدون أي مقاطع ا الشاھد فقد شاھد نفس

راء آ األسئلة تتحرىتضمن مجموعة من  قد ،)تجریبیةجیة الالمنھ(للمنھجیة الرئیسیة  تدعیمیا منھجا یعتبر الذي باألساتذة

 فإنلدراسة التجریبیة ونتاجا ل .نجلیزیةإلا الفیدیوھات المزدوجة المترجمة لمقاطع األشرطة  األساتذة حول استعمال تقنیة

الفرضیة البدیلة التي فإن ومنھ  .ختبار النھائيإلجراء اإغیر قابل للجدال في نتائج الفوج التجریبي بعد  اجلی اھناك تحسن

مزدوجة مترجمة سیبلون تحسنا  أشرطةالمصحوبة بة نجلیزیإلاصرحت بأن المتعلمین الذین یشاھدون مقاطع الفیدیوھات 

في حین أن نموذج  .مترجمة  أشرطةمقاطع بدون أي ال ھذه یشاھدون معجم لغتھم على غرار الذین ثراءإبلیغا في 

 المزدوجة المترجمة لمقاطع الفیدیوھات شرطةالسلبیة لألساتذة حول استعمال تقنیة األأشاد باآلراء قد  االستطالع 

.                   نجلیزیة البحتةإلیجابیة حول استعمال الفیدیوھات اإلا راءھمآكما بین ، كتقنیة لتعلیم مفردات اللغة نجلیزیةإلا

                   .  
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