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Abstract 

 Althought many students may succeed in expressing ideas, they fail to connect them using 

accurate cohesive ties to produce a cohesive piece of writing. It seems that students’ failure is 

due to the absence of explicit instruction of grammatical cohesive devices. The current study 

investigates the effects of the explicit instruction of grammatical cohesive devices on students' 

paragraph writing quality. It aims to determine whether students who receive the explicit 

instruction of grammatical cohesive devices produce better paragraphs than those who donot. 

Thus, it was hypothesized that the explicit instruction of grammatical cohesive devices has a 

positive effect on students' paragraph quality. The hypothesis was verified through a 

quantitative research (exactly, quazi experimental research). The data was collected from 

fourty first year EFL students at l'Arbi Ben Mhidi University, Oum El Bouaghi, Algeria. They 

were divided into two groups: twenty students were assigned to the experimental group and 

taught the gammatical cohesive devices explicitly, while the other twenty were assigned to the 

control group and received no instruction. The post-test scores of the experimental group were 

compared not only with those of students in the control group, but also with their pre-test 

scores. The findings of our study revealed that the explicit instruction of grammatical 

cohesive devices improved students' paragraph quality. 
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General Introduction 

1. Statement of the Problem 

Writing is one of the most important skills in foreign language teaching and 

learning. Conveying thoughts in a good piece of writing is generally regarded as a complex 

task. Although many students may succeed in expressing ideas, they fail to connect their 

ideas using accurate cohesive ties to produce a cohesive piece of writing. Cohesive devices 

are considered crucial elements in writing; they make the thread of meaning the writer tries 

to communicate obvious which enhances the reader's understanding of ideas. These 

devices seem to be problematic for most EFL students. It seems that students’ failure to 

create a well arranged piece of writing may be due to the absence of the explicit instruction 

of grammatical cohesive devices in EFL classes.  

2. Aim and Significance of the Study 

 The aim of the study is to investigate the effectiveness of the explicit instruction of 

grammatical cohesive devices on students' paragraph writing quality, and to determine 

whether the appropriate use of these devices leads to writing’s improvement. 

The research may give students some insights into the role played by grammatical 

cohesive devices in order to produce a cohesive piece of writing, and the results of this 

research may lead to a number of implications for teachers to implement the explicit 

instruction of grammatical cohesive devices to better teach their students how to write a 

cohesive piece of writing. 

3. Research Questions 

1. Does the explicit instruction of grammatical cohesive devices have a positive effect on 

students' paragraph writing quality? 
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2. Does the explicit instruction of grammatical cohesive devices lead to an improvement 

of EFL students' paragraph writing? 

4. Research Hypotheses 

On the basis of the above research questions, it can be hypothesized that: 

1. If first year EFL students receive an explicit instruction of grammatical cohesive 

devices, their paragraph writing will improve. 

2. Students taught grammatical cohesive devices through the explicit instruction will 

exhibit greater improvement of their paragraph writing quality than those taught as 

conventional. 

3. The mean scores of all students taught grammatical cohesive devices through the 

explicit instruction will equal the mean scores of all those taught as conventional. 

4. Students taught grammatical cohesive devices through the explicit instruction will 

exhibit less improvement of their paragraph writing quality than those taught as 

conventional.  

5. Research Methodology 

Through an experimental study, we are going to verify the research hypothesis 

concerned with the effectiveness of the explicit instruction of cohesive devices on students' 

paragraph writing quality. The study involves two groups (experimental & control groups). 

The experimental group was exposed to a treatment (explicit instruction of grammatical 

cohesive devices), while the control group received no treatment.  

5. 1. Population and Sampling 

The data base of the research comes from first year EFL students who have been 

exposed to English for a period of eight years. These are students belonging to the English 
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depertement at Larbi Ben Mhidi University. The sample of this study consists of two 

groups which involve fourty students who are intacticly selected to represent the whole 

population of first year EFL students. 

5. 2. Research Instruments 

The instruments that were used in this study are a pre-test and post-test that were 

given to the participants in both groups in the form of a paragraph writing task. 

6. The Structure of the Study 

This research is divided into three chapters. The first chapter deals with writing in 

general and paragraph writing in particular. The second chapter addresses the notion of 

cohesion and the different cohesive devices in English with a special focus on grammatical 

cohesive devices. The last chapter is concerned with the field work. Therefore, it is 

devoted to the presentation of the experiment and the analysis of its results. 
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Chapter One: Paragraph Writing 

Introduction  

Writing in a second or foreign language is not simply a matter of writing ideas in a 

new code, but it is the ability to use appropriate structures, lexis, mechanics and so on. 

Although writing is as important as other skills such as reading, speaking and listening, it 

needs more special attention. Generally speaking, writing is considered as a difficult task 

for both native (L1) and non native (L2) speakers because it requires many aspects to be 

followed. Based on Hinkel’s (2002a & 2003b) analysis of L1 and L2 texts, there are 

important differences between learning to write in L1 and L2. According to him, texts 

produced by L2 writers differ from those by L1 writers in terms of linguistic, rhetorical, 

lexical and syntactical features (as cited in Hinkel, 2006, p. 23). Hence, writing is much 

more demanding in second or foreign language learning since learners are supposed to take 

into account various elements such as language, grammar, vocabulary knowledge and 

mechanics of writing so as to develop an accurate, meaningful, acceptable, and appropriate 

piece of writing. In this chapter, we will review the basic components and the key concepts 

related to writing. Accordingly, it is of a capital importance to start our work with defining 

writing. Then, we will move to the importance, stages, and mechanics of writing. In 

addition to that, we are going to give an overview of the paragraph including its definition, 

organization, and types. Equally important, since writing in second or foreign language 

was and is still a difficult skill to be mastered, the characteristics of a good paragraph will 

be provided.  
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1. 1. Definition of Writing 

Writing is an important skill in second or foreign language teaching and learning. It 

involves using words to form sentences and sentences to produce paragraphs and 

paragraphs to develop essays. Folse, Vokoun and Solomon (2002, p. 4) say that “words, 

sentences, paragraphs and essays are all related. Words can go together to make sentences. 

Sentences can go together to make a paragraph. Finally, paragraph can be combined into 

an essay”. Notably, when we speak, we utter letters that represent our sounds, and when 

we write, we use the graphic symbols of these letters to produce words and sentences. In 

this respect, Lindsay and knight (2006, p. 85) declare that: 

Speaking involves putting together a combination of sounds in a 
particular order to form words, phrases and sentences. When we 
are writing, we have to do something similar except that we do it 
with letters rather than sounds. We put these together to form 
words, phrases, clauses and sentences and put sentences together 
to make a coherent text. 

 

In a point of fact, writing is a tool of communication where the writer uses not only 

the graphic system, but also depends on the cognitive efforts to think, process, and analyze 

his/ her ideas. As Hedge (2000, p. 303) notes that “in fact, a piece of writing is the outcome 

of a set of complicated cognitive operation”. In a Similar way, kolin (2001, p. 38) adds that 

“writing is a fluid process; it is dynamic not static. It enables you to discover your 

thoughts”. Now, it is obvious that writing is a skill that is required in many contexts. In 

simple terms, writing is a challenging process because it requires from learners the use of 

many elements simultaneously and demands enough time to produce any piece of writing. 

Tribble (1996, p. 3) states that:  

 An ability to write appropriately and effectively is, however, 
something which evades many of us, in our mother tongues or in 
any other languages we may wish to learn and this in spite of the 
many years which are frequently devoted to the development of 
the skill. 
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1. 2. Importance of Writing 

Writing is seen as a necessary skill to be mastered. Maybe it is considered and 

viewed as a difficult task, however we have to take such a skill into account due to its 

importance. In other words, writing is required in many contexts, so that we write for 

various purposes i.e. writing for assignments, texts, exams, writing letters, books, messages 

and so on. For Choubane (2014, p. 6) 

Writing plays an important role in our lives. It is a 
“communicative tool” to keep tie between people. It has a 
number of uses and has an important functional role in our lives. 
The visible form of written language means that it provides 
ideas and thoughts with a degree of permanence and enables 
meaning to be conveyed to others or recorded. Thus, writing 
reflects a life long learning.  

 

Obviously, writing is a means of communication that is based on the graphic 

representation of language. Through writing, we are able to put down and write our ideas, 

thoughts and express our feelings to enable others know our opinions, attitudes and points 

of view toward something. As it is mentioned above, writing has an essential role and 

helps us to transmit information from one person to another and from one generation to 

another. In addition, the written language preserves the history and traditions of cultures.  

Besides, in second or foreign language learning, Harmer (2005) views the importance of 

writing from two major points: writing for writing i.e. writing as a skill besides the other 

skills in EFL classes, and instead writing for learning which means writing as a 

reinforcement to learn the language. According to him (p. 31) “writing encourages students 

to focus on accurate language use and, because they think as they write, it will provoke 

language development as they resolve problems which the writing puts in their minds”. 

Besides, he adds that “writing has always been used as a means for reinforcing language 

that has been taught” (p. 32). 



 

[7] 

 

1. 3. Stages of Writing 

Since writing is a process, there must be stages to be respected by the writer to 

develop and express his/ her ideas appropriately before they are presented to the reader. 

For Zemach and Rumisek (2003, p. 3) “when we write, we do more than just put words 

together to make sentences. Good writers go through several steps to produce a piece of 

writing”. Referring to the purpose of the writing process, Riordan and Pauley (2002, p. 50) 

declare that “the goal of the writing process is to generate a clear effective document that 

allows an audience to act”. They divide the process of writing into three general steps that 

are pre-writing, writing and post-writing. 

1. 3. 1. Pre-Writing 

Pre-writing is the first stage of the writing process. In Oshima and Hogue’s view 

“the first step in writing is to choose a topic and collect information about it. This step is 

called pre-writing because you do the step before you start writing” (2006, p. 265). So, pre-

writing is the stage of gathering information and ideas. In fact, it is difficult to start writing 

since the writer doesnot know what and how to write. Blanchard and Root (2004, p. 11) 

point that “for many people the hardest part of writing is getting started”. Unquestionably, 

the beginning is often hard, but helpful at the same time in the sense that it gives an 

overview about a given topic. The pre-writing stage can be done through many techniques 

including brainstorming, clustering, and planning (Kolin, 2001; Savage & Shafiei, 2007; 

Blanchard & Root, 2004). First, in brainstorming the writer warms up his/ her brain in 

order to generate thoughts and ideas about the topic. Zemach and Rumisek (2003, p.6) 

explain that brainstorming is 

A way of gathering ideas about a topic. Think of a storm: 
Thousands of drops of rain, all coming down together. Now 
imagine thousands of ideas ‘raining’ down on to your paper! 
When you brainstorm, write down every idea that comes to you. 
Don’t worry now about whether the ideas are good or silly, 
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usefull or not, you can decide that later. Right now you are 
gathering as many ideas as you can. 
 

Similarly, Savage and Shafiei (2007, p. 147) state that “before you begin to write, 

gather information about the topic”. Second, the writer tries to build up his/ her thoughts 

with resort to the main idea in a logical way. Such a technique is known as clustering. 

Blanchard and Root (2004, p. 13) regard clustering as “a visual way of generating ideas. It 

is a technique to show the connections among your ideas using circles and lines”. Finally, 

it is high time for the writer to outline his/ her topic through the planning step. Harmer 

(2004, p. 4) makes the following statement “experienced writers plan what they are going 

to write. Before starting to write or type, they try and decide what is they are going to say”. 

On the whole, in the first place, the writer should take into consideration two main 

questions at the pre-writing stage as Hedge (1988, p. 21-22) states “before putting pen to 

paper, the skilled writer in real life considers two questions… what is the purpose of this 

piece of writing... (and)… who am I writing this for” (as cited in Tribble, 1996, p. 111). 

1. 3. 2. Writing 

Writing is regarded as the second stage in the writing process. Here, the writer uses 

not only drafting, but also revising. The former is about writing the first draft. It is at that 

stage where the writer begins to write down the gathered information from the first stage in 

a messy way. As Savage and Shafiei (2007, p. 147) assert “expand your outline in a draft 

by rewriting your notes into full sentences. At this stage, don’t worry about mistakes”. At 

that step, students write without concentrating on grammar, spelling, or punctuation. 

Actually, what really matters for them is the amount of information rather than the quality 

(Oshima & Hogue, 2006, p. 272). Similarly, Brown and Hood (1989, p. 14) advocate this 

when they say that “the drafting stage is where you really begin writing. The most 

important thing there is to get words on to paper. It is not the time to worry about spelling, 

grammar, punctuation or the best wording”. As distinct from drafting, revising is another 
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step where the writer rereads his/ her paper and checks the ideas he/ she has written. 

Naturally, it involves making adaptations such as adding, omitting and arranging. In this 

respect, Harmer (2004, p. 5) writes that: 

Once writers have produced a draft they then, usually, read what 
they have written to see where it works and where it doesnot. 
Perhaps the way something is written ambiguous or confusing… 
they may use different forms of words from a particular 
sentence. More skilled writers tend to look at issues of general 
meaning and overall structure before concentrating on detailed 
features such as individual words and grammatical accuracy. 

 
To put it differently, the writer takes into consideration the appropriateness of the 

content as well as the organization of ideas that will be presented to the reader as an 

evaluator. Therefore, the aim of examining the draft is to make sure that the writer has 

succeeded to achieve the purpose of writing. 

1. 3. 3. Post-Writing 

The final stage of the writing process is known as post-writing or editing. Probably, 

there might be some confusion between revising and editing. On the one hand, revising is 

about focusing on the content and structure. On the other hand, editing is related to details 

concerning spelling, punctuation, grammar, and word choice… etc (Millman & Clark, 

1997; Hyland, 2002). Just as Blanchard and Root (2004, p. 44) confirm that “editing means 

looking for and correcting mistakes in grammar, spelling and punctuation”. In its sense, at 

the finishing stage, you come with the production of a consistent and accurate piece of 

writing. According to Kolin (2001, p. 55) 

Editing means getting the final copy ready for your audience. 
This last stage in the writing process might be compared to 
detailing an automobile… Editing is done only after you are 
completely satisfied that you have made all the big decisions 
about content and organization. That you have said what: you 
wanted to, where and how you intended, for your audience. 
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The stages of the writing process are illustrated in the figure below 

 

Pre-Writing                                                Brainstorming 

                                                                    Clustering 

                                                                    Planning 

 

Writing                                                      Drafting                                    

                                                                  Revising 

 

 

 

Post-writing                                              Editing  

                       Figure1. The Stages of the Writing Process 

 This figure represents the stages that the writer goes through during the writing 

process. Since the writing process according to Millman and Clark (1997, p. 119) “is a 

recursive one, which means that students can move from step to step and back again during 

the construction of a composition”. The arrows between the stages (Pre-writing, Writing, 

Post-writing) show that the writer is able to move not only forwards but also backwards. 

1. 4. Mechanics of Writing 

 Writing requires not only using appropriate grammar and vocabulary, but also 

demands using mechanics of writing as well in order to guide the reader. Actually, the 

correct use of mechanics helps the reader as not to lose track of meaning. In fact, paragraph 
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writing has also mechanical components involving capitalization and indentation, 

punctuation, spelling and grammar. Harmer (2004, p. 44) says that: 

Writing, like any other skill, has its ‘mechanical’ components. 
These include hand writing, spelling, punctuation, and texts. 
Such things are the nuts and bolts of the writing skill and they 
need to be focused on at certain stages of learning to write in 
English. 
 

1. 4. 1. Capitalization and Indentation  

Any paragraph and sentence should start with a capitalized letter of the first word 

and should be indented as well. These conventions show to the reader, if they are used 

correctly, the sentence or the paragraph’s beginning (Bailey, 2011). 

1. 4. 2. Punctuation  

Punctuation provides the reader with visual marks and shows them how they should 

read the sentence, when the sentence ends and what type of sentence he/ she has read. 

Punctuation, as an aspect of writing, helps the writer to address a clear message to the 

reader. Thus, using punctuation correctly is essential because it conveys meaning just like 

words do. According to Bailey (2011, p. 212) “accurate punctuation… helps the reader to 

understand what the writer meant”. Similar to Bailey, Bruthiaux (1993) emphasizes that 

“the importance of punctuation lies in the fact that it achieves the clarity and effectiveness 

of writing. It also links or separates groups of ideas and distinguishes what is important in 

the sentence from what is subordinate” (as cited in El-Koumy, 2002, p. 34). However, 

writers, usually, use punctuation differently while writing respecting the rules of their 

language system.  Lindsay and Knight (2006, p. 324) indicate that “different writing 

communities (both between and within cultures) obey different punctuation and layout 

conventions in communication such as letters, reports and publicity materials. These are 

frequently non-transferable from one community or language to another”. 
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1. 4. 3. Spelling 

 Another essential aspect of writing mechanics is accurate spelling. Generally, the 

reason behind incorrect and inappropriate spelling is the unclear relation between the word 

and the sound. This means that sometimes we pronounce a word differently than it is 

written and it is the way around. It is obvious that the vast majority of foreign or second 

language learners face such a problem, they write the word incorrectly, or they do not get 

the exact meaning. Just as Lindsay and Knight (2006, p. 87) argue “spelling causes 

problems for lots of learners because there is no one-to-one relationship between sounds 

and spelling in English”. 

1. 4. 4. Grammar 

 Grammar is an important element in writing. It controls the sentence structure 

through basic rules that lead to a meaningful and accurate piece of writing. Indeed, 

language learners use the language as they write or speak, so they are in need of knowing 

the various parts of speech such as nouns, pronouns, verbs and many others. If they come 

to know and understand how each of these parts works in a sentence, they will transmit 

their ideas more clearly. According to Watkins, Dillingham, Hiers and Brown (1991, p.82) 

Anyone who uses language, who puts words together to 
communicate ideas, knows something about grammar. The word 
grammar refers to the often unconscious principles that guide 
people as they use language. It also can refer to the formal study 
of a grammatical system and its rules. 

 

 The same idea is emphasized by Kennedy (2003, p. 1) when he says that “the 

grammar of a language is a set of cognitive rules or principals for combining words (and 

parts of words) to express certain notions or ideas”. Thus, grammar is the description of a 

language expressed in terms of rules that govern how sentences are formed (Thornbury, 

1999, p. 1). 
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1. 5. Overview of the Paragraph 

The paragraph is much more than a collection of connected sentences arranged to 

develop one single topic. It is a building block for any piece of writing. Exactly, the 

definition, organization, types and characteristics of an effective paragraph will be covered. 

1. 5. 1. Definition of the Paragraph 

The paragraph is an essential form and part of any type of writing. Kolin (2001, p. 

671) describes a paragraph as “a basic building block for any piece of writing. It is (1) a 

group of related sentences (2) arranged in a logical order (3) supplying readers with 

detailed, appropriate information (4) on a single important topic”. In academic writing, the 

paragraph has one basic definition that is a group of sentences that are linked together and 

deals with a single topic (McWorter, 2001). Admittedly, its length varies according to the 

topic; however, it should be well-developed so as to support the central idea sufficiently. 

Oshima and Hogue (2006, p. 2) note that a “paragraph can be short as one sentence or long 

as ten sentences. The number of sentences is unimportant; however, the paragraph should 

be long enough to develop the main idea”. Accordingly, usually, long paragraphs lack 

structure while short ones lack substance. Therefore, the writer should bear in his/ her mind 

that the sentences of the paragraph should be related to each other and linked in a logical 

manner i.e. they should be unified and coherent at the same time. The paragraph is marked 

by the indentation of the first sentence about few spaces (Zemach & Rumisek, 2003, p. 

11). 

1. 5. 2. Organization of the Paragraph 

In academic writing, the paragraph has a specific way of organization. In fact, its 

clear structure helps the reader to follow the development of the writer’s ideas. Every 

paragraph must have three main parts that are: a topic, concluding sentence and supporting 
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sentences. According to Zemach and Islam (2006, p. 29) “good paragraphs have a clear 

topic sentence and supporting sentences that explain and support the topic sentence. Many 

(but not all) paragraphs also have a concluding sentence. The concluding sentence closes 

the paragraph”. 

            1. 5. 2. 1. topic sentence. 

The topic sentence is the most important sentence in the paragraph. It is usually 

started in the introductory line. For Folse, Vokoun and Solomon (2002, p. 34) the topic 

sentence “is one sentence that tells the main idea of the whole paragraph. This sentence is 

often found at the beginning of the paragraph”. Likewise, the topic sentence has two parts 

which are the topic and the controlling idea. The topic is the core idea, while the 

controlling idea limits that topic to one specific aspect. Referring to the topic and 

controlling idea, Savage and Shafiei (2007, p. 6) explain that the “topic sentence is usually 

the first or the second sentence in the paragraph. It introduces a new idea. It presents the 

topic and explains what the writer will say about the topic. This explanation is called the 

controlling idea”. Therefore, each paragraph should have a topic (what the writer is writing 

about) and a focus (what the writer wants to say about the topic). Blanchard and Root 

(2004, p. 23) assert that “it states the topic (main idea) and a focus (main emphasis) of the 

paragraph”. 

            1. 5. 2. 2. supporting sentences. 

The supporting sentences are the sentences that come after the topic sentence 

making up the heart of the paragraph. As their name suggests, they refer to a series of 

sentences that support and provide information about the topic sentence (Zemach & 

Rumisek, 2003). Thus, their aim is to help the reader to understand the topic. Fitton and 

Warner (2001, p. 28) put forward the claim that “the middle or body sentences explain or 

support your topic sentence. When you include specific details, you help the reader 
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understand your ideas”. Similarly, Savage and Mayer (2005, p. 2) believe that “the 

supporting sentences that follow support the idea in the topic sentence with explanations, 

reasons, and other details”.  

 1. 5. 2. 3. concluding sentence. 

The concluding sentence is the final thought to be put down in a paragraph. It 

mainly restates the idea of the topic sentence in order to remind the reader about the main 

idea. According to Miller and Cohen (2001, p. 70) the concluding sentence “reminds the 

reader of the main idea the writer is trying to prove”. Since Folse, Vokoun and Solomon 

(2003, p. 34) say that “the concluding sentence is the end of the paragraph. It is a brief 

summary of the information of the paragraph”. The writer doesnot introduce anything new; 

rather he just summarizes the main idea and restates the topic sentence. The structure of a 

well-developed paragraph is summarized as follow 
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Topic sentence:___________________________ 

Supporting idea1:___________________________ 

_____________________________________________ 

Supporting idea2:__________________________ 

____________________________________________ 

Supporting idea3: _________________________ 

____________________________________________ 

Concluding sentence: ______________________ 

______________________________________. 

Figure 2. The Organization of the Paragraph 

 

As shown in this figure, the paragraph starts with a topic sentence, followed by 

supporting sentences and ends with a concluding sentence. In fact, this is the structure of 

the paragraph in English. 
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1. 5. 3. Types of Paragraphs 

There are several types of paragraph which the writer may choose according to his/ 

her purpose. Blanchard and Root (2004, p. 21) point that “paragraphs can include many 

different kinds of information and serve different purposes”. Descriptive, Narrative, 

Process, Persuasive, Definition, Compare and Contrast, and Cause and Effect are the 

common types of the paragraph. 

          1. 5. 3. 1. descriptive paragraph.  

          From its name, the descriptive paragraph describes how a place, person and an 

object looks like. Even more important, it requires from the writer to use specific words 

and adjectives and description with deeper details. Watkins, Dillingham, Hiers and Brown 

(2001, p. 70) state that “descriptive writing appeals to the five senses: sight, hearing, smell, 

taste and touch. Descriptive paragraphs can follow a chronological spatial, least-to-more 

important, or most-to-least important pattern”. 

           1. 5. 3. 2. narrative paragraph.  

           This type of paragraph is used to tell a story that may be real or fiction. Narration 

usually contains characters, a setting and events. Needless to say, the events in this type 

should be used chronologically according to their occurance. This means that there is a 

sequential presentation of events. Watkins, Dillingham, Hiers and Brown (2001, p. 69) 

point that “narrative writing unfolds over time and sometimes across space in many ways, 

this is the simplest pattern because we tend to think in chronological order. Narratives 

usually begin with the first event and end with the last”. 

1. 5. 3. 3. process paragraph. 

The process arrangement is used to explain how or why something happens. If your 

aim is to show the reader the steps in a process or to give instruction, this is, then, the right 

pattern of development as Savage and Shafiei (2007, p. 80) state that “a process paragraph 
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describes the steps necessary to perform a process or task”. This type of paragraph requires 

the use of transitions of time and enumeration such as then, next, first, second …etc. 

            1. 5. 3. 4. persuasive paragraph.  

This pattern of development is usefull when the writer wants to convince the reader 

with his/ her point of view. In the persuasive paragraph, the writer supports his/ her 

perspective by giving arguments. These arguments should be based on logic and reason. 

According to Popescu, Cohen-Vida and Constantin (2015, p. 12-13) “argumentation is a 

reasoning, a logical sequence of ideas that demonstrate the accuracy of the opinion. This 

requires that the arguments used are strong and associated so that they found a convincing 

whole”. 

1. 5. 3. 5. definition paragraph. 

When the writer writes a definition paragraph, he/ she takes an idea or a thing and 

explaines what it is. To put it simply, in a definition paragraph, the writer explaines 

something to the reader such as an unfamiliar term, concept or idea. This is done through 

linking it (i.e. term) to something the audience is familiar with, or giving synonymes and 

explanations for it. One of the central features of this pattern is that it tells both what the 

term is and what it is not. A paragraph of definition is useful when the writer is introducing 

new or specialized terms to his/ her readers. Thus, this type of paragraph aims to give a 

complete, working and clear definition and picture of an idea. According to Watkins, 

Dillingham, Hiers and Brown (1991, p. 71) 

 Whether you are using a new word or a new meaning for an old 
one, a definition explains a concept. It avoids the problems that 
arise when two persons use the same term for diffrent things. 
Effective definitions use specifics or examples to demonstrate 
abstractions. 
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           1. 5. 3. 6. compare and contrast paragraph. 

In a compare and contrast paragraph, the writer writes about similarities and 

differences between two or more people, places, things, or terms. Zemach and Rumisek 

(2003, p. 40) explain that “to compare means to discuss how two people, places, or things 

are similar… .To contraste means to discuss how people, places, or things are different”. 

Similarly, Watkins, Dillingham, Hiers and Brown (1991, p. 73) state that: 

Comparisons show similarities; contrasts present differences. 
The ratio of comparison to contrast can vary greatly from one 
paragraph to another. You might write, for example, that two 
things have five likenesses but only one or two differences. Or 
the reverse could be true. 

            1. 5. 3. 7. cause and effect paragraph. 

The Cause and effect paragraph analyses the reasons and results of something or  

the relationship between the cause and effect. In this pattern, transitions of logic, word, 

phrases and expressions of cause and effect feature prominently. Watkins, Dillingham, 

Hiers and Brown (1991, p. 75) view that:  

Generally a paragraph of this kind states a condition or effect 
and then proceeds by listing and explaining the causes. 
However, the first sentences may list a cause or causes and then 
conclude with the consequence, the effect. In either method, the 
paragraph usually begins with a phenomenon that is generally 
known and then moves to the unknowns.  

 

1. 5. 4. Characteristics of a Good Paragraph  

Good academic writers follow specific characteristics to make sure their writing is 

effective. In fact, in order to construct a good and effective paragraph, there are five main 

elements that the paragraph must have which are: unity, coherence, cohesion, completeness 

and variety. 
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            1. 5. 4. 1. unity. 

The first characteristic of a good paragraph is unity. To build a unified paragraph, 

the sentences should support each other. In other words, the writer should explain, organize 

and develop ideas which are relevant to the main topic. Kolin (2001, p. 672) writes that “a 

unified paragraph sticks to one topic without wandering. Every sentence, every detail, 

supports, explains, or proves the central idea. A unified paragraph includes only relevant 

information”. 

            1. 5. 4. 2. coherence. 

Effective paragraphs are not only unified, they are coherent as well. Coherence 

means that the ideas or sentences have a logical flow. Thus, in order for a paragraph to be 

coherent, all the sentences must flow smoothly and logically into the next one. And that  

what Davis and Liss (2006, p. 14) explain  

Coherence in a paragraph means that all the ideas fit together in 
a logical flow. In a coherent paragraph, the relationship between 
ideas is clear and one idea connects logically to the next. 
Coherence can be achieved by using transition expressions, 
logical order, pronouns, and parallel forms. 

 
            1. 5. 4. 3. cohesion. 

Cohesion is often thought of as one of the most important defining characteristics 

of the effectiveness of the paragraph. In writing, cohesion means those lexical and 

grammatical relationships between the different elements of a text. Halliday and Hasan 

(1976) state that “the primary determinant of whether a set of sentences do or do not 

constitute a text depends on the cohesive relationship within and between the sentences”. 

(As cited in Akindele, 2011, p. 100). To put it simply, the sentences of the paragraph 

should be linked and connected together through various cohesive devices to end up with a 

cohesive piece of writing. 
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            1. 5. 4. 4. completeness. 

Another essential characteristic of a good paragraph is completeness. In effective 

paragraphs, the ideas of the writer should be fully developed in order to make the text’s 

direction complete and to leave no space for the reader’s dissatisfaction about the amount 

as well as the quality of writing. Therefore, the reader must understand fully how you 

come to the conclusion. Kolin (2001, p. 674) views that “a complete paragraph provides 

readers with sufficient information to clarify, analyze, support, defend, or prove the central 

idea expressed in the topic sentence. The reader feels satisfied that the writer has given 

necessary details”. 

           1. 5. 4. 5. variety. 

In addition to unity, coherence, cohesion, completeness and variety is the last 

characteristic of a good paragraph. The paragraph is composed of a series of sentences. 

Admittedly, a sentence represents a complete thought (Folse, Vokoun, & Solomon, 2002, 

p. 3). In many cases, writers are more likely to use only simple sentences in their writing. 

However, good writers vary the types of sentences i.e. the use of short as well as long 

sentences in order to show a more varied and stylistic way of writing. In English sentences 

come in four main types that are simple, compound, complex and compound complex 

(Oshima & Hogue, 2006). 

            1. 5. 4. 5. 1. simple sentence. 

The simple sentence is a statement that is used to communicate one’s idea. 

According to Kennedy (2003, p. 108) a “simple sentence consists of a single clause 

containing one verb phrase”. Certainly, it can be affirmative, exclamative, interrogative 

and imperative. 

Example 

We will eat the cake. 
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            1. 5. 4. 5. 2. compound sentence. 

The compound sentence is another type of sentence that consists of two 

independent clauses connected by a comma and coordinating conjunction or a semi-colon. 

According to Powell, Walker and Elseworth (2000, p. 132) “we can link simple sentences 

consisting of subject-verb to form compound sentences of two or more clauses. In a 

compound sentence, the clauses are of equal importance”. And it is illustrated as follow 

 

 

 

Independent clause1,         coordinating conjunctions           independent clause 

                                           Or a semi-colon (;) 

 

Example 

Alaxans work very hard, and they like their cold state. 

           1. 5. 4. 5. 3. complex sentence. 

The complex sentence consists of an independent clause and one or more dependent 

clauses that are combined together by a subordinating conjunction. For Oshima and Hogue 

(2006, p. 172)  

A complex sentence contains one independent clause and one 
(or more) dependent clause (s). In a complex sentence one idea 
is generally more important than the other. We flare the more 
important idea in the independent clause and less important idea 
in the dependent clause. 
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  The complex sentence is structured as follow 

 

 Independent clause    subordinating conjunctions       dependent clause(s) 

                                                 Or  

Subordinating conjunctions     dependent clause,     Independent clause. 

Example 

Since winter comes early, the growing season is short. 

                                  or 

The growing season is short, since winter comes early.  

           1. 5. 4. 5. 4. compound complex sentence. 

The last type of sentence is known as compound complex sentence. It is a 

combination of both compound and complex sentences. The compound complex sentence 

has three main clauses, at least one of which contains a dependent clause. Oshima and 

Hogue (2006, p. 174) say that “a compound complex sentence has at least three clauses, at 

least two of which are independent”. 

Subordinating conjunction dependent clause, independent clause, coordinating conjunction 

idependent clause. 

Example 

Although I went to the doctor, I still have an ach in my stomack, and I suffer from a pain in 

my side. 
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Conclusion 

As a conclusion, writing is an important skill in second or foreign language 

teaching and learning. Nevertheless, it may be considered as a difficult task for many 

students to develop since it requires many aspects to be used simultaneously. However, to 

be a competent writer and to master the writing skill, the writer should not only have some 

knowledge about such a skill, but should also be aware of the basic and fundamental 

constituents and theoretical principles. To be sure, this chapter went through the essential 

elements in writing, we have started our chapter with a theoretical background about 

writing including its definition, importance, stages that learners must go through in order to 

develop any written text in addition to the mechanics of writing. Then, we have provided 

them with an overview of paragraph beginning with the definition, organization, types that 

direct their writing. Finally, we ended our chapter with the characteristics of a good 

paragraph to help students reach effective writing.   
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Chapter Two: Grammatical Cohesive Devices 

Introduction 

It is widely aknowleged that the ability to write effectively has become more 

essential and fundamental. However, it seems difficult for foreign language learners to 

write academically with regard to all writing mechanics. This opens the door to say that, 

eventhough, many students donot know how to write effectively, they should be aware 

about the basic elements that they should pass through. Admittedly, discourse, written or 

spoken, requires many rules to be respected to reach success. As noted earlier, discourse 

needs crucial elements in order to be connected entirely. Among these elements cohesion is 

regarded as the most important one. Cohesion has a very strong effect on discourse in the 

sense that it links and connects different elements of a text to have the overall meaning 

clear. Moreover, cohesion is achieved through the use of various cohesive devices that are 

grammatical and lexical devices. In writing, the utilisation of cohesive devices, especially 

grammatical ones is a crucial sign of an effective and successful written text. So, cohesion 

and cohesive devices are terms used to describe the relationship in any part of a language. 

Therefore, this chapter deals with the grammatical cohesive devices. First, we will present 

the notions of discourse analysis, discourse, text and texture. Then, we will define the 

concepts of both cohesion and coherence. Next, we will give a detailed overview of 

cohesive devices including their definition, types and subtypes. 

2. 1. Definition of Discourse Anaysis 

Discourse analysis has become an increasingly attractive method in many 

disciplines. One of its labelling criteria is that it is adequate for application in a wide range 

variety of contexts. Accordingly, there is a potential analysis wherever there is a text. In 

fact, language use in social context is one of the central concerns of discourse analysis. As 
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McCarthy (1990, p. 52) confirms that ‘‘discourse analysts are concerned with features that 

connect language with context in which it is used’’. In a certain respect, it is important to 

note that linguists, mainly grammarians, were traditionally concerned with analyzing 

sentences in isolation and their primary focus was the sentence structure. However, the 

discourse analyst examines spoken or written texts in use and sees how utterances are 

combined to form these texts. Thornbury and Slade (2006, p. 107) summarize the role 

played by discourse analysts in the following lines         

Discourse analysis is the study of these texts, whether spoken or 
written, and the relationship between texts and the contexts in 
which they occur. Discourse analysts are interested in the 
analysis of real text-and in this they differ significantly from 
formal grammarians, whose data for analysis is as often as most 
derived from their intuitions as from attested examples. In 
addition, discourse analysts typically study extended stretches of 
language, with their utterance rather than the sentence as their 
primary unit of analysis. 

In general, discourse analysis is a field that examines spoken and written 

discourses. In English, discourse analysts are used to study language in use i.e. how people 

use the language to communicate through speaking, and how they use the written language 

to understand each other. At the same time, they focus on the relationship between 

sentences in both productive skills to find out the link between them and their social 

situation. In brief, discourse analysis is an approach that analyzes language in use in 

relation to its context (Cook, 2003). More specifically, discourse analysis focuses on the 

spoken language in the sense that the specialists in the field are interested in the 

examination of conversation, dialogues, turn taking... etc. McCarthy (1991, p. 6) clarifies 

that “it examines type of speech events such as storytelling, greeting rituals and verbal 

duels in different cultural and social settings’’. Actually, the aim here is to notice the 

participants’ talk and to evaluate them for the sake of getting results. Undoubtedly, writing 

is also an essential concept that has a special interest in the discourse analysis. Again, 
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McCarthy (p. 12) stresses that ‘‘discourse analysis is not only concerned with the 

description and the analysis of spoken interaction... discourse analysts are equally 

interested in the organization of written interaction’’. In written texts, discourse analysts 

are concerned with studying utterances, paragraphs, newspapers and so many others. 

2. 2. The Difference between Written and Spoken Discourse 

In fact, as we all know, there is a difference between writing and speaking in terms 

of time. Perhaps, we have much time while writing in comparison with speaking. In 

writing, we can think better and may change our words if we want, while in speaking there 

is little time to think. Here, the speaker is supposed to talk automatically without checking 

his/ her words. Cook (1989, p. 115) explains that: 

Spoken language, as has often been pointed out, happens in 
time, and must therefore be produced and processed 'on line'. 
There is no going back and changing on restructuring our words 
as there is in writing; there is often no time to pause and think. 

Another difference is that speaking relies on the use of tone voice, gestures and eye 

contact. That is to say paralinguistic features. By contrast, writing is regarded as a non- 

paralinguistic feature where the writer just expresses his/ her way of thinking. Cook (1989, 

p. 50) illustrates this difference as ‘‘the traditional division of language into spoken and 

written is clearly and sensibly based on a difference in production and reception: we use 

our mouths and ears for one, and our hands and eyes for the other’’. One way of ensuring 

the difference between the written and the spoken discourse is through the function. 

According to Brown and Yule (1983, p. 1) 

A natural language utterance would be used to fulfill only one 
function, to the total exclusion of the other. That function which 
language serves in the expression of 'content' we will describe as 
Transactional, and that function involved in expressing social 
relations and personal attitudes we will describe as 
interactional. 
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For Brown and Yule (1983), it is important to stress that written language has a 

transactional function because it is based on how the core of information is built. On the 

other hand, spoken language is interactional due to its work as a transmitter of that 

information. 

2. 3. The Difference between Text and Discourse 

Different linguists define the terms text and discourse differently, but many are 

using them interchangeably. Widdowson (2007, p. 4) defines the text as ‘‘an actual use of 

language’’. He differentiates it from a sentence which is ‘‘an abstract unit of linguistic 

analysis’’. According to him, the text can be called so only when it has a communicative 

purpose. However, to interpret a text, the receiver should be knowledgeable about its 

language as well as should relate this piece of language to the context in which it is used. 

Thus, the receiver of the text would be able to conclude what it refers to and what its 

purpose. It is worth noting that the text refers to the producer's intention and the receiver's 

recognition of this intention. Widdowson (p. 6) asserts that ‘‘whether simple or complex, 

all texts are uses of language which are produced with the intention to refer to something 

for some purpose. We identify a stretch of language as a text when we recognize this 

intention’’. This means that the discourse is produced to fulfill communicative purposes 

that the producer intends to present through the production of the text. In addition to that, 

Neddar (2004, p. 36) indicates that: 

... Discourse is the result of a direct interaction of both text and 
context. It is the product of  convergence of two worlds, I would 
argue one is intrinsic, abstract related to formal language (text), 
the other is social,cultural and physical (context) related to the 
environment in which the utterance takes place. 

That is to say, discourse is the result of the linguistic product of text in its context. 

Schiffirin, Tannen, and Hamilton (2001, p. 1) divide discourse into ‘‘three main categories: 
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(1) anything beyond the sentence, (2) language use, and (3) a broader range of practice that 

includes non-linguistic and non specific instances’’ (As cited in Cook, 2003, p. 162). 

2. 4. The Relationship between Text and Texture 

It is mentioned right from the beginning that the text is the linguistic product of 

language constructing a meaningful piece. Obviously, a text is made up of a sequence of 

sentences containing different thoughts and information. In simple terms, it refers to any 

passage that is governed by grammatical rules to create a semantic meaning. Halliday and 

Hasan (1976, p. 2) say that: 

A text is best regarded as a SEMANTIC unit; a unit not of form 
but of meaning. Thus it is related to a clause or sentence not by 
size but by REALIZATION, the coding of one symbolic system 
in another. A text does not consist of sentences; it is REALIZED 
BY, or encoded in, sentences. If we understand it in this way, 
we shall not expect to find the same kind of a STRUCTURAL 
integration among the parts of a text as we find among the parts 
of a sentence or clause. 

In the English language, the sentences should be clearly related to each other in 

order to build a consistent text. In addition to that the type of the text plays an important 

role in that it helps the reader to interpret its aim and work accordingly. One would have to 

assume that the text should be a unified whole. In general, what makes the text so i.e. 

unified and meaningful is texture. On their part, Halliday and Hasan (1976, p. 2) assert 

that:                                                                                            

The concept of texture is entirely appropriate to express the 
property of 'being a text'. A text has texture, and this is what 
distinguishes it from something that is not a text. It derives this 
structure from the fact that it functions as a unity with respect to 
its environment. 

Therefore, texture is the quality of being coherent. More specificly, cohesion is one 

of aspect of texture, and the latter, in turn, is the aspect of coherence. For Bahaziq (2016, p. 

112) ‘‘texture is what provides the text with unity and distinguishes it from a non-text. 
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Thus, it is the cohesive relations that exist between units of a text’’. On such ground, the 

text without texture would be a construction of words and sentences forming an incoherent 

piece of language. Consequently, texture is regarded as an important factor which plays a 

main connective within the text. Through texture, the reader can differentiate between what 

is a text and what is not (Neddar, 2004, p.  35). 

2. 5. Definition of Cohesion 

Halliday and Hasan's (1976) model of cohesion provides a detailed description of 

all what is related to this field. This concept usually constitutes only a part in the linguistic 

system i.e. cohesion is only one aspect of texture. However, it plays an important role in 

the interpretation process of a text. It is a common knowledge that a number of linguists 

have adopted different definitions of cohesion. Nevertheless, they argued on one basic 

definition. Broadly speaking, cohesion refers to the semantic concepts that link and 

connect different parts of a text. It also helps the reader or the listener to have the whole 

meaning clear and understood. Cohesion, by definition, refers to all the ties that stick 

sentences together in a way which makes meaning more appropriate and effective. To put 

it differently, it is, of course, all about the various connecters that organize and create a 

meaningful text. Davies (1995, p. 101-102) sees that: 

This feature of relations between words is known as cohesion. In 
essense the feature of cohesion devices from the fact that there is 
a range of different ways in which words are related to each 
other to create meaning and establish links and connections 
across sentences. 

That is to say, the concept of cohesion refers to the relationship that occurs within 

the text, and this can only happen by using cohesive devices like grammatical and lexical 

ones. Through the use of these devices, the writer will have different possibilities to fuse 

the elements of a text. Olshtain and Celce-Murcia (2001, p. 718) define cohesion as ‘‘those 
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overt features of text which provide surface for its unity and connectedness. Cohesion is 

realized linguistically by devices and ties which are elements or units of language used to 

form the larger text’’. Similarly, Halliday and Hasan (1976, p. 4) provide us with a simple 

definition of cohesion by saying that ‘‘cohesion occurs where the INTERPRETATION of 

some elements in the discourse is dependent on that of another. The one PRESUPPOSES 

the other, in the sense that it can not be effectively decoded except by recourse to it’’. In 

connection to what we have discussed above, through the use of different types of 

cohesion, the writers can catch their reader's attention and help them to get the intended 

message. Altogether, Widdowson (2007) believes that the recognition of cohesion is done 

through the identification of linguistically signalled connections. Widdowson (1978) also 

sees that cohesion is a matter of using sentences to build prepositional connections in 

discourse. 

2. 6. The Difference between Cohesion and Coherence 

It may be true, of course, that the terms are frequently used together. However, 

there is a considerable difference between cohesion and coherence. The point is that, in 

written discourses, there might be an overlap between them. Widdowson (1973, p. 74) 

points that ‘‘cohesion is the link between sentences, and coherence is the link between the 

communication acts which the sentences perform’’. It would appear to be the case, then, 

that we may find sentences that are cohesive but not coherent or the way around. This view 

is supported by Blackmore (2004, p. 234) who states that ‘‘in contrast with cohesion, 

coherence is a cognitive notion: it is a notion which, it is argued, people use when 

interpreting utterances’’. What this means is that in coherence, rather than in cohesion, the 

reader uses these cognitive abilities in order to interpret a text to get the meaning clear. 

Cook (1984, p. 4) adapts this view claiming that coherence is ‘‘the quality of being 

meaningful and unified... it is a quality which is clearly necessary for communication... but 
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which cannot be explained’’. Moreover, according to Neddar (2004) cohesion and 

coherence are not the same. While, cohesion refers to the unit of form, coherence is a unit 

of meaning. Whereas, cohesion is not necessary or sufficient to develop coherence. For 

Stoddard (1991, p. 560) 

Coherence is thus seen as the underlying meaning relation 
among sentences in a text. Cohesion, on the other hand, refers to 
the surface links among the various parts of a text, and is often 
considered as neither a necessary nor a sufficient condition for 
textual coherence.  

 

     Likewise, Olshtain and Celce-Murcia (2001, p. 717-718) view that: 

Coherence is the quality that makes a text conform to a 
consisted world View based on one's experience, culture, or 
convention. It can also be viewed as a feature of the text which 
incorporate the ways and means by which ideas, concepts, and 
propositions are presented. 

       

So, they consider cohesion as the explicit use of cohesive devices. In the process of 

interpreting a text, the reader or listener depends on the two significant features: cohesion 

and coherence. Generally speaking, cohesion is treated as the surface structure of a text, 

while coherence is the semantic underlying meanings of it. Likewise, it seems reasonable 

to remark that coherence is realized through the use of cohesion. Thus, to write an arranged 

and consistent discourse, we have to build it on the bases of cohesion and coherence 

(Navratilova, 2017). 

2. 7. The Definition of Cohesive Devices 

By and large, cohesive devices are those words used to link different parts of a text 

and make the meaning understandable. Widdowson (2007, p. 46) states that the cohesive 

devices 
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Serve to link parts of a text together. It is important to note, 
however, that they (i.e. these cohesive devices) do so (i.e. link 
parts of texts together) so that new content is understood in 
relation to the content that has been established in the reader's 
mind by what has been said before. 

Again, Widdowson (p. 49) emphasizes that these cohesive devices ‘‘are only aids to 

understanding and can only be effective to the extent that they enable readers (or listeners) 

to construct meaning that makes contextual sense to them’’. To put the matter simply, the 

cohesive ties are used to derive the coherence of the text. As a rule, the cohesive ties are 

this relationship between the cohesive items and the presupposed ones. 

2. 7. 1. The Types of Cohesive Devices  

Obviously, cohesive devices are those ties that are used in a text to connect its 

elements together. Particularly, under the umbrella of cohesion there are different types of 

cohesive devices. Halliday and Hasan (1996) divided them into two main types that are 

grammatical and lexical cohesives. 

                                                                                                                      Reference   

                                                                        Grammatical                             Substitution 

                                                                                                                          Ellipsis 

       Cohesive Devices                                                                                     Conjunctions                          

                                                                                                                       

                                                                            Lexical                                   Reiteration                                                                        

 

                                                                                                                          Collocation 

Figure 3. The Types of  Cohesive Devices 
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        Admittedly, since the publication of Halliday and Hasan's (1976) work on cohesion, 

numerous studies have been carried out on cohesive devices, mainly in writing. Abdul 

Rahman (2013) investigated qualitatively the use of cohesive devices in descriptive 

writing, specifically essays, produced by 30 first and 30 third year Omani college level 

students and 29 native English speakers. The study showed that there was a difference 

between the two groups in terms of frequency, variety and control cohesive devices, which 

means that there was a balance between the use and frequency of many cohesive devices in 

both groups. However, L1 Arabic speakers overused repetition and reference and neglected 

the other types leading to non cohesive pieces of writing. Therefore, the author 

recommended that students are in need of being taught cohesive devices and being exposed 

to a variety of cohesive devices so that to allow them not only produce these devices, but 

also use them appropriately. 

 In addition, Cho and Shin (2014) studied the use of cohesive devices in English 

writing text books and Korean college students’ writing through text and corpus analysis. 

The reaserch found that, in the text analysis, the text books didnot cover a wide range of 

cohesive devices i.e. demonstratives and lexical cohesive ties were rarely covered. While 

the focus was on conjunctions. Concerning learners-corpora, the results showed that they 

overuse and misuse some cohesive devices, mainly sentence transitions and demonstratives 

compared to natives. Thus, the writers stressed that the text book instruction should 

involve a variety of cohesive devices in order to help learners to use varied ones in their 

writings. 

 Another study that was conducted by Sinicrope (2007) found that writers used all 

types and subtypes of cohesive devices. However, grammatical were higher than lexical 

ones and once the text type is changed, cohesive devices vary accordingly. This was 

concluded from analyzing 4 undergraduates students’ writings. Here, the author 
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emphasized the need for additional instruction on the use of certain types of cohesive 

devices and for lexical diversity through expanding vocabulary. Also, Akindele (2011), 

through a text analysis of 2 selected ESL academic papers: S. Faniran, paralinguistic 

communication in Chinwa Achebe's ‘A man of the people’ and S.A. Fabunni's ‘The 

Nigerian Project’ and ‘the indigenous languages of national integration’, concluded that 

various cohesive devices were used. So, for the text to be cohesive, there must be linked 

through the use of both grammatical and lexical cohesive devices. 

            2. 7. 1. 1. grammatical cohesive devices. 

As their name indicates, they are related to grammar. Grammatical cohesion refers 

to the various cohesive devices that are used to bind sentences together and make different 

relations. It is not surprising that these devices have an important role in both written and 

spoken discourse. Accordingly, they are considered as the bridge that connects between 

sentences and having them cohesive. McCarthy (1991, p. 39) declares that “individual 

grammatical choices are seen as significant in the staging and organization of the discourse 

as whole”. In other words, the grammatical cohesive devices arrange the written discourse 

in a way that helps the reader to pass smoothly while reading without missing or confusing 

information. Halliday and Hasan (1976) classify this type of cohesion into reference, 

substitution, ellipsis and conjunctions. Further, each type is divided into subtypes. Those 

types and subtypes of the grammatical cohesive devices, according to Halliday and Hasan 

(1976), are shown in the following table 
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Table 1 

Types and Subtypes of Grammatical Cohesive Devices 

Types Subtypes 

Reference -Andophoric : cataphoric and anaphoric 

- Exophoric 

Substitution -nominal 

-verbal 

-Clausal 

Ellipsis - nominal 

- verbal 

- clausal 

Conjonctions 

 

- additive 

- adversative 

- causal 

- temporal 

 

According to Halliday and Hasan (1976), as it is shown in the table above, refrence 

is divided into andophoric (be it cataphora or anaphora) and exophoric, while substitution 

and ellipsis have the same subtypes that are nominal, verbal and clausal. Additive, 

adversative, causal and temporal are classifications of conjunctions. Here, it is important to 

notice that numerous studies have been done on this type of cohesive devices 

(grammatical). In a study conducted by Abdreheim (2014), Emarati EFL students' use of 

grammatical cohesive devices in 30 written expository essays was investigated. The 

research reached the conclusion that all the four types of grammatical cohesive devices 

were used and the differences were only in terms of frequency of use where conjunctions 

were the highest followed by reference, ellipsis then substitution. Also, there were 
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variations in GCDs across text genre. The researcher asserted that raising awareness is 

highly recommended through the explicit instruction of such types of cohesion. 

 Moreover, Alarcon and Morales (2011), in a mixed method research, examined the 

use of GCDs in the argumentative essays of 104 undergraduates students. They concluded 

that reference had the highest frequency and their use of the grammatical cohesive devices 

does correlate with students' writing quality. As Abdreheim's (2014) implications, Alarcon 

and Morales (2011) stress that it is the role of teachers to make students understand the 

grammatical cohesive devices more explicitly. 

            2. 7. 1. 1. 1. reference. 

The first type of grammatical cohesive devices is known as reference. Reference, as 

a cohesive device, is used to refer to another item in the text. The principle of reference is 

based on the reader's interpretation of the referent in a specific text by looking to the 

referred item in or out of the situation. Alternatively, the term reference, as its name 

suggests, points to a certain item that is mentioned in a sentence and refers back to the 

previous item. According to Halliday and Hasan (1976, p. 31) 

There are certain items in every language which have the 
property of reference, in the specific sense in which we are 
using the term here; that is to say, instead of being interpreted 
semantically in their own write, they make reference to 
something else of their interpretation. 

In fact, reference functions within a text into two different ways: exophoric or 

endophoric (Halliday & Hasan, 1976). The former means that an item refers to another 

which doesnot exist in the text, but has a relation to it. As Halliday and Hasan (1976, p.37) 

state that “ exophoric reference contributes to the CREATION of text, in that it links the 

language with context of situation”. Another definition that is given by McCarthy (1991) 

indicates that exophoric reference is the identification of one item that is not explicitly 



 

[38] 

 

stated in the text. That is to say, this type of reference depends on the reader's interpretation 

from the context in which the item occurs and requires looking outward for an item. Better, 

exophoric reference refers to the context of situation. Besides, for the reader to understand 

what is meant by an item, he/ she must share the same context of situation in order to grasp 

the intended meaning. The latter, endophoric reference, relies on the relationship between 

items that exist in the text. In other words, it occurs when an item refers to another one 

within the same text. Actually, endophoric reference has two main categories that are 

cataphora and anaphora. In simple terms, the referent may preceed or follow the referred 

item. According to Halliday and Hasan (1976, p. 47) anaphoric functions “work 

retrospectively in that they copy features from preceding expression in a text”. Rather, 

cataphoric devices ‘‘work prospectively as can preceed a more explicit mentioned”. On 

this basis, looking backward for previously mentioned item in a text is called anaphora. 

Whereas, cataphora means looking forward for the referred item. In fact, there are three 

subtypes of reference which are personal, demonstrative and comparative (Halliday & 

Hasan, 1976). Reference is summarized as following 

 

Reference   

 

Personal.                                           Demonstrative                                           Comparative 

Andophoric                                                                       Exophoric 

        Anaphora              Cataphora 

Figure 4.  Reference According to Halliday and Hasan (1976) 
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            2. 7. 1. 1. 1. 1. personal reference. 

The category of reference is expressed through the category of person in a given 

situation. This category of reference includes personal pronouns (I, you, she, he, it, we, 

they), possessive determiners (my, your, her, his, its, our, their) and possessive pronouns 

(mine, yours, hers, his, its, ours, theirs). Halliday and Hasan (1976, p. 37) define it as 

“reference by means of function in the speech situation, through the category of person”. 

Example 

1. John just came back from Australia, i saw him yesterday.  

2. Students just returned from the school, they are all very tired. 

      In the two first sentences, ‘him’ and ‘they’ are personal references.  

            2. 7. 1. 1. 1. 2. demonstrative reference. 

The demonstrative reference occurs by indicating the referent by means of location 

on the scale of proximity. This involves near demonstratives (this, these, here, now) and far 

ones (that, those, then, there). In fact, it occurs also through the use of verbal pointing i.e. 

we usually rely on such type when we want to point to something. As Halliday and Hasan 

(1976, p. 57) emphasize that “demonstrative reference is essentially a form of verbal 

pointing”. 

Example 

Please bring the red flowers. Those are my favorite. 

 

 



 

[40] 

 

            2. 7. 1. 1. 1. 3. comparative reference. 

The comparative reference is based on the fact that reference occurs when we 

compare things. To do so, we have to employ some adjectives and adverbs. The 

comparative reference is a reference by means of identity, similarity or difference. Halliday 

and Hasan (1976) classify this reference into two types that are general and particular. 

First, the general comparison means comparison in terms of similarity and difference. 

Example 

The little girls are very active, but one is not as active as others. 

Second, the particular one expresses comparison on the basis of quantity and 

quality. It is realized through the use of elements such as more, fewer, less... etc. 

Example 

      I love those sweets, can I have more. 

            2. 7. 1. 1. 2. substitution. 

Substitution is the second type of the grammatical cohesive devices that link 

between different items in a text. As the term substitution indicates, it is the replacement of 

one item with another. In actual fact, as in andophoric reference, the main role of 

substitution is avoiding repetition and holding the text at the same time. However, in 

contrast to reference which is described at a lexicogrammatical level both endophorically 

and exophorically, substitution occurs on the semantic level and is used endophorically 

most of the time. Equally important, there should be the same grammatical class for the 

substituted item since it may be a noun, verb or clause. According to Halliday and Hasan 

(1976) there are three types of substitution. 



 

[41] 

 

             2. 7. 1. 1. 2. 1. nominal substitution. 

This type of substitution occurs when a noun is replaced by another. Halliday and 

Hasan (1976, p.91) point out that “the substitute one/ ones always functions as head of a 

nominal group, and can substitute only for an item which is itself a head of a nominal 

group”. That is to say, the substituted nominal group is replaced by one or ones that have 

the same grammatical function as the item they substitute. 

Example 

She brought many toys for my kids as a gift. Look at the ones on the table. 

The nominal group 'many toys' is substituted by 'ones' in this example. 

1. 7. 1. 2. 2. verbal substitution. 

Clearly, the verbal substitution involves the substitution of a verb by 'do'. Halliday 

and Hasan (1976, p. 112) assert that “the verbal substitution in English is 'do'. This 

operates as head of a verbal group, in the place that is occupied by the lexical verb; and its 

position is always final in the group”. 

Example 

You do not seem to like sport, but I do.  

As we can notice, 'do' replaces the verb like. 

           2. 7. 1. 1. 2. 3. clausal substitution. 

When a clause is replaced by 'so' or 'not', this type of substitution is refered to as 

clausal substitution (Halliday & Hasan, 1976). So, instead of repeating the clause for the 

second time, it is adviced to use 'so' or 'not' to avoid redundancy in writing (or speaking). 
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Example 

A: Will John come to the theatre tomorrow? 

B: I donnot think so. 

'So', here, replaces the clause in this sentence. 

            2. 7. 1. 1. 3. ellipsis. 

The third type of the grammatical cohesive devices is ellipsis. Primarily, ellipsis 

and substitution, as thornbury and Slade (2006) admit, are merely close in the sense that an 

item in a text is substituted by 'zero'. Relatively, ellipsis is a process where a feature in the 

text is omitted, but the meaning is still clear and meaningful. Therefore, it is important to 

note that not all incomplete sentences are elliptical. Principally, the aim behind omitting 

unnecessary items is to avoid redundancy. Similar to substitution, ellipsis has three main 

subtypes: nominal, verbal and clausal.                                                                                      

            2. 7. 1. 1. 3. 1. nominal ellipsis.  

The noun is omitted in nominal ellipsis.  

Example 

She came in quickly, had her dinner and rushed out. 

             The noun she in this example is omitted, however the meaning is not lost.                                                                                       

            2. 7. 1. 1. 3. 2. verbal ellipsis. 

Verbal ellipsis means the omission of a verb. For Halliday and Hasan (1976, p. 

167) “by verbal ellipsis we mean ellipsis within the verbal group”. 
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Example 

They may come back or may not. 

          The verb come back is missed. 

            2. 7. 1. 1. 3. 3. clausal ellipsis. 

The clause is omitted in the clausal ellipsis. 

Example 

A: John told me that he is going to travel to Australia this summer. 

B: Really! He did not inform me. 

Normally, in this example, (B) would reply really! He did not inform me that he is 

going to travel to Australia this summer. But, this clause (that.......) is left out.                                                                                           

            2. 7. 1. 1. 4. conjunctions.  

The fourth and the last type of grammatical cohesive devices is termed as 

conjunctions. It is agreed on considering them as a means for binding sentences and 

cluases. Unlike the other grammatical cohesive devices, conjunctions are used to express 

logical-semantic relationships. Thornbury and Slade (2006, p. 111) state that “another class 

of grammatical cohesive devices are those that signal logical relation between elements, 

and are called conjunctions”. Alike, according to Halliday and Hasan (1976, p. 226) 

Conjunctive elements are cohesive not in themselves but 
indirectly, by virtue of their specific meanings; they are not 
primarily devices for reaching out into the preceding (or follow) 
text, but they express certain meanings which presuppose the 
presence of other components in the discourse. 

In other words, the primary function of conjunctions is to establish entirely 

relationships in the discourse. Thus, they show how clauses or sentences are related to each 



 

[44] 

 

other in order to achieve semantic and logical meanings. Accordingly, Halliday and Hasan 

(1976) categorized conjunctions into additive, adversative, causal, and temporal 

conjunctions. 

            2. 7. 1. 1. 4. 1. additive conjunctions. 

These are conjunctions that signal an addition. 

Example 

He is going to the USA, and he will come back next summer. 

            2. 7. 1. 1. 4. 2. adversative conjunctions. 

This type of conjunctions is used to express a contrasting idea or information. 

Rather, putting two or more ideas together and identifying in what ways they are opposite 

and different requires a specific devices. 

Example 

He stole the money, however he denied. 

            2. 7. 1. 1. 4. 3. temporal conjunctions. 

Temporal conjunctions signal the time order of the information presented. 

Example 

I saw the thief. Then I call the police. 

            2. 7. 1. 1. 4. 4. causal conjunctions. 

This type of relation expresses that something caused to happen, it signals reason, 

result or purpose. 
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Example  

The thief was caught, so he will be punished. 

Table 2 

 The Different Types, Functions and Examples of Conjunctions 

Types Functions Examples 

Additive Adding further 

information 

And, also, moreover, 

besides, in addition, ... 

Adversative Expressing  contrastive    

information 

But, however, on the 

contrary , though , ... 

Causal Building causality So, because, thus, 

therefore, next, ... 

Temporal Expressing time order Then, after, while, 

meanwhile, next, ... 

   

           2. 7. 2. lexical cohesive devices. 

In addition to the grammatical devices, lexical cohesion is another type of cohesive 

device that was set by Halliday and Hasan (1976). It is established through lexis or 

vocabulary. Lexical cohesion occurs when the items in a text are related in meaning. 

McCarthy (1990, p. 55) considers lexical cohesion 

Merely in terms of pairs of words linked by some sort of 
semantic relation and performing some localized function, but 
often we can trace relations from one word to another, and to 
another, until we can see quite complex chains in discourse. 
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Thus, lexical cohesive devices refer to the semantic relations between items that 

help the reader and the listener to have the whole meaning clear. Thornburg and Slade 

(2006, p. 112) define lexical cohesive devices as “lexical means by which links are made 

across stretches of discourse include the use of repetition, synonyms and lexical chains of 

topically related items”. Halliday and Hasan (1976) divided it into two categories: 

reiteration (i.e. synonyms, repetition, ontinomy, hyponomy and meronymy) and 

collocation as shown below 

 

Reiteration                                     Lexical  Devices                                       Collocation 

                                        

 

  

 

    Repetition 

    Synonyms 

    Antonyms 

    Hyponomy 

    Meronomy 

Figure 5.  Lexical Cohesive Devices  

 

 



 

[47] 

 

Conclusion 

From this overview at discourse, cohesion and grammatical cohesive devices in 

particular, we conclude that cohesion has a greater significance in written and spoken 

discourse. Therefore, it plays an important role in a text to the extent that it allows the 

reader/ listener to understand easily and interpret quickly the message. However, cohesion 

cannot sometimes be achieved through the use of cohesive devices because the meaning of 

the text is still clear and coherent. As a result, in this chapter, we have shed light on 

grammatical cohesive devices with their definition, types and subtypes in order to help 

readers differentiate between them after discussing essential concepts like discourse 

analysis, discourse, texture, cohesion and coherence. 
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Chapter Three: Field Work 

Introduction 

It is worth mentioning that effective writing doesnot only require appropriate 

vocabulary, but also it depends on well-formed sentences. In other words, sentences, in 

effective writing, should be connected to one another in order to have the whole text 

unified and clear. On this ground, cohesion with its different types and subtypes is an 

essential characteristic of a good piece of writing. Such a notion shall be the focus of this 

part. On this basis, our study attempts to investigate an important topic in the field of 

discourse analysis that is teaching first year EFL students GCDs explicitly. This chapter 

shows the extent to which the hypothesis of this research is confirmed or rejected. This is 

done through an analysis of students' tests. Accordingly, this chapter will be devoted to the 

presentation of the experiment, analysis and interpretation of its results and some 

pedagogical implications. 

3. 1. The Sample 

The study consists of two groups of first year EFL students at the departement of 

English at L'arbi Ben Mhidi University, Oum El Bouaghi, Algeria. The sample comprises 

twenty students in the experimental group and twenty students in the control one. We 

assume that the choice of first year EFL students is based on the advantage that students 

are learning that an effective paragraph should be well arranged, but they donot know how 

to write a cohesive text. So, we assume that they are in need of explicit instruction to help 

them achieve cohesion. 

3. 2. Description of the Tests 

In fact, the tests (pre-test and post-test) were administered before and after the 

treatment period. They were given in a form of paragraph writing. It is worth noting that 
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the topics of both tests were of the same type to make sure that the type of the paragraph 

will not affect students' use of grammatical cohesive devices. In these tests, students were 

asked to write a paragraph of about 100 words so that to eliminate the possibility that the 

length will also affect the number of grammatical cohesive devices used. 

3. 3. Treatment 

We have provided first year EFL students four sessions on grammatical cohesive 

devices. The first session was an introduction to the notions of cohesion, coherence and the 

first type of cohesive devices that is reference with its subtypes. While the last three ones 

(substitution, ellipsis and conjunctions) were devoted to the three types and their subtypes 

with focus on meaning, function and use. Only the experimental group was exposed to the 

experimental treatment. Exactly, Halliday and Hasan's (1976) model of cohesion 

(principally grammatical cohesive devices) was used to develop the lessons because it 

provides a clear and detailed description of all that it is related to cohesion. Obviously, the 

lessons were supported by tasks as a classroom work to facilitate students' understanding. 

3. 4. Methodology 

Through an experimental study, we are going to verify the research hypothesis 

concerned with the effectiveness of the explicit instruction of grammatical cohesive 

devices on students' paragraph writing. This study involved two groups (experimental and 

control) of first year EFL students at L'arbi Ben Mhidi University, Oum El Bouaghi. The 

research was conducted in three steps: pre-test, treatment and post-test. Firstly, these 

groups were given a pre-test to know students' starting point and their level in writing a 

paragraph. Secondly, the treatment was introduced only to the experimental group. On the 

contrary, the control group received no explicit instruction on such devices. Finally, a post-

test was adminstered to measure if there is any significant effects of such an instruction. 
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The data of the study was obtained through students' writing in both groups. That is to say, 

writing tests were used as instruments. In fact, significance of the difference in the average 

of the pre-test and post-test of the experimental and control groups can be determined by a 

t-test. Data analysis, in this research, is done through : 

1. A comparison of the pre-tests of both groups. 

2. A comparison of the pre-test and post-test of the control group. 

3. A comparison of the pre-test and post-test of the experimental group. 

4. A comparison of the post-tests of both groups. 

3. 5. Data Analysis 

Since the study aimed at investigating the effectiveness of the explicit instruction of 

grammatical cohesive devices on students' paragraph writing quality, we took into 

consideration, in evaluation, students' strengths and weaknesses in terms of form and 

content as well i.e. spelling, structure, completeness, grammar, unity, cohesion and 

coherence, punctuation and variety of sentences. However, importance was given to the 

use of cohesive devices.  

The obtained scores from the post-test of students in the experimental group were 

compared not only with pre-test scores but also with those of the post-test to check if there 

was any improvement due to the treatment.  

3. 6. Results and Discussion 

The data obtained from the pre-test and post-test were in the form of scores. The 

process of data analysis of the experimental and control groups began by finding out the 

mean of each test: pre-test and post-test. Then, since the main aim of this study was to 

determine whether there was a significant difference between the pre-test and post-test 

scores of both groups, the researchers compared between the experimental and control 

groups using the t-test to have a final judgement in data analysis.  
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3. 6. 1.  The Pre-test of the Experimental and Control Groups  

            3. 6. 1. 1. description of the pre-test.  

The pre- test was given in order to collect data about students' paragraph writing 

before the experimental treatment period. In the test, students were asked to develop a 

paragraph in one hour and a half time about the following topic:  

What do you want most in a friend- someone who is intelligent, someone who has a sense 

of humor, or someone who is reliable? Which one of these characteristics is the most 

important to you?  

Both groups (experimental and control) received the same instruction in the pre-test 

that is to write a paragraph in about 100 words. The following table shows the scores of the 

participants in the pre-test. 
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Table3 

 Scores of the Experimental and Control Groups' Students in the Pre- test 

Nb of students Scores of the exp group Scores of the ctr group 

1 7 5.5 

2 4 5 

3 5 6 

4 5 4 

5 2 4 

6 3 3 

7 6 4 

8 6 3.5 

9 2.5 5 

10 7 4 

11 8 3 

12 6 3 

13 4 4.75 

14 5 2 

15 6 4 

17 4 5 

18 5 6 

19 4 3.5 

20 3 1.5 
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In the pre-test, 11 students in the experimental group got high scores with a 

percentage of 55% and 6 students have low scores with 45% as a percentage. In the control 

group, 60% which means 6 students scored higher. While 70% of students represent 14 

students had low scores. This is illustrated as follow  

Table 4 

 Number of Students Having High and Low Scores in the EXP and CTR Groups 

 Exp group Ctr group 

Number of students having 

high scores  

11 6 

Number of students having 

low scores  

9 14 
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Figure 6. Percentages of the Pre-test Scores of the CTR Group 
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Figure 7.  Percentages of the Pre-test Scores of the EXP Group 
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3. 6. 2. The Post-test of the Experimental and Control Groups  

            3. 6 .2 .1. description of the post-test. 

Students, in the post-test of the research, received the same instruction about 

paragraph writing. Both groups were asked to write a paragraph about the following topic:  

Do you think that grades (marks) encourage students to study?  

In this test, students were supposed to discuss this topic showing if they agree or 

disagree about the fact that marks reinforce students to improve their performance. Here, 

the participants were tested in one session. Hence, the researchers reached the following 

results. The following table shows students' marks in the post-test 
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Table 5 

The Experimental and Control Groups Participants’ Scores in the Post-test 

Nb of students Exp group Ctr group 

1 8 5 

2 5 4 

3 6 6 

4 7 4 

5 4.5 3.5 

6 4 3.75 

7 7 3 

8 6.5 3.5 

9 4 4 

10 8 4 

11 8.5 5 

12 7 4 

13 6 4 

14 5 3 

15 6.5 3 

16 5 3 

17 5 5 

18 5 5 

19 6 3.5 

20 6 2.5 
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As demonstrated in the table above, after correcting the participants' paragraphs of 

the experimental and control groups, it was found that the vast majority got the average. In 

the experimental group, only 3 students got low scores representing 15% percent of 

students, while those who got high scores resulted in 75% percent which means 17 

students. In the control group, 17 (75%) achieved high scores and 5 (25%) scored low. 

Table 6 

 Number of Students with High and Low Scores in the Post-test 

 Exp group Ctr group 

Nb of students having high 

scores 

17 15 

Nb of students having low 

scores 

3 5 
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Figure 8. Percentages of Scores of the Experimental Group's Students in the Post-test 

 

 

 

 

 

 

 

 

 

 

 

Figure 9. Percentages of Scors of the Control Group’s Students in the Post-Test 
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3. 7. Comparison of the Study's Results and Achievements 

The results that were obtained from both tests (pre-test and post-test) of the  control 

and experimental groups will be compared together for the sake of showing if the results 

will   support or reject our hypothesis. So, the research is based on comparing each test in 

order to see whether there is an improvement or not. 

3. 7. 1. the Comparison between the Pre-test of both Groups (Control and  

Experimental). 

Table 7 

 Results of the Pre-test 

 

Group 

 

 

 

Number 

 

Test 

 

Mean 

 

Standard 

deviation 

 

Exp group 

 

 

20 

 

pre-test 

 

4,77 

 

1,64 

 

Ctr group 

 

 

20 

 

Pre-test 

 

4,03 

 

1,20 

 

Table 7 displays the results of the pre-tests of the experimental and control groups 

that resulted in a mean that is 4,77 and standard deviation which equals 1,64 for the 

experimental group. The results indicated that the control group got a mean 4,03 and 

standard deviation which is 1,20. This means that both groups i.e. experimental and control 

groups have approximately the same level before the treatment period. Since the mean of 

the pre-test is greater than 0.05 which is the cut off, therefore, both experimental and 

control groups had equal variences at the pre-test and the mean also shows that the two 

groups didnot have a significant difference and it was concluded that the experimental and 

control groups were the same at the beginning. These results are calculated by SPSS. 20. 



 

[60] 

 

The results of CTR and EXP groups concerning the pre-test is shown in the following 

figure 
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Figure 10. Comparison between the CTR and EXP Groups Pre-test 
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3. 7. 2. Comparison between the Pre-test and Post-test of the Control Group      

At this step, we are going to compare the scores of students in both pre-test and 

post-test to see if there is an improvement in students' performance in the control group.  

Table 8 

 Results of the Pre-test and Post-test of the CTR Group 

 

 

Number 

 

Test 

 

Mean 

 

Standard 

deviation 

 

Sig 

 

Difference 

 

 
20 

 

 

 

Pre-test and 

post-test 

 

 

0,12 

 

 

0,89 

 

 

0,53 

 

Lower 

 

 

Upper 

 

 

-0.29 -0.54 

                   

As shown in the table, there is no noticeable increase in the participants' scores 

from the pre-test to the post-test. The comparison resulted in a mean that is 0,12, standard 

deviation is 0,89 and sig equals 0,53 in the pre-test and post-test . According to these 

results, we can say that there is no improvement, since the mean (0.12) is more than the 

lower and upper difference and the sig/ 2 (0.53/2= 0.26) is more than 0.05. 
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Figure 11. Comparison between the Pre-test and Post-test of the CTR Group 
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3. 7. 3. Comparison between the Pre-test and Post-test of the Experimental Group 

Table 9 

Comparison of the Pre-test and Post-test Scores of the EXP Group 

 

 

Number 

 

 

 

Test 

 

Mean 

 

Standard 

deviation 

 

Sig 

 

Difference 

Lower Upper 

 

20 

 

Pre-test and 

post-test 

 

-1.22 

 

0.80 

 

0.00 

 

-1.60 

 

-0.84 

 

At first sight at the results in the table above, students' test was also conducted to 

evaluate the effect of the explicit instruction of grammatical cohesive devices on students' 

paragraph writing. As it can seen in table 9, a comparison between the pre-test and post-

test scores of the experimental group resulted in a mean of  -1,22, standard deviation 0,80 

and sig 0,00. The result of the comparison indicated that there is a significant effect of the 

explicit instruction on students' paragraph writing quality. In other words, the explicit 

instruction of grammatical cohesive devices affected positively the scores from the pre-test 

to the post-test. Since the paired sample t-test revealed that the mean (-1.22) is between the 

upper and the lower difference, we reject the null hypothesis (the explicit instruction of 

GCDs has no effect on students’ paragraph writing) and we accept the alternative 

hypothesis. Thus, we conclude that there is an improvement and a significant difference. 

To confirm that, we calculated sig/2 (0.00/2 = 0) and it is less than 0.05. So, it means that 

there was an improvement of students’ paragraph writing quality .  
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Figure 12. Pre-test and Post-test Comparison of the Experimental Group 
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3. 7. 4. Comparison between the Post-Test of the Experimental and Control Group 

Table 10 

 Results of the Post-Test 

 

Group 

 

 

 

Number 

 

Test 

 

Mean 

Standard 

deviation 

 

Exp group 

 

 

20 

 

Post-test 

 

6.00 

 

1.31 

 

Ctr group 

 

 

20 

 

Post-test 

 

3.91 

 

0.90 

 

We can infer from this table that the mean of the experimental group equals 6.00 

and standard deviation is 1.31. However, the mean scores obtained for the control group is 

3.91 with a standard deviation of 0.90. If we consider these results, we can remark that 

there is a positive improvement and a significant difference in the experimental group. By 

contrast, the results indicate that there is a decrease in their final achievement in the control 

group. Since the observed statistic is greater, the null hypothesis is rejected. Having 

rejected the null hypothesis, then the alternative hypothesis is automatically accepted. This 

means that there is only 5 percent probability that the observed mean difference (6 is more 

than 3.91) occurred by chance, or a 95 percent probability that it was due to other than 

chance factor. The interpretation of the results showed that the two means of the 

experimental and the control groups in the post-test are significantly different. The null 

hypothesis is rejected at sig that is more than 0.05 which means that the researchers are 95 

percent sure that the relationship between the dependent variable (paragraph writing) and 

the independent variable (the explicit instruction of GCDs) didnot occur by chance. It was 

due to the role of the explicit instruction which contributed to developing and improving 

the experimental group subjects’ paragraph writing.  
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Figure 13. Comparison between the Post-test of CTR and EXP groups 
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3. 8. General Discussion 

With regard to the primary aim of this study, and as tables and diagrams indicate, 

looking at the sig (2-tailed) which is less than 0.05, it can be concluded that there is a 

statistically significant difference in the mean scores for the two groups and the null 

hypothesis is strongly rejected. Now, the mean scores lead us to distinguish that the 

experimental group performed better at the paragraph writing test. Since the mean of the 

experimental group is higher than the mean of the control group, we can deduce that the 

experimental group gained better scores than the control one. Therefore, the findings 

indicated that the experimental group benefited from receiving the explicit instruction of 

grammatical cohesive devices. Thus, it is worth noting that the curriculum should embed  

an explicit instruction of grammatical cohesive devices to improve students paragraph 

writing. These findings are supported by the outcomes reported by other studies. These 

findings are specifically in line with what Mohamed and Mudawi (2015) have found that 

the use of cohesive devices leads to writing quality (as cited in Abu- Ayyash, 2017, p. 

410). Similarly, Abdul Rahman (2013) concluded that cohesive devices have been found as 

determiners of the quality of college students' writing. Moreover, the significant 

improvement of the experimental group achieved in the post-test were consistent with the 

finding of Jabeen, Mehmood, and Iqbal (2013) who found that cohesive devices are 

necessary features in writing since they produce effective meanings. 

Conclusion 

It is of capital importance to conclude this chapter by saying that cohesion occurs 

where the interpretation of some items in the discourse is dependent on that of another. 

This mechanism of cohesion makes a series of sentences coherent. Their common purpose 

is to avoid repetition within the text and make it cohesive. However, grammatical cohesive 

devices seem to be problematic for first year EFL learners. For further clarification, it 
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might be a good case in point to add that we went through different steps to analyse the 

gathered data. In fact, the comparison was done, in this research, to evaluate students' 

performances before and after the treatment period. Besides, we relied on such comparison 

for the purpose of identifying the improvement, if any, of the experimental group. As the 

result of the present study revealed, students who received the explicit instruction of 

grammatical cohesive devices during the treatment process achieved higher means in their 

scores than students of the control group who just received conventional instructions. 
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General Conclusion 

As a matter of fact, the main aim of this study was to determine whether the explicit 

instruction of grammatical cohesive devices has an effect on students' paragraph writing 

quality. It is important to mention that the results revealed that students who received the 

explicit instruction of grammatical cohesive devices during the treatment period achieved 

higher means in the post-test than the control group who just received a conventional 

instruction. As the data of the present research have been analyzed, interpreted and 

discussed, there seems to be a positive effect of such an instruction on the quality of 

students’ paragraphs. Based on these findings, the research question is clearly answered 

and the hypothesis is highly confirmed.  

Pedagogical implications 

To help students improve their use of grammatical cohesive devices to achieve 

better cohesion in writing, the following are some pedagogical implications that the writers 

recommend: 

1- The first implication arising from the research results is that teachers must play a central 

role in enhancing students' use of GCDs at very early stages.  

2- Another implication is that teachers must expose students to a wide range of cohesive 

devices and the way they are implemented by native speakers to aid them produce cohesive 

pieces of writing. 

3- The researchers suggest that students should be acquainted with each type of GCDs i.e. 

teachers should devote much time to explain before they are engaged in writing. 

4- In addition to that, teachers must teach students the meanings, functions and uses of 

each type of GCDs to help them understand and use such devices in their writing. 
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5- Also, teachers must motivate their students to apply such cohesive devices in order to 

enrish their writing. 

6- Based on the treatment and the results drawn from the current study, we came into the 

conclusion that teachers must arise students' awareness about the importance of the use 

GCDs in writing.  

Limitations of the Study  

Some limitations impacted the application and interpretation of the current study. 

Firstly, time constraints were capable to restrict the study; instead, this study was 

conducted on over a period of one semester. The fact which didnot allow the researchers 

apply more practice. Secondly, the main focus of the research was examining the explicit 

instruction of grammatical cohesive devises only, while the full picture of cohesion cannot 

be obtained unless lexical cohesion is included too. However, at this level, we think that 

lexical cohesive devices are more difficult and should be taught at a more advanced level. 

Thirdly, the intensity of students in attending courses made it hard to collect the data 

maximally. Finally, the study consisted of only two groups of first year of English at L'arbi 

Ben Mhidi University, Oum El Bouaghi. Thus, the results may not be generalized to other 

universities and across levels.  

Suggestions for Further Research 

Based on the findings of the study, still there are other possibilities for further 

research on the same topic. This study could be replicated with larger sample population. 

Future studies can even use different text types to gain deeper insights into how learners 

establish cohesive relations among the elements of varied text types. It would be also 

interesting to compare results across levels. In addition to that, future studies can use a 

different method to collect data such as teachers’ questionnaire to know their attitudes 
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toward the effectiveness of explicit instruction of grammatical cohesive devices on 

students’ writing. 
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Appendix 1. Tests Submitted to the Experimental and Control Groups 

1. Pre-test 

Answer the following question in a form of a paragraph of about 100 words. 

What do you want most in a friend: someone who is intelligent, someone who has a sense 

of humor, or someone who is reliable? Which one of these characteristics is the most 

important to you? 

2. Post-test 

Answer the following question in a form of a paragraph of about 100 words 

Do you think that grades (marks) encourage students to learn? 
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Appendix 2. Lectures and Exercices on GCDs 

(1) Objectives and Aims: by the end of the lectures, students would be 

 

a. Aware of the meanings, functions, and uses of the GCDs. 

b. Aware of the importance of and the role played by GCDs. 

c. Able to use a wide range of GCDs. 

d. Able to differentiate between the types and subtypes of GCDs. 

e. Able to develop their paragraph writing. 

(2) Session One 

Introduction 

The structure of the paragraph is not enough to write an effective piece of writing 

because the writer has to make sure that all the three parts of the paragraph work together 

to explain the topic clearly. An effective paragraph can be simply described as good ideas 

that are cohesive and coherent at the same time. 

1. Coherence 

We can define coherence as the quality in which elements of a piece of writing 

indicates how when idea leads to another and have the whole meaning clear. 

2. Cohesion 

Cohesion means that the ideas in writing are linked from one sentence to another. 

Thus, cohesion means linking and connecting the different parts of a text. 

3. The Difference between Cohesion and Coherenc 
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Cohesion has to do with the surface level. While coherence deals the overall and 

underlying meaning. 

4. Types of Cohesive devices 

Cohesive devices are those words and phrases used to link between the parts of any 

piece of writing. They are divided into two types 

4.1. Lexical Cohesive Devices 

They are the use of lexical items to unify a text. 

4.2. Grammatical Cohesive Devices 

They are grammatical resources used to link between sentences in a text. Reference, 

Substitution, Ellipsis and conjunctions are the main types of GCDs. 

            4. 2. 1. reference. 

This grammatical aspect relates one element of the text to another one for its 

interpretation. It is categorized into three main subtypes that are personal, comparative and 

demonstratives. They function in a text into two ways: exophora means that reference must 

be made to the context of situation. Endophora is a general name for reference within a 

text. This can be of two types (anaphora and cataphora). 

(3) Session Two 

           4. 2. 2. substitution. 

It refers to the replacement of one an item by another in a text. We can distinguish 

three subtypes of substitution: nominal, verbal and clausal 
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(4) Session Three 

           4. 2. 3. ellipsis. 

It refers to the omission of items in a text. Simillar to substitution, ellipsis has three 

main subtypes that are nominal, verbal and clausal 

(5) Session Four 

            4. 2. 4. conjunctions. 

Conjunctions are used to establish relationships in a text. They have four subtypes: 

additive, adversative, causal and temporal. 

NB. The researchers explained each type in details and provided students with examples 

and exercices. The following are some exercices  

Exercise 1 

Name the following sentences according to their exophoric and endophoric functions 

1. The cake on the table was rotten. It had been there for days. 

2. That’s a wonderful idea. 

3. There was an orange on the table, so I ate it. 

4. He was aggressive, my boss. 

5. Mary wakes up earlier, she is always active. 

Exercise 2 

Choose the appropriate answer 
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1. Our furniture looks old, we must buy a new (so, one, do). 

2. A: Do you practice sport? 

            B: Yes, I (one, so, do). 

3.        A: Will you come to the party? 

            B: I donot think (do, so, ones). 

Exercise 3 

Choose one expression that must be omitted in order to correct the sentence. 

1. The man looked over and the man smiled. 

2. Ann’s uncle and Ann’s aunt own two cars. 

3. I have seen the film, but John hasnot seen the film. 

Exercise 4 

Complete the sentence with the appropriate conjunction. 

1. I usually used to organize my outline…. i write the content. 

2. She was suffering cancer for many years… she died. 

3. My friend failed in the exam… she did not prepare well. 

4. I bought new clothes… i bought a new shoe to my sister.   
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Résumé 

Bien que nombreux ètudiants rèussissent exprimer à des idèes, ils ne parviennent pas à les 

associer en utilisant des liens cohèrents prècis pour ècrit cohèrent. Il semble que l’èchec 

des ètudiants soit du l’absence d’instruction explicite d’outils cohesifs grammaticaux. La 

présente étude étudie les effects de l'instruction explicite d'outils cohesifs grammaticaux 

sur la qualité des paragraphes des étudiants. Il s'agit de determiner si les étudiants qui reçu 

l’istruction explicite d’outils cohesifs grammaticaux produisent des meilleur paragraphes 

que ceux du groupe de contrôle. Ainsi, on émet l' hypothése que l'instruction explicite 

d'outils cohesifs grammaticaux a un effect positive sur la quality des paragraphes des 

étudiants. L' hypothése est vèrifièes par une recherche quantitative (excitement, étude 

experimental). Les données sont collectées auprés de 40 étudiants de première année 

Anglais à l'university de l'Arbi Ben Mhidi, Oum El Bouaghi, Algérie. Ils ont été divisés en 

deux groupes: 20 étudiants ont été affectés au groupe expérimental et anseignés les outils 

cohesifs grammaticaux explicitement. Tandi que les autres 20 ont été affectés au groupe 

contrôle et n'ont reçu aucune instruction. Les scores de post-test des étudiants du groupe 

experimental ont été comparés non seulement à ceux des étudiants du groupe de contrôle, 

mais également à leurs scores pre-test. Les resultats révèlaient que l'instruction d'outils 

cohesifs grammaticaux améliore la quality des paragraphes des étudiants.  
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  ملخص

اال انهم كثيرا ما يفشلون في الربط بينها  , على الرغم من ان العديد من الطلبة بامكانهم التعبير عن افكارهم بنجاح

هذه الدراسة تحقق  .باستعمال ادوات الربط بشكل دقيق. و هذا يعود الى التعليم غير المباشر الدوات الربط النحوية

 طالبالى تحديد ماإذا كان هدف الوت جودة فقرات الطالب، على المباشر ألدوات الربط النحوية  التعليمتاثير  يف

ينتجون فقرات افضل من تلك الموجودة في المجموعة  لذين يتلقون التعليم المباشر الدوات الربط النحوية ا

المباشر ألدوات الربط النحوية تأثير ايجابي على جودة فقرات الطالب. للتدريس لي افترضنا ان يكون .وبالتاالعادية

طالب سنة اولى  40م جمع البيانات من حيث تبالضبط، دراسة تجريبية) (م الفرضية من خالل البحث الكمي تم تقيي

طالبا  20البواقي ، الجزائر. تم تقسيمهم الى مجموعتين : تم تعيين  ، لغة انجليزية، جامعة العربي بن مهيدي ، ام

المتبقية في المجموعة  20في المجموعة التجريبية و تدريسها ادوات الربط النحوية بشكل مباشر، بينما تم تعيين ال

المجموعة التجريبية ليس العادية ولم يتلقوا اي تعليم مباشر. ولقد تم مقارنة نقاط امتحان ما بعد الدراسة للطالب في 

بان التعليم المباشر ت النتائج الدراسة. وقد كشففقط بتلك الموجودة في المجموعة العادية ، ولكن ايضا بنتائجهم قبل 

  الدوات الربط النحوية حسن من جودة فقرات الطالب . 

 

 

 


