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Abstract 

This research is concerned with Teaching English as a Foreign Language (TEFL). As a 

part of master degree dissertation, the present study aims at identifying the needs of second 

-year students of Management Science at L’Arbi Ben M’hidi University,Oum El Bouaghi 

(OEB) in learning English with the intention to improve the teaching/learning  of English 

for Specific Purposes at this department, and by extension the other departments all over 

Algeria through proposing a lesson model for the targeted sample. For this purpose, a 

needs analysis was carried out to determine the students’ needs using a questionnaire 

administered to the research sample. The data obtained were analysed in terms of 

frequencies and percentages.  The analysis of data has revealed that second-year 

management sciences students need to be proficient in the four primary skills: listening, 

speaking, reading and writing with neat attention given for listening skill in order to study 

or to get job in the future. Based on the findings of this research, this study indicates that 

an ESP course, which takes into consideration the students’ needs, should be developed at 

the Management Sciences (MS) department at OEB University. Consequently, some 

proposals were suggested to help in designing suitable ESP courses that fulfil the learners’ 

needs.  Finally, a lesson model is suggested as an illustration. 
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General Introduction 

1. Background of the Study   

 After the Second World War, the attitudes toward what is language and how to be 

learnt have been changed giving rise to new learning theories and different ways to 

describe language. The language was seen as a set of structures and rules of language 

usage, which foreign language learners should master in order to be linguistically 

competent (Chomsky, 1965). This perspective has been harshly criticized due to the fact 

that learning any language is not only about mastering rules but, rather, how to use that 

language effectively in various life situations (communicative competence notion: Hymes, 

1972). This idea gave birth to what is known as English for Specific Purposes (ESP). The 

main goal of that branch of applied linguistics is to provide different language use for 

different learners with specific needs and purposes. The process of designing a course that 

meets students’ needs based, at first, on determining and identifying those needs. This 

process is known as Needs Analysis.  Hutchinson and Waters (1987) consider learning 

needs as what the learner needs in order to learn. They defined those needs in terms of 

lacks, wants, and necessities that shape the framework of Needs Analysis conducted in this 

piece of research.      

2. Statement of the Problem        

 ESP courses are introduced in Algerian universities to meet learners’ needs of the 

English language in both their academic and future occupational matters. However, no 

operative syllabus put into use between hands of ESP teachers that made teaching process 

problematic and with no significant progress in learners’ outcomes. Consequently, teachers 

have no choice but to provide their own materials when presenting their courses.    
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 This is the case at the Management Sciences department (MS) at Oum El Boughi 

University where there are no institutionally produced materials designed for ESP courses. 

Hence, English teachers find themselves teaching general English (GE) instead of ESP due 

to lot of reasons among which we have time constraints, lack of expertise and lack of 

proficiency to design the appropriate materials suitable for their learners’ needs.   

Accordingly, to fill this gap, the present research will be conducted to suggest a blueprint 

model for ESP teachers to rely on when designing further lessons that meet their students’ 

needs. Hopefully, if the course model is successfully designed, it will bring about positive 

improvements to the current ESP teaching practice at MS department, which will 

expectedly lead to the students’ desired learning outcomes. 

3. Aims of the Study 

The main objective of the present study is to design an appropriate course model 

for the second-year students of Management Sciences at L’Arbi Ben M’hidi University of 

Oum El Bouaghi. On that account, the following aims are set up: 

1- To conduct needs analysis in order to investigate and identify the needs of target 

students. 

2- To design a practical lesson model based on the outcomes of NA that aims at helping 

ESP teachers.  

4. Research Questions 

 This study is carried out to answer the following questions: 
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1. What are the learning needs as perceived by the second-year students of 

Management Sciences at L’Arbi Ben M’hidi University of Oum El Bouaghi at the 

Economic, Commercial and Management Sciences faculty/ Management department? 

2. What ought to be incorporated into the ESP lesson for the second-year students of 

Management Sciences at L’Arbi Ben M’hidi University of Oum El Bouaghi as perceived 

by these students?  

5. Research Methodology 

The present research is a descriptive study that uses qualitative method that is 

inspired mostly from previous pieces of research that have been tackled in the area of ESP 

course and needs analysis. In this study, needs analysis is conducted following Hutchinson 

and Waters (1978) learning -centred approach to identify the target students’ prospective 

professional needs, the target students’ needs in terms of language skills and the target 

students’ deficiencies in the area of language skills. This was employed by means of 

questionnaires , as data collection tool, administered to the second-year students of 

Management Science at L’Arbi Ben M’hidi University of Oum El Bouaghi. Based on the 

outcomes of the questionnaires we have designed a suitable and workable lesson model for 

the target students.   

6. Structure of the Study 

 This paper consists of two chapters: the first one represents the theoretical 

background of the research paper and the second one represents its practical part. Chapter 

one is divided into two sections: the first one introduces an overview of ESP with its 

definition, its types, and possible roles performed by ESP teacher than shedding the light 

on the different types of needs mentioning the different approaches to needs analysis. 
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Section two defines what course design is and highlights the main approaches to CD, then 

it discusses the possible factors that affect CD, finally it sheds light on the main issues 

related to ESP course design. Chapter two is devoted to the description and analysis of data 

gathering tools’ findings along with giving appropriate interpretations that would represent 

the basis for designing a blueprint course model for second-year Management Students at 

OEB University. 
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Section One: Needs Analysis in English for Specific Purposes 

Introduction 
Learning any language is no more seen as mere prescriptions of forms and 

structures to be mastered. Nowadays, learning a language is purposeful and learners mainly 

seek to be communicatively competent and to show high social skills when intercultural 

communication takes place in different social settings.  This  sense of purpose gives 

language learning an immediacy  and  relevance  that  is  absent  in  ‘General  English’  

learning. Consequently, this idea gave birth to what is known as English for Specific 

Purposes (ESP). This section introduces an overview of ESP with its definition, its types, 

and possible roles performed by ESP teacher. In addition, it sheds the light on the different 

types of needs mentioning the different approaches to needs analysis. 

1.1.1. Origins of ESP 

The emergence of English for Specific Purposes (ESP) can be attributed to three 

main reasons: the demands of a brave new world, a revolution in Linguistics, and focus on 

the learner (Hutchinson & Waters, 1987).        

 To begin with, the end of the Second World War heralded an age of massive and 

remarkable expansion of science, technology, and commerce on an international scale. 

This brought about a demand for an international language. After the Second World War, 

the United States had a dominant position that has imposed English language to perform 

this role [the international language]. Consequently, a new generation of learners who were 

specifically aware about their reasons for learning that language has been created 

(Hutchinson and Waters, 1987).This created a need for courses with clearly defined 

objectives to meet the needs of different learners from different educational backgrounds. 

Second, traditionally, linguists set out for the prescription studies of language focusing on 

its grammatical features giving rules on how the language should be used (language usage) 
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rather than how it is actually applied in real life situations; language use. This latter caught 

the attention of many revolutionary pioneers in linguistics who began to focus on the ways 

in which language is used in real communication with regard to its variations from one 

setting to another. Respectively, English language cannot be at one size to fit all the needs 

of learners in specific contexts. For instance, English used in medicine differs from the one 

used in engineers. Therefore, each field of speciality imposes specific “English Language” 

that is relevant and meaningful to the learner and helps to meet their needs. The last reason 

that has influenced the emergence of ESP has less to do with linguistic and more to do with 

psychology. Rather than focusing on what people do with language in specific context, 

more attention was given to the ways in which learners acquire language and the 

differences in the ways language is acquired. This new generation of learners who knew 

exactly what they need learning English were highly motivated and self-driven to meet 

their required needs (Hutchinson and Waters, 1987). It was observable that these learners 

employed different learning skills and strategies, coming for different educational/ social / 

cultural backgrounds, and driven by different interests and needs.  Therefore, the focus on 

the learners' needs became equally paramount as the methods employed to improve 

linguistic knowledge. Designing specific courses to better meet these individual needs was 

a natural extension of this thinking. To this day, the trend in ELT circles is learner-centred 

or learning-centred. 

1.1.2. Definition of ESP 

English for specific purposes is the type of English that is applied in particular 

context, which is relevant and meaningful to the learners. The aim of ESP is not to teach 

general features of language, rather, to teach learners forms, structure, registers, and all 

what they specifically need to perform successfully in their field of specialism. Many 
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attempts have been set out to define ESP, but not one could offer a clear and exact 

definition for.  

In this regard, as for a broader definition of ESP, Hutchinson and Waters (1987) 

theorize, “ESP is an approach to language teaching in which all decisions as to content and 

method are based on the learner's reason” (p.27). In simpler words, ESP is defined as an 

‘approach’ rather than ‘product’ – meaning that in ESP the focus is on discovering reasons 

that led the learners to learn the language and finding the appropriate methodologies and 

suitable materials to meet the learners’ needs, rather than focusing on the results of this 

teaching / learning process. 

In the same vein, according to John & Dudley Evan (1991): “ESP requires the 

careful research and design of pedagogical materials and activities for an identifiable group 

of adult learners with a specific learning context” (p.298). In other words, ESP is an 

approach of identifying the learners’ needs and working on achieving their goals and 

objectives following a clear and well-designed framework.     

John & Price-Machado (2001) gave another distinctive definition for ESP: “English 

for specific purposes (ESP) is a movement based on the proposition that all language 

teaching should be tailored to the specific learning and language use needs of identified 

groups of students and also sensitive to the sociocultural context in which these students 

will be using English”(p.43). That is to say any language, not only English, should be 

adjusted so that it would fit learners’ specific needs. As long as the ELT is concerned, the 

use of authentic materials is inevitable.  Hence, these adjustments should be carefully done 

bearing in mind the sociocultural differences that could hinder the teaching/learning 

process. 

All the above definitions may seem distinctive, yet, a deep examination of each one 

shows that they are more or less the same; they all have in common the sense of purpose. 
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In ESP, teaching the language, basically, is tied to learners’ needs and falls to their 

interests. Based on these interests and needs the teacher makes decisions on what 

pedagogical materials to be used taking into consideration the sociocultural contexts of that 

language.           

1.1.3. Business English as a Type of ESP 

Many researchers have tried to divide ESP and narrow down its scope. However, as 

wide as the English language is used all over the world in different fields and specialities, 

the scope of ESP is wider. Therefore, linguists proposed different types; the most 

comprehensive division of ESP is credited to Hutchinson and Waters. As the tree of 

English Language Teaching (ELT) (Hutchinson and Waters, 1987) shows, ESP is broken 

down into three branches:   

a. English for Science and Technology (EST), 

b. English for Business and Economics (EBE), and 

c. English for Social Studies (ESS). 

Each one of these subdivisions is further divided into English for Occupational 

Purposes (EOP) and English for Academic purposes (EAP). On the one hand, the former is 

taught in such a situation in which learners need to use English as part of their work or 

profession (Kennedy and Bolitho, 1984). Thus, its teaching is activity-oriented where 

people may be obliged to use English as part of their everyday job. English for Business 

Purposes (EBP) is an example for EOP in EBE. On the other hand, the latter is taught 

generally within educational institutions to students requiring English in their 

studies. English for Legal Purposes (ELP), for example, is a part of EAP in which legal 

learners are in need of English to fill their gaps in their field of specialty where English is 

at highly applied. However, Hutchinson and Waters(1987) claimed that : “This is, of 

course, not a clear-cut distinction: people can work and study simultaneously; it is also 
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likely that in many cases the language learnt for immediate use in a study environment will 

be used later when the student takes up, or returns to , a job” ( p.16). That is to say, people 

can work along with their studies and vice versa (cf. Figure 1).  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.ELT tree (Hutchinson and Waters 1987, p. 17) 

As stated above, English for Business and Economics (EBE) is one of the ESP 

branches. The focus of this study is on Business English. This latter is unclear and 

sometimes difficult to be defined or to narrow down its scope (Dudley-Evans and St. John, 

1998). Frendo (2005), defines it as “communication with other people within a specific 
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context … it uses the language of commerce, of finance, of industry, of providing goods 

and services” (p.1). Regarding the increases of economic industries and financial brands, 

the need of learning this type of English is highly demanded for students to either pursue 

their careers or study in English-medium educational institutions.   

1.1.4. Role of ESP Teacher 

Many researchers admit that ESP teachers’ job involves much more than teaching. 

Teaching ESP requires from the part of teacher to perform different tasks and roles. 

Dudley-Evans and St. Johns (1998) prefer the term “ESP practitioner” as this definition 

seems to be more detailed and complete. They proposed five key roles of ESP practitioner 

that are: Teacher, Collaborator, Researcher, Course designer and Materials provider, and 

Evaluator.  

Any language teacher is asked to find the appropriate methodological approach to 

teaching, the suitable teaching materials besides facilitating the language input to be used 

for real communication (Kennedy, 1983; Strevens, 1988). Because of the specificity of 

ESP, the role of ESP practitioner as a teacher goes a step further. It requires specific 

linguistic skills oriented to specific learners in order to improve their performance both at 

the level of their academic needs and professional challenges in their future careers. 

Professionally speaking, a teacher cannot be knowledgeable about the requirements of all 

educational disciplines. As an ESP practitioner, thus, working in collaboration with 

specialists of the specific disciplines is highly recommended (Dudley-Evans & St. John, 

1998). That is to say, to uncover the specific needs of the learners and find out the suitable 

methodology and activities of the target discipline, the ESP practitioner must first 

cooperate with field specialists. This collaboration can take place, also, with learners since 

they are more familiar with the content of the teaching materials more than the teacher 

himself.  
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Dudley-Evans & St. John (1998) claimed that it is rarely possible to find convenient 

textbooks that respond to most of linguistic and communicative needs of students in a 

certain context that explains why an ESP teacher has to prepare his own teaching materials 

(Robinson, 1991). The process of designing a course that meets students’ needs based on 

determining and identifying those needs. Needs analysis is one of the researches that ESP 

practitioner does to determine which teaching materials would be used to meet the desired 

needs. It is here that the ESP practitioner's role as 'researcher' is especially important with 

results leading directly to appropriate materials for the classroom. Finally, ESP practitioner 

after designing needs- based courses comes to performing the role of evaluator. He should 

evaluate his students through exams and tests that are organized to evaluate students’ 

development and teaching effectiveness (Pearson, 1988). Moreover, the evaluation of 

materials and courses should be occurring (Holliday, 1988;Robinson, 1991).  

 

1.1.5. ESP in Algeria: Previous Studies 

Previewing the previous studies on EAP helps to gain more insights about the 

teaching/learning situation of ESP all over Algerian Universities, and more specifically, 

the major problems and issues faced by teachers, learners, and all teaching staff that have 

been encountered when teaching English. After reviewing a quite good number of doctoral 

theses in ESP, the main findings can be summed up as following:  

       First, there is no institutionally proposed ESP courses, neither syllabus, nor even a 

curriculum for ESP practitioners to rely on when delivering their ESP lectures. 

Consequently, teachers find themselves obliged to design their own courses. Yet, another 

problem they have faced is time constraints. There is one session per week for English 

module lasts for one hour and half that made is extremely difficult and insufficient period 

allowed to deliver lectures let alone design ones (Haddam-bouabdoulah, 2015; Bouroumi, 



 CHAPTER ONE: SECTION ONE:     NEEDS ANALYSIS IN ESP                                               13 
   
 

 
 

2016).  Moreover, the findings proved that learners have a low proficiency level and poor 

linguistic knowledge in ESP in particular and in GE in general, which consequently, 

affected negatively their academic performance (Azeroual, 2015). Finally, the lack of 

expertise in content subjects and the very limited contact and collaboration with colleague 

teachers (both ESP colleagues & specialism’s colleagues) are other hindrances encountered 

(Mebitili, 2011) 

       The results obtained have been put into consideration when proposing a syllabus and 

designing a lesson model for the targeted sample.   

1.1.6. Definition of Needs 

This part will review the definition of needs and their classification in needs 

analysis theory besides discussing multiple approaches to Needs Analysis (NA) according 

to different scholars from different perspectives. 

In Oxford dictionary, needs are defined as the set of requirements that are essential 

and very important rather than just desirable, need of air for living , for instance. In 

education, needs are specifically what is essentially required to meet in order to fulfil tasks 

and activities. Needs, therefore, has a learner- based sense; those needs are defined with 

regard to the learners. Consequently, defining the concept of need was not an easy task due 

to the variations and distinctions between learners. Nevertheless, “the skeletal structure of 

a definition is most often expressed as a gap or measurable discrepancy between a current 

state of affairs and a desired future state” (Berwick, 1994, p.52).Earlier on, Brindley (1989) 

defined ‘need’ as “the gap between what is and what should be” (p.65). The problem with 

defining needs, then, lies on the specifications of learners, their actual knowledge and what 

they are expected to learn using the target language working on how to bridge this gap 

collaboratively between teachers and learners. Respectively, Lawson (1979)  defines 
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‘need’ as  “something  that is recognized but it  is not in any sense ‘discovered’, and  its  

‘existence’ derives from whatever  criteria  are  thought  to be  relevant  in making  the  

diagnoses” ( as cited in Gusti, 1999, p.06 ). That is to say, the recognition of these needs is 

a matter of agreement, judgement, and previous experiences, not a matter of discovery.  

1.1.7. Types of Needs 

With regard to the classifications of needs, scholars hold different views that are 

clearly anticipated from the definitions they introduce for the concept of needs .The 

following is a review of the major classifications of needs according to different 

researchers. 

1.1.7.1. Perceived vs. Felt Needs 

Berwick (1989) distinguished ‘perceived’ needs from ‘felt’ needs. He defined ‘felt’ 

needs as “those which learners have” while ‘perceived’ needs “represent the other side of 

the coin-judgements of certified experts about the educational gaps in other people's 

experience” (p.55). In this view, the former were described as the set of judgements and 

thoughts made up by teachers, teaching staffs, and experts in broader sense, about the 

educational gap their learners have in their current knowledge. However, the latter were 

related to what learners think they need of language. All their assumptions, feelings, and 

thoughts of what they are missing in their actual competence to acquire proficiency in the 

target language. Hence, perceived needs are expert oriented that are defined and 

recognized by teaching staffs to cover their learners’ deficiencies in target language while 

felt needs are learner- oriented and self-defined to correct their deficiencies they think they 

have in their actual knowledge of target language.  
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1.1.7.3. Objective vs. Subjective Needs 

The aforementioned type reflects definitely a clear distinction between ‘subjective’ 

and ‘objective’ needs that, in fact, represents another type as offered by Brindley (1989) 

and Robinson (1991). Brindley (1989) states: 

The first of these terms refers to needs which are derivable from different kinds 
of factual information about learners, their use of language in real-life 
communication situations as well as their current language proficiency and 
language difficulties. The second term refers to the cognitive and affective 
needs of the learner in the learning situation, derivable from information about 
affective and cognitive factors such as personality, confidence, altitudes, 
learners' wants and expectations with regards to the learning of English and 
their individual cognitive style and learning strategies.(As cited in Maley& 
Tomlinson, 2017, p.88) 

 

In this view, objective needs are external to learners; they are perceived by their teachers 

and are inferred from the “factual information” of learners, which include their language 

proficiency when attending the courses, the perceived language difficulties and their 

demand of language in real communication situations. In contrast, subjective needs refer to 

the needs that are inferred from the “affective and cognitive factors” of the learners. These 

factors include the learners’ personality, self-confidence, personal cognitive styles, 

expectation and their attitude toward the language culture, and the learning process as 

whole. 

In the same vein, Nunan (1988) states that the objective needs are not related to the 

learners’ views and attitudes; whereas, the subjective needs reflects their perceptions, goal, 

attitude, and priorities. It includes, among other things, information on why learner has 

undertaken to learn a second language, and the classroom tasks and activities which the 

leaner prefers. 

It is believed that objective needs are recognizable, easy to be identified, more or 

less precisely analysed and accessible through data collection such as tests. However, 
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subjective needs are quite unforeseeable and therefore indefinable because they depend on 

people, unforeseen circumstances and events (Richterich, 1972; Brindley, 1989). 

1.1.7.3. Target vs. Learning Needs 

 Hutchinson & Waters (1987) differentiated between ‘target needs’ and ‘learning 

needs’. The former is “what learner needs to be able to do in target language” while the 

latter is “what learner needs to do in order to learn” (p.54). 

 Therefore, on the one hand, target needs are set of future roles, skills, competences 

that language learners need to perform competently in target situation whether required for 

their academic discipline or future professional. Hutchinson & Waters (1987) further 

divided target needs into important distinction that should be taken into consideration when 

looking at target situation. These sub-divisions are referred to as necessities, lacks, and 

wants. In this regard, Necessities are “what the learner has to know in order to function 

effectively in the target situation” (Hutchinson & Waters, 1987, p.55); they are the final 

objectives that learners are expected to meet at the end of the course. These needs are 

obligatory to be determined and investigated because they are what shape learners 

competences and functionality in the target language. Yet, necessities assessment alone is 

not enough because the learners do not come with mind empty of knowledge about target 

language; they have been exposed to it during their secondary and middle school. 

Inevitably, they have some sort of background knowledge about this language. Therefore, 

what learners already know should be identified, too, in order to determine what that are 

missing; ‘lacks’ which is referred to as the gap between present proficiency in the target 

language and target proficiency (Hutchinson and Waters, 1987), so that the teachers decide 

upon which of the necessities should be integrated in the course. 

Since the learners are a vital and basic part of any course design, their views of what they 

are in need of in order to perform efficiently in the target situation matter too. This is what 
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referred to as ‘wants”. This latter is the personal ambitions that the learners like to achieve 

from the language course. These views may be discarded for being subjective to learners. 

However, the fact that the learners are actually playing an active role in needs assessment 

cannot be just ignored. As Ritchterich (1984) comments: “... a need does not exist 

independent of a person. It is people who build their images of their needs on the basis of 

data relating to themselves and their environment” (As cited in Hutchinson & Waters, 

1987, p.56). 

 On the other hand, learning needs are what the learners do in order to learn; their 

learning strategies and style, methods of learning, the motivational tasks and activities, 

language items, skills, etc… that may help them to meet their needs so that they would be 

able to perform competently the target needs. Revealing the needs of learners for ESP 

course design is not only a matter of knowing WHAT they need and do in the target 

situation but also HOW they would meet those needs. The how is what is referred to as 

learning needs. In this regard, Hutchinson and Waters (1987) defines the learning needs as 

“route according to the vehicles and guides available (i.e. the conditions of the learning 

situation), the existing roads within the learner's mind (i.e. their knowledge, skills and 

strategies) and the learners' motivation for travelling (p.62). 

To sum it all up, whatever the distinctive types of needs that were proposed by 

different scholars, it is necessary to analyse, assess, and identify those needs for being the 

basic starting point of any ESP course design process. This identification, assessment 

process, is what is known as needs analysis. 

1.1.8. Needs Analysis: Definition 

 Any ESP course is displayed to teach specific language items, communication 

skills and strategies that particular groups of learners need or will need to operate 



 CHAPTER ONE: SECTION ONE:     NEEDS ANALYSIS IN ESP                                               18 
   
 

 
 

productively in their discipline of study or professional careers. Because of the specificity 

of ESP courses, ESP practitioners are required first and foremost to include a stage in 

which they, as course designers, will identify and investigate those specific needs 

expressed by their learners to be used in determining and defining the content as well as 

aims of their ESP courses,  this stage is referred to as ‘Needs Analysis’. Chambers (1980) 

defined NA as “the establishment of communicative needs and their realisations, resulting 

from an analysis of the communication in the target situation” (p.29). Meaning that NA 

process will reveal what the learners need (communicative needs) and how they would be 

realised in the target situation. Moreover, Nunan (1988, p.45) argues, "Needs analysis is a 

set of procedures for specifying the parameters of a course of study. Such parameters 

include the criteria and rationale for grouping learners, the selection and sequencing of 

course content, methodology, course length, and intensity and duration”. Likewise, Hyland 

(2006) states that needs analysis refers to “the techniques for collecting and assessing 

information relevant to course design: it is the means of establishing the how and what of a 

course” (p. 73).In general terms, needs analysis (also referred to as needs assessment) is a 

process of gathering information of what and how of a particular group of students will 

meet their learning needs. Moreover, in the same line of thought Brown (1995) gave a 

comprehensive and well-elaborated definition of needs analysis that combine the best 

characteristics of all the above mentioned definitions, as well as to include elements that 

have either been left out or glossed over in other definitions. Here, the phrases needs 

analysis will refer to:  

... The systematic collection and analysis of all subjective and objective 
information necessary to define and validate defensible curriculum purposes 
that satisfy the language learning requirements of students within the context of 
particular institutions that influence the learning and teaching situation. (As 
cited in Cameron, 1998, p.204) 

 



 CHAPTER ONE: SECTION ONE:     NEEDS ANALYSIS IN ESP                                               19 
   
 

 
 

In conclusion, needs analysis is a set of procedures for specifying the parameters of 

a course of study. It plays a vital role in ESP course development that should be critically 

and appropriately conducted to come up with well-designed courses that better meet 

learners’ needs and help them to operate effectively in the target situation.    

1.1.9. Approaches to Needs Analysis 

 In the process of conducting needs analysis, different approaches should be taken 

into consideration. The most used ones will be discussed below.  

1.1.9.1. Target Situation Analysis 

 This term first used by Chamber (1978) who argued that analysing learner’s needs, 

course writer, sponsors, teaching staff, etc…, is confusing and came up with no profitable 

outcomes due to the fact that defining ‘needs’ is problematic; instead, focusing on the 

language used in target situation is more important. Chamber (1980) defines target 

situation analysis (TSA)as follows: 

Needs analysis should be concerned primarily with the establishment of 
communicative needs and their realisations, resulting from an analysis of the 
communication in the target situation - what I will refer to from now on as 
target situation analysis (TSA) to identify this more restricted sense of needs 
analysis. (p.29) 

 

As noted above, this approach aims at assessing language forms, functions, tasks, activities 

and the linguistic knowledge that the learners have to ideally master in order to perform 

competently in target situation. As Chambers (1980) noted: "TSA goes into the target 

situation collects and analyses data in order to establish the communication that really 

occurs_ its functions, forms, and frequencies, and provides a basis for selecting the long-

range aims of the course" (p.25). Munby (1978) presented a highly detailed set of 

parameters for investigating target situation needs by proposing a model under the name 

Communication Needs Processor (CNP). The CNP consists of a range of questions about 
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key communication variables (topic, participant, medium, etc.) which can be adapted to 

assess the target language needs of any group of learners. It included nine components 

(participants, setting, target level, purposive domain, interaction, instrumentality, dialect, 

communicative event, and communicative key) (cf. Figure 2). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Munby’s model ( Momtazur, 2015 ,p.28) 

 In the same line of thought, Hutchinson and Waters (1987) defined TSA as “a 

matter of asking questions about the target situation and the attitudes towards that situation 

of various participants of the learning process” (p.59). TSA concerned with the subdivision 

of target needs they proposed as Necessities. They have been influenced by Munby’s 

model and, eventually, suggested a target needs analysis framework. Songhori (2008) 

approximates Munby’s model to Hutchinson and Waters’ framework as follows: 
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Figure 3. Hutchinson and Waters’ framework vs Munby’s model (Songhori, 2008, p. 

08) 

Seemingly, TSA puts much emphasis on the end-goals of the course that made it a 

goal-oriented approach that seek to investigate learners’ target needs and their required 

abilities to meet the requirements of TS (Widdowson, 1981). These goals represent the 

destination in ESP journey, thus, the question raised is how to reach this destination and at 

what point the teacher starts to assess the requirements of TL. To answer this, scholars call 

for another approach that is Present Situation Analysis PSA.  
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1.1.9.2. Present Situation Analysis 

Present situation analysis (PSA) is regarded as a complementary approach to TSA. 

While the latter tries to determine learners’ expectations and future aims at the end of the 

language course, the former attempts to make account for the learners’ strengths and 

weaknesses, their language proficiency, previous experiences, their perceptions of 

learning, culture, and the language as whole system. In other words, all the variables that 

provide information about their present abilities those learners bring with into the language 

class at the beginning of the course. As Robinson (1991) stated, “A PSA seeks to establish 

what the students are like at the beginning of their language course, investigating their 

strengths and weakness.” (p. 09). Likewise, Dudley-Evans and St. John (1998) claimed, "a 

PSA estimates strengths and weaknesses in language, skills, learning experiences."(As 

cited in Songhori, 2007, p.10). Moreover, based on Hutchinson and Waters’(1987) 

definition of target needs, PSA considers the learners’ ‘lacks’ in TL. Figure 03 summarizes 

the information that the course designer needs to gather about the present and target 

situations in the form of general questions. 

As noted, the questions showed in the framework raised when analysing the present 

situation help the ESP teacher to determine his students’ existing knowledge and assess 

their current level besides knowing their weakness and strengths. Based on the results 

obtained from this analysis teacher would decide upon which language functions and 

expressions to include within the course and what to exclude. On the other hand, the 

questions raised when analysing TS help teachers to identify learners’ needs of the target 

language to be effectively competent in TS. 
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Figure 4. A framework for PSA & TSA (Hyland, 2006, p.74) 

 Additionally, Bloor (1984) maintained that a needs analysis may be "target-

centred" or "learner-centred". He stated :  

A needs analysis may be target-centred, which is to say that it looks at the 
learners' future role(s) and attempts to specify what language skills or linguistic 
knowledge the learner needs in order to perform the role(s) adequately. 
Alternatively, it may be learner-centred, which is to say that it examines what 
the learner can do at the commencement of the course, what problems he or she 
may have or what skills he may possess that will enable him to learn well in 
certain directions. In order to specify an adequate teaching syllabus, it is almost 
certainly desirable to operate both target-centred and learner-centred needs 
analyses. (p.16-7) 

 

As noted above, the target-centred analysis and the learner-centred analysis can be seen as 

the same account of learners’ needs as TSA and PSA do respectively. Bloor (1984) further 

pointed out that in order to specify an adequate and better needs-based teaching syllabus, it 

is almost certainly preferable to conduct both "target-centred" and "learner-centred" needs 

analysis. So far, needs have been analysed in terms of destination (TSA) and point of 



 CHAPTER ONE: SECTION ONE:     NEEDS ANALYSIS IN ESP                                               24 
   
 

 
 

departure (PSA). The question been asked is how to get from point of departure to meet the 

needs found in the end to reach the destination. The answer has been proposed by means of 

deficiency analysis that is the assessment of the “learning gap” (West, 1982, as cited in 

Belcher, 2006, p.136). 

1.1.9.3. Deficiency Analysis 

 As the name indicates, this approach aims at investigating and sorting out learners’ 

deficiencies and lacks. Hutchinson and Waters’ (1987) definition of’ Lacks’ can be 

matched with this approach. According to Allwright ( 1982, as cited in West, 1994) , this 

approach developed aiming at filling the gaps in learners’ present knowledge to cover their 

target needs so that they will be able to operated successfully in TS. From what has been 

said, the analysis of these lacks provide helpful date about both the learner’s current state, 

their language proficiency as well as their future needs and aims. Based on which, the basis 

of any course design will be clearly set (Jordan, 1997). In general, ‘deficiency analysis’ is 

the route to cover from point A (present situation) to point B (target situation), without 

forgetting the learning needs. Consequently, this approach paved the way to another 

approach that is Strategy Analysis (or Learning Needs Analysis) that will be discussed in 

details in the followings.  

1.1.9.4. Learning Situation Analysis (Strategy Analysis) 

Allwright (1982) is considered as the pioneer of this approach who sets the main 

cornerstone of this theory starting from the learners’ perceptions of their needs in their own 

terms (Jordan, 1997). Based on Allwright’s (1982)distinction between Needs and Wants, 

Hutchinson and Waters (1987) advocated a learning- centred approach in which they urge 

that learners’ learning needs play a vital role. Respectively, this approach tries to establish 

the ways and strategies that learners employ in order to learn. Therefore, it is more about 
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the HOW than the WHAT. In other words, teachers should teach learners all the skills 

needed to achieve the targets of the learning process, while considering their different 

levels and keeping them motivated. Similarly, Nunan (1988) stated, “there is a growing 

recognition within the profession that specification of the end products (the syllabus design 

component of the curriculum) must also be accompanied by specifications of methodology 

(that is indications on how to reach that end point” (p.17). This quote, also, highlighted the 

importance of examining learning strategies along with the identification of their lacks and 

target needs. Notably, this approach aims at examining learners’ styles and views of 

learning, their strategies and preferable ways of learning, and what they wish to learn. 

Consequently, ESP course developers offer motivational ways that interest learners and 

keep them engaged so as they can reach the goals of the course and achieve successful 

learning. In brief, this approach represents the means of travel from the point of departure 

(PSA & DA) to reach the destination (TSA). 

1.1.9.5. Means Analysis 

Means analysis (MA) concerns with the identification of the restrictions and the 

circumstances under which the course will be delivered. It aims at gathering information 

on the classroom culture, learner factors, teacher profiles and the status of language 

teaching in the organization (Hyland, 2006). One of the main issues of means analysis is 

concerned with is an “acknowledgement that what works well in one situation may not 

work in another” (Dudley-Evans and St. John, 1998, as cited in Songhori, 2008, p.15). The 

point expressed here is that any ESP course should be designed respectively to the cultural 

environment in which it will be displayed. Accordingly, how the course will be 

implemented depends on the place where learners are taking lectures, the situation the 

course is running within as well as the circumstances surrounding them. Respectively, even 

of two ESP groups share the same desired needs, the developing of the course is 
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determined by the place the course will be employed. In the same line of thought, Frendo 

(2005) defined MA as “a description of the training environment: what is available in 

terms of equipment, facilities, and time, and perhaps more importantly, what is not” (p.25). 

To make it so accurate and well stated, Frendo (2005) provided list of point that should be 

tackled when conducting MA that are the following: 

• What facilities are available (e.g. rooms, seating, location, refreshments)? 

• What equipment is available (e.g. board, flipchart, cameras, projectors)? 

• How much time is available to design the course and prepare materials? 

• How much time is available for training? 

• What is the availability of suitable materials? 

• What time of the day will learners be available? (pp.25-6) 

To sum it all up, each scholar approached these needs differently, but after all they 

agreed upon the use of eclectic approach to needs analysis; pedagogic needs analysis that is 

regarded as a mixture of all the aforementioned approaches. This approach is proposed in 

order to refund the weakness as well as to include elements that have either been left out or 

glossed over in other approaches. 

1.1.10. Techniques for Gathering and Analysing Data in Needs Analysis 

Needs analysis can be conducted in a several ways that could be categorized into 

two types: Inductive and Deductive methods (Berwick, 1989, as cited in Long, 2005, p.31). 

West (1994) listed one of the most important techniques that used to conduct needs 

analysis (pp.07-8) as:   

a. Pre-course placement/diagnostic tests  

b. Observation of classes  

c. Surveys based on questionnaires  
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d. Structured interviews 

e. Learner diaries 

f. Case studies  

g. Final evaluation/feedback 

h. Previous research 

 

Needs analysts make use of different techniques to collect data from informants 

such as tests, previous researches, interviews, questionnaire etc.... However, the use of 

surveys based on questionnaire proved to be the most used one during the history of ESP 

since it does not take long to be administered and it is often possible to be delivered to a 

large number of respondents (Robinson, 1991). Consequently, data being collected would 

be of large amount, can be generated and representative of these informants. 

Conclusion           
The need of a specific language to be used in real communication put the 

cornerstone for developing new field in ELT; ESP. This latter is defined as is the type of 

English that is applied in particular context, which is relevant and meaningful to the 

learners. These learners showed different types of needs: felt, perceived, objective, 

subjective, target and learning needs. In order to determine those needs, as an ESP 

practitioner, he should conduct needs analysis. Different approaches have proposed to 

investigate and assess learners’ needs. The most common approaches include mainly 

Target Situation Analysis, Present Situation Analysis, Deficiency Analysis, Strategy 

Analysis or Learning Needs Analysis, Means Analysis, and Pedagogic Needs Analysis. 

Based on the findings of these approaches and suitable data gathering techniques, ESP 

practitioner will develop several needs-based courses. Course design will be discussed in 

details in the following section. 
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Section Two: Course Design in English for Specific Purposes 

Introduction 
Courses are the cornerstone in any language teaching process. Until the arrival of 

ESP, course design in English language teaching was largely based on the teacher’s views 

and perceptions about learners’ needs, and for some years later, it meant identifying and 

prioritizing the discrete language items found in target texts. However, with the emergence 

of ESP as a field of ELT, this process was more specified and based on learners’ needs 

rather than teachers’ perceptions. Therefore, ESP courses are displayed to teach bits of 

language that a group of specific learners need whether in their academic or professional 

careers. As noted in the previous section, needs analysis is the milestone of any ESP course 

design.  Accordingly, NA provides ESP practitioners with useful data that they tend to use 

to help them specify the content of their courses. Respectively, the present section defines 

what course design is and highlights the main approaches to CD, then it discusses the 

possible factors that affect CD; finally, it shed lights on the main issues related to CD.   

1.2.1. Course Design in ESP : Definition 

In the ESP context, course design is a process of collecting data to prepare effective 

tasks, activities, and to create the most appropriate content for ESP learners to meet their 

learning needs and accomplish their goals and aims. As Hutchinson and Waters (1987) 

noted, “Designing a course is fundamentally a matter of asking questions [that is needs 

analysis] in order to provide a reasoned basis for the subsequent processes …” (p.21).  

Along with the same line, Munby (1978) said ESP courses are “Those where the syllabus 

and the materials are determined by the prior analysis of the communication needs of the 

learner” (p.02). Thus, the ESP course takes into consideration not only the subject area of 

https://www.powerthesaurus.org/along_the_same_line/synonyms
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the learners, but also the lexical, semantic and structural aspects of the language 

characteristics of that specialized area.  

Based on the aforementioned definitions , one may say that the aim of the ESP 

courses are to prepare the learners in accordance with specific skills and vocabulary 

needed in their own field in order to be able to operate effectively in the target situation. 

Respectively, this can be achieved through developing set of appropriate need- based 

courses that go hand in hand with learners’ needs and goals. In this respect, Hutchinson 

and Waters (1987) added, “ Course design is the process by which the raw data about a 

learning need is interpreted in order to produce an integrated series of teaching-learning 

experiences, whose ultimate aim is to lead the learners to a particular state of knowledge” 

(p.65). 

1.2.2. Factors Affecting ESP Course Design 

 As previously reviewed, needs analysis is the milestone of course development. 

This latter is seen as the essential element in ESP curriculum. Although it is being designed 

by the teacher based on the needs of particular group of learners, there are other factors 

that contribute and affect this process. Hutchinson and Waters (1987) highlighted three 

basic factors affecting ESP course design that they referred to as: Language description, 

Learning theories, Needs Analysis. The latter has been discussed thoroughly through the 

first section. Hence, this part is devoted for the remaining two factors: Language 

description and Learning theories.  

1.2.2.1. Language Descriptions 

Language has been described in a number of ways by various developing schools 

of thought in Linguistics, which provided respectively distinctive theoretical views of 

language. It is the main concern of the course designer where language description can be 
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properly and effectively used in developing the course of ESP learners since it provides the 

answer of question of what to include in the course; the linguistic input needed by the 

learners. There are six major stages of development in language that affect ESP teaching. 

To begin with, the classical view of language (also known as Traditional Grammar)            

had a wide influence on the descriptions of English and other languages because they are 

based on the grammar of classical languages, Greek and Latin. Here language is described 

on the basis of the grammatical function that each word plays in a particular sentence. This 

view had a little significance in ESP as Hutchinson and Waters (1987) noted, “ESP 

emerged after the classical form of description had been largely abandoned, hence its 

influence on ESP has never been strong” (p.24). Yet, the terminology is sometimes useful 

in discourse analysis and register analysis, for instance. 

Secondly, with the advent of new school of thought: structuralism, the tenets of 

classical views of language, consequently, have been challenged., Bloomfield (1930) 

introduced structural linguistics where “The grammar of the language is described in terms 

of syntagmatic structures which carry the fundamental propositions (statement, 

interrogative, negative, imperative, etc.) and notions (time, number, gender, etc.) 

(Hutchinson &Waters, 1987, p.24). Therefore, structural syllabus facilitates language 

learners with systematic description of the generative basis of the language, and with this 

limited variety of structures, the learner is able to produce different innumerable sentences. 

However, this view of language failed to account for the communicative aspect of these 

linguistic structures (Allen and Widdowson, 1974, in Hutchinson and Waters, 1987). This 

failure paved the way to new development in language teaching and linguistics providing 

satisfied descriptions for language.  

Thirdly, Chomsky (1957) criticized the structural descriptions for being based on 

the surface analysis of the sentences being unable to explain relationships of meaning 
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which are found in the deep surface. Based on this idea, Chomsky (1957) introduced his 

competence- performance theory in which he distinguished between the “deep 

level[competence] which is concerned with the organization of thoughts and a surface 

level[performance] where these thoughts are expressed through syntax of the language” 

(Hutchinson and Waters, 1987, p.27). This distinction is what matters the most in ESP and 

had been widened to cover more than just syntax. In its initial phases of development, ESP 

stressed more on explaining the performance needed for communication in target situation 

and ignored the competence behind it. Yet, the distinction between the two should be 

established for better understanding of the TS demands.  

Hymes (1972), extended the  concept of ‘linguistic competence’ to the concept of 

‘communicative competence’, considering competence as not only a set of rules for 

formulating grammatically correct sentences but also knowledge how to use the language 

appropriately which formulates principles of the appropriateness of language use in a range 

variety of social situations. Hymes’ (1972)  communicative competence gave rise to the 

next three stages of development termed as language variations and register analysis, 

language as functions, and finally discourse analysis.  

 Fourthly, the register approach holds that communicative situations predetermine 

the choice of language use. That is to say, language varies according to the context in 

which it is being used. Each situation determines the use of specific language items, 

appropriate style, suitable expressions, etc…. therefore, register analysis aims to identify 

the linguistic characteristics, typical lexical and grammatical features in a variety. Ewer 

and Lattore (1966) and Swales (1971) did remarkable works on register analysis based on 

the language of Science. However, even though the choice of language form differs from 

one context to another, they are not distinctive because they all belong the same grammar 

of language (Hutchinson and Waters, 1987).  
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 Least but not last, the functional/notional concept of language description that is 

seen as the most influential work into language as communication. Notions and functions 

represent the features of human thinking and social behaviour respectively. Accordingly, 

this approach aims at analysing the communicative meanings and functions that learners 

would need in order to express themselves and to understand effectively (Wilkins, 1972). 

Thus, the focus shifted on using the functional syllabus that it appears to be based on 

language in use, which is opposite to structural syllabus that reflects only on form, which is 

believed learners already learn those structures at school. Yet, the structural and functional 

views of language can be used together in complementary sense (Hutchinson and Waters, 

1987).  

 Finally, the next development that influences ESP is Discourse (Rhetorical) 

Analysis. Attention shifted from sentence level, to how sentences were combined in 

discourse to produce meaning and perform social acts in a given context (suprasentential 

level). Thus, The discourse analysis helps the ESP learners by making them more efficient 

readers, making them aware of the underlying structure of the text , the way in which 

language has been organised and how all these help in the construction of meaning.  

 The different developments discussed are not separate entities and they are neither 

independent, nor complete by themselves. Rather each description is based on the ideas of 

the former, and each has its own place in the ESP course design. Various language 

descriptions are the different angles of looking at the same thing and reaching the same 

goal (Hutchinson & Waters, 1987). 

1.2.2.2. Learning Theories 

Describing the underlying structures of the language and how it is broken down 

provide no useful insights about how this language can be learnt.  Learning theories, hence, 

is another important aspect of language teaching that is concerned with answering the 
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question of how students learn a language because language learning capacity is totally a 

process of human mind. Therefore, it is very essential to review the language learning 

theories. The major theories related to language teaching and how they influence ESP 

learners are discussed thoroughly in the following.  

The first learning theory is Behaviourism. Skinner (1957) proposed comprehensive 

theory of language acquisition and language behaviour named Behaviourist theory. 

According to this theory, learning, like any human behaviour, is the result of habit- 

formation that takes place through positive reinforcement of a stimulus-response, imitation, 

and practice. This behavioural view of learning is widely used and largely followed in 

language teaching, basically, through the use of language drills. However, it failed at 

giving comprehensible explanation to the ability of learning complex patterns. Its 

emphases were mainly on the observable behaviours neglecting the mental abilities. New 

learning approaches and theories appeared in the 20th century as a response to these 

shortcomings. 

The second learning theory is Mentalism. Chomsky (1964) argued that if learning 

was a matter of imitation and reinforcement how the learner is able to produce infinite 

number of sentences that he has never heard before. He concluded that learning is rule-

governed system in which learners make use of an innate ability to generate rules to new 

situations. The mentalism theory claimed that mind does not respond to a stimulus, this 

latter, plays as a trigger to the innate faculty in learners mind in order to find the 

underlying pattern or system.  

The mentalist view of the mind as a “rule-seeker” formed the basis for next 

development in learning theories- the cognitive theory (Hutchinson and Waters, 1987, 

p.42).  Cognitive view claimed that the learner's mind is the actual source of information 

and the learners, unlike behaviourism, are highly active ‘thinkers’ in the learning process; 
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they try to reflect on the things presented to them using their mental capacities , and learns 

through solving the exercises. The cognitive theory learning has had a vital effect on ESP 

teaching where language is taught through problem solving tasks. 

Another learning theory that seen as commentary to the cognitive theory is the 

affective view of learning. Affective factors are the set of emotions and attitudes people 

have about themselves or the surrounding environment. In second language acquisition, 

these factors play an important role. Though human beings think rationally or practically, 

they also have feelings and emotions; they are not just a thinking being but emotional in 

nature also. Thus, the learning process is also affected by human emotions. The affective 

factor stresses the emotional factors as an important part in language learning. The 

cognitive and emotional aspect if put together, lead to very important aspects in ESP 

learning and that is motivation. Since learners’ needs are elf-driven, being motivated about 

what is being and will be learnt results in smooth learning process (Hutchinson & Waters, 

1987). 

Krashen (1981) differentiated between learning and acquisition and between two 

independent systems of second language performance: 'the acquired system' and 'the 

learned system'. The 'acquired system' or ‘acquisition’, on the one hand, is the product of a 

subconscious process of recognizing forms and rules. One other hand, the "learned system" 

or ‘learning’ is the product of formal instruction and it comprises a conscious process 

which results in conscious knowledge ‘about’ the language, for example knowledge of 

grammar rules. A good ESP course make used of both processes in order to meet learners’ 

needs.  

Since learning theories in constant update, one cannot deduce that a theory is more 

suitable than another; therefore, ESP course cannot be built upon one theory. 
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The interplay between theories will lead to a comprehensive explanation of how 

ESP learners will be able to learner that language.  

1.2.3. Approaches to Course Design 

Throughout the history of ESP, there are different approaches to course design. 

However, in this study, the focus is made only on the most influential ones: language-

centred, skills-centred, and learning-centred designs that have been thoroughly discussed 

by Hutchinson and Waters (1987) beside the integrated approach.  

1.2.3.1. Language-centred Approach 

In this approach, the basis of ESP course is defined by means of analysis learners’ 

needs in the target situation. As it is described by Hutchinson and Waters (1987), this 

approach proceeds by the identification of learners target needs based on which he will 

select the theoretical views of language in order to further identify the linguistic 

complements of the target situation. Based on these feature he will chose the appropriate 

type of syllabus (functional, notional, structural, etc…) to be developed and, then, he will 

develop the suitable materials that fit the chosen type. At the end of this process, the 

evaluation phase will take place to test the workability and learnability of syllabus 

items(cf. Figure 5).  

Seemingly, as this approach starts with the learners’ identification of needs 

following a logical and systematic flow, it might be thought of as a learner oriented 

approach. Nevertheless, its systematicity in investigating the needs and developing the 

courses contradict with the unstable human nature of learners along with their perceptions 

that cannot be always straightforward and logical. Moreover, as discussed earlier in section 

one, following only TSA will not uncover how the learners’ are to learn those linguistics 

features described. Therefore, this approach neglected learning needs of student, which 

made it “not learner-centred, but simply learner-restricted” (Hutchinson and Waters, 1987, 
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p.67). In addition, by being systematic, this approach controverts with the ongoing nature 

of needs analysis. In this regard, Richards (1988) stated that any course is seen as a point in 

learning process development and not as a final product of it. That is to say, course aims 

and objectives are defined and determined as the course develops in ongoing process; not 

end oriented process. 

Figure5. A language-centred approach to course design (Hutchinson & Water, 1987, p.66). 

Finally, the language centred model gives no acknowledgment to factors playing 

part in the development of the course, the types of texts chosen to be included in the 

course, for example. These latter may be boring and demotivating to students. As Maslow 

(1970) observed, "a satisfied need is not a motivator" (As cited in Asadi, 1990, p.100).In 

ESP situation, the learner wants to achieve "real-world" objectives. In this case, language 

is seen as means to fulfil language end-objectives not as the end itself. The learner can 

easily become demotivated if the language course content is not directly relevant to their 

real world objectives (Basturkmen, 2010). 
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1.2.3.2. Skills-centred Approach 

In this approach, the basis of ESP course is defined by means of analysis learners’ 

needed skills and strategies in the target situation. As it is described by Hutchinson and 

Waters (1987), this approach begins with the identification of needed skills and strategies, 

gathering information about the nature of language as well as the theoretical views of 

learning. These analyses will reveal the required skills and strategies to cope with demands 

of TS. Hereafter, writing suitable syllabus takes place along with selection of texts and 

writing exercises that f¨£it the required skills and strategies. Finally, it ends with 

establishment of evaluation procedures that require the use of the skills and strategies in 

the syllabus (cf. Figure 6). 

Figure6. A skills-centred approach to course design (Hutchinson and Waters, 1987, p.71). 

Opposed to the language centred model for course design, which has been criticised 

for the surface data that gathers and analyses, the skills-centred course design aims to get 

away from the surface performance data and looks at the competence that underlies the 

performance. As Hutchinson and Waters (1987) confirmed “A skills centred course, 

therefore, will present its learning objectives (though probably not explicitly) in terms of 

both performance and competence” (p.69). This can be referred to as the theoretical 
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fundamental principle of the skills centred course design. According to this principle, any 

verbal behaviour is shaped by abilities, skills and strategies of their developing. 

 The other fundamental principle to this course design model has a pragmatic basis 

that derives from a distinction made by Widdowson (1983) between goal-oriented courses 

and process-oriented courses. According to the pragmatic principle, teachers should make 

an effort so that students have mastered these skills and abilities for a minimum of time 

and resources, which is unlikely to happen in the previous model because of time 

constraints and lack of experience from the part of students. As Holmes (1982) pointed 

out:  

In ESP [sic] the main problem is usually one of time available and student 
experience [emphasis added]. First, the aims may be defined in terms of what 
is desirable, -i.e. to be able to read in the literature of the students’ specialism, 
but there may be nowhere near enough time to reach this aim during the period 
of the course. Secondly, the students may be in their first year of studies with 
little experience of the literature of their specialism…. Accordingly[sic] both 
these factors… may be constraints [sic]which say right from the start, “the 
aims cannot be achieved during the course”. (As cited in Hutchinson and 
Waters, 1987, p.69) 

 

This model is focused on the development of skills and abilities, mainly taking into 

consideration the strengths of the students, their changing needs and teaches them to 

operate the information obtained during the reading of specialized texts. Moreover, 

eventually, the model focused on training ensures success through its reliance on the 

mental processes involved in the study of language (Morska, 2017). In other words, this 

approach attempts to acknowledge not the language as an entity in itself but the thinking 

and reasoning processes that underlie language use, which help students get the meaning 

from discourse and not from the surface forms. In this regard, it is pointless to spotlight on 

specific registers because the underlying processes are not specific to any subject register. 

Accordingly, Hutchinson and Waters (1987) added, “its aim is not to provide a specified 
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corpus of linguistic knowledge but to make the learners into better processors of 

information” (p.70).  

 Unlike language-centred model, the skills-centred model gives more focus on the 

learner. Still, a clear disadvantage of this model lies in its consideration of the students as 

potential users of the language, but not those who study it (Hutchinson and Waters, 1987). 

In other words, not all psychological aspects of learning are taken into account in this 

approach. Herein lies the difference between using a language and learning it. How to use 

the language reveals no helpful instances of how that language is to be learned. 

Consequently, this distinction paved the way to the emergence of another approach to 

course design; learning- centred approach that will be discussed in details as follows.    

1.2.3.3. Learning-centred Approach 

Why ‘learning-centred approach’ and not ‘learner-centred approach’? Hutchinson 

and Waters (1987) simply explained this preference of the term learning instead of learner 

as follows: learning is an internal, dynamic, negotiable process in which the learner takes a 

major part of it but not the only one. The demands of target situation, teachers’ previous 

experiences, and all the teaching staff are other factors to consider in the learning process.  

The starting point of learning in the learning centred approach is the experiences in 

terms of knowledge and skills that the learners have. The learner proceeds in learning new 

knowledge and competences by the use of what he already has as an experience. He 

advances more in learning by the high level of motivation he has for using the target 

language. Thus, the main focus of this approach is on the learner and his perceptions and 

motivation of using the target language. This focus is what distinguishes this approach 

from the previous mentioned ones. The learner is taken into account at all stages as the 

course develops. Therefore, the learner is the starting point when analysing the target 
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context, designing syllabus and then adopt appropriate materials. Therefore, the learner is 

vital and central element in course design (cf. figure 7). 

 

 

 

 

 

 

 

 

 

 

 

Figure 7. A learning-centred approach (Hutchinson and Waters, 1987, p.74). 

As Figure 7 shows, this approach accounts for both target and learning situations in 

its analyses of learners’ needs. It is based also on gathering theoretical views of both 

language and learning. It focuses on identifying the attitudes, wants and potentials of the 

learners by identifying the skills and knowledge needed to operate in the target situation.  

            At the same time, this approach does not neglect identifying the constraints of 

learning and teaching situations.  The following step of the approach is writing the syllabus 

and preparing materials to be included in the course and this in order to exploit the 

potential of the learning situation in the acquisition of the skills and knowledge required by 

the target situation. It is worthy to mention that as the learners are being taken account at 

every single stage, the evaluation process follows each step in this framework in ongoing 

process rather than as an end product.  



CHAPTER ONE: SECTION TWO:       COURSE DESIGN IN ESP                                              42 
 

 
 

 Seemingly, adopting learning-centred approach to course design provides ESP 

practitioner with more questions to cover all learning and target needs of their learners. An 

appropriate, critical interpretation of ND findings will lead, consequently, to the 

development of courses that better fit their learners’ needs. However, we cannot consider 

this approach superior to the aforementioned ones. As Guerid and Mami (2016) claimed no 

one of these approaches can be dropped out or treated as inefficient, rather, they are seen as 

complementary to one another, and the new one is built upon the ashes of the previously 

developed ones. Theoretically speaking, these three approaches can be integrated and used 

all together in the process of developing ESP courses. Since the first one gives a detailed 

account for theoretical views of both  language and learning, the second offers more focus 

on skills an strategies required in TS, and finally, learning-centred approach takes account 

of all these beside how the learning of this competences, skills, strategies, language forms 

and functions. Yet, this is not the case when it comes to application.  

 

1.2.2.4. Integrated Approach 

Nurpahmi (2016) suggested another approach to course design that he termed 

‘integrated approach’ which is defined as follows: 

Integrated Approach is an approach that integrate[sic] teacher centred learning, 
learner centred leaning[sic] and learning centred approach. It is based on the 
principle that learner in learning process must be guided by the teachers to 
learn optimally. Not all the learning source comes from the learner, but the 
learning process can be processed optimally if the all components of the 
learning process function well. (p.180) 

 

As noted above, this approach aims at not only investigation learners’ needs and 

perceptions about learning process, but englobes many stakeholders that are teaching 

situations and teachers’ views.  
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 As Figure 8 shows, this approach proceed by combining the three approaches to 

NA: TSA, PSA, and LSA. This combination involves different sources of data stakeholder, 

learner, teacher, and expert. The next step is creating developing an integrated syllabus that 

makes use of more than two types of syllabi. Then, based on NA findings the teachers will 

provide the suitable materials that better serve course aims and objectives. The final step in 

this process is evaluation.  

This approach may work in the theory, but to be applied in the classroom to 

develop ESP courses; it has ambitious goals that are hard to be achieved.  As Holmes 

(1982) stated, “In ESP [sic] the main problem is usually one of time available and student 

experience” (Cited in Hutchinson and Waters, 1987, p. 69). Therefore, there is no 

sufficient time for these steps to be accomplished as well as if the teachers were novice, the 

lack of experience would hinder the workability of this approach.  

Figure8. An integrated approach to course design ( Nurpahmi, 2016, p.180). 
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1.2.4. Types of Syllabi 

 A syllabus, from Nunan (1988) point of view, syllabus is a sub-component of the 

planning phase of the curriculum consisting in the selection and grading of content. 

Moreover, as Jordan (1997) argued, a syllabus involves “the selection, grading and 

sequencing of the language and other content, and the division of the content into units of 

manageable material” (p.56). Robinson (1991), proposed three types of syllabi: Content-

based Syllabus, Method-based Syllabus, and Skill-based Syllabus.  

 To begin with, Content-based Syllabus is organized, generally, around topics and 

situations. In ESP, most importantly, the course content turns around series of topics that 

shape real life use of language. It is suggested that one objective of the ESP course may be 

to teach this specialist content (Robinson, 1991). Likewise, Jordan (1997) argues that 

topics are selected from the students’ specialist studies and, the language analysed based 

on appropriate syntax and lexis is then practiced. 

 Secondly, Breen (1984) suggested a new approach to syllabus design that is 

Method-based Syllabus. This latter is further divided into two sub-categories: learning 

process and task or procedure. One the one hand, learning process syllabus is organised 

based on the outcomes of what have been negotiated between teachers and students as the 

needed learning processes used in the students’ field of specialism. On the other hand, task 

or procedural syllabus, associated with Prahbu (1987), consists of a set of tasks or activities 

ordered according to cognitive difficulty (Robinson, 1991). According to Ellis (2003), this 

type of syllabus emphasizes meaning and communication, in which students are primarily 

users rather than learners of the language. Moreover, Hyland (2006) argues that task-based 

syllabuses include “interaction between knowledge of language and using that knowledge 

in the solution of problems by setting up situations where the learners respond actively and 

engage in purposeful communication with each other” (p.83).  
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 Finally, Skill-based Syllabus is based on the development of the language skills 

(listening, reading, writing and speaking) and sub-skills using the target language. In ESP, 

this type focuses exclusively or principally on one of the four traditional language skills. 

However, the course content would be composed of language forms and functions as it is 

the case for the first type; content-based syllabus. Thus, as Robinson (1991) stated:  skill-

based syllabuses are something of a half-way house between content or product syllabuses 

on the one side and method or process syllabuses on the other” (p.37).  

 The choice upon which syllabus to design is based, on the first place, on the 

learners desired needs of TL and the course aims and objectives.  

 

1.2.5. Characteristics of ESP Course Design 

Carter (1983) identified three characteristics common to an ESP course, which he 

stated as Material authenticity, Purpose-related orientation, and Self-direction. 

On the one hand, material authenticity is one of the important features, which is of 

great significance within communicative approach and which seems of particular relevance 

for ESP considering St. John and Dudley-Evans’ (1998) claims that ESP should be offered 

at an intermediate or advanced level. Authentic materials are used to create and facilitate 

real world like communication context in the classroom and help the learner by focusing 

attention on the target language features and real language as it is used in a range of 

professional and/or academic settings, they are to be closely related to students’ target 

needs (Richards, 2001). These materials can be books, charts, or graphs that can be tailored 

and modified to fit the requirement teaching situations. 

On the other hand, purpose-related orientation refers to the simulation of 

communicative tasks and activities required of the target group. Carter (1983) 

demonstrated students’ simulation of a conference that involves note taking, preparation of 
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papers, reading, and writing. They are, thus, immersed in a typical field-specific problem 

situation that provides stimuli for professional communication and requires them to 

respond to the emerging issues adequately. 

Finally, self-direction is a feature of ESP courses in that is concerned with training 

students to be users more than learners as Carter (1981) claimed, “the point of including 

self-direction . . . is that ESP is concerned with turning learners into users” (p.134).  In 

order to have a sense of self-direction, the learners must have a certain degree of freedom 

to decide when, what, and how they will study. There must also be a systematic attempt by 

teachers to teach the learners how to learn by teaching them learning strategies. 

All of these factors need to be considered as part of needs analysis before needs-

specific courses designed and used (and, eventually, materials are selected).  

 

1.2.6. Steps in Developing an ESP Course 

The process of designing an ESP course goes through developmental steps. Graves 

(1996) proposed a framework of course development processes in which she proposed the 

following steps: needs assessment, determining the goals and objectives, conceptualizing 

the content, selecting and developing materials and activities, organising the content and 

activities, and, finally, evaluating. 

The first step in any ESP course development process is conducting needs analysis 

(cf. Section 1.1.7). It is sufficient to repeat that needs analysis is to be conducted for the 

targeted group to collect data about their learning needs, then; the process of core courses 

designation will take place. Although there are various ways of interpreting ‘needs’, the 

concept of ‘learner needs’ is , in general terms, interpreted as what learners want to achieve 

from the course and what the learner needs to do to actually acquire the language ( cf. 

Section 1.1.6). Therefore, needs analysis involves finding out and interpreting learners’ 
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needs in order to design a course that will maximally benefit them and facilitate their 

learning to bridge the gap in their knowledge.  

After needs assessment is conducted, ESP practitioner, as a course designer, has to 

specify the course goals and objectives. In other words, what the learners are expected to 

gain and achieve at the end of the course and why they attend this course at first place. 

Goals and objectives should be the outcomes of needs analysis (Hutchinson & Waters, 

1987). Goals can be expressed in general terms and be given more detail when considering 

the content of the course (Nation and Macalister 2010, p.06). Additionally, 

Xenodohidis(2002, p.04) confirmed that: “the goals should be realistic; otherwise the 

students would be de-motivated.” That is to say, goals should be stated clearly and not 

ambitious to the extent that learners would feel it exceeds their capacities. 

The following step after the goals and objective being set, is conceptualizing the 

content. That is to say, (1) what to include in the syllabus in terms of linguistics input, 

language forms and functions, tasks, activities, materials, etc… and (2) how all these will 

be organized. According to Reilly (1998) (As cited in Xenodohidis, 2002, p.04) there are 

some practical guidelines to content choice and design: 

• Define what the students should be able to do as exactly and realistically as 

possible, as the result of the instruction. 

• Rank the syllabi in order of importance according to desired outcomes. 

• Evaluate available resources and match them with the syllabi. 

• Designate one or two syllabi as dominant. 

• Review how combination and integration of syllabi types can be achieved and in 

what proportion. 

• Translate decisions into actual teaching units. 
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          Content conceptualization is often related to needs analysis and course goals and 

objectives. In this stage, it is necessary to identify language functions and language 

expressions in relation to the needs and objectives of the learners either for academic or 

professional purposes. The language functions and language expressions, eventually, will 

be organized in an appropriate syllabus including needs-based courses to meet those needs.   

 The next step to be addressed is selecting and developing materials and activities. 

According to Hutchinson & Waters (1987), it is a process of turning the course into 

intelligible teaching materials. The ESP teacher is expected to provide a suitable teaching 

material so that learners would respond positively and be active rather being passive in the 

classroom as well as the learning process. Materials can be newspapers, magazines, 

TV/Radio programs, user manuals, literature, songs, etc. (Gardner & Miller 1999).The 

activities should be interesting in order to be motivating. Here, the researcher took into 

account the fact that all students were adults, so s/he had to be very careful with the 

selection of the appropriate ones, which would be relevant to the students’ interests and 

language level. Moreover, due to time constraints, s/he has to balance between activities 

and to vary between them so that the lesson would not be boring and repetitive 

(Xenodohidis, 2002).  

The organisation of the content and activities represents the course plan based on 

which both teachers and learners will be aware what will be taught next to be prepared for. 

The organization can be on the lesson level or course level. On the one hand, at the lesson 

level there are two principles: building and recycling (Graves, 1996). Building can follow 

the process of the simple to the more complex, from concrete to more open ended, while 

recycling means that the students deal with taught materials in a new way. Another way to 

consider course organization, on the other hand, is as a cycle or as a matrix. In a cyclical 

approach, the teacher introduces a cycle of activities following a consistent sequence while 
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in a matrix approach, the teacher works with some activities and as time passes, decides 

with which ones to continue (Graves, 1996).  

Finally, yet importantly, the last step is evaluation and assessment. This latter is of 

a great concern to measure the effectiveness of ESP courses. These processes should also 

be integrated into the design process to ensure that these goals and objectives are achieved. 

Hunan (1990) stated that in language teaching, assessment is related to determination of 

students proficiency; whereas, evaluation to the process of collecting and interpreting 

information about an educational program. In other words, assessment shows what the 

learners know and can do in English; whereas, evaluation reflects the quality of the course 

and how appropriately been designed to help learner succeed in learning the language. 

Evaluation can be (1) formative that is done while course is been delivered (while teaching 

process takes place), based on the outcomes, further modification will occur in the course. 

(2) Summative that is done after the delivery of the course (at the end of teaching process) 

based on the result obtained the teacher will decide whether to move on to the next course 

or he would repeat the whole thing if the aims have not been achieved. (3) Process 

evaluation is concerned with the learning and teaching processes that both learners and 

teacher go through while delivering the course, on the other hand, (4) product evaluation 

would examine learner results in tests and exams; what students produce at the end of the 

course (Robinson, 1991). Brown (1989) claimed that these types of evaluation are 

complementary and should be integrated all together to improve the workability of any 

designed programme (as cited in Robinson, 1991, p. 66).   

In sum, these steps draw the framework upon which the ESP course should be 

designed. It is worthy to mention that these steps are not to be followed separately. Rather, 

they should be integrated as complementary to one another. Evaluation, for example, 
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should be integrated in all phases of the course to measure the effectiveness of the 

outcomes of each step. 

Conclusion 

 This section has tackled the definition of ESP Course Design. It has highlighted the 

different approaches to course design stressing the point that any approach is not better 

than the other. Then, it has discussed the possible factors affecting this process. Moreover, 

the characteristics of ESP course has been discussed. Finally, it shed the light on steps and 

principles that the course designer should take into consideration during this process. To 

sum up, course design is a systematic process aiming at achieving learner’s purposes for 

attending the course. Comprehensive needs analysis is a necessary initial step and valid, 

reliable evaluation based on designed objectives that is the last one in the framework.
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Chapter Two: Fieldwork 

Introduction 
 This chapter represents the empirical phase of the research work since it stands for 

its practical part. After representing the literature review in the previous chapter 

concerning the role of analysing students’ needs as the milestone in designing an ESP 

course. This chapter is devoted to the description and analysis of data gathering tools’ 

findings along with giving appropriate interpretations that would represent the basis for 

designing a blueprint course model for second-year Management Sciences Students at 

OEB University. 

2.1. Status of English at MS Department 

Teaching of English language has been integrated in the Algerian universities to 

meet students’ academic and professional needs. This is the case at OEB University, the 

situation under investigation, where English module is taught at every department, 

including MS department, as a compulsory module. This latter has no curriculum or 

syllabus devoted to second year Management Sciences students for their required English 

module. This latter takes place over one academic semester, a duration of, approximately, 

twenty weeks and the length of 1 hour and half a week. The English teachers find 

themselves with no operative syllabus to rely on when delivering the lectures, obviously, 

the lack of an appropriate syllabus has a negative effect on the teaching and learning 

process. Moreover, the lack of designing lectures experiences and lack of time, mainly, are 

the most important hindrances that faces the teachers. Therefore, designing an ESP 

listening course and proposing a syllabus, which are suitable for the students’ ability, needs 

and interests, is an extremely needed task. 
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2.2. Research Methodology 

In this study, needs analysis is conducted following Hutchinson and Waters (1978) 

learning -centred approach to identify the target students’ prospective professional needs, 

the target students’ needs in terms of language skills and the target students’ deficiencies in 

the area of language skills. Thus, the descriptive method is chosen in order to meet these 

objectives.  

Inevitably, Needs analysis involves data collection. Methods of collecting data for 

these various types of analyses are numerous indeed. Some of them used in this research 

are explained in details in this section. 

2.3. Population and Sampling 

 Our population for this study is second-year Management Sciences Students at 

OEB University who are about 150 students arranged in five different groups. From this 

population, 38 students were randomly selected to represent the population of this study. In 

fact, the researcher opted for this sample in particular due to the fact that management 

plays a great role in business affairs as well as setting successful business plans based on 

which business deals are set. Additionally, second year is chosen based on the idea ‘the 

sooner the better’; the sooner the learners’ are exposed to the foreign language the best 

they acquire it. The sooner the learners’ are aware of their needs, interests, wants, and 

necessities the better they perform in their field of speciality.  

2.4. Research Tools 

As previously mentioned, the central aim of this research is to conduct NA to 

identify the needs as perceived by the target students and their respective English teachers. 
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This is going to be employed by means of questionnaires administered to the second-year 

students of Management Science at L’Arbi Ben M’hidi University, Oum El Bouaghi  

Questionnaire is one of the most common methods is that has been established as 

the most common method and help us draw a profile of our learners’ needs, lacks, wants, 

learning styles, and strategies and at the same time make them aware of these needs and 

lacks (West, 1994). The questionnaires enable the researcher to draw important 

conclusions and implications; thus, answer the research questions. 

2.4.1. Students’ Questionnaire 

2.4.1.1. Description of Students’ Questionnaire 

 The main objective of the students’ questionnaire is investigating students’ needs. It 

is composed of 25 questions arranged in four sections. The first section is named Attitudes 

in Learning English that would provide data about students mainly about their attitudes 

and perceptions about the English language and its respective courses. The second section 

is under the name Present Situation Analysis that aims at identifying students’ strengths 

and weaknesses, lacks and deficiencies in the target language. The following section is 

entitled Target Situation Analysis in which data about students’ future needs, necessities, 

and wants will be gathered. The last section is named Learning Needs and Means Analysis 

that is about the preferable ways the students use to meet their needs in the target language 

and what to learn in their English classes. 

 Before administering the questionnaire to the whole sample, a pilot study was 

conducted to test the workability of the designed questionnaire. One of the main finding of 

this study was that the students’ were unable to answer English version of the 

questionnaire. Consequently, the researcher found herself obliged to translate the 

questionnaire into Arabic.    
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2.4.1.2. Analysis of Students’ Questionnaire 

The analysis of the questionnaire administered to students with its different parts is 

given below: 

Section one: Attitudes towards Leaning English  

Q1- Is the English course important for your field? 

a. Yes                                                      b. No  

 

 

 

Figure 9. The importance of English courses 

 In this question, the majority of participants believe that English courses is 

important for their field of study while just few of them stated the opposite (78.9% and 

21.1% respectively). Seemingly, the target students are aware of the importance of English 

as the international language that nowadays occupies very important place particularly in 

economy and business field.  

Q2- If no, how would you explain your negative attitude, is it because? 

a. Inappropriate teaching/learning situations ( level of teachers, unsuitable courses …)  

b. Studying that language has a negative impact on your mother culture. 

c. Bad attitude towards the English culture  

d. The use of that language is of no paramount importance for your studies and you 

prefer other languages, such as French. 
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Figure10. Justification for showing negative attitude towards English courses 

As previously stated, only few of the participant (cf. Figure 09) showed negative 

attitude towards the importance of English courses. Six of them (66.7%) justifed their 

negative answer as being tought and learned in “unappropritate settings” mainly due to the 

“unexprienced teachers” that lack profiency in teaching ESP in particular. The remaining 

participants explained their negative attitude in terms of “their preference of French 

language” over English. Mainly, due to historical factors, Algeria employs French as its 

second official language. As it is taught in primary schools too. Consequently, the learners’ 

preference of French over English is expected , because their were exposed to the former at 

an early age. However, one can hypothesise that if the situations were different, and if the 

learners have been taught in appropritate conditions, their attitude may positively change.       

Q3- How is your actual level in English? 

a. Excellent                    b. Good                       c. Average                  d. Poor 

 

 

 

Figure11. Learners’ actual level in English 
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This question aims at identifying learners’ actual level in English language.                   

Most of participants believe to have quite “good”, “average” level (28.9% & 31.6% 

respectively). Only 15.8% answered that they have “excellent” level. The remaining 

participants with percentage of 23.7% are “poor” learners. Identifying the present level of 

learners helps ESP practitioner to make sure that the course will not exceed their level but 

at same time try making it challenging enough besides opening the door to vary learning 

exercises and tasks to meet different existing levels.  

Q4- How important is to have an acceptable level of English proficiency to perform 

effectively in your academic and professional orientation? 

a. Very important                   b. Somehow important           c. Not important 

 

 

 

 

Figure12. The importance of having an acceptable level in English in future job and study 

 As they did in first question, the majority of participants (57.9%) reported that 

having an acceptable level of English proficiency to perform effectively in your academic 

and professional orientation is “very important”. That is to say that most of learners’ are 

aware of the demands of the new world with the dominance of English as the most used 

language all over the world.  In addition, 26.3% answered that it is “somehow important” 

and only 15.8% reported that it is “not important” to have an acceptable level. These latter 

are the same respondents who believed that English courses are not important to their field 

of study that are influenced by the fact that French language is the dominant one all over 

the country.        
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Q5- Do you attend English classes?  

a. Always                       b. More often                      d. Rarely                           c. Never   

 

 

 

 
Figure13. English class’s attendance 

 
 Although the attendance of students in English classes is obligatory, only 54.29% 

of the respondents informed that they “always” attend their English classes. Most of them 

justified their answer saying that it is important to learn that language and one should 

improve his skills to cope with the demands of the outside world. In addition, 14.29% 

attend the classes “more often” not because they think it is not that important but due to 

some personal conditions (like work). Moreover, 25.71% “rarely” attend English classes. 

None of really justified his/her answer. Finally, only two participants answered that they 

prefer “not to attend” the class for the same reason that of preferring having French 

instead.   

Q6-To what extent do English courses satisfy your needs in your field of study? 

a. Completely                     b. Partly                           c. Not at all  

 

 

 

 

Figure14. Course satisfaction of needs in the field 

 

19

5
9

2
0
5

10
15
20
25
30
35

always More often Rarely Never



CHAPTER TWO:                                       FIELDWORK                                                              59 
 

 
 

 Although the majority of participants are aware of the importance of English 

language to their field of study and future occupations (cf. Figure 10), they argued that 

English courses “partly” satisfy their needs (54.29%). Fair number of participants 

(31.43%) negatively informed that English courses “do not satisfy” their needs not even a 

bit the reason is unknown because none of them really offered a justification for his/her 

answer. Yet, one can hypothesize that showing this negative attitude is due to the lack of 

proficiency from the part of teachers; used to be GE teachers with no specific training in 

ESP and that the courses do not fall in the interest of these particular informants. Finally, 

only 14.29% of the participants believe that English courses satisfy their needs 

“completely”. Further analysis of individual answers shows that these participants are the 

same that have excellent level in English language and always attend their lectures. This 

explains their positive attitude towards the course satisfaction of needs in the field. 

Q7- Are the English courses generally? 

a. Related to your field of study b. More general topics (basic rules of English)  

c. Mixture of both  

 

 

 

 

Figure15. Course tendency 

This question aims at investigating the suitability of actual delivered English 

courses to the learners’ desirable needs. Most of participants (47.4%) claimed that their 

English course are “related to their field of study”, including topics related to what they 

study in their branch; management. A fair percentage of them (39.5%) argued that these 
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courses vary between being specific oriented and general oriented” including basic lessons 

of grammar and lexicon. Only 13.2% of the participants informed that their English 

courses include only “general topics”. This variation of answers can be attributed to the 

fact that the learners are been taught by different teachers whose methodology and 

teaching proficiency eventually differs.   

Q8- Do you think that the time allocated to English course is sufficient? 
a. Yes                                                           b. No  
 

 

 

Figure16. Sufficiency of allotted time 

 The majority of participants (75.7%) think that the allocated time for English 

course is “insufficient”; whereas, about ¼ of the sample find it “enough”. Hence, time 

factor will constitute a constraining factor against expected achievement.  

Q9- If no, how many sessions per week do you think are needed to learn English? 

a. Two                           b. Three                              c.  More than three  

 

 

 

Figure17. Reasonable expected time for the course 

Unsatisfied students in question 8 above expressed diverse point of views about the 

adequate number of sessions to be adopted. In fact, 25.8% claimed that the time should be 
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“doubled” and 41.9% propose “three (3)” sessions weekly. Surprisingly, 32.3% favoured 

an amount of more than “three sessions” weekly in order to deal with different aspects of 

the foreign language including macro-skills, grammar and vocabulary. 

Section 2: Present Situation Analysis  

Q10- How much did you get in baccalaureate exam of English? 

a. Less than 5       b. Between 5 and 10          c. Between 10 and 15         d.  Above 15 

 

 

 

 

Figure18. Students’ marks in English Baccalaureate exam 

 This questions aims at knowing participants’ scores in English baccalaureate exam 

to identify their level in general English before they come to university. Most of them seem 

to have good level with 59.5% got a mark “between 10 and 15 and” a fair number of 

participants seem to be excellent students since 18.9% got “above 15”. In addition, the 

remaining participants seem to be poor students. Their marks fall “between 5, 10 and less 

than 5”.  

Q11- How much did you score in the English examination this semester?  

a. Less than 5        b. Between 5 and 10         c. Between 10 and 15          d. Above 15   
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Figure19. Students’ marks in the English examination this semester 

 This question aims at identifying the development of students’ scores after having 

English courses during their university career. Remarkably, ½ of the participants their 

mark falls “between 10 and 15” and almost the remaining half (44.7%) got “above 15”. In 

addition, only four (4) participants their mark falls “between 10 and less”. One cannot say 

their level in English has improved due to English courses particularly knowing that 

majority of that (figure 16) informed that the courses they are taking are not purely related 

to their field of study. Moreover, students’ attendance is not consistent (cf. figure 13), 

which negatively affect the flaw of courses and their understanding.  

Q12-a. Have you ever taken extra English training along with your scheduled English 

course in your department?  

a. Yes                                                 b. No  

 

 

 

Figure20. Students’ extra training 

 This question aims at investigating the possibility of having extra factors that may 

affect the improvement of students’ level in English language along with their university 
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course. As being expected, the majority of students (78.9%) “do not really take extra 

English training besides their scheduled English course in their department”. Only ¼ of the 

participants “do take this extra English training”. Seemingly, the participants rely on their 

scheduled English courses to meet their desired needs and they are not motivated toward 

improving their level through being extensively exposed to this language outside the 

academic setting. The participants who answered positively that they had taken extra 

English training receive this training either in private school or being a student at extensive 

courses centre at OEB University (cf. Figure 21). 

b. If YES, where have you been trained? 

a. Private school                     b. Extensive courses centre at OEB University 

c. Training centre inside/ outside your state                                                

 

 

 

Figure21. Training place 

c. For how long you have been trained? 

a. Few months               b. A year                 c. Two years             d. More than two years   

 

 

 

 

Figure22. Training period 
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 The majority of participants who have been taken extra English training, their 

training period does not exceed “few months” (75%) and the remaining falls “between one  

year and two years” (12.5%). The effects of this training period is questionable, especially 

if the participants were not fully attend their courses. 

Q13- How would you describe your level in English before you start taking English 

lectures at the University? 

a. Very good                         b. Satisfactory                  c. Poor                      d. Very poor 

 

 

 

 

 

Figure23. English proficiency level before University 

The aim here is to point at the acquired linguistic knowledge before starting 

university study. A not negligible percentage (40.5%) of respondents felt that their English 

knowledge was “satisfactory” before the university. In good agreement with their answers 

about their baccalaureate results, 29.7% opted to the option “very good”; whereas, 31.3 % 

of questioned students felt having a “poor” and “very poor” knowledge before reaching the 

university. 

Q14- How would you describe your actual level in the following English language 

skills and sub-skills?  

- Grammar         -Vocabulary     - Listening     -Reading   -Speaking   - Writing  
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Table 1.  

Strengths and Weaknesses in the Four Macro-skills, Vocabulary and Grammar 

    Proficiency                                                          VW Weak Fair Good VG Mean SD 

Grammar Basics  2.4% 7.6% 20.3% 24% 45.7% 3.99 1.1 

 

Vocabulary  

General 13.5% 24.3% 40.5% 18.9% 2.7% 3.18 1.07 

Specific to 

   

5.3% 31.6% 44.7% 10.5% 7.9% 3.13 1.04 

 

 

  

Informal 

 

7.9% 18.4% 23.7% 34.2% 15.8% 2.61 0.80 

Formal 

  

10.5% 27.7% 36.8% 23.7% 5.3% 3.16 1.03 

Listening  authentic 

 

7.9% 15.8% 34.2% 28.9% 13.2% 2.71 0.90 

taking notes  10.5% 15.8% 36.8% 15.8% 21.1% 2.68 0.85 

 

Reading  

Academic 

 

13.5% 18.9% 40.5% 18.8% 16.2% 2.92 0.95 

Articles 11.1% 11.1% 36.1% 25% 16.7% 2.55 0.75 

lectures  13.5% 16.2% 40.5% 16.2% 13.5% 2.92 0.95 

Writing  Short pieces : 

  

16.7% 22.2% 33.3% 11.1% 16.7% 2.94 0.96 

Long pieces 5.4% 18.9% 21.6% 35.1% 18.9% 3.37 1.2 

 The participants showed different levels of strengths and weaknesses in the four 

macro-skills, vocabulary and grammar. Concerning “grammar”, most of the informants 

opted for the option “good” and “very good” (69.7%) whereas few of them reported a 

score of 20.3% for having “fair level”. The minority reported a score of 10% for having 

“weak” and “very weak level”. That is to say, most of second-year management students 

do not face problems with basic grammar of English language. It is an indicator for the 

teacher to better focus on the four skills and specialised vocabulary.  

 Concerning “vocabulary”, almost ½ of the participants showed a “fair level” of 

knowledge of both “general” and “specialised vocabulary” (40.5% and 44.7% 
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respectively). Approximately ½ of the remaining participants reported that they have 

“weak level” of knowledge for both “general” and “specialised vocabulary” (24.3% and 

31.6% respectively). Surprisingly, a score of 5.3% reported having “very weak level” for 

“specialized vocabulary”, on the other hand, double score ( 13.5%) opted for the option 

“very weak” for “general vocabulary”. The remaining half of the participants reported a 

score of 21.6% and 18.4% for having between “good” and “very good level”, respectively, 

in both “general” and “specific vocabulary”.    

 Concerning “speaking sub-skills”, ½ of the participants showed a quite “good 

level” (between “good” and “very good”) in informal conversation while ¼ of them 

reported a quite “weak level” (between “weak” and “very weak”). The remaining 

participants reported a “fair level” in informal conversations. On the other hand, a score of 

approximately 40% reported a quite “weak level” in formal conversation (laying between 

“weak” and “very weak”) while approximately a score of 30% reported a “quite good 

level” (laying between “good” and “very good”). The remaining participants 36.8% opted 

for the option ‘fair level’. To sum up, second year management students are good at formal 

conversations compared to informal ones.  

Secondly, apropos “listening sub-skill”, approximately the same score have 

declared “fair level” in both taking notes and listening to authentic videos (36.8% and 

34.2% respectively). The sum score of taking notes is higher than the sum scores of 

authentic videos (13.15% & 11.85% respectively) which opted for the option “weak” and 

“very weak” while the sum score of authentic videos is higher than the one of taking notes 

(21.5% & 18.45% respectively) which opted for the option “good” and “very good”. That 

is to say, the informants are good at receptive sub-skill compared to productive sub-skill.   
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Thirdly, having to do with reading sub-skills, the sum score of academic writings is 

higher than the sum score of both articles and lectures (31.2%, 16.2, & 11.1% respectively) 

which reported a quite “weak level” (laying between weak and very weak). On the other 

hand, the informants showed a score of 20.85% between “good” and “very good” in 

reading articles while a score of 17.5% and 14.85% declared a quite “good level” in 

academic writings and lectures, respectively. Approximately 40% reported a “fair level” in 

the three sub-skills.   

 Finally, relating to the last sub-skill, about 27% reported a “fair level” in both type 

of writings. The sum score of writing short pieces is higher than the sum score of writing 

long pieces (19.5% & 12.1% respectively) which reported a quite “weak level”, on the 

other hand, the sum score of same pieces of writing is lower than the sum score of writing 

long pieces (13.9% & 27% respectively). To sum up, learners showed “weak level” when 

it comes to writing short pieces. Yet, surprisingly, they showed a quite “good level” in 

writing long pieces.  

Regarding means and standard deviations values, the table 01 shows the students’ 

answers are concentrated around the mean, which let conclude that this group is 

homogenous with no significant dispersion. 

 The results emphasised that second year management students lack competences in 

listening skill compared to the other language skills.  

Section 3: Target Situation Analysis  

Q15- You use English for: 

a. Educational reasons          b. Occupational reasons                               c. Training                                                         

d. Pleasure                            e. Examination                                             f. All the above 
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Figure24. Purposes for using English at present situation 

 This question aims at identifying the purposes for what English language is being 

used. In this question, the informants have the right to pick up more than one choice. Most 

of the participants explained their needs of that language in terms of education; 

“educational reasons” have been picked up seventeen (17) times.  The occupational 

reasons, “for pleasure”, and “for examination”, approximately, have been picked up seven 

(7) times. Only few of the participants needed that language “for training”. Seemingly, 

most of students use English language for educational purposes in academic situations; 

they do not focus on training and occupational career at the tight moment.     

Q16- With whom you will interact using the language? 

a. Native speakers of the language              b. Non- native speakers             c. Teachers                                           

                        d. Students                                                       e. Customers  

 

Figure25. With whom the language will be used 
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 This question aims at investigating with whom the students are to use the English 

language in order to appropriately choose the register that the learners need to 

communicate effectively using that language. In this question, too, the participants are 

allowed to pick up more than one choice. Surprisingly, learners opted for the option 

“native speakers” which have been picked up eleven (11) times. This indicates that the 

learner are aware of the importance of authenticity of both content of lectures and the 

source of the information to better acquire the foreign language. Not far, the option 

“teachers” and “students” have been picked up ten (10) times. That takes us back to the 

previous idea that learners will be using the language for educational purposes in academic 

settings where the interaction will be limited to the teaching staffs and the surrounding 

classmates. Some of the informants, though, picked up “customers” option seven (7) times. 

This indicates that these learners have future sights about getting a job, which requires the 

use of that language (cf. Figure 29), where most of learners showed their desires to get a 

job in the future with international companies in order to use the language in the future.   

Q17- Where will you use the language?  

a. At classroom                                b. On telephone c. Meetings                                                                      

d. Conferences                                 e. Online                                  f. Work interviews 

 

 

 

 

Figure26. Where the English language will be used 
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This question aims at identifying the different contexts where the English language 

will be used. Along with the previous question, it helps the course designer to better 

choose the language register needed in these different contexts to cope with learners needs. 

This question also provided multiple choices. Respectively, the informants picked up the 

option “work interviews” thirteen (13) times and “at classroom” eleven (11) times. That 

means that learners showed interest in both academic and professional settings where they 

will need to use English productively. Not a far score was calculated, learners opted for the 

option “online” eight (8) times. This emphasises the role of social media and technology in 

enhancing learners’ foreign language where the learners are to interact and communicate 

using English language either for improving their specific knowledge in field of study or 

for other reasons. The remaining options has been rarely picked up (four (4), five(5), 

two(2) respectively).  

Q18- How often you will use the language? 

a. Frequently                 b. Sometimes c. Rarely                                  d. Never 

 

 

 

Figure27. How often the English language will be used 

This question aims at investigating the frequency of using English language. 

Approximately, ½ of the participants “sometimes” use the language, while 35.1% of them 

“frequently” use the language. Meaning, most of learners are in touch with the language 

and made it part of their daily communication. The fact that 10.8% of the participants 

“never use” the language is very disappointing. It is an indicator that, although the English 

language plays a great role in this new world, still some resent using it.  
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Q19- You need English in order to? 

a. Understand your lectures  

 b. Have access to information via the internet   

c. Read written materials in their field of study             

   d. Write answers to examination  

e. Succeed in your career                  

f. Getting a job in the future with international companies  

 

 

 

 

Figure28. Purposes of using English language needed in the target situation 

 Following the previous questions, this question, also, provided multiple choice to 

investigate the purposes of using English language needed in the target situation. The 

option ‘understand the lectures’ has been picked up 16 times; the learners have limited 

sight and needs. Yet, about same score was for last option where the learners are excited to 

be employed in the future with international companies. Some others opted for before the 

last choice ‘succeeding in one career’, which means that learners are hoping to use that 

language as a tool to facilitate their occupational matter and achieve success. The 

remaining options have not been chosen that much.   

Q20- Order the following language skills in terms of importance to your academic 

and professional orientation: please use numbers from 1 to 4, with 1 being the most 

important to 4 being the least important  
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a. Listening                   b. Speaking                   c. Reading                  d. Writing  

Table 2.  

The Importance of Four Macro-skills in Conducting Students’ Future Study or Job 

Skill Rank 1 Rank 2 Rank 3 Rank4 Mean SD 

Listening 42.9% 25.7% 14.3% 17.1% 1.89 1.34 

Speaking 21.9% 46.9% 15.6% 15.6% 1.5 1.2 

Reading 29% 16.1% 38.7% 16.1% 1.63 1.8 

Writing 19.4% 16.1% 29% 35.5% 1.63 1.6 

Reading the above table, it is seen in the first rank that the “listening” skill is given 

more importance on (42.9%), followed by the “reading” and “speaking” skills 

(respectively 29% and 21.9% respectively) while the lowest emphasis is laid on “writing” 

skill (19.4%). That is to say, the focus of the course designer would be on the listening skill 

(As emphasised in table 1); therefore, he would design a listening lesson for the chosen 

sample. Without neglecting the other skills that would be integrated indirectly within the 

course.  

Section 4: Learning Need and Means Analysis  

Q21- Are you satisfied with the learning situation of English at your department? 

a. Satisfied                           b. Somehow satisfied               c. Not satisfied  

 

 

 

 

Figure29. Students’ satisfaction about English learning situation 
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 Noticing the pie chart above, it shows that more than the ½ of the participants are 

not satisfied with the English learning situation in their department. Consequently, those 

learners are not motivated nor having the will to learn effectively the forgiven language 

due to the inappropriateness and unsuitable conditions they are learning within. The 

remaining informants their answer falls between being somehow satisfied and satisfied 

(35.1% & 10.8% respectively). While thoroughly analysing their answers and compared 

them to the previous questions (about the attendance and the importance of English 

language), it is has been found that those who are somehow satisfied or satisfied are the 

same learners who rarely attend the classes and believe of the importance of other language 

rather than English. Therefore, their answer is explainable.     

Q22- In your opinion, what would help to improve the current situation of teaching 

English in your department?  

a. Expert teachers  

b. Availability and suitability of materials to the target needs 

c. Meetings and conferences with native speakers experts in the field 

d. Laboratories                                                     e. All of the above  

 

 

 

 

 

Figure30. Factors leading to improve teaching English 

Since the majority are not satisfied with learning situation, this question has be 

raised to investigate the possible solutions and factors that may help to improve the 

inadequacy of teaching English. Approximately, ½ of the participants thought of hiring 
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more expert teachers in the field will, eventually, improve the teaching/learning situation 

of English language. Experts here does not mean specialised teachers that are competent in 

the field of speciality of their students, but means the teacher who can manage to cope with 

the needs of their students and invest his teaching experiences to meet these needs. The 

availability and suitability of materials to the target needs are also of paramount 

importance to improve the situation. The largest amount of sample were convinced that no 

one factor can ameliorate the quality of teaching/learning English at management 

department, thus, 43.2% have advocated that all mentioned above factors are to be taken in 

consideration. 

Q23- What is your preferable class work activity? 

a. Working individually         b. Working in pair              d. Teamwork  

 

 

 

Figure31. The preferable classwork activity 

 Approximately, students prefer individual and teamwork with the same score 

34.2% respectively. Pair work is also appreciated by 31.6 % of students.  

Q24- Among these activities, what do interest you? You can tick more than one 

option  

a. Listening to audios                    b. Watching videos                          c. Taking notes  

d. Paraphrasing and summarizing written materials                             e. Translating 

f. Writing for general information                                                   g. Making presentations  

h. Being informally evaluated through quick questions  
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Figure32. Interesting activities in class 

 Regarding “interesting” and “not interesting” activities, relying on the principle of 

the highest percentage summed up for the “interesting”. It is worthy to notice that receptive 

activities take the head of the rank such as watching videos and listening to audios 

(55.26%), while productive ones such as translating, paraphrasing or making presentations 

are in the tail of the classification with 23.7% % and 7.89% respectively. This results, 

again, emphasises what has been concluded with in the previous question (cf. Table 02) 

that listening skill is the one needed by second -year management students.      

2.4.1.3. Discussion of Students’ Questionnaire 

The analysis of first section of the questionnaire has shown that the majority of 

students are aware of the importance of English language and show a positive attitude 

towards it (cf. Figure 9). Besides, it emphasised the importance of that language on both 

their academic and professional level (cf. Figure 9 & 24). One can conclude that these 

learners are aware of their needs and are motivated towards effectively meet their desirable 

needs through having English classes and this is supported by their dissatisfaction about 

the time allotted for these classes (cf. Figure 16). Thus, they suggested devoting more time 

and having extra sessions (cf. Figure 17). Scheduling more sessions for English module, in 

fact, is an extreme needed point that we hope the administration will consider as near as 

possible.   
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Moreover, the results obtained from analysing second section revealed that the 

majority of learners have an acceptable level in English language; therefore, we advise 

moving straightforward to teach the ESP course(cf. Figure11). Their first results in English 

examination are also encouraging(cf. Figure 19). The results, also, emphasised that second- 

year management sciences students showed different weakness and strengths in the four 

language sub-skills, grammar, and vocabulary (cf. Table 1). However, they lack 

competences in the listening skill and sub-skills compared to the other language skills(cf. 

Table 2). 

 Having to do with target situation analysis, the questionnaire illustrates that the 

majority of students use English language for educational purposes in academic situations; 

they do not focus on training and occupational career at the right moment. Yet, they have 

future sights about getting a job, which requires the use of that language (cf. Figure 24). 

Moreover, the learners showed interest in both academic and professional settings where 

they will need to use English productively whether with teachers, students, or for work 

interviews at the future (cf. Figure 26). These results help to choose the suitable language 

register for learners’ desired needs. The results also showed that the needed language skill 

is the listening one. Therefore, the course model proposed is an ESP listening course. 

However, the remaining skills should not be neglected; hence, they will be indirectly 

integrated within the course.   

 The last section analysis revealed that the learners are dissatisfied with English 

teaching/learning situation at their department and, unfortunately, has proved that this 

process carries in itself many weaknesses due to many factors such as: absence of the 

determined programme, the absence of qualified teachers, and the negative attitude of the 

institution towards the ESP subject that is clearly seen in the allotted time to English 

session. We recommend reconsidering these ‘les points faibles’ to guarantee, to greater 
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extent, the effectiveness and workability of ESP courses and, eventually, improve learning/ 

teaching situation of English. .   

It is worthy to mention that the learners showed approximately equal interest in the 

three types of classwork activity (cf. Figure 31).  Preferably, the teacher has to make sure 

that he would allow tasks and activities where the learners can freely express their opinions 

and attitudes in relation to their preferable type of classwork, which better fits them as well 

as their interesting classroom activities.     

Finally and based on the outcomes of the data collection tool as well as previewing 

the previous works on ESP, we can draw some conclusions on what Hutchinson and 

Waters (1987) classified as Necessities, Lacks, Wants, as well as Learning needs.  

Lacks Wants Necessities Learning needs 

*Proficiency in GE 

*Knowledge of BE 

*Training and 

practicing the 

language 

 

*Language 

laboratories 

*Translation 

*Quizzes 

*Listening to music 

*Interaction with 

natives 

*Both basic and 

specialised 

vocabulary. 

*Exposure to spoken 

language. 

*Use of authentic 

materials 

*More sessions 

*Expert teachers 

*Interaction with 

natives 

*Setting meetings 

and conferences 

*Oral presentations 

* Role play 

assimilations 

* Workshops 
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2.4.1.4. Lesson Model 

The data obtained from the needs analysis phase as well as suggestions of the related 

literature were analysed and used to design an ESP course for second-year Management 

students at MS Department, OEB University. Before suggesting the lesson model that the 

researcher has designed based on the outcome of Needs Analysis, a description of the 

course is presented together with the elements for syllabus. 

A. Syllabus 

        Taking into account the learners’ responses to the questionnaire, one can easily 

deduce two main points that could help in the selection of the type of syllabus. On the one 

hand, learners’ needs are purely academic which leads the researcher to opt for the topic –

based syllabus that would best fulfils their needs to successful academic achievements. On 

the other hand, the learners highlighted the importance of the listening skill in learning 

English, which, in fact, is seen not only as necessity but also a want. Consequently, the 

researcher decided to integrate the Skills- based approach to course design with the topic- 

based syllabus in attempt to design a suitable ESP course that meets the learners’ needs. 

B. Description of the Course 

This course is intended for second -year Management students’ at Oum El Boughi 

University, and may be by extension to other departments in other universities in Algeria.  

The present course focuses on developing learners’ communicative competence related to 

their field of specialism to prepare them for further course at the coming levels. The 

course’s emphasis is directed toward equipping the learners with the needs skills and sub-

skills, grammatical structures, vocabulary and tasks. The programme of the course is an 

intermediate level course, which aims to develop students’ listening and speaking skills 
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within their chosen area of specific English need. It covers a whole semester sessions with 

a rate of one session per week. 

C. Aims of the Course:  

The present course highlights two main aims: 

- To provide the students with the basic knowledge of Business English through 

presenting different topics related to their field of study. 

- To help the students learn and use listening  and speaking skills how to listen 

effectively in the field of Business English and learn how to develop both listening 

and speaking strategies. 

D. Objectives of the Course:  

At the end of this course, students will be able: 

- To successfully listen to exposed materials related to Business English. 

- To successfully negotiate transactions, write and discuss business plans, and 

effectively managing business markets.  

- To build up vocabulary items relating to Business English. 

- To speak fluently in particular situations related to Business English. 

E. Content of the Course 

Since the results of needs analysis revealed that one of the prominent language 

skills is listening, a series of specific videos are presented to the students to listen looking 

for details, for specific information and for the gist of relevancy and for checking particular 

information. Then, intensive listening for checking general and business vocabulary and 

for in-depth understanding with translating passages from English into French is dealt 

with. The other skills are not completely neglected, especially speaking which is taught in 

combination in an integrative way with the aim to achieve improvements and to meet the 

linguistic objectives of their studies. 
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a. Suggested Topics 

            Following is a list of suggested topics that have been chosen based on students’ 

official programme with respect to subject specialist modules:  

- What is Marketing  

- Marketing Mix 

- Marketing Branding 

- Internet Marketing  

- Market Analysis 

- Social Media Marketing for Small Businesses 

- Product Management  

- Management Segmentation  

- Sales Management 

- Risk Management  

- Distribution 

- Company Finance  

- Money  

- Exports and Imports 

- Banking Products and Services 

- Entrepreneurship 

- Writing a Business Plan 

b. Language Structures and Functions 

Taking into account the nature of the topics suggested above, following are some the 

language structures and functions that the research believes that may be included: 
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Language Structures: 

- Definite & indefinite articles 

- Sequence words (First, Then, Afterwards…) 

- Word order 

- Prepositions 

- Passive and Active voice 

- Tenses (simple, continuous & perfect) 

- Conjunctions, quantifiers, numerals, possessives 

- Pronouns 

- Pronominal & adnominal demonstratives 

- Genitive, adjective & relative clauses 

Functions: 

- Answering questions at job interviews. 

- Answering phone conversations, making sales calls, giving oral instructions. 

- Filling in forms. 

- Attending sales meetings. 

- Discussing and revising sales techniques. 

- Product presentation and promotion. 

- Attending a marketing training seminar or a trade show. 

- Negotiating transactions. 

- Explaining technical processes. 

- Investigating problems, evaluating alternatives, proposing solutions. 

- Discussing an investment or the setting up of a business. 

- Booking for a business trip. 

- Making insurance procedures. 
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- Keeping and compiling records of deposits. 

c. Methodology: Tasks and Activities 

Selecting the appropriate methodology for any ESP course is measured by how much the 

course designer succeeded in applying the principles to language learning summarized by 

Hutchinson & Waters (1987) which can be easily achieved through selecting the 

appropriate techniques including: creativity, involvement, enjoyment, prediction. With 

respect to the topics suggested, the language structures and functions will be arranged in a 

gradual way over the units of teaching. 

A careful examination of the learners’ reveals that learners’ unsatisfied with the course 

they had and feel bored. For that, the researcher suggested a variety of procedures and 

activities in an attempt to fuel the student’s motivation in learning. Respectively, activities 

like working in pairs, discussion are proposed. Examples of activity types that can be used 

if needed are cited in, but not limited to, the following list:  

- Brainstorming basic information related to the field 

- Identifying the topic of a video 

- Taking notes 

- Oral presentation  

- Card games for vocabulary building  

- Word maps 

- Translation: English-Arabic or French; Arabic or French-English 

- Writing down numbers after listening 

- Ordering sentences/steps/procedures 

- Selecting the appropriate idea to complete a definition/description 

- Word combination (e.g. Market Research, Advertising Concept, Marketing Mix…) 

- Matching components to the corresponding description 
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- Grouping/classifying words/phrases under major headings/categories 

- Completing/substituting/replacing sentence pairs 

- Noun formation 

- Word building 

- Sentence formation 

- Contextual guessing 

- Improvising conversation (pair work) 

- Gap filling 

- Multiple-choice exercises 

- Word search puzzles 

- Crossword puzzles 

- Making lists of products/services 

- Verb forms and tense practice 

Suggested References 

 Business English Site https://www.businessenglishsite.com 

 Business English Pod https://www.businessenglishpod.com 

 Business English Longman https://www.amazon.com/Longman-Business-English-

Dictionary-Paperback/dp/1405852593 

 British Council Business English https://www.teachingenglish.org.uk/teaching-

adults/resources/english-business 

 

 

 

 

 

https://www.businessenglishsite.com/
https://www.businessenglishpod.com/
https://www.amazon.com/Longman-Business-English-Dictionary-Paperback/dp/1405852593
https://www.amazon.com/Longman-Business-English-Dictionary-Paperback/dp/1405852593
https://www.teachingenglish.org.uk/teaching-adults/resources/english-business
https://www.teachingenglish.org.uk/teaching-adults/resources/english-business
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 Sample Lesson  

Aim: To provide the students with basic vocabulary related to Business English and the 

key terms of Marketing Mix. 

Objectives: At the end of the course, the students will be able to: 

- Practice and expand vocabulary and phrases associated with fundamental 

marketing concepts and activities. 

- Build up English terms relating to Business English (Marketing, Product, Price…). 

- Combine basic words (e.g. Market Research, Advertising Concept, Marketing 

Mix…). 

- Perform short oral presentation and business meetings.  

Level: Post-beginners to intermediate 

Topic: Marketing Mix 

Time Allocated:3 hours 

Pre-listening: Warm-up: Ask students to brainstorm a basic definition of each 

marketing mix. Suggest that marketing mix is composed of four terms and each term has 

further sub-terms. Check and discuss their familiarity with the meaning and function of key 

words: product, price, place, and promotion as well as the sub-terms like differentiation, 

branding, price point, and positioning. Draw a table, for each key term, or mix, there would 

be a column to jot down their suggestions and predictions of the sub-terms under each mix. 

Product Price Place Promotion 

Differentiation  

Positioning 

Branding 

Penetration price 

Loos leader 

Price point  
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         Teacher may ask students to draw an empty mind map that they will fill in with all 

four key terms as well as sub-terms after listening to the audios. 

 

During- listening: at this stage, students will be asked to do some activities while 

listening to the audios. The students will be provided by the printed copies of tasks after 

they listen to the audio for first time. At first time, students will be asked to take notes and 

be informed to have some questions to answer. The audio is divided into two parts, first 

part includes the two Ps: Price and Product, the remaining two Ps: Place and Promotion are 

to be listened to in second part. The students will listen to the first part and do the two first 

tasks, then listen to second part of the audio and do the same types of activities; answering 

questions and matching words. Moreover, the students will be asked to check their answers 

and predictions in pre-listening stage: the table and the mind map. Finally, they continue 

doing the remaining tasks.   
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Listening comprehension: Part one  

1. Answer the following question  

a. What is marketing mix? 

b. What are the four Ps? 

c. Why companies tend to put a penetration pricing? 

d. What is meant by Loss Leader ?  

2. Match the following marketing components to the right description. 

Branding                                        setting a low price for a new product to attract costumers 

Product                                         what costumers give to get the product  

Penetration pricing            how company creates identity for itself or its products  

Price                                             what services sale at markets 

Language Mastery   

 Vocabulary building  

Task one: Card game, here students are provided with set of cards on each of there 

is a written letter corresponds to different terms heard in the audio. Students are asked to 

write down the terms that they have learnt which correspond the written letter on card. For 

instance letter “P”: Product, Price, Place, Promotion, Penetration price, Price point and so 

on …   

 

 

 

 

 

* Penetration pricing 
* Ps 
* Price point 
* Positioning 
* 

 

* Customer 
* Consumer  
* Company 
* Cost  
* 
 

 

* Differentiation  
* Design  
* Decisions  
* Different  
* 
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Task Two: Fill in the gaps  

Use the terms that you have learnt from the video to complete the missing words:  

a. I think we need to try a penetration …………. strategy for our new line of toys. 

b. Dollars stores need a high volume of sales because they are selling at such a low price 

…. 

c. Our products are similar to our competitors, but we try to …….. ourselves on service.  

d. We need to get the right marketing …… on this new product or it will be no success.  

e. Every new ……….that a company releases has different features that make older ….. 

seem out of date.  

Post-listening: Task one: Word Search Puzzle.  

Find the words in the list below in the grid. Words can go horizontally, vertically and 

diagonally, backwards or forwards.  

Words: Debit   Loan  Borrow  Deposit  Payment  Budget  Donate  Receipt  Cash  Fee  

Refund  Strategy   Sales  Scale price  Staples  Store  Customer  Consumer Company  Cost  

Cheque  Interest  Save  Coin  Invest  Spend  Credit  Lend  Tip  Currency    Withdraw 

 

 

* Strategy  
* Sales  
* Scale price  
* Staples 
* Store  
* 
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Grammar in use  

Review: The passive voice is used to shift the focus from the person doing the action to the 

action itself. 

The rule: The passive voice is formed with the verb to be and the third form (past 

participle) of the main verb. The verb to be is used in the tense we want to have in the 

sentence, whether that is past, present, future or something else. At the end, we can add the 

person who completed the action, if that is necessary. 

Examples:  

* The meeting will probably be delayed (by the chairperson). 

* The report was sent to the wrong recipient. 

* The email has not been sent yet because of technical problems. 
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Forms of Passive 

  active Passive 

Simple Present Mr Smith writes the delivery 
 

The delivery notes are written (by 
  

Present Progressive Mr Smith is writing the 
  

The delivery notes are being 
    

Simple Past Mr Smith wrote the delivery 
 

The delivery notes were written (by 
  

Present Perfect Mr Smith has written the 
  

The delivery notes have been 
    

Past Perfect Mr Smith had written the 
  

The delivery notes had been 
    

Future Mr Smith will write the 
  

The delivery notes will be 
    

Auxiliary Verbs Mr Smith must write the 
  

The delivery notes must be 
    Practice:  

a. I confirm the reservation. 

…………………………………………………………………….. 

b. We will deliver the goods immediately. 

………………………………………………………………………. 

c. We arranged a meeting. 

………………………………………………………………………………… 

d. You can cancel the contract within five business days. 

…………………………………………………………………………………… 

e. They execute all orders carefully. 

………………………………………………………………………………………….  

f. You have made a mistake. 

……………………………………………………………………………. 

g. We are processing your order. 

………………………………………………………………………………………. 

h. Jane had suggested a new marketing strategy  

………………………………………………………………………. 

i. He has not answered our letter. 

………………………………………………………………….. 

j. She did not sign the contract. 

……………………………………………………………………….. 
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Language Use: Negotiating 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 33. Sample material from Executive Skills (pp. 54–56), by P. Minkoff, 1994, Hemel 

Hempstead: Prentice Hall (As cited in Basturkmen, 2010, p.52)  
Task one: Say it out (Group work) 

Using the sentences in previous box (figure 33); the students are asked to perform a role-

play, in which they perform a sale deal. With one another, they would negotiate the price 

of some products using the best marketing mix to set a successful plan.  To advertise for 

their products, they are also asked to write an attractive slogan.    
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Conclusion 

In this chapter, the questionnaire reported informative results about students’ 

attitudes, beliefs and perceptions about ESP course. Based on the results obtained from the 

questionnaire, second year-management students’ dissatisfaction with the English course 

resulted from the absence of clear objectives and the inappropriate course content to their 

needs and to the discipline. Moreover, students’ deficiencies are obvious, and it is clear 

that they need to learn the four main skills of language with neat focus on listening skill.  

  



92 
 

 
 

General Conclusion 

English occupies an important place all over the world. Playing the role of an 

international language led to the increase of the need of learning that language among non-

speaking English countries. This led language experts to look for better methods and 

design appropriate courses to teach that language to meet with learners needs. In fact,this is 

the core of the current research: needs analysis and course design. ESP courses were 

integrated in the Algerian Universities programmes helping students to cope with their 

academic and professional needs of the English language. However, no syllabus nor 

courses were elaborated for the target students. This is so particular for Second-Year 

students of Management. The sample has been chosen due to the fact that management 

plays a great role in business affairs as well as setting successful business plans based on 

which business deals are set. Additionally, the level (second year) has been chosen based 

on the idea ‘the sooner the better’; the sooner the learners’ are exposed to the foreign 

language the best they acquire it. The sooner the learners’ are aware of their needs, 

interests, wants, and necessities the better they perform in their field of speciality. 

Consequently, the present study has explored second -year management students’ 

needs relying on the use of descriptive questionnaire as a methodological approach. The 

dissertation has set two main objectives. The first objective is to investigate and identify 

the needs of ESP students to be implemented in ESP courses for target sample. As for the 

second objective, the dissertation has aimed to design a practical lesson model that could 

help ESP teachers.  The study has adopted Hutchinson and Waters’ learning-cantered 

approach to identify the target students’ prospective professional needs, the target students’ 

needs in terms of language skills and the target students’ deficiencies in the area of 

language skills at MS department.  



93 
 

 
 

The questionnaire reported informative results about students’ attitudes, beliefs and 

perceptions about ESP course. Based on the results obtained from the questionnaire, 

second-year management students’ dissatisfaction with the English course resulted from 

the absence of clear objectives and the inappropriate course content to their needs and to 

the discipline. Moreover, students’ deficiencies are obvious, and it is clear that they need to 

learn the four main skills of language with neat focus on listening skill. Hence, an ESP 

listening course was proposed and a listening lesson model was designed. The organization 

structure of the syllabus is topics with skills, grammatical structures, vocabulary and tasks 

suitably chosen according to the topics. As perceived by the students and previewed from 

previous studies on ESP, the course aims at providing the students with specific terms and 

listening skills and strategies to enable them to listen effectively and  understand easy 

materials in the field of management and economics.   

In summary, this research has examined second-year management students’ needs 

of English language. This study has also elaborated an ESP listening course and proposed a 

lesson model for the target sample aiming at improving the teaching/ learning of English in 

the faculty of Economic, Commercial, and Management Sciences/ Management 

department, University of Oum El-Boughi. 
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General Recommendations 
In the light of the findings and for improving the teaching situation and 

particularly boost the learners’ proficiency and assist them in developing their listening 

performance in the MS Department, the following recommendations are made: 

- Firstly, more English sessions should be scheduled in the Department of 

Management. It is interesting to consider aspects of the timetable of the English 

session, which preferably should be at the beginning of the day rather than in the 

evening. Advisably, the classes should not be over-crowded.  

- It is important to encourage language teachers to work in collaboration with 

subject specialist to overcome their problem of language content. 

- It is of paramount importance to hire expert teachers with acceptable 

proficiency level in both language teaching and ESP in particular.  

- Language teachers should conduct needs analysis before starting their lectures 

to ensure their effectiveness and suitability to learner’s needs, necessities and lacks.   

- All of teaching staff, administration, and Ministry of high education should 

collaborate to elaborate a workable syllabus with adequate courses and tasks with 

learners’ needs.  

- The integration of technology in class is also advisable.  
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Limitation of the Study 
 The present study faced numerous hindrances as any first study of a novice 

researcher. First, a questionnaire was designed for English teachers for better 

understanding of learning/ teaching situation of English at MS department. However, due 

to the political complications that the country is passing through, a hardcopy could not be 

distributed. Instead, an electronic version was created and sent to the informants via email. 

Nevertheless, none of the informants accessed the link and answered. Second, no 

classroom observation, neither tests were administered to students, nor interviews with 

teachers were conducted to evaluate students’ actual proficiency in the target language 

because of first time constraints and second the absence of informants who were in strike 

most of the research duration. Moreover, the sample consisted of thirty-eight (38) students 

that it is a very small proportion of the whole population of second-year management 

students. Finally, and most importantly, most of the needed resources were either 

inaccessible or paid. 
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Appendix A:  

People's Democratic Republic of Algeria 

Ministry of Higher Education and Scientific Research 

Larbi Ben M’hidi University-Oum El Bouaghi 

 
Students’ Questionnaire  

 

 

Dear students, 

        This questionnaire is a part of my master research, aiming at investigating your needs 

in learning English for Specific Purposes. You are kindly invited to answer it giving your 

opinion by ticking in the appropriate box. This questionnaire will not take more than 10 

minutes, and you are welcomed to interrupt me during your answering if you came across 

any ambiguous terms. For more explanations or details, you can contact me on my email: 

khoukha.chaibainou@gmail.com.Thank you in advance for your collaboration. 

 

 

 

Miss Khoukha Chaibainou 

Faculty of Letters and Languages  

Department of English 

L’arbi Ben M’hidi University,Oum El Bouaghi 

 

 

 

mailto:khoukha.chaibainou@gmail.com
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Section one: Attitudes in Learning English 

Q1- Is the English course important for your field? 

a. Yes                                                      b. No  

Q2- If no, how would you explain your negative attitude, is it because? 

e. Inappropriate teaching/learning situations ( level of teachers, 

unsuitable courses …)  

f. Studying that language has a negative impact on your mother culture. 

g. Bad attitude towards the English culture  

h. The use of that language is of no paramount importance for your studies and you 

prefer other languages, such as French. 

Q3- How is your actual level in English? 

a. Excellent                                             b. Good  

c. Not bad                                               d. Poor 

Q4- How important is to have an acceptable level of English proficiency to perform 

effectively in your academic and professional orientation? 

a. Very important                  b.             Somehow important           c. Not important 

Q5- Do you attend English classes?  

a. Always                                                 b. More often 

c. Rarely                                                   d. Never   

Please justify ……. 

.............................................................................................................. 

Q6-To what extent do the English courses satisfy your needs in your field of study? 

a. Completely                              b. Partly                             c. Not at all  

Please justify ………………………………………………………………………………..  

Q7- Are the English courses generally? 
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a. Related to your field of study  

b. More general topics ( basic rules of English )  

c. Mixture of both  

Others, please 

specify................................................................................................................ 

Q8- Do you think that the time allocated to English course is sufficient? 

a. Yes                                                           b. No  

Q9- If no, how many sessions per week do you think are needed to learn English? 

a. Two                                  b. Three                             c. More than three  

Section 2: Present situation analysis  

Q10- How much did you score in the English baccalaureate exam? 

a. Less than 5       b. Between 5 and 10          c. Between 10 and 15         c. Above 15 

Q11- How much did you score in the English examination this semester?  

a. Less than 5       b. Between 5 and 10         c.Between 10 and 15           c. Above 15   

Q12- a. Have you ever taken extra English training along with your scheduled 

English course in your department?  

a. Yes                                                                    b. No  

b. If YES, where have you been trained? 

a. Private school                    b. Extensive courses centre at OEB University 

c. Training centre inside/ outside your state                                                

Others, please specify 

………………………………………………………………………… 

c. For how long you have been trained? 

a. Few months               b. a year     c. two years          d. more than two years   
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Q13- How would you describe your level in English before you start taking English 

lectures at the University? 

a. Very good                                              b. Satisfactory  

c. Poor                                                       d. Very poor 

Q14- How would you describe your actual level in the following English language 

skills and sub-skills?  

      Level 
Skills 

 Very weak Weak Fair Good Very good 

Grammar Basics       

 

Vocabulary  

General      

Specific to your 

field  

     

 

Speaking  

Informal 

conversations 

     

Formal 

conversation  

     

Listening  authentic videos 

 

     

taking notes       

 

 

Reading  

Academic 

writings 

     

Articles      
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lectures       

 

Writing  

Short pieces : 

paragraphs ... 

     

Long pieces      

 

Section 3: Target situation analysis  

Q15- You use English for: 

a. Educational reasons                                         b. Occupational reasons 

c. Training                                                          d. Pleasure 

e. Examination                                                   f. All the above 

Others, please specify............................................................................................................  

Q16- With whom you will interact using the language? 

a. Native speakers of the language                                 b. Non- native speakers  

c. Teachers                                          d. Students                               e. Customers  

Others, please specify..........................................................................................................  

Q17- Where will you use the language?  

a. At classroom                                                                 b. On telephone  

c. Meetings                                                                        d. Conferences  

e. online                                                                             f. work interviews 

Others, please specify.........................................................................................................  

Q18- How often you will use the language? 

a. Frequently                                                   b. Sometimes  

c. Rarely                                                          d. Never  

 

  

  

  

  

  

  

   

  

  

  



110 
 

 
 

Q19- you need English in order to? 

a. Understand your lectures  

b. Have access to information via the internet   

c. Read written materials in their field of study  

d. Write answers to examination  

e. Succeed in your career  

f. Getting a job in the future with international companies  

Others, please specify.........................................................................................................  

Q20- Order the following language skills in terms of importance to your academic 

and professional orientation: please use numbers from 1 to 4, with 1 being the most 

important to 4 being the least important  

a. Listening                                                 b. Speaking  

c. Reading                                                   d. Writing  

Section 4: Learning Need and Means Analysis  

Q21- a. Are you satisfied with the learning situation of English at your department? 

a. satisfied                    b. somehow satisfied                c. not satisfied  

b. Please justify your answer 

…………………………………………………………………  

Q22- In your opinion, what would help to improve the current situation of teaching 

English in your department?  

a. Expert teachers  

b. Availability and suitability of materials to the target needs 

c. Meetings and conferences with native speakers experts in the field 

d. Laboratories  

e. All of the above  
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Q23- What is your preferable class work activity? 

a. Working individually          b. Working in pair                     c. Teamwork 

Q24- Among these activities, what do interest you? you can tick more than one option  

a. Listening to audios  

b. Watching videos  

c. Taking notes  

d. Paraphrasing and summarizing written materials  

e. Translating 

f. Writing for general information 

g. Making presentations  

h. Being informally evaluated through quick questions  

Others ( please specify )……………………………………………………………….  

If you have any suggestion, please add them here: 

..................................................................................................................................................

..................................................................................................................................................

.................................................................................................................................................. 
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Appendix B 

 استبیان للطلبة 

 

یم دروس لى تصمانت مدعو لالجابة عن ھذا االستبیان و ھذا من اجل مساعدتي الستكمال مذكرة الماستر التي تھدف ا
ن اجابة ار اكثر مم اختیفي اللغة االنجلیزیة التي من شأنھا ان تلبي حاجیاتكم االكادیمیة و المھنیة. في كل سؤال یمكنك

 ع دائرة . شكرا لتعاونكم من خالل وضع خط تحت االجابة المطلوبة او وض

 ھل اللغة االنجلیزیة مھمة في مجال دراستك ؟ -1

 ال-2نعم                                                                    -1

 لماذا تظن انھا غیر مھمة ، ھل ھذا بسبب؟اذا كانت اجابتك ب ال,  -2

 جو تعلیمي غیر مالئم (مستوى المعلمین ، دروس غیر مالئمة ...)  -1

 دراسة ھذه اللغة لھا تأثیر سلبي على ثقافتك العربیة االسالمیة -2

 لك موقف سيء تجاه الثقافة اإلنجلیزیة -3

 ال یمثل استخدام ھذه اللغة أھمیة قصوى لدراستك وتفضل اللغات األخرى ، مثل الفرنسیة. -4

 تصف مستواك الفعلي في اللغة اإلنجلیزیة؟كیف  -3

 ضعیف  -4لیس سیئا               -3حسن             -2ممتاز                             -1

 توجھاتك ما مدى أھمیة الحصول على مستوى مقبول في اللغة اإلنجلیزیة  للتكمن من اآلداء بفعالیة  في  -4
 األكادیمیة والمھنیة؟

 غیر مھم -3                  مھم بطریقة ما                        -2جدا                                       مھم   -1

 ھل تواظب على حضر دروس اللغة اإلنجلیزیة؟-5

 أبدا  -4                              نادرا     -3في كثیر من األحیان                          -2دائما                         -1

مھما كانت اجابتك , من فضلك اشرح سبب اختیارك 
........................................................................................ 

 إلى أي مدى تلبي دروس اللغة اإلنجلیزیة احتیاجاتك في مجال دراستك؟ -6

ال تلبي اي حاجة  -3                    جزئیا                   -2                                تماما                        -1
 اطالقا

مھما كانت اجابتك , من فضلك اشرح سبب اختیارك 
.. ....................................................................................... 

 اللغة اإلنجلیزیة تحتوي عامة على ؟ھل دروس مادة   -7

 ا. موضوعات تتعلق بمجال دراستك
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 )ب. موضوعات عامة أكثر (القواعد األساسیة للغة اإلنجلیزیة

 ج. مزیج من االثنین معا

 ھل تعتقد أن الوقت المخصص لمادة اللغة اإلنجلیزیة كاف ؟ -8

 ال -2             نعم                                                    1

 ؟نجلیزیةإذا كانت اإلجابة ال ، فكم عدد الحصص  في األسبوع التي تعتقد أنھا ضروریة لتعلم اللغة اإل -9

 أكثر من ثالثة  -3                    ثالثة                            -2اثنان                                               -1

 في امتحان البكالوریا اإلنجلیزیة؟ كم تحصلت -10

فوق  -4                      15-10بین  -3                      10-05بین  -2                                    5اقل من   -1
15 

 تحصلت في امتحان اللغة اإلنجلیزیة ھذا الفصل الدراسي؟ كم  -11

فوق   -4                      15-10بین  -3                       10-05بین  -2                               10اقل من   -1
15 

 ي قسمك؟فأ.ھل سبق لك أن حصلت على تدریب إضافي للغة اإلنجلیزیة مع حصص اللغة اإلنجلیزیة المجدولة  -12

 ال  -2                         نعم                                                                 -1

 ب. إذا اجبت بـ *نعم* , أین حصلت على تدریبك ؟ 

 مركز اللغات المكثف في جامعتك  -2مؤسسة خاصة لتعلیم اللغات -1

 ................…….اماكن اخرى ( حددھا)  -4تدریب مقدم من مراكز مھنیة في والیتك ام خارجھا    -3

 ج. كم كانت مدة التدریب ؟ 

 سنتین                     أكثر من -4سنتین              -3سنة                  -2عدة أشھر                          -1

 ة؟كیف تصف مستواك في اللغة اإلنجلیزیة قبل البدء في تلقي دروس اللغة اإلنجلیزیة في الجامع  -13

 ضعیف جدا  -4                 ضعیف            -3مرضي                       -2                     جید جدا            -1

      كیف تصف مستواك الفعلي في مھارات اللغة اإلنجلیزیة والمھارات الفرعیة التالیة؟ -14

المستوى        
  المھارة

  
 جید جدا

 
 جید

 
 متوسط

 
 ضعیف

 
 ضعیف جدا

اللغة قواعد 
 االساسیة

      

 
 المفردات

      عامة

خاصة بمجال  
 دراستك

     

 
 التحدث

محادثات 
 رسمیة
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محادثات غیر  
 رسمیة

     

 
 

 االستماع

أشرطة الفیدیو 
 األصیلة

     

أخذ مالحظات  
عند استماع 
 الى محاظرات

     

 
 

 القراءة

قراءة الكتابات 
 األكادیمیة

 

     

 مقاالت 
 

     

  محاضرات 
 

    

 
 الكتابة

      فقرات قصیرة

  مقاالت 
 

    

 

 :أنت تستخدم اللغة اإلنجلیزیة من أجل -15

التدریب   -3                        األسباب المھنیة                   -2أسباب تعلیمیة                                      -1
)(stage                           4-  من اجل المتعة ( pour plaisir)            5-  كل ما سبق - 6المتحانایاز اجت 

اسباب اخرى, من فضلك اذكرھا  
..................................................................................................... ........ 

 ف تتفاعل باستخدام اللغة االنجلیزیة؟مع من سو -16

  اجانب یتحدثون اللغة كلغة اجنبیة -2اجانب یتحدثون اللغة كلغة رسمیة اولى                  -1

 الزبائن  -4                 الطالب                         -3المعلمین                                              -2

 ...... ....................................من فضلك اشر الیھا ............................................................اطراف اخرى 

 المؤتمرات  -4             ندوات                 -3على الھاتف                       -2في القسم                    -1

 مقابالت العمل -6                                      على االنترنت    -5

اماكن اخرى من فضلك اعلمنا 
……………………………………………………………………….. 

 كم مرة سوف تستخدم اللغة االنجلیزیة؟  -18

 أبدا  -4           را            ناد  -3بعض األحیان                          -2في كثیر من األحیان                        -1

 : كطالب تحتاج إلى اللغة اإلنجلیزیة من أجل  -19

 الحصول على المعلومات عبر اإلنترنت  -2فھم الدروس  -1
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 االجابة في االمتحان   -4قراءة مصادر في مجال دراستھم  -3

 الحصول على وظیفة في المستقبل مع الشركات الدولیة-6النجاح في حیاتك المھنیة  -5

  ........... ....................................اسباب اخرى ..............................................................................

 ة رتب المھارات اللغویة التالیة من حیث اھمیتھا بالنسبة لك في توجھاتك المھنیة و االكادیمی -20

 الكتابة  -4      القراءة                     -3التحدث                    -2      االستماع               -1

.................................................................................................................................................. 

 التعلیمي للغة اإلنجلیزیة في قسمك؟ھل أنت راض عن وضع أ. -21

 غیر راض -3             شبھ راض                                  -2راض                                         -1

 ب. لماذا ؟
.............................................................................................................................. ........... 

 في رأیك ، ما الذي سیساعد على تحسین الوضع الحالي لتدریس اللغة اإلنجلیزیة في قسمك؟ -22

 توظیف اساتذة ذو خبرة في تدریس اللغة   -1

 توافر المواد ( مثل دروس مطبوعة , كتب, مجالت ...)  و مالءمتھا لالحتیاجات المستھدفة  -2

 ندوات  ومؤتمرات مع خبراء في مجال تخصصك  یتحدثون اللغة بطالقة في ھذا المجال  -3

 مختبرات تطبیقیة   -4

 كل ما ورد اعاله  -5

 ما ھو نشاطك الدراسي المفضل؟ -23

 لواحداا. العمل بشكل فردي           ب. العمل مع شخص اخر                    ج. العمل بروح الفریق 

 ھذه األنشطة ، ما الذي یثیر اھتمامك؟ یمكنك وضع عالمة على أكثر من خیار واحدمن بین  -24

 ا. االستماع إلى تسجیالت صوتیة 

 ب. مشاھدة فیدیوھات

 ج. أخذ مالحظات

 د. إعادة صیاغة وتلخیص المواد المكتوبة

 ه.  الترجمة

 الكتابة للحصول على معلومات عامةو. 

 ز. تقدیم العروض

 الجراسي  بشكل غیر رسمي من خالل أسئلة سریعة ح. تقییم المستوى
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ط. غیرھا (یرجى 
 ........... ........................).................................................................................التحدید

... ......................................... اذا كانت لدیك اي اقتراحات اخرى من اجل تثریة ھذا العمل من فضلك اشر الیھا
..................................................................................................................................................

..................................................................................................................................................
....... 
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Résumé 

Cette recherche concerne l’enseignement de l’anglais comme langue étrangère (TEFL). 

Dans le cadre de la thèse de Master, la présente étude vise à identifier les besoins des 

étudiants de deuxième année en sciences de gestion de l'Université L'Arbi Ben M'hidi, à 

Oum El Bouaghi (OEB) en matière d'apprentissage de l'anglais dans le but d'améliorer 

l'enseignement. / apprentissage de l'anglais à des fins spécifiques dans ce département et, 

par extension, dans les autres départements de l'ensemble de l'Algérie en proposant un 

modèle de cours pour eux. À cette fin, une analyse des besoins a été réalisée pour 

déterminer les besoins des étudiants à l’aide d’un questionnaire adressé à l’échantillon de 

recherche. Les données obtenues ont été analysées en termes de fréquences et de 

pourcentages. L'analyse des données a révélé que les étudiants de deuxième année en 

sciences de gestion devaient maîtriser les quatre compétences principales: écouter, parler, 

lire et écrire, en portant une attention particulière aux compétences d'écoute afin d'étudier 

ou de trouver un emploi dans le futur. Sur la base des résultats de cette recherche, cette 

étude indique qu’un cours ESP, prenant en compte les besoins des étudiants, devrait être 

mis au point dans le département Sciences de la gestion (MS) de l’Université OEB. Par 

conséquent, certaines propositions ont été suggérées pour aider à concevoir des cours de 

ESP appropriés qui répondent aux besoins des apprenants. Enfin, un modèle de cours est 

proposé à titre d’illustration. 

 

 

 

 

.  
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 ملخص 

 التخرج  مذكرةكجزء من  (TEFL) تعلیم اللغة اإلنجلیزیة كلغة أجنبیةیندرج ھذا البحث في إطار 

امعة جفي  -یرالتسیعلوم -حتیاجات طالب السنة الثانیة في تھدف ھذه الدراسة إلى تحدید ا . سترالما

لتعلیمي و االمستوى في تعلم اللغة اإلنجلیزیة بقصد تحسین  (OEB) العربي بن مھیدي ، أم البواقي

حاء أن میعجاألخرى في  االقسامللغة اإلنجلیزیة ألغراض محددة في ھذا القسم ، وبالتالي التمدرس 

 وة تم من اجل الوصول لالھداف المرجالجزائر من خالل اقتراح نموذج درس للعینة المستھدفة. 

 لعینة تم تصمیمھ خصیصاتیاجات الطالب باستخدام استبیان إجراء تحلیل لالحتیاجات لتحدید اح

لیل شف تحكالبحث. تم تحلیل البیانات التي تم الحصول علیھا من حیث الترددات والنسب المئویة. 

ألساسیة امھارات یحتاجون إلى أن یكونوا بارعین في ال -الثانیةسنة - لتسییرالبیانات أن طالب علوم ا

ن أجل ماع ماألربعة: االستماع والتحدث والقراءة والكتابة مع إیالء اھتمام دقیق لمھارات االست

ھ ة إلى أنلدراساحث ، تشیر ھذه الدراسة أو للحصول على وظیفة في المستقبل. بناًء على نتائج ھذا الب

 (MS) لتسییرا، والتي تأخذ في االعتبار احتیاجات الطالب ، في قسم العلوم  ESP ینبغي تطویر دورة

مناسبة  ESP توبالتالي ، تم اقتراح بعض المقترحات للمساعدة في تصمیم دورا أم البواقي  في جامعة

 .نموذج الدرس كتوضیح أقترحتلبي احتیاجات المتعلمین. أخیًرا ،
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