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                                                              Abstract 

Informal Vocabulary mastery has always been one of the very complex tasks in the foreign 

language learning; it is regarded as a challenge for both teachers and learners. Due to its 

difficulty, students have problems to improve their level of communication in real situations. 

Actually, the current study is meant to explore the importance of embedding lyrics of songs 

in the classroom to enhance the informal vocabulary of second year students of English at 

Larbi Ben M'hidi University. It aims at investigating the extent to which the integration of  

lyrics promote learners’ level in informal vocabulary by inspecting learners' attitudes towards 

their use. Additionally, we endeavor to raise students’ awareness on how lyrics can contribute 

to developing informal vocabulary proficiency inside and outside the classroom. In this 

research, it has been hypothesized that the second year EFL learners at Larbi Ben M'hidi 

University would have positive attitudes towards the role of songs with lyrics in enhancing 

their informal vocabulary. To achieve the objective of this study, we relied on a descriptive 

method that focuses on quantitative framework through the administration of a questionnaire 

as a data collection tool. The findings show that the students are very interested in developing 

their informal vocabulary load using songs with as a new learning style, which in turn would 

enhance two important skills, listening and reading, in the classroom. 

Key Terms: Informal Vocabulary, Lyrics of songs. 
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General Introduction 

 

1. Statement of the Problem  

       Vocabulary learning and teaching has become one of the principal issues in English as a 

foreign language. Students face many difficulties in comprehending and grasping the target 

language because they do not practice the language and learn new words outside the 

classroom settings. Enlarging students’ amount of vocabulary may help them to develop the 

four skills, especially reading and listening. It may help them to produce the appropriate 

language at the appropriate settings as well. Besides, Vocabulary can be formal or informal. 

Hence, the informal vocabulary is the one that students ought to learn not only to enhance 

their speaking fluency, but to be able to use it in real life communication.. Therefore, teachers 

are required to provide learners with effective strategies that enlarge learners' stock of 

informal vocabulary for the sake of acquiring a good deal of the FL lexis. The use of  lyrics 

of songs remains a good source of informal vocabulary, on the other hand, considered as a 

reservoir from which FL learners draw a good deal of the lexis when engaged in informal 

discussions and situations. As such, learners may use the lyrics they choose through listening 

to the variety of songs, while teachers might in their turn, adopt appropriate strategies to 

make of  the lyrics of songs a major activity for their students to acquire their vocabulary. 

 

2. Aim of the study 

       This study has one main goal. It aims at investigating learners 'attitudes towards the 

usefulness of lyrics of songs  in enhancing their informal vocabulary. Learners in this case 

have the opportunity not only to acquire and develop their informal lexis, but to consolidate 

the basic stock of the formal vocabulary they have already acquired as well. 
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3. Research questions and hypothesis 

a. Research questions 

1- What are EFL learners’ attitudes towards the role of lyrics of songs in enhancing the 

informal vocabulary ? 

2- Are learners aware of lyrics of songs as an effective teaching aid in the classroom ? 

3- To what extent do lyrics of songs affect EFL learners informal vocabulary learning ? 

 

b. Research Hypothesis 

       It has been hypothesized that learners would have positive attitudes towards the role of 

songs with lyrics in enhancing their informal vocabulary. 

 

4. Research Methodology 

       In this research, a descriptive method was adopted in order to test the hypothesis. A 

questionnaire was designed to collect data and to investigate students’ attitudes towards the 

issue raised in the study. The questionnaire was selected as a means of collecting data 

because the data may be gathered easily and quickly. The questionnaire was administered to a 

representative sample of second year, sixty (60)  students  from the department of English at 

Larbi Ben M'hidi university.  

 

5. Population and Sampling 

        This study concerned with the Second year students majoring in English at the 

department of English at Oum El Bouaghi university. The reason behind this choice is that 

second year students are considered as learners of an intermediate level with a relative stock 

of vocabulary. The latter ought to be developed and enriched so as to cover the four skills. In 

addition, these learners usually show an eagerness in learning the FL as their motivation may 
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be boosted in learning more and more vocabulary. So, they need practical techniques 

allowing adequate language development , and  improvement of informal vocabulary that is 

considered as a n important component in the target language . Sixty (60) participants among 

a population of ( ) second year students at the department  of English were chosen as a 

sample of the study. 

 

6. Structure of the Dissertation 

       The dissertation is made up of two main chapters. The introductory orientation includes : 

statement of the problem, aim of the study, research questions and hypothesis, research 

methodology, and structure of the dissertation. The first chapter is the theoretical part which 

includes two sections. In the first section, we discussed the aspect of vocabulary, its 

definitions, its types, the importance of learning it, and some strategies for teaching 

vocabulary plus informal vocabulary. In the second section, we talked about the listening and 

reading skills, the vocabulary teaching materials, lyrics, their definition, origins, importance 

and ways to use it inside the classroom. The second chapter was concerned with providing a 

description of the questionnaire, analysis, and interpretation of the results in order to check 

our research along with some pedagogical implications and limitations of the study. 
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  Chapter One :  

Section One : Informal  Vocabulary 

Inroduction  

        Vocabulary has always been one of the challenging tasks in the teaching and learning of  

English as a second or foreign language (TEFL). We can not deny that vocabulary has played 

an important role to help students in perceiving/receiving the input and producing the output 

of any language. However, vocabulary has been neglected in the education programs for a 

long time and more attention was given to grammar as a separate subject. Vocabulary is two 

types ; formal and informal vocabulary. Furthermore, English learners need  to learn and be 

exposed to  the informal vocabulary because it represents the  "real life" English that is used 

in communication , without which they may struggle to grasp what the native speakers are 

saying. Additionally,  the traditional teaching methods and approaches are neither sufficient 

to handle the main purpose of teaching vocabulary nor helpful in aiding  EFL learners using 

their words effectively when practicing the language.        

       This part focuses on providing some experts and dictionnaries definitons of vocabulary, 

its importance, its types,  the difference between informal and formal vocabulary and types of  

informal vocabulary. Also,  the purpose of teaching vocabulary. In addition to some 

techniques and strategies that are used in teaching vocabulary. 

1.1.1.  Definition of Vocabulary 

       The term vocabulary was defined and described by many experts and writers. According 

to Hornby (2006), vocabulary is all the words that a person knows or uses and it is all the 

words in a particular language. In addition, Hatch and Brown (1995) define vocabulary as a 

list of words for a particular language or a list or set of words that individual speakers of 

language might use. Neuman and Dwyer (2009) describe vocabulary as  words we must 

know to communicate effectively; words in speaking ( expressive vocabulary) and words in 
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listening (reseptive vocabulary) . Ur (1998) claimed that vocabulary refers to the words 

taught in the foreign language. However, a newly acquired vocabulary item may consist of 

more than just one word.For instance, "fire station" and "mother-in-law" which are made up 

of two or three words, yet convey one meaning. Using "items" rather than "words" when 

talking about vocabulary will be a useful way to cover all such cases. In addition, Tankersley 

(2003) stated that " vocabulary is the meaning and the pronounciation of words that we use in 

communication.It is simply the number of words that we understand or can actively use to 

listen, speak, read, or write" (p. 52). 

       On the other hand, vocabulary was not only defined by researchers and writers. Many 

dictionnaries have suggested different definitions about the term vocabulary. Vocabulary is 

composed of  the total words that are learnt and known by an individual (Longman 

Dictionary,1995). In addition, according to  Oxford Learner's Pocket Dictionary (2008), 

vocabulary is:  

1. All the words that a person knows or uses. 

2. All the words in a language. 

3. List of words with their meanings, especially in a book for learning a foreign 

language (p. 495). 

 However, Webster's Ninth Collegiate Dictionary (1978) defines vocabulary as : 

1. A list or collection of words and phrases usually alphabetically arranged and 

explained or defined. 

2. A sum or stock of words employed by a language group of individuals or work in a 

field of knowledge. 

3. A list or collection of terms or codes available for uses (p. 1320). 
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       From the definitions above,  it can be concluded that vocabulary is the knowledge 

about the words stock that compose a language. In additon to these words meaning 

that is used in written or spoken communication, vocabulary is an important element 

of language that is needed to be taught and learned because it facilitates the language 

comprehension and use. 

1.1.2. The Importance of  Vocabulary 

        Vocabulary is the first basic important aspect for learning English. By acquiring 

vocabulary, learners are able to both, communicate and write well. Additionally,  by having a 

rich vocabulary,  learners will have the ability to master the four skills; reading, speaking, 

writing and listening.  

       According to the Report of the National Reading Panel (2000) , vocabulary knowledge 

has been seen as an essential factor that can improve the reading skill. The learners reading 

comprehension and understanding of the writers conveyed messages can be mastered and 

achieved by enlarging the stock of words. 

       Nation (2001) claimed that to grasp a given text, learners are required to know the 

meaning of  97% of the text vocabulary. Besides, in order to communicate successully, one 

has to know a large number of words. 

       Moreover, vocabulary helps learners with the language production. Hubbard  (1983) 

claimed that knowing more words enables students to communicate and express the exact 

idea or meaning they want. Therefore, students are required to build and memorize a large 

stock of words in order to communicate excellently. Caredenas (2001) stated that the 

vocabulary use of students can decide their profeciency in oral performance and context. In 

brief, vocabulary plays a fundamental role in helping students to communicate and express 

themselves effectively. 

 

https://www.merriam-webster.com/dictionary/fundamental
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1.1.3. Types of  Vocabulary 

       Vocabulary is essential in communicating with others and grasping what one is reading. 

However, Many words have several and different meanings; one must study the words 

meanings and the speech parts , the words in context etc. If one’s vocabulary is very strong, it 

will help the person to write accurately and speak fluently. Vocabulary is very important and 

vital while communicating with others.  Hence, Words, or phrases or group of words can be 

called as vocabulary. Vocabulary includes synonyms, idioms, antonyms or word lists. 

A Vocabulary usually develops with age and serves as a crucial tool for communication. To 

have mastered vocabulary is of much importance because learners will be judged according 

to the words they use. Thus, the more words a person knows, the more he/she will be able to 

comprehend  what they hear and read; and the better they will be able to say what they want 

to when speaking or writing. Vocabulary can be devided into two types; formal and informal 

vocabulary. 

1.1.3.1. Formal Vocabulary 

       Formal vocabulary refers to the vocabulary used in serious situations that involve  people 

we do not know well. Also, formal vocabulary occurs when writing for academic or 

professional purposes such as university assignments.  It does not use contractions, 

colloquialisms or first pronoun like 'I' or 'We'. Formal vocabulary is less personal than the 

informal vocabulary. According to Ronald Carter, Michael McCarthy, Geraldine Mark, and  Anne 

O’Keeffe (2016), the spoken English can be very formal in some cases, for example, in a 

speech or a lecture and model verbs are often used in order to be more polite and formal. 

However, formal language is the language that we tend to find in academic journals or 

official documents and notices where it brings an extra degree of seriousness to the subject 

and as a general rule, formal language is not appropriate for everyday situations ( English 

Oxford Dictionaries,“Formal Language”,n.d.). As stated by Carneades (2015), formal 
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languages can be found in various desciplines, from computer languages, to logic, to 

mathematics. They generally follow more exact rules than an informal language. Moreover, 

formal languages have an alphabet, and a set of rules or syntax for what constitutes a well 

formed formula. 

1.1.3.2.  Informal Vocabulary 

         Informal language is principlay  employed between people who know each other well, 

or in contexts that are relaxed and unofficial and as a rule it is better to  avoid using informal 

vocabulary in the majority of standard written context such as job applications (English 

Oxford Dictionaries, “Informal Languge”, n.d.). According to Cambridge Dictionary (2018) , 

informal language is commonly used in relaxed situations where people know each other well 

and it is more employed in speaking. However, writing can sometimes be very informal, for 

instance, when writing postcards or letters to friends, emails or text messages. The informal 

language tone is more personal than that of the formal language. On the other hand, the SIL 

has argued that informal language is characterized by using spontaneous speech in situations 

that may be described as natural or "real-life",and the "low" dialect or language in preference 

to a "high" one (University of Technology Sydney , as cited in “Formal and Informal 

Language”, 2017). 

1.1.3.2.1.  Importance and use of Informal Vocabulary 

       Society is converting at a rapid tempo and informality within the English language is at 

the upward push. In locations wherein formal vocabulary become as soon as a must 

, formal vocabulary has taken over. From chatting on the phone with a friend to asking about 

a neighbour's day, spoken informal vocabulary is the main shape of the vocabulary utilized 

in most of the people's everyday  lives. However,  it is now being used in more situations. For 

instance, a shift in the way businesses run has been reflected in a less formal method of 

communicating. Whereas,  the old business model was concentrated on the boss being above 
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his employees. Hence, a formal manner of communication between the two groups (Study 

Moose, 2016) . Businesses now run on the basis of collaborating,  sharing, and creating a 

healthy and enjoyable work environment. So the method of communication is far more 

informal . Another example of a shift to informality is in the way people learn (Study Moose, 

2016) . 

       Teachers now speak far more informal style than they used to, rather than talking to the 

students in a formal way. The internet also utilizes informal,  humorous language , people 

now go to the youtube videos to learn the advantages of using more informal language . 

Informal vocabulary minimises social differences, and helps making both sides  in a 

conversation feel comfortable. It is a huge part of people's lives , the personal way in which it 

is spoken is now mimicked in informal writing ( Study Moose, 2016). 

1.1.3.2.2. Types of Informal Vocabulary 

1.1.3.2.2.1. Slang 

       Slang is a specific kind of language, it refers to the words and expressions which are very 

informal.Slang helps out making speech colourful, realistic, clear and fascinating. Sandburg 

(1959) defines slang as the language which takes off its coat, spits on its hands and goes to 

work. Slang is an ideological framework for reasoning about language that defines a class of 

deviant registers of language. The ideology may exist with varying degrees of intensity, 

ubiquity,  and institutionalized force within a language community (The University of  

Chicago Press Journals, 2015). Eble (1996) defines Slang as an ever changing set of 

colloquial words and phrases that speakers use to establish or reinforce social identity or 

cohesiveness within a group or with a trend or fashion in society at large. 

       However, whether slang has been appreciated or not,  it has always been a vital part of 

the daily language. Ancient Greek writers wrote about slang even before the Christ birth. 

Nevertheless, as claimed by Partridge (1970), “ slang is easy enough to use but very hard to 
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write about ” (p.1). This statement is true because the majority of people use slang, but they 

are not able to define it, they would have difficulty in doing so. 

       Furthermore, slang is employed in various media types and situations. Taking the 

example of the instant messages in computer medicated communication, they include a large 

usage of slang. Such as writing “LOL ”  instead of “Laughing Out Loud ” , “CU ”  instead of 

“See You ”. The language of English slang is that language that consists of words that are not 

usually taught within formal English courses, but that will be heard all around us especially 

when talking to native speakers. It is “real life” English because eventhough its use in 

academic contexts is inappropriate, it is an essential, vital element of everyday 

communication, without which people may struggle to grasp and comprehend what the native 

speakers are saying .  

1.1.3.2.2.1. 1. Examples of Slang Terms  

1.1.3.2.2.1. 1. 1. British Terms 

All right? - This is used a lot around London and the south to mean, "Hello, how are you?",  

you would say it to a complete stranger or someone you knew. The normal response would 

be for them to say "All right?",  back to you. It is said as a question. Sometimes it might get 

expanded to "all right mate?". Mostly used by blue collar workers but also common amoung 

young people.  

Bob's your uncle - This is a well used phrase. It is added to the end of sentences a bit likeand 

that's it! For example if someone is telling another how to make that fabulous banoffee pie 

the answer will be, boil the condensed milk for three hours, spread it onto a basic cheesecake 

base, slice bananas on top, add some whipped double cream, another layer of banana and 

Bob's your uncle!   

Cheers -This word is obviously used when drinking with friends. However, it also has other 

colloquial meanings. For example, when saying goodbye one can says "cheers", or "cheers 
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then" . It also means thank you. Americans could use it in English pubs, but should avoid the 

other situations as it sounds wrong with an American accent. Sorry!   

Easy Peasy - A childish term for something very easy.  

Give us a bell - This simply means call me. The word "us" is often used to mean "me". 

Yonks - "Blimey, i haven't heard from you for yonks". It means i had not seen you for ages!  

( Effingpot Productions Ltd , 2018). 

1.1.3.2.2.1. 1. 2.  American Terms 

a)  Couch Potato: a lazy person, one who sits on a coach and watches TV. 

b) Hyped: a very excited state. 

c) Jonesing: to want something very bad.For example, "I am Jonesing for a coffee". 

d) Lighten up: to relax and take things too seriously. Typically stated as an appeal to 

someone who is acting uptight. 

e) Twenty Four Seven (24/7): non-stop, around the clock.For instance in saying "that place 

is often 24/7) this means it never closes. 

f) To Take a Rain Check: if your friends wants you to do something with them and you are 

not available at that moment, you can say "can i take a rain check?" It means "i can not now , 

but i would like to at another time" (Smartling , 2015). 

1.1.3.2.2.2.  Informal Contractions 

       Informal contactions refer to the short forms of words that people employ in casual 

speaking. They are not precisely slang ,but they are a little like slang. For instance, "gonna" is 

a short form of "going". Moreover, informal contractions which  are shortened structures of 

other English words and phrases, are more common in American English; they are not 

usually used in writing expect in texts, casual emails, and informal comments on social media 

(English Club, “Vocabulary”, n.d.). Informal contractions are shortened forms of words and 
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phrases in English. They are used mostly in spoken English and some informal writing like 

texts, emails, and social media ( as cited in “Really-Learn-English, n.d.).   

1.1.3.2.2.2. 1.  Some Common American English Informal Contractions 

        The tables below represent some common Informal Cntractions that are used in 

American English with example sentences. 

Table 1. Contractions with "you"  (as cited in “ Really-Learn-English” , n.d.)  

 

Original 

 Words 

Informal 

 Contractions 

Sentences 

Don't  

You 

Dontcha Dontcha like the movie? 

Won't  

You 

Wontc 

Ha 

Wontcha drive the car? 

Got 

You 

Gotcha I gotcha! 

Bet 

You 

Betcha Betcha can't guess the 

answer! 

 

Table 2. Contractions with "have" ( as cited in “Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Could 

Have 

Coulda She coulda been here by 

1:00. 

Must 

Have 

Musta You musta been in a hurry. 

Wouldn't  

Have 

Wouldna Nick wouldna known 

about the meeting. 

Shouldn't 

Have 

Shouldna She shouldna told you 

that. 

 

http://www.really-learn-english.com/learn-spoken-english.html
http://www.really-learn-english.com/language-register.html
http://www.really-learn-english.com/top-facebook-pages-for-english-language-teachers.html
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Table 3.  Contractions with "of" (as cited in “Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Kind 

Of 

Kinda I kinda like her. 

Cup 

Of 

Cuppa I need a cuppa tea. 

A lot 

Of 

A lotta I have a lotta homework 

tonight. 

Out 

Of 

Outta The printer is outta paper. 

 

 

Table 4 . Contractions with "to" ( as cited in Really-Learn-English” , 2010). 

 

 

 

Table 5. Other Informal Contractions ( as cited in “ Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Give 

Me 

Gimme Gimme ten minutes. 

Let Lemme Lemme see it! 

Original 

Words 

Informal 

Contractions 

Sentences 

Got 

To 

Gotta I gotta buy a new car. 

Want Wanna I wanna go to the cinema. 

Going 

To 

Gonna He is gonna be there today. 

Has 

To 

Hasta John hasta work today. 
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Me 

Come 

On 

C'mon C'mon!We don't want to 

be late! 

Am not 

Are not 

Is not 

Ain't 

(This is very informal ) 

I ain't going to be there. 

 

1.1.3.2.2.3.  Jargon 

       Jargon refers to the special words and phrases that are used by particular group of people, 

especially in their work ( Cambridge Business English Dictionary, n.d.) . On the other hand, 

jargon is related to the technical words or expressions employed by a certain profession or 

group of people ;medical,legal..etc ( Oxford Learner's Pocket Dictionary, 2008). However, 

Oxford Advanced Learner's Dictionary mentioned that jargon include all the words or 

expressions that are difficult for grasping  (p. 693). 

       Jargon was also defined by scholars as, the modifications that a socioprofessional group 

brings to the national language "especially in vocabulary and pronounciation" (Ducrot & 

Todorov, 1979). These modifications appear to arise from the particular or specific nature of 

the topic. According to Bannot (1782),  “ science requires a special language because every 

science has its own ideas ” (p. 171). As a rationalist member of the Enlightenment,  he 

continued: "it seems that one ought to begin by composing this language, but people begin by 

speaking and writing, and the language remains to be composed". On the other hand,  jargon 

that once was obscure outside a small linguistic group can become generally known over 

time, for example, the terms "bit", "byte", and "hexadecial" (which are terms from computing 

jargon) are now recognized by many people outside computer science.  

 

1.1.3.2.2.3.1. Examples of Jargon   

Table 6.  Some Jargon Examples (as cited in “YourDictionary”, 2013 ). 

https://dictionary.cambridge.org/fr/dictionnaire/anglais/
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Type    Example 

Medical jargon  Agonal:  term to signify a major, 

negtive change in a patient's condition. 

BP:  medical shorthand for blood 

preddure. 

Business jargon The 9 -to 5: a standard work day. 

Due diligence: putting effort into a 

research before making a business 

decision. 

Police jargon Suspect: a person whom the police 

think may have committed a crime. 

FIP: the failure of an individual to pay 

a fine. 

Internet jargon BTW: by the way. 

BFF: best friends forever. 

Political jargon Getting a soapbox:making a speech in 

public. 

POTUS: president of the USA 

 

                            

1.1.3.2.2.4.  Idioms 

        Idioms were defined as the group of words with a meaning that is different from the 

meaning of all the individual words (Oxford Learner's Pocket Dictionnary,2008). Further, 

Oxford Advanced Learner's Dictionary defines idioms as: 

1. A group of words whose meaning is different from the meaning of the individual 

words. 

2. The kind of language and grammar used by particular people at a particular time or 

place. 

3. The style of writing , music, art, etc that is typical of a particular person, group, 

period or place: The classical / contemporary popular idiom (p. 219). 

 

        However, idioms are a class of multi-word units which pose a challenge to our 

understanding of grammar and lexis that has not yet been fully met (Baum et al. , 2006). 

Besides, an idiom is composed of two or more constituent parts, generally deemed to be 
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words, although Hokett (1958) admitted phonemes as constituents , and  Makkai (1972),  

morphemes. Despite appearances to the contrary each of these words does not contribute to 

the overall meaning of the phrase, which operates as if it were a lexical item in its own right. 

And expresses a semantically complete different idea which may be quite indepenent of the 

meanings of its components. 

1.3.2.4.1. Examples of Idioms 

Table 7. Some examples of idioms (Oxford Dictionary of Idioms 2e, 2004). 

Idioms Meaning 

Under the auspice of  With the help ,support,or protection of. 

At the back of your mind  Not consciously or specifically thought of 

or remembred but still part of your 

general awareness. 

out of your mind    Having lost control of your mental 

faculties;  insane, used to express a belief 

in someone's foolishness or mental 

turmoil. Suffering from the specified 

condition to a very high degree. 

of a lifetime  (of a chance or experience) such as does 

not occur more than once in a person's 

life; exceptional. 

wax lyrical about (or over)  Talk in an lyrical effusive or enthusiastic 

way about. 

Pay the piper  You need to face the consequences of 

your actions. 

              

 

 

1.1.3.2.2.5. Phrasal Verbs 

       As mentioned in Oxford Advnced Learner's Dictionary, a phrasal verb is a verb 

combined with an adverb or a preposition, or sometimes both in order to give a new meaning 
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, for example, "going for" ,"win over" (p. 949).  On the other hand, Oxford learner's pocket 

dictionary  has defined phrasal verbs as a verb combined with an adverb and/or preposition , 

to give a new meaning,such as , "blow up" and "look forward to" (p. 329). 

       In 1919,  Dongeon has written the earliest known academic publication on English 

phrasal verbs. He interprets the particle of the phrasal verb as an adverb. “ In order to express 

a complete action, verbs often require an adverb, eg. "to hold up", "to cut down" ” (p. 322). 

1.1.3.2.2.5.1. Examples of  Phrasal Verbs 

Table 8. Examples of Phrasal Verbs (as cited in  “language for life”, 2013). 

Phrasal verbs Meaning 

Argue out   Argue about a problem to find a solution. 

Beef up   Make something stronger or more solid. 

Cast aside  Dispose, get rid of, ignore because you no 

longer like something or someone. 

Plump for  Choose. 

Rake in  Earn,  make money easily. 

Shake off  Get rid of an illness 

                          

 

1.1.3.2.2.6. Differences between Formal and Informal Vocabulary 

       The following examples illustrate the main differences between formal and  

informal vocabulary.  

Table  9. Differences between Formal and Informal Vocabulary (as cited in  "Business 

Language Services", n.d. ). 

 

Styles Informal Formal 

1. Active and Passive 

Voice 

Active Voice 

Ex: Our technician 

repaired the fault on 12th 

Passive Voice 

Ex:Although the fault was 

repaired on 12th June, 
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June. Now it's your turn to 

pay us. 

payment for this 

intervention has still not 

been received. 

2.Verb From: Phrasal Verbs 

Ex: the company laid him 

off because he didn't work 

much. 

Latinate Verbs 

Ex: His insufficient 

production conducted to 

his dismissal.  

3.Use of Slang Possible use of slang 

Ex: He had to get some 

money out of a hole in the 

wall... 

No use of slang 

4.Personal form and 

Nominators 

Personal form  

Ex: If you lose it, then 

please contact us as soon 

as possible. 

Nominator 

Ex: Any loss of this 

document should be 

reported immediately... 

5.Linking Words Little use of conjunctions 

Ex: The bank can't find the 

payment you say you've 

made. 

Linking words 

Ex:Not withstanding that 

the payment has been sent 

to the bank fails to 

acknowledge it. 

6.Modal Usage Direct styles 

Ex: If you need any help 

give us a call. 

Modal Usage 

Ex: Shouldn't you require 

any assistance, please feel 

free to contact us... 

7.Direct  and Formulaic 

language 

Direct language 

Ex: I'm sorry but... 

I'm happy to say that... 

Formulaic language 

Ex: We regret to inform 

you that... 

We have pleasure in 

announcing that... 

     

 

1.1.4. Word Mastery 
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       One of the difficulties that foreign learners face when learning the target language is the 

knowledge of words because knowing a word is the most essential part that helps developing 

the four skills. As stated by Read (2000), “ words are considered as the building blocks of 

language, the units of meaning from which larger structures such as sentences , paragraphs , 

and whole texts are formed ” (p. 1). 

       At the same time, many investigations have been carried out in order to answer this 

important question " what does it mean to know a word? " .And all the scholars views just as 

John (2000) and Ellis (1994) stated that, knowing a word means recognizing its meaning, 

form, and use. Moreover, knowing an L2 word requires more than just identifying a single 

distinct meaningful element of speech or writting to fit with its first language 

 (Crookall & Oxford,1990). Furthermore, Richards (1976) claimed that, “knowing a word 

involves knowing a great deal about general influency,syntactic,and situational limitations of 

its use, its underlying form and the forms that can be derived from it; the network of its 

semantic features;and the various meaning associated with the item ” (cited in Ghazal, 2007, 

p. 85). 

       In this regard, different words are needed to master vocabulary. Hence, their form and 

usage in the communication context. The knowledge of vocabulary demands both, knowing a 

word which needs conscious and explecit learning mechanisms. At the same time, a word use 

involves implicit learning and memory. (Ellis, 1994, as cited in Gu, 2003). Furthermore, Ellis 

and Sinclair (1989) suggested that 'knowing a word',  means to understand it when it is 

written and spoken to recall it when we need to use it with the correct meaning and in a 

grammatical correct way. 

1.1.5. Word Difficulties 

        English students always come across problems in remembring, organising and grasping 

the new words. This affects their reading comprehension and hinder them from the effective 
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use of language. This representative situation shows that there are various reasons behind 

learners vocabulary acquisition problems. 

        As claimed by Nutall (1982 ), there are some factors that make words difficult. She 

classified different kinds into seven types: 

 

Idioms: they consist of a specific number of words whose meaning is not derived from 

individual words. Hence, learners must be qualified in using such kind of words. For 

instance, " actions speak louder than words" means the people intentions can be deduced 

correctly by what they do and not what they say. 

Transfer of meaning: linguistic mechanisms sometimes refer to metaphors, metonymy, 

synthesis and other analogous types may be the cause of severe problems for word meaning 

understanding. The most important reason for this is that these words at all the times have a 

hidden meaning that needs to be deduced. 

Words with several meanings: a large number of English words have different and multiple 

meaning, and each author utilizes a particular word with a specific meaning which might 

make the understanding of an ordinary reader complicated and torturous. E.g, the word 

engaged is a homonymous word that has got several meanings:  

-They got engaged on April 9th. 

-The learners were very engaged in the last presentation of the graduation. 

       Therefore, the diverse meanings of words are indicated and shown in the language 

flexcibility . 

Sub-Technical words: some words have particular technical meanings that are related to 

specific fields of science which as well are difficult for readers. 

Superordinates: these are words which have a general meaning associated with other words 

which have a specific meaning they are refered to by the more general term. Nutall (1982) 



21 
 

suggests an example which includes the superordinate word "building" and its hyponyms: 

school, factory, house, hotel, cinema, etc. 

Synonyms and Antonyms: because there is no exact synonym or antonym to a particular  

word, students get confused in the target language learning. For example: 

- Home, apartment,  residence, dwelling, are all sharing the common meaning of the word 

house 

- Bad is the opposite of good, hard is the opposite of soft. 

Irony: the obstacle is not in the words themselves, yet in how writers use them As Nutall 

(1982) stated, “irony is probably the most difficult of all uses of language for the student to 

interpret ” (p. 78). Because of the contradiction between what is said and what is done and 

meant. That is to say, a person can say something and mean the opposite (P. 76-79).  

1.1.6. The Purpose of Teaching Vocabulary 

        Walter (2004) stated that, “ Teachers and learners asserted that vocabulary acquisition is 

a major factor in any language learning ” (p. 74). Thus, the teaching process is considered as 

one of the most difficult challenges for teachers because the important aspects that are 

concerned with the students' abilities in the language skills and its components use.Hence, in 

order to use the four skills, learners have to learn vocabulary instructions accurately. The  

vocabulary awareness has become more essential for the development of language. Pikulski 

and Templeton (2004) indicate some purpose of  vocabulary teaching for EFL learners which 

illustrates that the particular reason for teachers about teaching vocabulary is to make the 

comprehension  of the reading text easier and simple for learners. Because when learners do 

not comprehend the words meaning, they cannot understand the whole text. Another reason, 

is to increase the number of new words that learners will be capable of  using in different 

fields such as culture, education, etc. Shmidt (2000) lists some of the major, important 

principles of vocabulary teaching: 
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a-  Build a large sight of vocabulary. 

b- Integrate new words with previous words. 

c- Provide a number of encounters with a word. 

d- Promote deep level of process . 

e- Facilitate imaging. 

f- Make new words (real) by connecting them to the learners' words in some way. 

g- Use variety of techniques. 

h- Encourage independent learning strategies (p. 146) . 

        Nevertheless, teachers have to be aware of all those principles for sufficient outcome of 

vocabulary instruction. 

1.1.7. Strategies for Teaching Vocabulary 

       Language vocabulary teaching is a complicated process because teachers should select 

suitable input  that fulfill the learners'  needs. They must follow some strategies in the 

classroom activities in order to give the students the ability to identify, perceive, remember 

and employ new words . Hence, vocabulary teaching occurs in two forms;  unplanned and 

planned. 

1.1.7.1. Unplanned  Vocabulary Teaching 

       The term was defined by Seal (1991) as the “ teaching of problem vocabulary that comes  

up without warning in the course of a lesson ” (p. 298). Frequently, some difficulties in the 

course are encountered by learners, especiallly when they are exposed to an unkown 

vocabulary. Consequently,  teachers discover that the introduced vocabulary needs more 

clarifications because the majority of students do not recognize it well. That is why some 

unplanned teaching is prepared by the teachers in order to fulfill the meaning for the students 

. Seal proposed a procedure of three steps starting by giving various synonyms and opposites 

to learners , also providing them with a necdotes and using mime. The next step is the 
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meaning check, in this stage teachers check the understanding of students by asking them 

some questions . In the third stage, the teacher reinforced the meaning by associating it to the 

context. Concurrently, unplanned vocabulary strategies differ from lesson to lesson and from 

teacher to teacher, because the teacher has the ability to modify his/her way of lesson 

presentation. 

1.1.7.2. Planned Vocabulary Teaching 

        Planned vocabulary teaching  refers to "deliberate,explicit,clearly defined and directed 

vocabulary teaching" (Nation, 2001 as cited in Pavicic, 2008, p. 9). Besides, Seals (1991) 

stated that, “ when the teacher goes into the classroom with an item or set of vocabulary items 

he/she has decided before hand what will be taught during the lesson ” (p. 298). This means 

that the teacher before introducing his lesson that may include some uneasy vocabularies for 

learners ,has to be prepared. Therefore,  teachers must be organized and use much formal way 

in the vocabulary teaching in favor of achieving good results.An enormous amount of time 

have to be avocated in teaching vocabulary to examine the different aspects of word 

knowledge. Moreover, as claimed by Nation (2001), “ To encourage and motivate students in 

the vocabulary process engagement very actively ” (p. 51). 

1.1.8. Techniques Used in Teaching Vocabulary 

       As Nunan (1999) states, “ Vocabulary is more than lists of target language words, thus, 

preparing an appropriate plan for teaching vocabulary in a curriculum is a necessity both for 

learners and teachers” (p. 82). Because of the high value of vocabulary teaching,teachers have 

raised many questions concerning vocabulary teaching techninques. To distinguish the 

correlation between the word form ,meaning and its proper usage , learners should be 

exposed to different contexts. Pzvicic (2008) concluded that:         

English teacher must have a clear idea about different techniques that are dependable on 

several factors, like the lesson content, time avialibility, and the techniques that fit learners 



24 
 

levels.There are various ways and methods that make the presentation task fulfilled and 

support the new words preservation. (p. 68) 

Gairns and Redman (1986) classified the techniques of teaching into two main types:  visual 

techniques and verbal techniques. 

1.1.8.1. Visual Techniques 

       Visuals presentation isconsidered as an effective additive way that involves numerous 

tools. For instance, mime, objects, pictures, flash cards, etc; which are widely used to transfer 

the different vocabulary items, and actions meaning to help EFL learners in enhancing their 

comprenhension ability and helping them in the vocabulary mastery. According to Gairns and 

Redman (1986), visual tools are considered as one of the valuable tools that help introducing 

words and assisting the word retention. Additionally, it increases the learners' motivation and 

transforms the negativity that influences the classroom into a great positivity. Wright (1976) 

set the visuals' role in the languages classroom, “ potential of visuals is so great that only a 

taste of their full potential can be given” (p. 6). 

       Meara (2005) argues that, “ visual images work as a sort of temporary content, it fixes the 

physical form of the word, makes it more resistant to forgetting and provides a way of 

recalling the words via images when you need it” (p. 78). For instance, a teacher can provide 

his/her students with a list of words and show them pictures. Then, asks them to match the 

word with the picture that represents it. An other example, he/she can show them a picture 

and ask them to describe it in few sntences. Here are different techniques that might be used 

and followed by teachers in the classroom setting. 

 

1.1.8.1.1.  Audio Visual Aids 

       Audio visual aids are very important in helping teachers at making a meaningful course 

because through visuals like videos, podcasts, tape recorder, OHP transparencies, power 
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point, songs, the teacher can present vocabulary in an extensive way and correlate between 

abstract and concrete objects. Visual aids impact and add interest to a presentation. They can 

create excitement. Visual aids enable students to use more than one sense at the same time. 

One picture can elicit unlimited words (Allen, Kate, & Mrquez, 2011). Because watching 

native speakers videos and listening to songs and stories provide not only the lexical items 

meaning with a correct pronounciation but also aids students to memorize and remember 

words in a motivational manner and to recall words in an easy way when they are employed 

in practical contexts. Moreover, various activities can be used by teachers through three 

important stages:  pre-viewing,while-viewing,and post-viewing. 

 

1.1.8.1.2.  Mime and Gestures 

       Teachers include mime and gestures method in order to obtain certain words meaning 

from students, and it can be used to strengthen what has already been learnt. Therefore, 

learners need to link words with the geastures so that they can understand and acquire new 

vocabulary. Simon (1978), who describes mime as a very useful way for all language aspects 

in which she claims that “ mime is used mostly by the teacher who has a deleberate purpose in 

mind and wants the students to use a particular word or structure” (p. 125). Besides, when a 

teacher employs body language in some examples, the use of facial expressions will be more 

enjoyable for learners and make the classroom more dynamic . As maintained by Harmer 

(1991), “ many ways of actions can be presented through miming such as walking, jumping, 

running, using expressions, prepositions, etc ” (p. 36). On the other hand, Tellier (2008) stated 

that: 

  there are  three roles gestures teaching: controlling and managing the classroom, for 

example, to start and end an activity, requesting silence. Also, evaluating and monitoring 
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(showing the students mistakes and ask them to correct them, rewarding students). Explaining  

and clarifying (explaining new vocabulary, giving segnificance on syntax, etc). (p. 125)  

1.1.8.2. Verbal Techniques 

        verbal techniques are used when explaining either orally or in written form. However, 

this method requires having a segnificant amount of the language knowledge since the 

teacher presents and clarifies many words with their meaning in order to give learners a 

deeper understanding. Thornbury (2002) defines it as, ‘‘Another way of defining the word 

meaning and it can include: providing an example situation;  giving several example 

sentences; giving synonyms,  antonyms or superordinate terms;  or giving a full 

definition’’(p. 81). 

1.1.8.2.1. Using Synonyms and Antonyms 

       Sometimes, to explain new vocabulary items,  teachers use both synonyms and antonyms 

of the words. This may be in the beginning or the high level. Nevertheless, using synonyms 

and antonyms helps facilitating the new words comprehension for the students. For instance, 

to clarify the meaning of the word sorrow,the teacher can use the synonym sad. On the other 

hand, the teacher can also use the opposite such as (success-failure,large-small). However, 

words that require broad description and explanation need to be provided with an entire full 

definition. 

1.1.8.2.2. Guessing from Context 

        The context strategy which refers to the affective skill that deal with guessing difficult 

words from the context can be adopted by the teacher in the classroom . ‘‘Learners using 

guessing strategies draw upon their background knowledge and use linguistic clues like 

grammatical structures of a sentence to guess the meaning of a word’’(Ghazal, 2007, p. 85). 

In other words, students try to use the guessing strategy to work out with the items meaning 

through the context and the language  knwoledge structure. Nation (2001) points out that, 
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‘‘Learning from context includes many points such as conversation and listening to various 

sorts of visuals like stories, music, podcasts.. etc, as well as to the extensive reading’’ 

(p. 47).So, when learners are exposed to unfamiliar words, they should first recognize the 

speech carfully then try to find out clues in the context. Moreover, Clarke and Nation (1980) 

propose four steps for this strategy which are: 

Determining the part of speech of the word. 

Looking at the immediate grammar. 

Studying the wider context (usually the conjunction relationships). 

Guessing the word and checking the guess. 

 

1.1.8.2.3. Use of Dictionnaries 

        The dictionary is one of the positive learning resources that learners can use for new 

words meaning research in addition to their standard spelling. Marckwardt (1973) states that, 

‘‘dictionaries often supply information about the language not found elsewhere’’ (p. 369). 

This means that through the proper dictionary use,learners can find useful information about 

the different language aspects such    as, grammar, pronounciation, synonyms, opposites, 

affixes, preffixes, verbs, adverbs.. etc. 

       Many teachers use this method to give students the opportunity to confirm and verify the 

unfamiliar word meaning individually for increasing their autonomy and making progress in 

their learning. Concerning the important effect of the dictionary on students. Gairns and 

Redman (1986)  highlight its advantages in the second language learning; they have claimed 

that, ‘‘A learner who makes good use of a dictionary will be able to continue learning outside 

the classroom,  and this will give him considerable autonomy about the decisions he makes 

about his own learning.’’(p. 79).  
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1.1.8.2.4. Collocation 

       One of the learners' goals is looking for enhancing and improving their communicative 

ability through new words learning. Actually, identifying new individual words is not 

sufficient for the language learning. Hence, collocation is an excellent technique especially 

for beginners, Palmer (1933) defines collocation as, ‘‘A  succession of two or more words 

that must be learned as an integral whole and not pieced together from its component parts’’ 

(as cited in Howarth, 1996, p. 25).  In this respect, collocation technique has considerable 

essential in second language acquisition because one of the principles for knowing a word is 

having knowledge or perception about other items. Fernández et al. ( 2009)  assert  ‘‘ A 

word's collocates with others is thought to be one of the significant aspects related to words 

besides multiple meanings, synonyms,  connotations and register according to dictionary 

makers.’’ (as cited in Balcı, Ö., & Çakir, 2011, p. 23). Here are some common collocation 

(fast food, make a mistake, break a promise, heavy tea..etc ). So, it is preferable that teacher 

introduces many words together for further vocabulary knowledge. 

Conclusion 

       As we have mentioned in this part, vocabulary is a fundamental aspect and it is 

considered as the core of language use. Otherwise, the vocabulary teaching and learning 

require more than covering particular vocabulary size. Therefore, it is not adequate to teach 

just the word with its meaning. So, the teacher should increase attention among students 

about the variety of vocabulary strategies and techniques, either visual or verbal methods 

such as the use of dictionary, guessing the meaning from the context, the use of synonyms 

and antonyms  in order to fit learners’ needs. Furthermore, it will be a necessity to cover all 

the aspects of vocabulary knowledge which are, word’s use, formation, meaning. Moreover, 

it helps the students to overcome word difficulties and to make them realize the distinction 
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between formal and informal vocabulary for successful learning and help them in the target 

language mastery. 
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Section Two: Lyrics of Songs 

Inroduction 

        The breakthrough development of the 21st century urges the educational instructors to 

look for more updated technological tools and to use them within EFL classrooms. The songs 

lyrics are one of the most widespread tools for language learning and teaching. The main goal 

of this chapter is focused on the importance of songs lyrics, and how it can be a very useful 

tool in a foreign language teaching and learning. First, we talk about listening and reading 

skills respectively; their definitions according to experts, types and importance. Then, we 

introduce the different language teaching materials; old and modern ones. Then, we try to 

pass through the notion of the songs,their importance in daily life communication , benifits 

and ways to implement them in the EFL classes. After that, we move to an overview on lyrics 

of  Songs and their importance. Moreover, we point out the ways of using lyrics to enhance 

comprehension skills and  show lyrics of Songs work so well for comprehension tasks.Then,  

we tackle the potential applications of  lyrics  that are meant to be a very helpful for EFL 

learners to master the language skills. Furthermore, this chapter covers examples for using 

lyrics  in the classroom.  

1.2.1. Listening 

       According to Bulletin (1952), listening is one of the fundamental language skills, it is a 

medium through which children, young people, and adults gain a large portion of their 

education, their information, their understanding of the world and of human affairs, their 

ideals, sense of values, and their appreciation. In this day of mass communication (much of it 

oral), it is of vital importance that our pupils be taught to listen effectively and critically, he 

says. 

       Listening is the ability of identify and understand what others are saying. This involves 

understanding a speaker's accent or pronounciation, his grammar and his vocabulary, and 
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grasping his meaning (Howatt & Dakin, 1974). An able listener is capable of doing these four 

things simultaneously. Listening is an essential part of the communication process. Students 

spent the majority of each school day listening and much of what students know is acquired 

through listening. 

       Listening is used daily  without giving it much thought. Yet, it is a vital mental capacity 

and one of the principal ways through which we grasp and take part in the world around us 

 ( Rost, 1994) as he quoted: ‘‘Listening is considered to be a part of oracy, a capacity to 

formulate thought verbally and to communicate with others, so it is the skill that underlines 

all verbal communication’’ (p. 7). 

1.2.1.1. Types of  listening 

      1.2.1.1.1.  Extensive and intensive listening 

       Different situations require different types of listening. In the classroom situation, 

students can improve their listening abilities and gain valuable input by being engaged in the 

listening process through a combination of extensive and intensive listening (Harmer, 1998). 

       Most researchers like to make the difference between "extensive and intensive" listening. 

The two types are described by Harmer (1998) to have a special importance. They provide 

students with the perfect opportunity to listen to other speakers than their teachers.It has been 

claimed that, ‘‘They help them to develop their pronounciation and aquire good speaking 

habits they absorb’’ (Harmer,1998, p. 228). 

                   

                                                                                                                                                                                                          

1.2.1.1.2. Extensive Listening: 

       It occurs in a situation where the teacher encourages students to choose for themselves 

what they listen to, using their own materials for the purpose of pleasure and language 

improvement (Harmer, 1998).  
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       It usually takes place outside the classroom and done for its own sake, this doesn't mean 

that the teacher is not interested in this type at all, but he is attributed the general guidance in 

the process.  

       Extensive listening materials differ, they can be found from different resources such as 

recordings of stories, passages taken from books, television, radio…. All the mentioned 

sources tend to treat spontaneous conversations, dialogues, interviews… ect 

        From what is clearly stated before , taped authentic materials can be considered as a 

good tool for learners when dealing with extensive listening .According to Harmer (1998) , 

foreign language teachers can enrich their classes with effective input carrying out extensive 

listening through a well chosen and appropriate tapes in different levels , genres and topics . 

Creative teachers can recommend certain tapes and ask students to talk about the ones they 

have enjoyed the most. 

        For the reason of encouraging this type of listening, students can be asked to perform a 

list of tasks such as:  

- To record their responses to what they have heard.  

- To assess the level of difficulty. 

 - To summarize the content of the used material such us a tape.  

- To ask students to write their comments in a special comments' boxes to consult them and  

try to meet all the needs of the learners. All these tasks aim 

       "To give students more and more reasons to listen, if they can share their information 

with colleagues, they will feel they have contributed to the progress of the whole group". 

(Harmer, 1998, p. 229). 

        Consequently, extensive listening is an appropriate way for learners to be provided by 

extra chances for the reason of constructing their linguistic bank. 
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1.2.1.1.3. Intensive Listening 

       The other type of listening is the intensive one. It is practiced in every day situations the, 

ability to listen intensively is considered to be an essential part of listening proficiency. And 

as  Rost (2002) said, " It is the process of listening for precise sounds words, phrases, 

grammatical units and pragmatic units" (p. 138). 

        EFL teachers in dealing with the intensive listening according to Harmer (1998), prefer 

to use audio tapes as their favourite material in classroom since it gives students the 

opportunity to listen to a variety of voices with different accents, different topics with 

different genres, as well as it provides the learner with a significant source of language input. 

        As far as intensive listening is concerned, it invites the learners to meet different 

characters specially when real people are talking in real life situations, interact with speakers, 

interrupt them and why not asking for clarification this is what is named " live listening". 

"Live listening" is among the good ways to carry out intensive listening. It can take many 

forms; such as the teacher's reading aloud to a classroom. According to Harmer (1990), 

Students dealing with this task listen to a natural spoken language of a written passage. In 

addition to other enjoyable activities like storytelling, conversations and interviews.  

       Consequently, intensive and extensive listening are two important ways to ensure the 

realization of listening in general and they have to be used appropriately. 

  

 

 1.2.1.2. The Difference  between Hearing and Listening  

       Kline (1996) states that, “ being aware of the difference between hearing and listening is 

an important feature for learning and teaching listening effectively”. He describes the 

difference as follows: “Hearing is the reception of sound, listening is the attachment of 

meaning to the sound. Hearing is passive, listening is active” (p. 7). Similarly, Rost (2002) 
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states the difference as follows, “Hearing is a form of perception. Listening is an active and 

intentional process. Although both hearing and listening involve sound perception, the 

difference in terms reflects a degree of intention” (p. 8). According to Flowerdew and Miller 

(2005), all children are born with the ability to hear. Children first listen and then start to 

speak. They speak before they read, and finally writing comes after reading. That is, among 

all the other language skills, listening is the first one to appear (Lundsteen, 1979).  

       Rost (2002) states that over the years listening has been defined in various ways by 

educators in social sciences depending on their area of expertise. In the 1900s, listening was 

defined “in terms of reliably recording acoustic signals in the brain” (p. 1). In the 1920s and 

1930s, with more information obtained about the human brain, listening was defined as an 

“unconscious process controlled by hidden cultural schemata” (p. 1). Because of the advances 

in telecommunications in the 1940s, listening was defined as “successful transmission and 

recreation of messages” (p. 1). In the 1960s, listening included listeners’ own experiences to 

understand the intention of the speaker. In the 1970s “the cultural significance of speech 

behavior” was accepted. In the 1980s and 1990s, listening was defined as “parallel processing 

of input” (p. 1). O’Malley, Chamot, and Kupper (1989) define listening comprehension as 

“an active and conscious process in which the listener constructs meaning by using cues from 

contextual information and from existing knowledge, while relying upon multiple strategic 

resources to fulfill the task requirements” (p. 434). Vandergrift (1999) defines listening as “a 

complex, active process in which the listener must discriminate between sounds, understand 

vocabulary and grammatical structures, interpret stress and intonation, retain what was 

gathered in all of the above, and interpret it within the immediate as well as the larger 

sociocultural context of the utterance” (p. 168).  

        To summarize, when all the aforementioned definitions are taken into account, defining 

listening as a passive skill would be misleading (Anderson & Lynch, 2003; Lindslay & 
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Knight, 2006). If the listener takes part actively in the process of listening linguistically and 

uses his/her non-linguistic knowledge to follow up the message that the speaker intends in a 

conversation, if s/he listens, replies, and asks/answers questions, it is active listening 

(Lindslay & Knight, 2006, Littlewood, 1981). As Anderson and Lynch (2003) state, 

understanding is not something that happens because of what speaker says, the listener needs 

to make connections between what s/he hears and what s/he already knows and at the same 

time he/she tries to comprehend the meaning negotiated by the speaker. 

  1.2.1.3. The Importance of Listening in EFL Learning 

          Listening plays an important role in communication in people’s daily lives. As Guo and 

Wills (2006) state “it is the medium through which people gain a large proportion of their 

education, their information, their understanding of the world and human affairs, their ideals, 

sense of values” (p. 3). According to Mendelson (1994) “of the total time spent on 

communicating, listening takes up 40-50 %; speaking 25-30 %; reading 11-16 %; and writing 

about 9 %” (p. 9). Emphasizing the importance of listening in language learning, Peterson 

(2001) states that “no other type of language input is easy to process as spoken language, 

received through listening … through listening, learners can build an awareness of the 

interworkings of language systems at various levels and thus establish a base for more fluent 

productive skills” (p. 87). 

        Listening has an important role not only in daily life but also in classroom settings. 

Anderson and Lynch (2003) state that “we only become aware of what remarkable feats of 

listening we achieve when we are in an unfamiliar listening environment, such as listening to 

a language in which we have limited proficiency” (p. 3). Most people think that being able to 

write and speak in a second language means that they know the language; however, if they do 

not have the efficient listening skills, it is not possible to communicate effectively. That is, 

listening is the basic skill in language learning and over 50% of the time that students spend 
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functioning in a foreign language will be devoted to listening (Nunan, 1998). Rost (1994) 

explains the importance of listening in language classroom as follows: 

 1. Listening is vital in the language classroom because it provides input for the learner. 

Without understanding input at the right level, any learning simply cannot begin.  

2. Spoken language provides a means of interaction for the learner. Because learners must 

interact to achieve understanding. Access to speakers of the language is essential. Moreover, 

learners’ failure to understand the language they hear is an impetus, not an obstacle, to 

interaction and learning.  

3. Authentic spoken language presents a challenge for the learner to understand language as 

native speakers actually use it.  

4. Listening exercises provide teachers with a means for drawing learners’ attention to new 

forms (vocabulary, grammar, new interaction patterns) in the language (p. 141-142).  

       To summarize, listening has an important role both in daily life and in academic contexts 

as it is crucial for people to sustain effective communication. Emphasizing the importance of 

listening, Anderson and Lynch (2003) state that listening skills are as important as speaking 

skills because people cannot communicate face-to-face unless both types of skills are 

developed together. Listening skills are also important for learning purposes since through 

listening students receive information and gain insights (Wallace, Stariha & Walberg, 2004). 

1.2.2. Reading 

       Reading is a mental process. There are many definitions of reading. Reading is when 

someone looks into a written text and starts to absorb the information from the written 

linguistic message. In Longman Dictionary of Applied Linguistic, reading is said as: 

1. "Perceiving a written text in order to understand its contents. This can be done silently 

(silent reading). The understanding that result is called reading comprehension. 
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2. Saying a written text aloud (oral reading). This can be done with or without 

understanding of the content." 

       Other definition by Collins English Learner's Dictionary is that reading is an act of 

looking at and understanding point. This is very true because reading entails the use of vision 

to understand several words in a sentence and make them meaningful. Same goes to each 

sentence in order to understand the entire text. 

       Besides all the definitions from the dictionary there are also definitions made by several 

people. According to William (1984), he defines reading as a process whereby one looks at 

and understands what has been written. Ariffin (1992) in her book entitled Anthropology of 

Poetry for Young People defines reading as a highly personal activity that is mainly done 

silently, alone. There is a clear understanding that reading is something related to the activity 

of acquiring information and it is done either silently or aloud. However, Reading is an 

interactive process between the reader and the writer. Brunan (1989) for instance defines 

reading as a two way interaction in which information is exchange between the reader and the 

author". Smith (1973) also shares the same attitude. This is proved by his line,"Reading is an 

act of communication in which information is transferred from a transmitter to a receiver" 

(p. 2) 

       Despite all the definitions given, there is also definition of reading given by teachers as 

well as by students. According to Stallfter (1969), teachers define reading as, "a complicated 

procedure. Readers read to get information from the printed pages. They should be able to 

pronounce and comprehend the printed words, signs, letters, and symbols by assigning 

meaning to them" . 
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       As for students, they define reading which cited from Jensen and Petty (1918) as: 

where words go into your eyes and out of your mouth. They said that books are written with 

many adventures and time and time again there are spots where they say 'I know it!' it is 

interesting to them as they open the book, words flow out and float across the mind. 

Moreover, In order for a person to be able to read, there is in need of other skill to support the 

reader while reading. Reading is a mental process as mentioned earlier so it needs other skills 

to be integrated with such as listening, speaking and writing. According to Chitravelu et. al 

(1995), reading is not a single skill that we use all the time in the same way but it is multiple 

skill that used differently with kind of test and fulfilling different purpose. This was earlier 

being stated by Thomas and Loving (1979) where they alleged reading as a communicative 

skills along with listening, speaking writing and thinking. 

1.2.2.1. Types of Reading 

1.2.2.1.1. intensive reading 

       Brown (1989) explains that intensive reading, "calls attention to grammatical forms, 

discourse markers, and other surface structure details for the purpose of understanding 

literal meaning, implications, rhetorical relationships, and the like" (p. 76). He draws an 

analogy to intensive reading as a "zoom lens" strategy . Furthermore, Long and Richards 

(1987) say it is a ,"detailed in-class" analysis, led by the teacher, of vocabulary and 

grammar points, in a short passage" (p. 88). 

       Intensive Reading, which is sometimes called "Narrow Reading",  may  involve 

students reading selections by the same author or several texts about the same topic. 

When this occurs, content and grammatical structures repeat themselves and students 

get  many opportunities to understand the meanings of the text. The success of  

"Narrow Reading" on improving reading comprehension is based on the premise that 
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the more familiar the reader is with the text, either due to the subject matter or having 

read other works by the same author, the more comprehension is promoted. (as cited 

in “MacLeod”, n.d.). 

1.2.2.1.2. extensive reading 

       Brown (1989) explains that extensive reading is carried out , "to achieve a general 

understanding of a text."Also, Long and Richards (1971) identify extensive reading as 

"occurring when students read large amounts of high interest material, usually out of 

class, concentrating on meaning, "reading for gist" and skipping unknown words." 

       The aims of extensive reading  are to build reader confidence and enjoyment. 

Besides, extensive  reading is always done for the comprehension of main ideas, not for 

specific details ( as cited in “MacLeod”, n.d.). 

1.2.3. Importance of Reading 

From time to time people have wondered why reading isessential. Additionally, it is 

important to realize that struggling with vital reading skills is not a sign of low intelligence. 

For example, John Corcoran, who wrote The Teacher Who Couldn't Read, is a very 

intelligent man. He graduated from High School and College, became a popular High School 

teacher and later a successful business man, all without being able to read. Many highly 

intelligent people have struggled with reading; although, when properly taught, most people 

can learn to read easily and quickly. However, Reading is important for a variety of reasons. 

Davis (2016) has mentioned  some of those fundamental reasons as follow:  

1. Reading is fundamental to functioning in today's society. There are many adults who 

cannot read well enough to understand the instructions on a medicine bottle. That is a scary 

http://amzn.to/2lvbTi8
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thought - especially for their children. Filling out applications becomes impossible without 

help. Reading road or warning signs is difficult. Even following a map becomes a chore. 

Day-to-day activities that many people take for granted become a source of frustration, anger 

and fear.  

2.  Reading is a vital skill in finding a good job. Many well-paying jobs require reading as a 

part of job performance. There are reports and memos which must be read and responded to. 

Poor reading skills increases the amount of time it takes to absorb and react in the workplace. 

A person is limited in what they can accomplish without good reading and comprehension 

skills. 

 3. Reading is important because it develops the mind. The mind is a muscle. It needs 

exercise. Understanding the written word is one way the mind grows in its ability. Teaching 

young children to read helps them develop their language skills. It also helps them learn to 

listen. Everybody wants to talk, but few can really listen. Lack of listening skills can result in 

major misunderstandings which can lead to job loss, marriage breakup, and other disasters - 

small and great. Reading helps children [and adults] focus on what someone else is 

communicating. 

4. Why is reading important? It is how we discover new things. Books, magazines and even 

the Internet are great learning tools which require the ability to read and understand what is 

read. A person who knows how to read can educate themselves in any area of life they are 

interested in. We live in an age where we overflow with information, but reading is the main 

way to take advantage of it. 

5. Reading develops the imagination. TV and computer games have their place, but they are 

more like amusement. Amusement comes from two words "a" [non] and "muse" [think]. 

https://www.learn-to-read-prince-george.com/retraining-the-brain.html
https://www.learn-to-read-prince-george.com/joy-of-learning.html
https://www.learn-to-read-prince-george.com/thinking.html
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Amusement is non-thinking activities. With reading, a person can go anywhere in the 

world...or even out of it! They can be a king, or an adventurer, or a princess, or... The 

possibilities are endless. Non-readers never experience these joys to the same extent. 

6. In line with the above, reading develops the creative side of people. When reading to 

children, stop every once in awhile and ask them what they think is going to happen next. Get 

them thinking about the story. When it is finished, ask if they could think of a better ending 

or anything that would have improved it. If they really liked the story, encourage them to 

illustrate it with their own drawings or to make up a different story with the same characters. 

Get the creative juices flowing! 

7. Reading is fundamental in developing a good self image. Non-readers or poor readers often 

have low opinions of themselves and their abilities. Many times they feel as if the world is 

against them. They feel isolated [everybody else can read - which isn't true] and behavior 

problems can surface. They can perform poorly in other subjects because they cannot read 

and understand the material.  Often the reader tends to "give up." 

8. Why is reading important? Let's keep going... Good reading skills, especially in a phonics 

reading program, improve spelling. As students learn to sound out letters and words, spelling 

becomes easier. Also, reading helps to expand the vocabulary. Reading new words puts them 

in their mind for later use. Seeing how words are used in different contexts can give a better 

understanding of the word usage and its definitions rather than just the cold facts of a 

dictionary. 

9. There is an old saying, "The pen is mightier than the sword." Ideas written down have 

changed the destiny of men and nations for better or worse. The flow of ideas cannot be 

stopped. We need to read and research to build on the good ideas and expose the bad ideas 

https://www.learn-to-read-prince-george.com/phonics.html
https://www.learn-to-read-prince-george.com/phonics.html
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before they bring destruction. Only by reading can we be armed in this never-ending, life-

and-death struggle. 

10. The fact of the power of written ideas communicated through reading is a foundational 

reason why some governments oppose free and honest communication. Illiterate people are 

easier to control and manipulate. They cannot do their own research and thinking. They must 

rely on what they are told and how their emotions are swayed. There is a good possibility that 

this is one of the main reasons phonics was removed from the schools about 100 years ago. 

11. Finally, why is reading important?  Reading is important because words - spoken and 

written - are the building blocks of life. You are, right now, the result of words that you have 

heard or read AND believed about yourself. What you become in the future will depend on 

the words you believe about yourself now. People, families, relationships, and even nations 

are built from words(Glenn Davis, 2016). 

 

1.2.4. Language Teaching Material 

         Language teaching materials are considered as one of the most important parts of the 

language teaching and learning.Also,they are viewed as the input source for EFL learners.On 

the other hand, the teacher can play an important role in the classroom environment 

arrangement , and in providing learners with the information that fit their needs.A great 

attention must be payed to the used materials and instructions by every teacher because it 

plays the role of controller between the teacher and his students.According to Tomlinson 

(1998), Materials refer to anything that is used by teachers or learners to facilitate the 

learning of a language. Materials could obviously be videos, DVDs, emails, songs, 

dictionaries, grammar books, readers, workbooks or photocopied exercises. They could also 

be newspapers, food packages, photographs (p. 2). 

https://www.learn-to-read-prince-george.com/importance-of-reading.html
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       That is to say, materials may be anything that is employed in order to enhance students' 

language knowledge.For that reason,language teaching materials are very essential in 

refreshing the classroom setting and are one of the helpful methods that learners rely on. 

Richards and Rodgers (2014) have stated ‘‘ Materials allow learners to progress at their own 

rates of learning and use different styles of learning, they also provide opportunities for 

independent study and use, and to provide opportunities for self-evaluation and progress in 

learning’’ (p. 35). 

       In conclusion, the different instructional materials that promote language learning are 

devided into two types;traditional teaching materials that iclude board, flashcards, realia, 

posters, textbook. And, new teaching materials such as audio players, projectors, powerpoint 

slides, videos, songs, songs lyrics, podcasting. 

 

1.2.4.1. Traditional  Language Teaching Materials 

       Traditional or old teaching materials include old instructions used by the teacher who 

gives knowledge as a basic source in the classroom setting. Additionally, he/she is the person 

responsible for the learning occurance in the classroom atmsphere and the students are just 

followers and passive receivers. As Scrivener (2005) claimed ‘‘traditional teaching [is 

imagined to work as] ‘jug and mug’ – the knowledge being poured from one receptacle into 

an empty one.’’ (p. 10). Undoubtedly, traditional teaching is a teacher-centered 

approach.Materials such as textbooks are   considered  as traditional resources that   take a 

part of the educational program standards. Further, the classroom environment that is just 

based on chalk and board as a technique to present the lessons. 

1.2.4. 1. 1. Board 

       Regardless of the technology resources influence nowadays. The board is one of the most 

important available, traditional tools that have been used as a teaching aid in divers schools 
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and universities.This traditional teaching material remains as the most effective place where 

teachers explain their lesson course. Recently, this tradional tool has changed from 

blackboard to green boards, white boards. However, its purpose is still the same. Harmer 

(2001) stated some different purposes of the board, which are summarized as follows:  

 Notepad: Board can be a platform for teachers to present many object words, phrases; 

topics, those students have a misunderstanding or they have no idea about. Many teachers use 

colors to various perspectives of language to facilitate the task for learners.  

  Explanation aid: Board can be used  as explanation tool by introducing many examples to 

make the whole picture of the content more clear for learners. 

  Picture frame: the board can be  used  as a piece of writing, teachers can draw many 

figures on it just to aid learners to grasp the concepts.   

Game Board: Board can be used for various games to play with students, for example, 0X 

game, guessing the word, spelling game, etc.  

 Notes board: Board can be used as sticky notes. 

1.2.4. 1. 2. Textbook 

       The textbook is condered as one of the vital aspects of the teaching-learning resources, 

and it is viewed as a fundamental part of the course curriculum that is used in academic 

settings. Tomlinson (1998) states: 

        A textbook which provides the core materials for a course. It aims to provide as much as 

possible in one book and is designed so that it could serve as the only book which the learners 

necessarily use during a course. Such a book usually includes work on grammar, vocabulary, 

pronunciation, functions and the skills of reading, writing, listening and speaking (p. 09). 

       It has been widely recognized that the textbook should have a particular criterion to be 

evaluated and include appropriate and accurate language knowledge for students to 

accomplish better learning performance. Cunningsworth (1995), proposes four criteria for 
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evaluating textbooks, particularly coursebooks as cited in (Richards, 2001, p. 258) in his 

book Curriculum Development in Language Teaching. 

 1. They should correspond to the learner’s needs. They should match the aims and objectives 

of the language learning program.  

 2.They Should reflect the uses (present or future) which learners will make of the language. 

Textbooks should be chosen that will help equip students to use language effectively for their 

own purposes. 

 3. They Must take account of students' needs as learners and should facilitate their learning 

processes, without dogmatically imposing a rigid "method". 

 4. They should have a clear role as a support for learning. Like teachers, they mediate 

between the target language and the learner. 

 1.2.4. 1. 3. Pictures 

       The picture is one of the oldest techniques used by teachers in the classroom context,in 

term of small cards,drawing the image...etc. It plays the role of facilitating and enhancing the 

lesson comprehension. As s. As Wright (1989) claims ‘‘picture are not just an aspect of the 

method, but through their representation of place, objects and people they are an essential 

part of the overall experience we must help our students to cope with’’(p. 2). Additionally, he 

indicates that pictures contribute to:  

 Interest and motivation.  

 A sense of the context of the language. 

 A specific reference point or stimulus. 

       From what has been said before, we can say that the picture creates a context of 

communication and play a great role in helping the learners in accommodting various 

concepts with their meaning. 
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1.2.4. 1. 4.   Realia 

       Realia refers to the real things or objects that are employed in the classroom. As 

Richards, Platt, and Platt (1992), consider realia as actual objects and items which are 

brought into a classroom instruction as an example or as aids to be talk or written about in 

order to increase learners’ understunding. Thus, Realia is one of the traditional teaching 

materials that make the subject matter more flexible and meaningful through the real and 

concrete situation to assist the student to be more active with interesting things. 

1.2.5.2.  New language teaching materials  

       The teaching task is one of the most hard and complicated processes. It certainly needs 

more challenges, art, and creativity to serve the students' increasing demands. The majority of 

teachers have always looked for a proper and effective environment for students to make 

them gain more intersting in their learning process. Hence, Richards (2001) mentions that 

authentic materials which are the use of different technologies materials like, videos, auditory 

aids that have been widely introduced as one of the best teaching tools that play a powerful 

function in the educational platform, which constantly thriving to maximize EFL learners 

practice and support teachers’ to developing their activities in the natural and clear way. 

Indeed, authentic materials play a significant use in education that serves both the teachers 

and the learners as a means of learning. House (2008) writes: Authentic materials for the 

classroom have long been promoted as a means by which teachers can link the formal, and to 

some extent artificial environment of the classroom with the real world in which we hope our 

students will eventually be using the language they are learning (p. 56-57). 

       In other words, the new technology resources used  with foreign language teaching have 

greatly changed the traditional way of teaching and allowed what was before impossible, 

because it has delieverd many opportunities for learners to be interactive and increase their 

enthusiasm, collaboration, and boost the spirit of interaction and participation during the 
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classroom. In addition, these materials have completely changed the teacher's role that is only 

providing students with information and knowledge.In the end, the new teaching materials 

aid learners to exposure to the real-life communication and practice situation. 

 

 

1.2.5.2.1. Overhead Projectors Slides (OHP) 

       This device is one of the popular and dominant equipments that are used by teachers and 

trainners over the world in the presentation of lectures and workshops. The National Audio-

visual Supply (1992) defined overhead projector as ‘‘a simple device that projects transparent 

materials of any type on a screen, within a normally lit room’’ (p. 5). Many benefits are 

provides by the OHP to both teachers and learners because it makes the various images ' 

transfer easier and this is with the aid of large slides. Hence, the teacher can prepare many 

different slides with a mixture of written words and images to highlight the lesson efficacy. 

Some of the characteristics of OHP that are mentioned in the literature:   

 The Overhead Projector is designed to be used in front of the viewing audience, 

thus permitting to maintain eye contact with the audience at all times.   

 The Overhead Projector features an efficient optical system that projects image 

bright  enough to be seen in normal Lightroom. Through the use of blank 

transparency film and transparency markers.  

 The Overhead  Projector may be used as an electric chalkboard.  

  On-the-spot reviews and repetition of material can be easily accomplished through the use 

of overhead transparencies (Sparks, 1981). 

1.2.5.2.2.  Powerpoint 

       PowerPoint is one of the essential tools that are widely used in many varieties. This 

means appeared firstly in business, and then spread in many institutions, especially in a 
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pedagogical context. This software program has a positive effect on students and teachers 

because it provides high demands that they are in needs for it in the EFL classroom. Although 

by offering an efficient presentation through slides that allow learners to prepare their 

presentation and projects in the innovative and flexible way. As Castelli and Fiorentino 

states: 

 Microsoft PowerPoint aids teacher in the creation of presentation, handouts, interactive 

animation, stand-alone knosks, task cards, and web pages to deliver information to students in 

a visually effective and high- speed fashion. (2008, p. 70)  

       This indicates that PowerPoint is a relevant and appropriate way to transform 

information and fulfill the requirements of EFL learners. 

 

1.2.5.2.3. Videos 

       Nowadays, the addiction of people towards the internet and its diverse modes is 

increasing.Videos have been appreciated as one of the innovations that invaded the everyday 

life of people. In the recent years, videos take an enormous place and become the alternative 

form in a learning platform.As Mayar (2001) revealed "video is a form of multimedia that 

conveys information through two stmultaneous sensory channels: aural and visual. It often 

uses multiple presentation modes,such as verbal and pictorial representattions in the cas of 

on-screen print and closed-captioning' (as cited in Cruse,2011,p.6). Videos are one of the 

important ways and factors that bridge the gap between tudents and their language learning, it 

helps to accomplish many purposes in EFL classes. This visual aid can help learners in 

building up their knowledge construction. Besides, it facilitates and promotes teachers' 

activity, and allow them to present their lesson in a comfortable way. Furthermore, it is 

suitable for all learning styles.Also, (Cisco Systems Inc, 2012) summarized the impact of 

videos in three key concepts: 
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1- Interactivity with content (the learner relates to visual content, whether verbally, by note 

taking or thinking, or by applying concepts).  

2- Engagement (the learner connects to the visual content, becoming drawn in by video, 

whether on-demand or real-time) . 

3- Knowledge transfer and memory (the learner may remember and retain concepts better 

than with other instructional media). 

Videos can support the learner who finds various obstacles in the language learning as well as 

teachers who find also a comfort in its use as a teaching aid. 

1.2.5.2.3. Songs 

       The Song is one of the entertainment methods that can be  used in and outside the 

classroom. It also plays a significant role in the students’ learning process through the easy 

access from the different media platform like YouTube. Additionally, we can listen to various 

genres of music at any time and any place on many devices like phone, tablet, etc. According 

to Hornby (1990), ‘‘song is a great language package that bundles culture, vocabulary, 

listening, grammar and a host of other language skills in just a few rhymes. Songs can also 

provide a relaxed lesson’’ (cited in Arévalo, 2010, p. 124). In other words, the song is one of 

the motivational means that creates a good behavior and makes learners’ always inspired and 

relaxed, and increases students attentive in the classroom setting. Furthermore, the 

meaningful selection of the song can be used as a part in the subject matter.  

       The increasing involvement of songs in the English language learning context has led 

students to evolve many valuable aspects through the extensive listening that aid them to 

acquire many words, expressions, idioms, and others. Therefore, it has developed the students 

listening and speaking skills in the language communicative setting, and helped them in 

making the connection between words and their meanings. For that reason, using Songs in the 

classroom can be a good way because it adds a smooth and fun environment in the EFL class. 
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In addition to that, listening and singing the song with the lyrics allows students’ to express 

many emotional states and attitudes that make them very comfortable in the language 

classroom (Abbott, 2002). Songs can develop a repetition mechanism through verbal and  

non-verbal spoken language, so learners’ can combine the sounds of expression just the way 

they hear it, which can record their voices when singing in order to enhance the pronunciation 

in the very natural way. Also, it is considered as a product of sharing culture (Alivaro, 2010). 

Likewise, It is remarkable that songs contribute to bringing the culture alive. 

 

  1.2.5.2.3.1.  Definition of music and  songs 

       Murphey (1992) calls songs as ‘adolescent motherese’. According to him, ‘motherese’ 

means the highly affective and musical language that adults use in order to  communicate 

with young children (p. 7). As toddlers grow up they get less and less of that language. A 

typical example of ‘motherese’ speech may be a lullaby. Interestingly, people talk about a 

song at least two dissimilar ways. The first is as a purely musical work. On the other hand, a 

song might be understood as a rendition, that is, a realization of that song in a performance, a 

recording or a written material. Additionally, it is crucial to take a broad view of songs. They 

incorporate not only the tune and the lyrics, but also all of the contexts in which it is created, 

produced and consumed. It is important where the song was performed and by whom, the 

audience and the technology that produced it.  

       In 2010, Harper provides seven entries under the headword music. The first explanation 

says that “music is an art of sound in time that expresses ideas and emotions in significant 

forms through the elements of rhythm, melody, harmony, and color”. The definition 

emphasizes that music’s role is to describe emotions and there are four essential features 

which characterize music. The second definition says that these are “the tones or sounds 

employed, occurring in single line (melody) or multiple lines (harmony), and sounded or to 
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be sounded by one or more voices or instruments, or both.” In fact, in this explanation it as all 

about instruments and voice. Simply, music is instruments or voices (or both) people hear. 

1.2.2.2.3.2. The role of songs in everyday life 

       Music has always been a vast part in people’s lives: it is ubiquitous, it surrounds us 

everywhere, and it is broadly accepted all around the world. Regardless of the extent to which 

the capacity and sensitivity to music are programmed in the human brain or are by-products 

of other authorities and tendencies in the culture of music, without a doubt it plays a fully 

central and fundamental role.  

        It seems that the passion for music is deeply rooted in human nature. Sacks (2009) 

points out: “we the people, we are a species to a lesser extent in music or speaking” (p. 12). 

Presently, avoiding music is not an easy task, for it belongs to many aspects of life. Various 

kinds of music may be heard in almost every place and during performing important events 

such as Olympic Games. Seeing school, it is said that using songs during classes is not so 

popular. It is perceived in that way because for majority people listening to music is 

connected with spare time, not with working or learning (Murphey, 1992). 

        According to McDermott and Hauser (2005), music may be found in every human 

culture. Namely, we can hear it almost everywhere; while listening to the radio, when 

watching television and on different family occasions, such as birthday parties, wedding 

ceremonies, at a funeral, in restaurants, shops, cars, and even in the streets (p. 43).  

       The authors define music as, on the one hand strange, but on the other hand, a marvelling 

phenomenon since it has been for such a long time and still surrounds people.  

       It is common knowledge that music can create a wide range of feelings. Moreover, music 

is so accepted that people all over the world pay a lot of money for musical business (Hauser, 

2005). People may naturally make use of music and songs for their own behoves in everyday 

life. Primarily, they may simply listen to music at any time and at any place. Next, there is a 
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possibility to sing without listening to any recording. Still, some people like humming or 

whistling while listening to a piece of music. Not only people listen, but they also talk about 

it, as music seems to be quite a common topic especially among teenagers who share their 

opinions about the latest news connected with artists or brand-new video clips they have 

recently seen. Murphey (1992) stated that,  people find it useful to use songs and music to 

make a social environment, form a feeling of partnership or just dance . 

       All of the cases mentioned above show that music is really important phenomenon in our 

lives because it may be with us everywhere, whether we want it or not. Definitely, it has been 

with people for long times and has become part of our habitual lives. 

 

1.2.5.2.3.3.   Reasons for using songs to teach EFL learners  

       Very often music is the main source of English outside the classroom. Thus, using it in 

the lesson seems to be a good idea. There can be distinguished affective and cognitive 

rationale for playing a song during a lesson. 

        As a matter of fact, affective reasons are connected with Krashen’s Affective Filter 

Hypothesis. In short, it gives an explanation why some learners learn and others do not. Eken 

(1996) said that ,the crucial thing is that students need to develop a positive attitude towards 

learning. Krashen (1982) has it that: “for effective learning the affective filter is must be 

weak. A weak affective filter means that a positive attitude to learning is present.” Hence 

teachers’ task is to provide a positive atmosphere favourable for learning. In this aspect music 

and songs may be one of the methods for obtaining weak affective filter (Eken, 1996). 

        Eken (1996) enumerates eight reasons for the use of song in a language classroom. 

Firstly, a song may be used to present a topic, new vocabulary or a language point. Then, it 

may also be used as a practice of lexis. Beyond question, songs can be used as a material for 

extensive and intensive listening. Some teachers may use them to focus on frequent learner 
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errors in a more indirect way. Not to mention that songs are a perfect source for stimulating 

discussions about feelings and attitudes. Learners may talk over with another in pairs or in 

small groups what happened in the song and then share their opinions with the rest of 

students. Additionally, songs may arrange a relaxed classroom atmosphere and contribute to 

fun and variety in language teaching. Finally, songs may be said to encourage the use of 

imagination and creativity during foreign language lessons.  

       Songs also give a chance to develop automaticity which is the main cognitive reason for 

using songs in the classroom (Schoepp, 2001). Automaticity is defined as “ a component of 

language fluency which involves both knowing what to say and producing language rapidly 

without pauses” (Gatbonton  & Segalowitz, 1988). To put it in other words, songs may help 

automatize the language improvement process. Essentially, the students should be placed in 

an environment in which it is possible to use the target language in a communicative way 

(Gatbonton &Segalowitz, 1988). As a matter of fact, the nature of songs is said to be quite 

repetitive, logical and persistent. 

1.2.5.2.3.4.  Benefits of using music and songs in the classroom 

      Some teachers might not be aware of possibilities of using songs in the classroom. They 

may feel that such activities are not appropriate for classes which often cause discipline 

problems. To add more, lecturers may think that using music may create chaos or students 

may be reluctant to sing. Stanislawczyk and Yavener (1976) are of the opinion that a song is 

an advantageous tool and a teacher should take advantage of it during linguistic practice. She 

also emphasizes the importance of the engagement learners get when listening to songs or 

creating own lyrics: “In the era when guitar players are ubiquitous, music must be an integral 

part of language study. It is a part of classroom activities from the start of the work in 

language, supplying additional language learning and cultural insights. At the advanced level, 

students become even more actively involved in music by creating songs” (Stanislawczyk & 
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Yavener, 1976). The passage below attempts to present rationale for using song activities in 

English foreign language classrooms. 

 1.2.5.2.3.4.1.  Motivation 

        Fundamentally, popular songs touch the lives of learners, and are connected with their 

various interests and everyday experiences. Almost all popular songs are related to the same 

topic of friendship, love, dream, sorrow, and the rest which are the common feelings of 

people. Since most young people nowadays are interested in a wide range of cultural forms 

outside classes, songs may be a really motivating and unique teaching tool. Experiencing 

with films, television, computer games and popular music seems to be highly motivating. 

Accordingly, Baoan (2008) claimed that,'' more time and concentration to popular music in 

English foreign language classroom would surely increase learners’ motivation as classroom 

tasks would reflect on their knowledge, their music and the vocabulary they already know 

from the songs'' . 

       Although motivation is absolutely important in learning all school subjects, this is 

studying a foreign language that makes motivation play a huge role (Williams & Burden, 

1997). Dorneyi (2007) points out that, " learning a language is a long-term process and 

learners are in charge of their learning at length". The students need to support their efforts 

for a long time, very often against numerous failures and difficulties. 

 1.2.5.2.3.4.2. Positive atmosphere 

        Another important factor making a song valuable for an English lesson is that it may 

create really favourable conditions for learning. Murphey (1992) is of the opinion that “the 

use of music and songs can stimulate very positive associations to the study of a language, 

which otherwise may only be seen as a laborious task, entailing exams, frustration, and 

corrections”. People usually identify songs with fun, which is why learning through songs is 

associated with an enjoyable atmosphere. 
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        Moreover, Griffee (1992) stated that,  music may be used to relax students since for 

many learning a new language is a new experience. Our mother tongue – our basis of 

communication, is in some classes forbidden to use and learners may feel lost or helpless. 

        Songs played in the background when learners read some conversations, are typical of 

Suggestopaedia. This teaching method was invented by Georgi Lozanow in Bulgaria and its 

valuable element is music in the background. Essentially, the Suggestopaedia method 

involves the students’ barriers and negative attitudes such as low self-esteem, anxiety or lack 

of motivation to learning. Meanwhile, students’ learning occurs subconsciously and may be 

amusing for them as well. These are some important features of that teaching technique: a 

relaxed atmosphere, a classroom positive environment, a new identity of learners, or music 

activities themselves (Larsen & Freeman, 2000). 

1.2.5.2.3.4.3.  Cultural and historical knowledge 

        Listening to songs is an excellent way of learning about the culture of a specific country, 

as well as the language that is used inside the cultural community, as language is one of the 

branches of culture. 

        Griffee (1992) remarks that music is not universal and, therefore, music is a reflection of 

the time and place that produced it. there are many songs which are a culture capsule 

including within themselves a meaningful piece of social information. The songs of the 1940s 

reflect not only the accessible sound technology of their time, but also the hopes and fears of 

their period. The same phenomenon is for the songs of every decade. For that reason playing 

a song into the classroom means bringing the culture of the song in with it.  

       Another benefit is that songs may be used as a way of looking at a culture and 

contrasting it with other cultures. Moreover, pieces of music can be used to recapture 

historical times. For example, Christmas carols from Europe tell the history and the 

geography of that area, too. Furthermore, Griffee (1992) believes that, " There are many 
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songs which are about famous cities and they may be used to learn about important sights, 

feelings or sounds of a city" (p. 171). 

        Baoan (2008) is also of the same opinion as Griffee. He notices that pop songs ten years 

ago may sound old-fashioned to modern learners’ ears. In this aspect, today’s popular songs 

will be perceived either rubbish or classics in the future. Searching for the reasons why some 

particular kind of music is well-known at a certain time and abandoned at another time may 

supply a lot of background knowledge for both learners and teachers. 

1.2.5.2.3.4.4.  Linguistic knowledge 

        A further advantage of using songs in English classroom is that they include linguistic 

information, for instance vocabulary items, pronunciation or grammar. Thus, students acquire 

new knowledge very often with no intention of doing so. Also, for many teachers the didactic 

role of music would be the first to appreciate.  

       Songs may be considered as representing ‘distortions’ of the normal speech patterns of a 

language. Jolly (1975) states that normal speech and songs are on the same continuum of 

vocally-produced human sounds. Namely, they both represent forms of communication in a 

linguistic sense and have melodic and rhythmic content.  

       As stated earlier, songs may contain rich linguistic knowledge. It is all about the about 

learning that this process takes place in many different ways and all kinds of learning are 

going on all the time. However, occasionally it is deliberate because learners acquire 

information presented in a classroom or when they look up a word in a dictionary. 

Sometimes, on the contrary, the learning process can be unexpected, as when the students 

listen to music. Ergo, it is advisable for foreign language teachers to use songs and their 

students will learn language elements through unintentional learning (Baoan 2008).  

       As Griffee (1992) writes, there is a deep relationship between rhythm and speech an 

sensitivity to rhythm is a fundamental first step in language learning. When music and songs 
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are used in the classroom then the students are exposed to the rhythms of the language. 

Besides, popular songs include a lot of examples of colloquial speech. For instance, in some 

songs the ‘-ing’ ending is frequently reduced from the full ‘-ing’ to just ‘n’ sound. This is the 

natural and everyday language of songs as opposed to the artificial language in many course 

books that is a good way to incorporate living into the classroom (Griffee, 1992).  

       Also Schoepp (2001) shares the same opinion as Griffee, and gives an example of a song 

“My Best Was Never Good Enough" by Bruce Springsteen as a good example of colloquial 

English. This song is full of jargon-ridden like “every dog has his day " and “every cloud has 

a silver lining”. As expected, most English second language students will encounter an 

informal language of conversation outside the classroom. Beyond question, using songs may 

prepare learners for the authentic language they will be confronted with. 

1.2.5.2.3.4.5. Other advantages 

        Not only do songs are appealing for the students, but also the teachers find them quite 

attractive. Imprimis, songs are short and self-contained recordings, texts, and films that are 

easy to use in a lesson. Additively, the supply is almost infinite and there is a broad range of 

titles to choose from (Griffee, 1992). 

        Furthermore, learning a foreign language through music can be seen as an informal 

method called edutainment. Edutainment software are all the applications that are used for 

example, in game-like activities or teaching or rely on visual materials. Okan (2003) stated 

that: 

 The principle of edutainment is to draw learners’ attention, keep them emotionally involved 

and make them interested in the lesson Activities which are conducted with the use of the 

edutainment method are done in an enjoyable way and this is why teaching with the use of 

music is the combination of the words education and entertainment "(p. 61). 
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        When young learners are disruptive the teacher can discipline them with a song. 

Szpotowicz and Szulc-Kurpaska (2009) notice that singing a song is a lockstep activity in 

which all the students are engaged in the same exercise at the same time. A song may be also 

a reward for a good behaviour. The authors also state that singing is a nice variety from 

language work in class and may provide a break from sameness. Finally, they add that music 

acts as a key to the imagination even with many students who think that they have no 

imagination at all.  

1.2.5.2.3.4.6.  Disadvantages of using songs 

        Although, songs have many good aspects, there are some less positive concerns about 

music and songs teachers should regard in the language classroom. Murphey (1992) writes 

that loudly playing songs may disturb neighbouring classes. Secondly, some learners get too 

excited and may forget about the discipline. Another issue is the fact some students World 

Scientific News may disagree about musical pieces and they have dissimilar musical tastes. 

Teachers often complain that the learners just want to listen, not work. More importantly, 

many songs may be intelligible for students since they contain many colloquial expressions 

and the pace is too fast. Siek-Piskozub and Wach (2006) add that there are songs which touch 

taboo topics like violence and sexism and thus such songs may confuse the learners or 

embarrass them. 

 

1.2.5.2.3.5. Criteria for a song selection 

        There are no strict rules teachers should obey when selecting a song for a language 

work, but there are several factors lecturers should take into consideration. Griffee (1992), 

categorizes the criteria into four groups: the class, the teacher, classroom opportunities and 

music. 
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        Firstly, the teachers should take account of students’ age. Young learners may not be 

able to understand songs which contain deep ideas like envy, suffering or forgiveness. 

Besides, each age group has its own musical favourites and disfavoured ones. Also, the time 

of the day is important. Some learners are tired in the evening and music might energize 

them, while other classes may need to have their energy disciplined a bit more 

 (Griffee, 1992).  

       Next, the author writes that it is unwise to use both music that the teacher does not like 

and music that the learners do not like. It may be a good idea to let the students bring the 

lyrics of songs they like and then choose appropriate ones. It is worth remembering that “you 

can use songs and music when the curriculum has been predetermined, but there it time 

remaining in the class period” (Griffee, 1992). The teachers claim that usually they use songs 

for special holidays lessons like Christmas or Easter lessons. The crucial thing is also the 

language teaching purpose. The song should have instructional value, it should not be just for 

fun. The situation is satisfactory when the selected song is a direct component to the lesson, 

thus contains for example, a practiced grammatical structure or a discussion theme that can 

be used in a lesson. Finally, music may disturb other classes, so it should not be played 

loudly. There are some rooms which are large and seem to eat up sound, thus choosing an 

appropriate classroom should be taken into consideration (Griffee, 1992). 

 

 

1.2.5.2.3.6. Song activities 

        Songs may be used in the classroom in many ways. Here are a few ideas presented 

quickly. The first activity is related simply to listening to a song and then discussing what 

happened in the song, to sharing students’ interpretations, or reactions to that piece of music. 
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Printed lyrics may be distributed to students as to help them take part in discussions 

(Scrivener, 2005).  

       A well-known exercise that can be done with a song is gap filling. Learners are handed 

out sheets of paper with the lyrics of a song and while listening their task is to write the heard 

words. Scrivener (2005) writes that this activity is very common and calls it a cliché. He 

suggests varying this task, for example by changing it into a pre-listening activity where 

students are to predict the missing words. Another song oriented activity is song jumble. 

Students put in order certain lines of a song that are jumbled. After that, learners listen to the 

song and compare their guesses. This activity may also be done with pictures, which they 

have to put in order while listening to a song. Next activity proposed by the author is called 

action movement and it is addressed to students of lower levels. Learners listen to one line at 

a time and invent mimed actions. Scrivener (2005) stated that they teach each other and then 

all present their versions. However, some tasks can be more challenging, for instance, 

students may be asked to create their own lyrics to the tune  

       Finally, Scrivener (2005) mentions about ideas for using music on its own in the 

classroom. A teacher may use music to set the mood, especially at the beginning of a lesson. 

Also, when a lecturer wants their students to talk about something at the beginning of a 

lesson to warm them up, he can play music, too. An interesting proposal is that of playing 

music while students are doing ‘dull’ activities. Moreover, background music may be used to 

set the scene when students work on a specific task, for example ‘space’ music played while 

discussing life on other planets. Simply, music may be used for relaxation between 

demanding activities. Davanellos (1999) enumerates forty activities arranged around songs 

and music in a linguistic classroom. Some of these activities were described above. 

       Undoubtedly, Davanellos (1999) presents a wide range of song activities. Every teacher 

may choose the most favourable and apply them in his own practice. Obviously, activities 
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connected with songs may take various forms but definitely they should be conducted in an 

enjoyable and pleasing way. 

1.2.5.2.4.  Lyrics of Songs 

       Lyrics are words that make up a song usually consisting of verses and choruses.The 

writer of lyrics is a lyricist ("APA Style", 2018).The meaning of lyrics can either be explicit 

or implicit. Gaurave (2017). claimed that , "Some lyrics are abstract, almost unintelligible and 

in such cases, their explication emphasizes form, articulation, meter, and symmetry of 

expression ". Also, lyrics are the words of a song,a poem that expresses deep personal feeling 

in a way that is like a song; a lyric poem (Merriam Webster Dictionary, n.d.) . In addition,  

lyrics refers to the words of a popular song 'she has published both music and lyrics for a 

number of songs'. Lyrics can be the words to a song , sure, but the word lyric can also refer to 

a kind of poetry. The words of a song , especially a pop song; Paul Simon writes the lyrics for 

most of his songs ( Cambridge University Press, n.d. ).  

 

1.2.5.2.4.1.  Importance of Lyrics of Songs 

       First of all , songs are around us , wherever people go they are surrounded by music, and 

most music is produced in English; world wide the biggest part of music produced by singers 

who sing English music. For the simple reason that music is around us, it is important to learn 

English lyrics. Because, when learners listen to English songs , they just just sing along, but 

just when they learn those lyrics, they will recognize along for lot more from that song.Songs 

lyrics help learners excercise their comprehension and also learn new vocabularies. 

Therefore, songs lyrics are considered as one of the most effective ways to learn informal 

English.Also, to achieve fluency, any new word goes in communication with other words; no 

word is just individual in a song. Because in real life, any word is related to another, when 

people speak , they speak in word combinations, in sentences and thus words goes together in 
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songs. That is quite the natural process when they sing, they learn full sentences, all those 

words goes together, and a person learns the song as if he/she was learning a poem. Surely 

when they were children, they learned poems, all by heart and then they would repeat one 

sentence again and agian until it sticks in their mind. Same goes with songs lyrics, its natural 

repitition , people do not have necessarly to learn simple phrases , sentences, just alone, they 

will learn entire songs lyrics and it is very natural, they are going to learn the entire song. and 

of course a lot of those words combinations wil be incounted in real life. They will be useable 

in real life. So, basically the benefits are meaningful they are enjoying when listening to 

music they love, learn those lyrics , and acquire naturally Engish speech patterns (Robby, 

2013, as cited in "YearOfEnglish"). 

1.2.5.2.4.2. Ways to use  lyrics of  songs to improve comprehension 

         lyrics are great for developing broad comprehension skills songs are often used by 

teachers in the language classroom for comprension exercises such as 'gap-fills' ( finding the 

right word to fill a gap in a sentence), re-ordering words so they make sense, or matching 

related words . In these exercises, students have to listen to words or phrases that are 

connected and related to a specific grammatical focus or semantic field.This approach 

involves working with individual sounds , words and phrases rather than the text as a whole 

(Miguez, 2017, as cited in "British Council") . 

       However, teachers can also use songs to develop broader comprehension and critical 

thinking skills. Rather than focusing on individual words or sounds, students can make 

predictions about meaning, and then confirm or reject these predictions as they read or listen 

to the lyrics. So, the focus is on the students : how they interact with the text, and what they 

bring to the reading or listening process (Miguez, 2017 as cited in " British Council"). 
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1.2.5.2.4.3. Why lyrics of songs work so well for comprehension tasks 

       Instead of having students simply recognise facts, teachers want them to delve more 

deeply into a text. They can compare information, make connections with other parts of the 

text and their knowledge of the world, or use the information to create something new (such 

as a letter to the singer, or rewriting the story from a different point of view.There are four 

reasons songs are so useful for improving higher-order comprehension and critical thinking 

skills suggested by Miguez (2017) , 

1. Lyrics are short : songs are very short texts, yet they can express a lot. This short length 

makes song lyrics ideal to develop specific skills intensively, or to zoom in on a particular 

learning approach. 

2. Lyrics usually follow a similar structure : songs are often predictable in their structure, 

especially pop songs, which are most often used in the language classroom. They may raise 

questions and give background context first, before building up to a chorus that might answer 

those questions and express how the singer feels. Because students are often familiar with the 

structure of song lyrics, it allows them to concentrate on meaning and overall comprehension. 

3. Lyrics may express emotion : students can identify with the singer’s feelings or relate to 

their situation, which often encourages meaningful discussion in class. 

4. Lyrics are often vague : the language in song lyrics is often open to interpretation. 

Mysterious references are perfect for critical thinking skills, since they generate a lot of 

discussion and place students at the centre of the learning process, by making the content 

personal. And when the text can be understood differently by different people, the number of 

creative follow-up tasks is not only higher, but always much more engaging.  
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1.2.5.2.4.4. Examples of ways to use lyrics of songs  in class 

       These qualities make song lyrics perfect for comprehension tasks that promote critical 

thinking. Teachers have to not just ask their class to simply recall information from a song, or 

listen for a specific set of words. Instead, it is preferable to get them to analyse the meaning 

of the song lyrics, compare the lyrics with other similar texts, such as poems or short stories, 

or make personal connections. There are lots of creative possibilities. Miguez (2017), gives 

the examples below, some ways to help students develop their reading, listening skills are 

included, using the 1995 song  Lemon Tree by the German band, Fool's Garden. The song is 

about a person who is bored and alone, waiting for someone’s help. It begins: 

'I'm sitting here in the boring room 

It's just another rainy Sunday afternoon 

I'm wasting my time 

I got nothing to do 

I'm hanging around 

I'm waiting for you 

But nothing ever happens and I wonder' 

1.2.5.2.4.4.1. Receptive skills: reading and listening 

There are a few ways students can develop reading and listening comprehension skills, such 

as inferring or deducing the meaning of unknown words: 

 Students can use song lyrics to identify the main idea of the text, then find the words 

that helped them to reach that conclusion. In Lemon Tree, for example, words such as 

'boring', 'nothing', 'lonely' and 'tired' support the singer's expression of sadness. 

https://www.youtube.com/watch?v=sJQYoGyEtDs
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 Inferring, or reading between the lines, is a skill that works particularly well with 

songs due to their often-vague language. When making inferences, students usually 

have several options, so long as they can say why they have come up with each 

interpretation. For example, who is the 'you' in the line 'I’m waiting for you'? 

'I'm waiting for you 

But nothing ever happens and I wonder' 

In the chorus, the singer sings: 

'I'm turning my head up and down 

I'm turning turning turning turning turning around 

And all that I can see is just another lemon tree' 

 Why is the singer turning his head up and down? Is the lemon tree something positive 

or negative? Students can often deduce the meaning of unknown words by using 

context clues. These clues will help students deal with new vocabulary in any type of 

text. By looking at the words, phrases or sentences around an unknown word, it is 

often possible to get an idea of what the word means. 

 Consider the line: 'Isolation is not good for me'. 

 Is 'isolation' a positive or a negative word? Look at the sentences before and after the 

word (‘nothing ever happens’, ‘not good’.) Are there any other words in the text with 

a related meaning? (e.g. ’lonely’, ‘nothing to do’, ‘nothing ever happens’.) Students 

could also deduce the meaning of ‘waste’ in the line 'I'm wasting my time' by looking 

at the surrounding words and phrases (‘boring’, ‘rainy’, ‘nothing to do’) (Miguez, 

2017 as cited in " British Council"). 
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Conclusion 

       Throughout the current section, we can say that lyrics of songs  are valuable and 

effective resources in the teaching-learning process. In effect, lyrics act as  authentic 

tools which are highly useful in the language classroom in terms of motivation, 

promoting learners’ skills. Moreover, they enhance and enrich EFL learners’ informal  

vocabulary. This part  also spotlighted how teachers can use lyrics  in raising 

student’s interest towards learning the target language as a platform for  

communication, and how can it be beneficial resource for teaching language and a 

learning support. At the end, lyrics of songs is a  medium that can be used in various 

instructional contexts and make it a tool which fulfills the learners’ needs for high 

quality language learning. 
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Introduction 

        This chapter is concerned with the analysis of data that is obtained from students’ 

questionnaire. It includes the choice of the method, the samples, description, administration, 

analysis and discussion of the results of learners questionnaire. On the one hand, the aim of 

students‟ questionnaire is to investigate their attitudes towards the role of  lyrics of songs in 

enhancing their informal vocabulary knowledge. 

 

2.1. Research design and methodology 

 2.1.1. Research Setting and Research Participants 

        Our population is composed of 400 second-year students studying at the Department of 

English Larbi Ben M’Hidi University – Oum El-Bouaghi. We selected sixty (60) students to 

represent the whole population. Students were asked to express freely their attitudes towards 

informal  vocabulary, lyrics and the relationship between the two. Furthermore, their 

selection was random with no regarding their familiarity with the technology tools nowadays 

or gender, personal situation, age, etc. The principal reasons behind the choice of this 

population are, first, that second-year students are in their beginner level to the advanced one 

in the process of learning English. So, they require relying on practical techniques that 

granted their development in the language, especially their improvement of  informal 

vocabulary that is  considered as an essential component in the Target language. Another 

reason, this population may have exposure to the information and communication resources 

in the process of their studies which give them the opportunity to provide us with their 

valuable opinions on the current issue. 

2.1.2. Means of Research  

       The method used in this research is a descriptive method. One Questionnaire was 

designed. This was due to our aim which is to learn about the students’ attitudes toward using 
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songs lyrics in enhancing students’  informal vocabulary knowledge. In addition, we have 

chosen the descriptive method in order to have a comprehensive perspective of our present 

work and because we regard it as the appropriate method that will lead to valid the results. 

2.1.2.1. Students’ Questionnaire 

 2.1.2.1.1. Description of Students’ Questionnaire 

        In order to test our hypothesis and answer the  questions of this study. We administered 

one questionnaire for students. The questionnaire is a mixture of closed and open-ended 

questions. Students’ questionnaire is divided into five sections. The first section has three 

questions that seek to get personnel information about the students, (gender, the reasons of 

the choice of studying English and whether students do enjoy studying English).The second 

section consists of ten questions (Q4-Q14) which deal with the informal  vocabulary learning 

(their awareness of the importance of informal vocabulary, the difficulties that they face 

when they use informal vocabulary to speak or write, the activities that they use to improve 

their informal vocabulary, if their teachers should teach them informal vocabulary using 

different techniques and if they encourage them to make use of it or not, how much do they 

know informal vocabulary, which skills present more opportunity to learn informal 

vocabulary, if informal vocabulary should be taught in EFL classes, and which informal 

expression they think it helps mastering English informal vocabulary  ). The third section is 

designed to know students’ attitudes towards the use of songs  with lyrics to enhance their 

informal vocabulary knowledge. (Q15-Q22) deal with songs with  lyrics (which new 

language teaching material students think is most recommended in EFL classes, what is the 

internet jargon that they use frequently, do they prefer to use informal contractions, do they 

listen to songs with lyrics and how often, what leads them to listen to songs with  lyrics, do 

they agree that songs with  lyrics are great for improving broad comprehension ,critical 

thinking and listening skills  ). Section four deals with the effectiveness of  songs with  lyrics 



69 
 

in  informal vocabulary learning. The first three questions (Q23-Q25) ask whether students 

think that songs with lyrics are effective media to learn informal vocabulary, whether they 

like songs with  or without them, and if when they listen to songs with lyrics  they focus on 

reading what is being sung . However question twenty six  deals with students’ attitudes 

toward songs with lyrics in enhancing their informal vocabulary and their opinions of 

whether teachers should adopt songs with lyrics in the future to enhance their students’ 

informal  vocabulary knowledge. The last section is about any other suggestions or comments 

that can be proposed by students. 

2.2.1.1.2. Administration of students’ Questionnaire 

        The questionnaire was administered to second year students of the Department of English 

at Larbi Ben Mhidi University. Students were very helpful and cooperative as they gave back 

the answered questionnaires during two  sessions.  

2.2. Data Analysis and Interpretation 

 2.2.1. Analysis and Interpretation of Students’ Questionnaire 

        The answers collected from students’ questionnaires have been counted and organized in tables 

and figures in order to quantify the results which are presented below 

2.3.3. Analysis of the Students’ Questionnaire Results 

Section one: Students’ Background Information 

Q1. Gender: 

 a-Male                                                   b-Female  

Table10. Students' Gender  

Options Frequency % 

 

Male 18 30 

Female 42 70 

Total 60 100 
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Figure1. Surdents ' Gender 

 

As shown in the table and the figure above, the majority  of the students are females, 

representing (70%) of the sample, the remaining (30%) are males. This might indicate the 

fact that female students have higher interest and motivation in learning languages than male 

students or that the females outnumber the males. 

Q2. Studying English at university is: 

 a- A Personal choice                                                  b-An imposition  

Table 11. Students’ Choice to Learn the English Language 

 

 Options Frequency % 

 

A Personal choice 57 95 

An imposition 3 5 

Total 60 100 
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Figure2. Students’ Choice to Learn the English Language 

 

       On the basis of the results obtained from table (11), the biggest number of students 

(95%) opted for personal choice, while only (5%) represents the students who said that 

learning English is an imposition, and this reflects the position of English as a foreign 

language among learners and the increasing interest to learn it. 

Q3. Do you enjoy studying English? 

 a-Yes                                                                                                  No. 

Table12. Students' feeling toward learning English 

Options Frequency % 

 

Yes 56 93,3 

No 4 6,7 

Total 60 100 
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Figure3. Students' feeling toward learning English 

 

       It is observed that the majority of students (93,3%) enjoy studying English. They give 

too much interest to this field. This interest may lead them to do their best in order to 

develop themselves and all their skills. Only (6,7%) of the students do not like studying 

English .this can be because of the lack of interest. These rates may indicate that most of the 

students enjoy studying English and have the desire and the will to succeed. 

Section two: Informal Vocabulary Learning 

Q.4.How much important is informal vocabulary learning to you? 

 a-Very important  

 b-Important 

c-Not important 

Table13. The importance of informal vocabulary learning for students 

            Options Frequency % 

    

     Very important 25 
41,

7 

Important 32 
53,

3 

Not important 3 5 
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Total 60 
10
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Figure4. The importance of informal vocabulary learning for students 

 

       The results contained in figure (4) above indicate that the majority of students more than 

half (53,33%) emphasized the importance of learning informal vocabulary and (41,67%) of 

them see that informal vocabulary learning is very important, only (5%) claimed that it is not 

important to learn informal vocabulary. And this indicates that most of the students are aware 

of the informal vocabulary learning significance. 

   

Q5.Do you face difficulties when you call for informal vocabulary in speaking or writing? 

 a-Yes                                                                                                        b-No  

Table14. Students’ answers if they face difficulties in using vocabulary to speak or write 

Options Frequency % 

 

Yes 27 45 

No 33 55 

Total 60 100 

 

 

 

 

 
 



74 
 

 

 

 

 

 

 

 

 

 

 

Figure5. Students’ answers if they face difficulties in using informal vocabulary to 

speak or write 

       According to the data findings, more than a half (55%) said that they find it easy to use 

informal vocabulary in speaking or writing, They can use words to write correctly and 

communicate effectively, while (45%) stated that they have difficulties in using informal 

vocabulary in speaking and writing. However, we could note that the number of both students 

who have problems in the informal vocabulary use in speaking or writing and those who do 

not are approximate, which means that students still always have  problems and  find 

themselves struggling when they use words to communicate orally or in writing. 

- If yes, say why 

- Only 7 (out of 27) students justified their answers (25,93%) as follows: 

- They found that using informal vocabulary in speaking and writing needs both time and 

hard work. 

- Some students think that it is hard to distinguish between formal and informal vocabulary. 
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- Others said that they do not use informal vocabulary at all, because it is impolite and not 

academic. 

- Some students stated that they have difficulties in speaking in front of their classmates. 

- The rest of the respondents said that they do not have a large stock of informal vocabularies.  

 

Q6.Which one of the following best boosts informal vocabulary knowledge?  

a- Using a dictionary  

b- Watching English movies  

c-Listening to songs with lyrics  

d- All of them  

e-Others, please specify 

Table15. Students' activities to improve informal vocabulary  

        Options Frequency % 

 

Using a dictionary 12 20 

Watching English movies 12 20 

Listening to songs with 

lyrics 
12 20 

All of them 24 40 

Total 60 100 

 

 

Students'  

 

 

 

 

 

 

 

Figure6. Students' activities to improve informal vocabulary 
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       According to the data, the same percentage (12%) was given to the three first choices; 

using a dictionary, watching English movies, and listening to songs with lyrics to boost the 

students' informal vocabulary knowledge. However, (40%) of them have said that they use all 

of them. This indicates that English students use different techniques to learn informal 

vocabulary. 

-Others, please justify   

- Only 29 (out of 60) students added other teaching materials that may help them enlarge their 

informal vocabulary. 

- Some students suggested watching YouTube videos, posts on facebook and Istagram, 

books. 

- Others suggested listening to audio tracks with lyrics. 

- Other students said that reading English articles is very helpful. 

- A number of students indicate that using applications downloaded from Google play store is 

effective in boosting informal vocabulary knowledge. 

- The rest of students said that chatting with native speakers will help. 

 

Q7.Do you think that your teacher should teach informal  vocabulary using different 

techniques?  

a-Yes                                                                                                 b-No  

Table16. Students’ views about teaching vocabulary via other methods by teachers 

Options Frequency % 

 

Yes 48 80 

No 12 20 

Total 60 100 
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Figure7. Students' views about teaching informal vocabulary via other methods by 

teachers 

 

       This question is meant to know whether the students think that their teachers should 

teach them informal vocabulary using different techniques or not. It is clearly stated in the 

figure above, that participants who answered "yes" represented (80%), while twelve of them 

replied to this question saying that their teachers should not change their way of teaching 

vocabulary maybe because they like their way of teaching. That is to say, the majority of the 

students are for the teachers' use of different techniques in order to learn informal vocabulary. 

 

Q8.How much do you know informal vocabulary? 

a- Very much  

b- Much   

d- A little   

 e-Very little  

Table17. Students' rate of their informal vocabulary' knowledge 

 Options Frequency Percent 
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Figure8. Students' rate of their informal vocabulary' knowledge 

        

       According to the figure (8), (10%) of the students know very much informal vocabulary, 

(46,67%) know much, while (41,67%) of them know informal vocabulary a little, and 

(1,67%) their informal vocabulary knowledge is very little. We can say that students are 

divided into two categories; the ones who knows much and the ones who know just a little 

informal vocabulary, and this means that the students lack of informal vocabulary is always 

present. 

Q9.In which productive skill do you think informal vocabulary is most desirable? 

a- Speaking  

b-Writing   

e-Both of them  

   

 

Very much 6 10 

Much 28 46,7 

A little 25 41,7 

Very little 1 1,7 

Total 60 100 
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Table18. Students' views about the productive skill that informal vocabulary is most 

desirable in  

                 Options Frequency % 

 

Speaking 34 56,7 

Writing 10 16,7 

Both of them 16 26,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

  

Figure9. Students' views about the productive skill that informal vocabulary is most 

desirable in 

       From the figure above (9), students' answers to this question demonstrate that (56,67%) 

of them think that informal vocabulary is most desirable in speaking, (26,67%) of 

respondents think that informal vocabulary is most desirable in the writing skill, the rest of 

participants (16,67%) said that informal vocabulary is desirable in both skills. These results 

imply that informal vocabulary use is good in speaking and writing respectively. 

Q10.Which receptive skill presents more opportunity for learning informal vocabulary? 
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a- Reading   

b-Listening   

e-Both of them 

Table19. Students' views about the receptive skill that informal vocabulary is most 

desirable in 

             Options   Frequency % 

 

Reading 9 15 

Listening 23 38,3 

Both of them 28 46,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure10. Students' views about the receptive skill that informal vocabulary is most 

desirable in 

 

       It is observed, From the figure (10) that most of the participants (46, 67%)  think that 

informal vocabulary is good at enhancing both of reading and listening skills while (38,33%) 

of them think that informal vocabulary is more desirable in listening the rest of the 

 
 

 
 



81 
 

participants (15%) have chosen the reading skill. This indicates that according to the students, 

informal vocabulary is more preferable in both reading and listening.  

 

Q11. Do your teachers encourage you to make use of informal vocabulary while interacting? 

a-Yes                                                                                                         b-No  

Table20. Students' opinions if their teachers encourage them to use informal vocabulary  

Options Frequency % 

 

Yes 26 43,3 

No 34 56,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 11. Students' opinions if their teachers encourage them to use informal 

vocabulary 

      Concerning this question. Most of students (56,67%) said that their teachers do not 

encourage them to make use of informal vocabulary while interacting, while (43,3%) believe 

that their teachers encourage them in using the informal vocabulary while discussing in the 
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classroom. We assume that approximately a half of our sample believe that their teachers 

encourage them using informal vocabulary and more than a half believe that they do not 

encourage them. 

 

Q12. Informal vocabulary is important because it allows you : 

a- Engage in conversations with native speakers .  

b- To use it with friends outside university.  

c- To be able to grasp and comprehend native speakers' speech.  

d- To adopt a native-like conversational style . 

e- All of them . 

       In regard to this question. Sixteen  students said that  informal vocabulary is important 

because it allow them to Engage in conversations with native speakers, while eight students 

believe that the informal vocabulary helps them in using it with friends outside the 

university. Seven students said that its role in  grasping of native speakers' speech is the 

reason behind its importance . Three students chose the fourth  choice, twenty six of 

students  selected all of them . We assume that students have different views concerning the 

reasons behind the informal vocabulary importance. 

Q13. Like formal vocabulary, informal vocabulary should be taught in English courses : 

a-Strongly agree                                                         b-Agree   

d-Disagree  7                                                             e-Strongly disagree   

 

Table22. Students' perceptions towards the informal vocabulary' teaching 

              Options Frequency % 

 

Strongly agree 15 25 

Agree 37 61,7 

Disagree 7 11,7 
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Strongly disagree 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure13.  Students' opinions if their teachers encourage them to use informal 

vocabulary 

       This question aims at exploring students’ views about informal vocabulary' learning 

whether it should be taught in English classes or not. As displayed in the table (17) and the 

figure (18) above, (25%%) of students strongly agreed that informal vocabulary should be 

taught, (61,67%%) of them agreed, informants who disagreed about the necessity to teach 

informal vocabulary  represented (11,67%) and the rest of students were strongly disagree 

(1,67%%) from the sample. According to the results above, we deduce that most of students 

believe that informal vocabulary should be taught in EFL classes. 

Q14.Mastering English informal vocabulary entails acquiring its : 

a-Slang                                                                         b-Idioms   

c-Jargon                                                                       d- Phrasal Verbs  

e-All of them  

Table23. Students' perceptions about the informal vocabulary expression that helps in 

achieving English informal mastery 
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            Options Frequency % 

 

Slang 6 10 

Idioms 12 20 

Jargon 6 10 

Phrasal Verbs 8 13,3 

All of them 28 46,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure14. Students' perceptions about the informal vocabulary expression that helps 

in achieving English informal mastery  

 

       The chief concern of this question was to search for the informal vocabulary expression 

that students think it helps mastering English informal vocabulary. Most of students (46,67%) 

chose all the informal expressions, while (20%) selected idioms as the most effective ones, 

(13,33%) of the participants selected phrasal verbs, (10%) chose jargon, and the last (10%) 

selected slang. This highlights that students think that different expressions of informal 

vocabulary serve at mastering English informal vocabulary. 
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Section Three: Students’ attitude Towards Lyrics of Songs :  

Q.15 Which new language teaching material do you think are most recommended in EFL 

classes? 

a- Overhead projectors slides                                            b- PowerPoint  

c- Videos                                                                     d- Songs  

e-  Lyrics of Songs                                                          f- All of  them  

Table 24. Students’ perceptions about the most effective language teaching materials in 

EFL classes  

        Options Frequency % 

 

Overhead projectors slides 4 6,7 

PowerPoint 4 6,7 

Videos 8 13,3 

Songs 6 10 

Lyrics of Songs 21 35 

All of  them 17 28,3 

Total 60 100 

 

 

 

 

 

 

 

 

Figure15. Students’ perceptions about the most effective language teaching materials in 

EFL classes 

       As shown in figure (15) most of the students (35%) think that Lyrics of Songs are most 

recommended in EFL classes while, (28,33%) of them said that all of the mentioned language 
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teaching materials are effective in enhancing EFL, (13,33%) selected videos, (10%) chose 

songs, and (6,67%) picked PowerPoint and the rest of the respondents (6,67%) chose 

overhead projectors. This indicates that students believe that all the language teaching 

materials are essential in EFL classes and Songs lyrics come in the foreground. 

Q.16 What is the internet jargon that you use frequently 

a- LOL (laugh out loud)                                                                b- BTW (by the way)  

c- CYA (see you around)                                                          d- BFF (best friends for ever)  

Table25. The internet jargon that students use frequently 

          Options Frequency % 

 

LOL (laugh out load) 26 43,3 

BTW (by the way) 15 25 

CYA (see you around) 8 13,3 

BFF (best friends for 

ever) 
11 18,3 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

Figure16. The internet jargon that students use frequently 

 

       Concerning this question, (43,33%) of the students use the internet jargon LOL (laugh 

out loud) mostly, (25%) of them said that they often use BTW ( by the way) and (18,33%) 
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chose BFF (best friends for ever) as the most used internet jargon for them, the rest of the 

sample ( 13,33%). These results indicate that students use the internet jargon frequently. 

 

Q.17 Do you prefer to use informal contractions (wanna, gonna...) instead of their original 

words (want, going to...) 

 a- Yes                                                                                              b- No  

Table26. Do students prefer using the informal contractions (wanna,gonna...) instead of 

their original words (want, going to...) .  

       Options Frequency % 

 

Yes 57 95 

No 3 5 

Total 60 100 

 

 

 

 

 

 

 

 

 

Figure17. Do students prefer using the informal contractions ( wanna, gonna...) instead 

of their original words ( want, going to...)   

       The results from this question show that the great majority of students (95%) prefer using 

the informal contractions instead of their original words. This indicates that students seemed 

to  prefer informal language than formal one.  
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Q.18 Do you like listening to English songs ? 

 a-Yes             b-No  

Table27. Likeness of listening to English songs 

        Options Frequency % 

 

Yes 53 88,3 

No 7 11,7 

Total 60 100 

 

 

 

 

 

 

 

 

Figure18. Likeness of listening to English songs 

       From the figure (18) , the majority of students (88,3%) like listening to English songs 

while, only (11,7) do not like listening to them. We can conclude that most of the students 

enjoy listening to English songs in order to improve their informal vocabulary knowledge and 

learn the language. 

- If yes please say why  

- Some students said that English songs include good ideas and expressions. 

- Others claimed that they help them enhancing their informal vocabulary and knowing more 

about the language. 

-  A number of students enjoy listening to English songs 
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- The rest of students said  that they like listening to English songs because listening in 

general is a good way to improve their language and songs are more enjoyable than normal 

speech. 

Q.19 How often do you listen to English Songs with Lyrics?  

A-Always b-Sometimes  

  c- Rarely                  d-Never  

 

Table28. Frequency of listening to English songs with lyrics 

 Options Frequency % 

 

Always 21 35 

Sometimes 31 51,7 

Rarely 7 11,7 

Never 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

Figure19. Frequency of listening to English songs 

       As shown in the figure above, w notice that more than a half  of  participants (51,67%)  

confirmed that they listen to English songs from time to time, while (35%) of them claimed 
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that they listen to English songs all the time. (11,67%) of the students said that they rarely 

listen to English songs and only (1,67%) stated that they never listen to English songs. 

 

Q.20 For what purpose do you listen to Songs with Lyrics?(you can tick more than one 

answer) 

 a-They help you understand the words of the song  

 b -They are a good source of informal vocabularies  

c- They help you recognize the song easily in a short time  

d- All of them  

Others, please specify 

Table 29. What leads students to listen to songs with lyrics 

 Options Frequency % 

 

They help you understand 

the words of the song 
24 40 

They are a good source of 

informal vocabularies 
20 33,3 

They help you recognize 

the song easily in a short 

time 

9 15 

All of them 7 11,7 

Total 60 100 
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  Figure 20.  

 

 

 

             Figure20. What leads students to listen to songs with lyrics 

       Concerning this question. (40%) of the students said that understanding the words of the 

song  lead them to listen to songs with lyrics, while (33,33%)of the students believe that 

because songs with lyrics are a good source of informal vocabularies they  listen to them. 

(15%) of the  students said that the need to recognize the song easily in a short time  pushes 

them to listen to songs with lyrics. (11,67%) of the participants  had selected the last choice ; 

all of them. We assume that students have different views concerning the things that they like 

about songs with lyrics. 

 

Q.21 Songs lyrics are great for improving broad comprehension and critical thinking skills : 

a-Strongly agree        b-Agree  

c-Disagree         d-Strongly Disagree  

Table30. Students' perceptions about the role of Lyrics of Songs in improving broad 

comprehension and critical thinking skills 

              Options Frequency % 

 

Strongly agree 19 31,7 

Agree 38 63,3 

Disagree 2 3,3 

Strongly disagree 1 1,7 
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Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure21. Students' perceptions about the role of  Lyrics of Songs in improving broad 

comprehension and critical thinking skills 

       According to the figure ( 21) , (63,33%) of students agreed that songs with  lyrics are 

great for improving broad comprehension and critical thinking skills, (31,67%) of 

participants were strongly agree, while (3,33%) were disagree. And the rest (1,67%)  strongly 

disagreed that Lyrics of Songs enhance students' comprehension and critical thinking skills.

  

Q.22 How much do you think that songs with  lyrics are important in improving students' 

listening skill during their English courses: 

a- Extremely important      b-Very important  

c-Somewhat important d-Not very important  

e -Not at all important  

Table31. The importance of songs with lyrics in improving students' listening skill 

 Options Frequency % 
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Extremely important 29 48,3 

Very important 17 28,3 

Somewhat important 11 18,3 

Not very important 2 3,3 

Not at all important 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

Figure22.The importance of songs with  lyrics in improving students' listening skill 

       Concerning the students’ awareness of the importance of songs with  lyrics in enhancing 

the listening skill, the majority (48,33%) of students opted for the first choice (extremely 

important) and (28,33%) chose the second choice ( very important). And (18,33%)  had 

chosen the third choice which is (somewhat important), (3,33%) said it is not very important 

and only (1,68%) chose the last choice (not at all important). This may explain that learners 

are aware that songs with  lyrics are essential and effective  in enhancing the listening skill. 

 

Section Four: The effectiveness of Songs with Lyrics in Informal Vocabulary Learning  

Q.23 Do you think that Songs with Lyrics are effective media to learn informal English in 

EFL classes ? 

a-Yes                                                                          b-No  
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Table 32. Students' opinions if songs with lyrics are effective media to learn informal 

English in EFL classes 

          Options Frequency % 

 

Yes 49 81,7 

No 11 18,3 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure23. Students' opinions if songs with lyrics are effective media to learn informal 

English in EFL classes 

 

       It is clear from the table figure (23) that the great majority of students (81,67) claimed 

that songs with lyrics are effective sources that can help in the process of learning informal 

English. Only (18,33%) of  participants said that songs with lyrics are not effective media 

that help them to learn informal English.    

 

Q.24 Songs with lyrics are better than non-lyrical ones  because they allow students to learn 

new and more informal vocabulary: 

 a-Strongly agree         b-Agree   

c- Neither agree nor disagree                                                        d-Disagree  
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e-Strongly disagree  0 

Table33. Lyrical vs.  non-lyrical songs  

         Options Frequen

cy 

% 

 

Strongly agree 22 36,7 

Agree 26 43,3 

Neither agree nor 

disagree 
9 15 

Disagree 2 3,3 

Strongly disagree 1 1,7 

Total 60 100 

 Table24. 

 

 

 

 

 

 

 

 

 

 Figure24. Lyrical vs. non- lyrical songs 

      As it is indicated in the figure and table above, most of students (43,33%) are with the 

agree statement that songs with lyrics  are better than non- lyrical songs. (36,67%) strongly 

agree that songs with lyrics are better than non- lyrical songs. (15%) participants said that 

they neither agree nor disagree. Only few students representing (5%) had selected the fourth 

choice and the fifth one. We deduce that most of students believe that songs with lyrics are 

better than non- lyrical songs. 

Q.25 When listening to a song with lyrics, do you focus on reading what is being sung?  

 
 

 
 



96 
 

a-Yes                                                                                              b-No   

Table 34. Do students focus on reading what is being sung in songs with  lyrics 

Options Frequency % 

 

Yes 48 80 

No 12 20 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 Figure25. Do students focus on reading what is being sung in songs with  lyrics 

 

 The results that are obtained from this question show that the majority of students (80%) 

when listening to songs with  lyrics; they focus on reading what is being sung  by the singers. 

Only, (20%) of respondents said that they do not read what is being sung in songs with  

lyrics. 

 

Q.26  Do you think that EFL teachers should take songs with lyrics as a part of the syllabus 

to teach informal vocabulary?  

a-Yes                                                                     b-No   

Table35. Students’ opinions if teachers should take songs with lyrics as a part of the 

syllabus 

Options Frequency % 
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Yes 45 75 

No 15 25 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure26. Students’ opinions if teachers should take songs with lyrics as a part of the 

syllabus  

 

       The results from this question mention that the majority of students (75%) want their 

teachers to take songs with  lyrics as a part of the syllabus in the future. We deduce that 

students want to be exposed to view songs with lyrics  presented in the future. Only (25%) of  

students claimed that they do not want to see songs with  lyrics presented in their future. 

 

- Whatever your answer is, please say why . . 

-  Concerning this question, 20 students (out of 60) represented 33,33% who clarified their 

answers in these points: 

 For students who said “Yes”, they argued that songs with  lyrics are effective in 

enhancing their informal English which they need more. 
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- Some students declared that implementing songs with  lyrics gives students the 

opportunity to understand the native speakers and  extend their informal vocabulary 

repertoire. 

- The use of songs with  lyrics  helps students to improve their listening and reading 

skills. 

- A number of students stated that most of them are interested in listening to English 

music, so implementing songs with lyrics in the EFL classes, will make the learning more 

easier and more enjoyable. Students will pay more attention to their studies. 

- The rest of students claimed that songs with lyrics give students idea about how 

people think about a specific topic within a specific context and lead to more attention to the 

words' structure. 

 For students who said “No” they justified their answers as follows: 

- They emphasized that lyrics are just helping people who did not hear or grasp the 

meaning of certain words in the song to check and confirm it. 

- Others believed that songs with lyrics are not effective in teaching informal 

vocabulary. 

Section Five: Further suggestions  

Q27.  Please add any further suggestions  

 To sum up the major suggestions and comments which were stated  by only 12 

students (out of 60) they represented (20%) from the entire sample as follows: 

- Some students advised  every  English teacher to use songs with lyrics in their classes and 

ask their  students to pay more attention to lyrics while listening to songs because they really 

help acquiring more informal vocabulary. 

- Other students emphasized that songs with lyrics should be added to the program of EFL 

teaching because they think it will be fun and make students want to learn. 
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- A number of students argued that there are some other techniques that can be employed in 

order to enhance informal vocabulary knowledge. For instance, podcasts talking shows, TV 

shows and vlogs 

- Others claimed that using songs with lyrics will strongly motivate the EFL students and 

help them in communicating with native speakers. . 

2.3.4. Discussion of the Results   

       The results obtained from students’ questionnaire show many details that 

emphasized students’ points of view about the role of lyrics of songs in enhancing students’ 

learning of informal vocabulary which are the following: 

- The majority of students like learning the English language (Q2). This is proved through 

their choice of studying English at the university which is a personal one (95%) of them so, 

they have an internal desire to learn English. 

- A great number of students (53,33%) in (Q4) are aware about the importance of informal 

vocabulary learning in the classroom and they see that it is most desirable in listening and 

reading skills. 

- Question 6 indicates that students use different activities like listening to songs with lyrics, 

watching English movies or consulting dictionaries, to improve their informal vocabulary. 

- Concerning their attitudes towards songs lyrics, we can draw from the analysis of the 

questionnaire that EFL students whether males or females like to listen to  English songs in 

general. - Question 20 indicates that students had different views concerning what lead them 

to listen to English songs.  

- The fourth section shows that most of students find songs with lyrics very useful tool that 

enhances their  informal vocabulary knowledge.  

-The results obtained from question 24 reveal that the majority of students agree that songs 

with lyrics are better than non- lyrical ones. 
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-  Finally, many students find the implementation of  lyrics  beneficial especially when they 

learn informal vocabulary  since (75%) of students emphasize that it is very helpful for them 

and it creates an environment where they can use informal vocabulary and  communicate 

(Q26), almost all students have positive attitudes towards the role of Lyrics of Songs in 

boosting students’ learning of informal vocabulary. 

Conclusion  

       This chapter is the practical part of the research. We collected data about students ' 

opinions about the usefulness of songs with lyrics in enhancing students’ informal 

vocabulary knowledge in EFL classrooms. We depended on one  questionnaire 

administered for students. We provided a description of the questionnaire, its  analysis, then 

the discussion of the results obtained from the questionnaire. Also, we presented some 

pedagogical implications about songs with lyrics to be adopted in EFL classrooms. 
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Limitations of the study  

       In our attempt, to investigate the attitudes of students’ towards the usefulness of lyrics  of 

songs  in enhancing EFL learners’  informal vocabulary knowledge. We have encountered 

some limitations. The first limitation of the study is that we had some absences of students’ 

when distributing the questionnaires. The second limitation is that some students were not 

serious enough to justify their answers. In fact, because of time constraints and some 

difficulties that we may face when presenting  lyrics in classrooms. 

Pedagogical Implications 

       Based on  the results of this current study that confirmed the role of  lyrics of songs in 

enhancing students' learning of informal vocabulary, these are some pedagogical implications 

that should be taken into account. 

- EFL teachers should first consider that the implementation of  lyrics as an effective 

technique in learning informal vocabulary. 

- Teachers of oral expression in particular can use these movies because there is much time 

for interaction and talking and discussing what is said in the  lyrics of songs 

- EFL learners should be aware of the importance of using informal vocabulary in their 

speaking and writing, so they have to use songs  with lyrics  . 

 Suggestions For Further Research 

       Further research can be conducted to examine the effects of using lyrics of songs  on 

other aspects of language, especially on pronunciation and fluency. We depended on a 

descriptive study rather than the experimental one. However, the experimental method can be 

more helpful and its results can be more valid. 
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                                                                  GENERAL CONCLUSION  

       The investigation carried out in this study has tried to confirm the hypotheses stated in the 

introduction, i.e., students’ attitudes towards the role of  lyrics of songs  in enhancing EFL 

learners’ vocabulary knowledge. As a basic component of the English language, informal 

vocabulary can be taught trough the use of several methods. The first chapter consists of two 

sections. In the first section, we dealt with the definition of vocabulary, its importance, its 

types, The importance of informal vocabulary, its types and we gave some examples of each 

type. the purpose of teaching vocabulary and  the techniques and strategies that are used to 

teach vocabulary. In the second section, we have talked about definition of listening and 

reading skills, their types and importance. the different language teaching materials. Then we 

moved to give the definition of both songs and  lyrics, their importance and the ways to use 

them in the EFL classes. The second chapter was devoted to the field work and the analysis of 

the questionnaire. The questionnaire for students revealed that, students are aware about the 

importance of informal vocabulary. In addition, they use different activities to enhance their 

informal vocabulary knowledge. Also, Students like English  lyrics  and they know its 

effectiveness in developing their informal vocabulary knowledge. Students want their teachers 

to adopt the use of  lyrics in the future. Therefore, the students have positive attitudes towards 

the role of lyrics of songs in enhancing the informal vocabulary. Hence, the hypothesis is 

confirmed. 
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 Appendix 01 

STUDENTS’ QUESTIONNAIRE 

 

Dear students,  

This questionnaire is designed in order to collect the needed data for completing 

a research study. It aims at investigating the attitudes of learners towards the 

role of songs lyrics in enhancing their informal vocabulary . I would be so 

thankful if you could answer the questionnaire by ticking (√) in the right boxes 

or providing full sentences. Be sure that the information will be used only for 

research and educational purposes. Thank you for your collaboration. 

 

 

Ms. ZEROUAL Karima 

Faculty of Letters and Languages 

Department of English 

Larbi Ben Mhidi University 

Oum EL-Bouaghi 

 

 

 

Key words:  

 Lyrics are words that make up a song usually consisting 

of verses and choruses. The writer of lyrics is a lyricist. Songs Lyrics also 

show what is being sung. 

 

 Informal Vocabulary is more commonly used in situations that are more 

relaxed and involve people we know well. It is more casual and 

spontaneous. Also, it is used when communicating with friends and family. 

 

Section one: Students’ Background Information 

 

1. Gender: 

 a- Male                                                                 b- Female  

https://en.wikipedia.org/wiki/Word
https://en.wikipedia.org/wiki/Song
https://en.wikipedia.org/wiki/Verse_(poetry)
https://en.wikipedia.org/wiki/Refrain
https://en.wikipedia.org/wiki/Lyricist


 
 

 2. Studying English at university is: 

 a- A Personal choice                                                 b- An imposition  

 

3. Do you enjoy studying English? 

 a- Yes                                                             b- No   

 

Section two: Informal Vocabulary Learning 

 

4.How much important is informal vocabulary learning to you? 

 a- Very important  

 b- Important  

 c- Not important 

5.Do you think that your teacher should teach informal  vocabulary using 

different techniques?  

a- Yes                                                                 b- No  

6.Do you face difficulties when you call for informal vocabulary in 

speaking or writing? 

 a- Yes                                                               b- No  

 If yes, say why 

7.Which one of the following best boosts informal vocabulary knowledge?  

a- Using a dictionary  

b- Watching English movies  

c- Listening to songs with lyrics  

d- All of them  

e- Others, please specify………………………………………….......................................... 

……………………………………………………………………………………………. 

…………………………………………. 

8.How much do you know informal vocabulary? 

 a- Very much  

 b- Much   

 d-  A little   

 e- Very little   

9.In which productive skill do you thnik informal vocabulary is most 

desirable? 

a-  Speaking  

b- Writing   



 
 

e- Both of them  

10.Which receptive skill presents more opportunity for learning informal 

vocabulary? 

a-  Reading   

b- Listening   

e- Both of them  

11. Do your teachers encourage you to make use of informal vocabulary 

while interacting? 

a- Yes                                                                            b- No  

12. Informal vocabulary is important because it allows you : 

a- Engage in conversations with native speakers   

b- To use it with friends outside university   

c- To be able to grasp and comprehend native speakers' speech   

d- To adopt a native-like conversational style  

e- All of them   

13- Like formal vocabulary, informal vocabulary should be taught in 

English courses : 

a- Strongly agree   

b- Agree   

d- Disagree   

e- Strongly disagree   

14-Mastering English informal vocabulary entails acquiring its : 

a- Slang   

b- Idioms   

c- Jargon   

d- Phrasal Verbs  

e- All of them  

 

Section Three: Students’ attitude Towards Lyrics of songs:  

 

15-Which new language teaching material do you think are most 

recommended in EFL classes? 

a- Overhead projectors slides  

b- PowerPoint  

c- Videos  

d- Songs  



 
 

e- Songs with Lyrics  

f- All of Them  

16- What is the internet jargon that you use frequently 

a- LOL (laugh out loud)  

b- BTW (by the way)  

c- CYA (see you around)  

e- BFF (best friends for ever)  

17- Do you prefer to use informal contractions (wanna, gonna...) instead 

of their original words (want, going to...) 

 a- Yes                                                                           b- No  

18. Do you like listening to English songs ? 

 a-Yes                                                                             b-No   

If yes please say why……………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. ……………………………………….  

19. How often do you listen to English Lyrics of songs ?  

a-Always  

 b-Sometimes   

 c- Rarely  

 d-Never  

20.For what purpose do you listen to Songs with Lyrics?(you can tick 

more than one answer) 

 a-They help you understand the words of the song  

 b -They are a good source of informal vocabularies  

c- They help you recognize the song easily in a short time  

d- All of them  

Others, please specify…………………………………………………………………………… 

……………………………………………………………………………………………… …. 

……………………………………………….. 

21. Lyrics of songs are great for improving broad comprehension and 

critical thinking skills : 

a-Strongly agree  

b-Agree  

c-Disagree   

d-Strongly Disagree  



 
 

22.How much do you think that lyrics of songs are important in improving 

students' listening skill during their English courses: 

a-Extremely important  

b-Very important  

c-Somewhat important  

d-Not very important  

e-Not at all important  

 

Section Four: The effectiveness of Songs with Lyrics in 

Informal Vocabulary Learning  

 

23. Do you think that Songs with Lyrics are effective media to learn 

informal English in EFL classes ? 

a-Yes                                                                          b-No  

24. Songs with lyrics are better than non-lyrical ones  because they allow 

students to learn new and more informal vocabulary: 

 a-Strongly agree   

 b-Agree   

 c- Neither agree nor disagree   

 d-Disagree   

e-Strongly disagree   

25. When listening to a song with lyrics, do you focus on reading what is 

being sung?  

a-Yes                                                                          b-No   

If yes, do you check the meaning of words that you do not know in the 

dictionary? 

 a-Yes                                                                         b-No   

26. Do you think that EFL teachers should take songs with lyrics as a 

part of the syllabus to teach informal vocabulary?  

a-Yes                                                                           b-No   

Whatever your answer is, please say 

why.……………………………........................................................................................ 

……………………………………………… 

 

 

 



 
 

 

 

 

 

Section Five: Further suggestions  

 

27. Please add any further suggestions …………………………………………………. 

……………………………………………………………………………………………..... 

…………............................................................................................................................... 

……………………………………………………………………………………………… 

 

 

                                                               Thank you for your collaboration. 
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                                                              Abstract 

Informal Vocabulary mastery has always been one of the very complex tasks in the foreign 

language learning; it is regarded as a challenge for both teachers and learners. Due to its 

difficulty, students have problems to improve their level of communication in real situations. 

Actually, the current study is meant to explore the importance of embedding lyrics of songs 

in the classroom to enhance the informal vocabulary of second year students of English at 

Larbi Ben M'hidi University. It aims at investigating the extent to which the integration of  

lyrics promote learners’ level in informal vocabulary by inspecting learners' attitudes towards 

their use. Additionally, we endeavor to raise students’ awareness on how lyrics can contribute 

to developing informal vocabulary proficiency inside and outside the classroom. In this 

research, it has been hypothesized that the second year EFL learners at Larbi Ben M'hidi 

University would have positive attitudes towards the role of songs with lyrics in enhancing 

their informal vocabulary. To achieve the objective of this study, we relied on a descriptive 

method that focuses on quantitative framework through the administration of a questionnaire 

as a data collection tool. The findings show that the students are very interested in developing 

their informal vocabulary load using songs with as a new learning style, which in turn would 

enhance two important skills, listening and reading, in the classroom. 

Key Terms: Informal Vocabulary, Lyrics of songs. 
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General Introduction 

 

1. Statement of the Problem  

       Vocabulary learning and teaching has become one of the principal issues in English as a 

foreign language. Students face many difficulties in comprehending and grasping the target 

language because they do not practice the language and learn new words outside the 

classroom settings. Enlarging students’ amount of vocabulary may help them to develop the 

four skills, especially reading and listening. It may help them to produce the appropriate 

language at the appropriate settings as well. Besides, Vocabulary can be formal or informal. 

Hence, the informal vocabulary is the one that students ought to learn not only to enhance 

their speaking fluency, but to be able to use it in real life communication.. Therefore, teachers 

are required to provide learners with effective strategies that enlarge learners' stock of 

informal vocabulary for the sake of acquiring a good deal of the FL lexis. The use of  lyrics 

of songs remains a good source of informal vocabulary, on the other hand, considered as a 

reservoir from which FL learners draw a good deal of the lexis when engaged in informal 

discussions and situations. As such, learners may use the lyrics they choose through listening 

to the variety of songs, while teachers might in their turn, adopt appropriate strategies to 

make of  the lyrics of songs a major activity for their students to acquire their vocabulary. 

 

2. Aim of the study 

       This study has one main goal. It aims at investigating learners 'attitudes towards the 

usefulness of lyrics of songs  in enhancing their informal vocabulary. Learners in this case 

have the opportunity not only to acquire and develop their informal lexis, but to consolidate 

the basic stock of the formal vocabulary they have already acquired as well. 
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3. Research questions and hypothesis 

a. Research questions 

1- What are EFL learners’ attitudes towards the role of lyrics of songs in enhancing the 

informal vocabulary ? 

2- Are learners aware of lyrics of songs as an effective teaching aid in the classroom ? 

3- To what extent do lyrics of songs affect EFL learners informal vocabulary learning ? 

 

b. Research Hypothesis 

       It has been hypothesized that learners would have positive attitudes towards the role of 

songs with lyrics in enhancing their informal vocabulary. 

 

4. Research Methodology 

       In this research, a descriptive method was adopted in order to test the hypothesis. A 

questionnaire was designed to collect data and to investigate students’ attitudes towards the 

issue raised in the study. The questionnaire was selected as a means of collecting data 

because the data may be gathered easily and quickly. The questionnaire was administered to a 

representative sample of second year, sixty (60)  students  from the department of English at 

Larbi Ben M'hidi university.  

 

5. Population and Sampling 

        This study concerned with the Second year students majoring in English at the 

department of English at Oum El Bouaghi university. The reason behind this choice is that 

second year students are considered as learners of an intermediate level with a relative stock 

of vocabulary. The latter ought to be developed and enriched so as to cover the four skills. In 

addition, these learners usually show an eagerness in learning the FL as their motivation may 
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be boosted in learning more and more vocabulary. So, they need practical techniques 

allowing adequate language development , and  improvement of informal vocabulary that is 

considered as a n important component in the target language . Sixty (60) participants among 

a population of ( ) second year students at the department  of English were chosen as a 

sample of the study. 

 

6. Structure of the Dissertation 

       The dissertation is made up of two main chapters. The introductory orientation includes : 

statement of the problem, aim of the study, research questions and hypothesis, research 

methodology, and structure of the dissertation. The first chapter is the theoretical part which 

includes two sections. In the first section, we discussed the aspect of vocabulary, its 

definitions, its types, the importance of learning it, and some strategies for teaching 

vocabulary plus informal vocabulary. In the second section, we talked about the listening and 

reading skills, the vocabulary teaching materials, lyrics, their definition, origins, importance 

and ways to use it inside the classroom. The second chapter was concerned with providing a 

description of the questionnaire, analysis, and interpretation of the results in order to check 

our research along with some pedagogical implications and limitations of the study. 
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  Chapter One :  

Section One : Informal  Vocabulary 

Inroduction  

        Vocabulary has always been one of the challenging tasks in the teaching and learning of  

English as a second or foreign language (TEFL). We can not deny that vocabulary has played 

an important role to help students in perceiving/receiving the input and producing the output 

of any language. However, vocabulary has been neglected in the education programs for a 

long time and more attention was given to grammar as a separate subject. Vocabulary is two 

types ; formal and informal vocabulary. Furthermore, English learners need  to learn and be 

exposed to  the informal vocabulary because it represents the  "real life" English that is used 

in communication , without which they may struggle to grasp what the native speakers are 

saying. Additionally,  the traditional teaching methods and approaches are neither sufficient 

to handle the main purpose of teaching vocabulary nor helpful in aiding  EFL learners using 

their words effectively when practicing the language.        

       This part focuses on providing some experts and dictionnaries definitons of vocabulary, 

its importance, its types,  the difference between informal and formal vocabulary and types of  

informal vocabulary. Also,  the purpose of teaching vocabulary. In addition to some 

techniques and strategies that are used in teaching vocabulary. 

1.1.1.  Definition of Vocabulary 

       The term vocabulary was defined and described by many experts and writers. According 

to Hornby (2006), vocabulary is all the words that a person knows or uses and it is all the 

words in a particular language. In addition, Hatch and Brown (1995) define vocabulary as a 

list of words for a particular language or a list or set of words that individual speakers of 

language might use. Neuman and Dwyer (2009) describe vocabulary as  words we must 

know to communicate effectively; words in speaking ( expressive vocabulary) and words in 
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listening (reseptive vocabulary) . Ur (1998) claimed that vocabulary refers to the words 

taught in the foreign language. However, a newly acquired vocabulary item may consist of 

more than just one word.For instance, "fire station" and "mother-in-law" which are made up 

of two or three words, yet convey one meaning. Using "items" rather than "words" when 

talking about vocabulary will be a useful way to cover all such cases. In addition, Tankersley 

(2003) stated that " vocabulary is the meaning and the pronounciation of words that we use in 

communication.It is simply the number of words that we understand or can actively use to 

listen, speak, read, or write" (p. 52). 

       On the other hand, vocabulary was not only defined by researchers and writers. Many 

dictionnaries have suggested different definitions about the term vocabulary. Vocabulary is 

composed of  the total words that are learnt and known by an individual (Longman 

Dictionary,1995). In addition, according to  Oxford Learner's Pocket Dictionary (2008), 

vocabulary is:  

1. All the words that a person knows or uses. 

2. All the words in a language. 

3. List of words with their meanings, especially in a book for learning a foreign 

language (p. 495). 

 However, Webster's Ninth Collegiate Dictionary (1978) defines vocabulary as : 

1. A list or collection of words and phrases usually alphabetically arranged and 

explained or defined. 

2. A sum or stock of words employed by a language group of individuals or work in a 

field of knowledge. 

3. A list or collection of terms or codes available for uses (p. 1320). 
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       From the definitions above,  it can be concluded that vocabulary is the knowledge 

about the words stock that compose a language. In additon to these words meaning 

that is used in written or spoken communication, vocabulary is an important element 

of language that is needed to be taught and learned because it facilitates the language 

comprehension and use. 

1.1.2. The Importance of  Vocabulary 

        Vocabulary is the first basic important aspect for learning English. By acquiring 

vocabulary, learners are able to both, communicate and write well. Additionally,  by having a 

rich vocabulary,  learners will have the ability to master the four skills; reading, speaking, 

writing and listening.  

       According to the Report of the National Reading Panel (2000) , vocabulary knowledge 

has been seen as an essential factor that can improve the reading skill. The learners reading 

comprehension and understanding of the writers conveyed messages can be mastered and 

achieved by enlarging the stock of words. 

       Nation (2001) claimed that to grasp a given text, learners are required to know the 

meaning of  97% of the text vocabulary. Besides, in order to communicate successully, one 

has to know a large number of words. 

       Moreover, vocabulary helps learners with the language production. Hubbard  (1983) 

claimed that knowing more words enables students to communicate and express the exact 

idea or meaning they want. Therefore, students are required to build and memorize a large 

stock of words in order to communicate excellently. Caredenas (2001) stated that the 

vocabulary use of students can decide their profeciency in oral performance and context. In 

brief, vocabulary plays a fundamental role in helping students to communicate and express 

themselves effectively. 

 

https://www.merriam-webster.com/dictionary/fundamental
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1.1.3. Types of  Vocabulary 

       Vocabulary is essential in communicating with others and grasping what one is reading. 

However, Many words have several and different meanings; one must study the words 

meanings and the speech parts , the words in context etc. If one’s vocabulary is very strong, it 

will help the person to write accurately and speak fluently. Vocabulary is very important and 

vital while communicating with others.  Hence, Words, or phrases or group of words can be 

called as vocabulary. Vocabulary includes synonyms, idioms, antonyms or word lists. 

A Vocabulary usually develops with age and serves as a crucial tool for communication. To 

have mastered vocabulary is of much importance because learners will be judged according 

to the words they use. Thus, the more words a person knows, the more he/she will be able to 

comprehend  what they hear and read; and the better they will be able to say what they want 

to when speaking or writing. Vocabulary can be devided into two types; formal and informal 

vocabulary. 

1.1.3.1. Formal Vocabulary 

       Formal vocabulary refers to the vocabulary used in serious situations that involve  people 

we do not know well. Also, formal vocabulary occurs when writing for academic or 

professional purposes such as university assignments.  It does not use contractions, 

colloquialisms or first pronoun like 'I' or 'We'. Formal vocabulary is less personal than the 

informal vocabulary. According to Ronald Carter, Michael McCarthy, Geraldine Mark, and  Anne 

O’Keeffe (2016), the spoken English can be very formal in some cases, for example, in a 

speech or a lecture and model verbs are often used in order to be more polite and formal. 

However, formal language is the language that we tend to find in academic journals or 

official documents and notices where it brings an extra degree of seriousness to the subject 

and as a general rule, formal language is not appropriate for everyday situations ( English 

Oxford Dictionaries,“Formal Language”,n.d.). As stated by Carneades (2015), formal 
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languages can be found in various desciplines, from computer languages, to logic, to 

mathematics. They generally follow more exact rules than an informal language. Moreover, 

formal languages have an alphabet, and a set of rules or syntax for what constitutes a well 

formed formula. 

1.1.3.2.  Informal Vocabulary 

         Informal language is principlay  employed between people who know each other well, 

or in contexts that are relaxed and unofficial and as a rule it is better to  avoid using informal 

vocabulary in the majority of standard written context such as job applications (English 

Oxford Dictionaries, “Informal Languge”, n.d.). According to Cambridge Dictionary (2018) , 

informal language is commonly used in relaxed situations where people know each other well 

and it is more employed in speaking. However, writing can sometimes be very informal, for 

instance, when writing postcards or letters to friends, emails or text messages. The informal 

language tone is more personal than that of the formal language. On the other hand, the SIL 

has argued that informal language is characterized by using spontaneous speech in situations 

that may be described as natural or "real-life",and the "low" dialect or language in preference 

to a "high" one (University of Technology Sydney , as cited in “Formal and Informal 

Language”, 2017). 

1.1.3.2.1.  Importance and use of Informal Vocabulary 

       Society is converting at a rapid tempo and informality within the English language is at 

the upward push. In locations wherein formal vocabulary become as soon as a must 

, formal vocabulary has taken over. From chatting on the phone with a friend to asking about 

a neighbour's day, spoken informal vocabulary is the main shape of the vocabulary utilized 

in most of the people's everyday  lives. However,  it is now being used in more situations. For 

instance, a shift in the way businesses run has been reflected in a less formal method of 

communicating. Whereas,  the old business model was concentrated on the boss being above 
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his employees. Hence, a formal manner of communication between the two groups (Study 

Moose, 2016) . Businesses now run on the basis of collaborating,  sharing, and creating a 

healthy and enjoyable work environment. So the method of communication is far more 

informal . Another example of a shift to informality is in the way people learn (Study Moose, 

2016) . 

       Teachers now speak far more informal style than they used to, rather than talking to the 

students in a formal way. The internet also utilizes informal,  humorous language , people 

now go to the youtube videos to learn the advantages of using more informal language . 

Informal vocabulary minimises social differences, and helps making both sides  in a 

conversation feel comfortable. It is a huge part of people's lives , the personal way in which it 

is spoken is now mimicked in informal writing ( Study Moose, 2016). 

1.1.3.2.2. Types of Informal Vocabulary 

1.1.3.2.2.1. Slang 

       Slang is a specific kind of language, it refers to the words and expressions which are very 

informal.Slang helps out making speech colourful, realistic, clear and fascinating. Sandburg 

(1959) defines slang as the language which takes off its coat, spits on its hands and goes to 

work. Slang is an ideological framework for reasoning about language that defines a class of 

deviant registers of language. The ideology may exist with varying degrees of intensity, 

ubiquity,  and institutionalized force within a language community (The University of  

Chicago Press Journals, 2015). Eble (1996) defines Slang as an ever changing set of 

colloquial words and phrases that speakers use to establish or reinforce social identity or 

cohesiveness within a group or with a trend or fashion in society at large. 

       However, whether slang has been appreciated or not,  it has always been a vital part of 

the daily language. Ancient Greek writers wrote about slang even before the Christ birth. 

Nevertheless, as claimed by Partridge (1970), “ slang is easy enough to use but very hard to 



10 
 

write about ” (p.1). This statement is true because the majority of people use slang, but they 

are not able to define it, they would have difficulty in doing so. 

       Furthermore, slang is employed in various media types and situations. Taking the 

example of the instant messages in computer medicated communication, they include a large 

usage of slang. Such as writing “LOL ”  instead of “Laughing Out Loud ” , “CU ”  instead of 

“See You ”. The language of English slang is that language that consists of words that are not 

usually taught within formal English courses, but that will be heard all around us especially 

when talking to native speakers. It is “real life” English because eventhough its use in 

academic contexts is inappropriate, it is an essential, vital element of everyday 

communication, without which people may struggle to grasp and comprehend what the native 

speakers are saying .  

1.1.3.2.2.1. 1. Examples of Slang Terms  

1.1.3.2.2.1. 1. 1. British Terms 

All right? - This is used a lot around London and the south to mean, "Hello, how are you?",  

you would say it to a complete stranger or someone you knew. The normal response would 

be for them to say "All right?",  back to you. It is said as a question. Sometimes it might get 

expanded to "all right mate?". Mostly used by blue collar workers but also common amoung 

young people.  

Bob's your uncle - This is a well used phrase. It is added to the end of sentences a bit likeand 

that's it! For example if someone is telling another how to make that fabulous banoffee pie 

the answer will be, boil the condensed milk for three hours, spread it onto a basic cheesecake 

base, slice bananas on top, add some whipped double cream, another layer of banana and 

Bob's your uncle!   

Cheers -This word is obviously used when drinking with friends. However, it also has other 

colloquial meanings. For example, when saying goodbye one can says "cheers", or "cheers 
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then" . It also means thank you. Americans could use it in English pubs, but should avoid the 

other situations as it sounds wrong with an American accent. Sorry!   

Easy Peasy - A childish term for something very easy.  

Give us a bell - This simply means call me. The word "us" is often used to mean "me". 

Yonks - "Blimey, i haven't heard from you for yonks". It means i had not seen you for ages!  

( Effingpot Productions Ltd , 2018). 

1.1.3.2.2.1. 1. 2.  American Terms 

a)  Couch Potato: a lazy person, one who sits on a coach and watches TV. 

b) Hyped: a very excited state. 

c) Jonesing: to want something very bad.For example, "I am Jonesing for a coffee". 

d) Lighten up: to relax and take things too seriously. Typically stated as an appeal to 

someone who is acting uptight. 

e) Twenty Four Seven (24/7): non-stop, around the clock.For instance in saying "that place 

is often 24/7) this means it never closes. 

f) To Take a Rain Check: if your friends wants you to do something with them and you are 

not available at that moment, you can say "can i take a rain check?" It means "i can not now , 

but i would like to at another time" (Smartling , 2015). 

1.1.3.2.2.2.  Informal Contractions 

       Informal contactions refer to the short forms of words that people employ in casual 

speaking. They are not precisely slang ,but they are a little like slang. For instance, "gonna" is 

a short form of "going". Moreover, informal contractions which  are shortened structures of 

other English words and phrases, are more common in American English; they are not 

usually used in writing expect in texts, casual emails, and informal comments on social media 

(English Club, “Vocabulary”, n.d.). Informal contractions are shortened forms of words and 
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phrases in English. They are used mostly in spoken English and some informal writing like 

texts, emails, and social media ( as cited in “Really-Learn-English, n.d.).   

1.1.3.2.2.2. 1.  Some Common American English Informal Contractions 

        The tables below represent some common Informal Cntractions that are used in 

American English with example sentences. 

Table 1. Contractions with "you"  (as cited in “ Really-Learn-English” , n.d.)  

 

Original 

 Words 

Informal 

 Contractions 

Sentences 

Don't  

You 

Dontcha Dontcha like the movie? 

Won't  

You 

Wontc 

Ha 

Wontcha drive the car? 

Got 

You 

Gotcha I gotcha! 

Bet 

You 

Betcha Betcha can't guess the 

answer! 

 

Table 2. Contractions with "have" ( as cited in “Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Could 

Have 

Coulda She coulda been here by 

1:00. 

Must 

Have 

Musta You musta been in a hurry. 

Wouldn't  

Have 

Wouldna Nick wouldna known 

about the meeting. 

Shouldn't 

Have 

Shouldna She shouldna told you 

that. 

 

http://www.really-learn-english.com/learn-spoken-english.html
http://www.really-learn-english.com/language-register.html
http://www.really-learn-english.com/top-facebook-pages-for-english-language-teachers.html
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Table 3.  Contractions with "of" (as cited in “Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Kind 

Of 

Kinda I kinda like her. 

Cup 

Of 

Cuppa I need a cuppa tea. 

A lot 

Of 

A lotta I have a lotta homework 

tonight. 

Out 

Of 

Outta The printer is outta paper. 

 

 

Table 4 . Contractions with "to" ( as cited in Really-Learn-English” , 2010). 

 

 

 

Table 5. Other Informal Contractions ( as cited in “ Really-Learn-English” , 2010). 

Original 

Words 

Informal 

Contractions 

Sentences 

Give 

Me 

Gimme Gimme ten minutes. 

Let Lemme Lemme see it! 

Original 

Words 

Informal 

Contractions 

Sentences 

Got 

To 

Gotta I gotta buy a new car. 

Want Wanna I wanna go to the cinema. 

Going 

To 

Gonna He is gonna be there today. 

Has 

To 

Hasta John hasta work today. 
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Me 

Come 

On 

C'mon C'mon!We don't want to 

be late! 

Am not 

Are not 

Is not 

Ain't 

(This is very informal ) 

I ain't going to be there. 

 

1.1.3.2.2.3.  Jargon 

       Jargon refers to the special words and phrases that are used by particular group of people, 

especially in their work ( Cambridge Business English Dictionary, n.d.) . On the other hand, 

jargon is related to the technical words or expressions employed by a certain profession or 

group of people ;medical,legal..etc ( Oxford Learner's Pocket Dictionary, 2008). However, 

Oxford Advanced Learner's Dictionary mentioned that jargon include all the words or 

expressions that are difficult for grasping  (p. 693). 

       Jargon was also defined by scholars as, the modifications that a socioprofessional group 

brings to the national language "especially in vocabulary and pronounciation" (Ducrot & 

Todorov, 1979). These modifications appear to arise from the particular or specific nature of 

the topic. According to Bannot (1782),  “ science requires a special language because every 

science has its own ideas ” (p. 171). As a rationalist member of the Enlightenment,  he 

continued: "it seems that one ought to begin by composing this language, but people begin by 

speaking and writing, and the language remains to be composed". On the other hand,  jargon 

that once was obscure outside a small linguistic group can become generally known over 

time, for example, the terms "bit", "byte", and "hexadecial" (which are terms from computing 

jargon) are now recognized by many people outside computer science.  

 

1.1.3.2.2.3.1. Examples of Jargon   

Table 6.  Some Jargon Examples (as cited in “YourDictionary”, 2013 ). 

https://dictionary.cambridge.org/fr/dictionnaire/anglais/
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Type    Example 

Medical jargon  Agonal:  term to signify a major, 

negtive change in a patient's condition. 

BP:  medical shorthand for blood 

preddure. 

Business jargon The 9 -to 5: a standard work day. 

Due diligence: putting effort into a 

research before making a business 

decision. 

Police jargon Suspect: a person whom the police 

think may have committed a crime. 

FIP: the failure of an individual to pay 

a fine. 

Internet jargon BTW: by the way. 

BFF: best friends forever. 

Political jargon Getting a soapbox:making a speech in 

public. 

POTUS: president of the USA 

 

                            

1.1.3.2.2.4.  Idioms 

        Idioms were defined as the group of words with a meaning that is different from the 

meaning of all the individual words (Oxford Learner's Pocket Dictionnary,2008). Further, 

Oxford Advanced Learner's Dictionary defines idioms as: 

1. A group of words whose meaning is different from the meaning of the individual 

words. 

2. The kind of language and grammar used by particular people at a particular time or 

place. 

3. The style of writing , music, art, etc that is typical of a particular person, group, 

period or place: The classical / contemporary popular idiom (p. 219). 

 

        However, idioms are a class of multi-word units which pose a challenge to our 

understanding of grammar and lexis that has not yet been fully met (Baum et al. , 2006). 

Besides, an idiom is composed of two or more constituent parts, generally deemed to be 
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words, although Hokett (1958) admitted phonemes as constituents , and  Makkai (1972),  

morphemes. Despite appearances to the contrary each of these words does not contribute to 

the overall meaning of the phrase, which operates as if it were a lexical item in its own right. 

And expresses a semantically complete different idea which may be quite indepenent of the 

meanings of its components. 

1.3.2.4.1. Examples of Idioms 

Table 7. Some examples of idioms (Oxford Dictionary of Idioms 2e, 2004). 

Idioms Meaning 

Under the auspice of  With the help ,support,or protection of. 

At the back of your mind  Not consciously or specifically thought of 

or remembred but still part of your 

general awareness. 

out of your mind    Having lost control of your mental 

faculties;  insane, used to express a belief 

in someone's foolishness or mental 

turmoil. Suffering from the specified 

condition to a very high degree. 

of a lifetime  (of a chance or experience) such as does 

not occur more than once in a person's 

life; exceptional. 

wax lyrical about (or over)  Talk in an lyrical effusive or enthusiastic 

way about. 

Pay the piper  You need to face the consequences of 

your actions. 

              

 

 

1.1.3.2.2.5. Phrasal Verbs 

       As mentioned in Oxford Advnced Learner's Dictionary, a phrasal verb is a verb 

combined with an adverb or a preposition, or sometimes both in order to give a new meaning 
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, for example, "going for" ,"win over" (p. 949).  On the other hand, Oxford learner's pocket 

dictionary  has defined phrasal verbs as a verb combined with an adverb and/or preposition , 

to give a new meaning,such as , "blow up" and "look forward to" (p. 329). 

       In 1919,  Dongeon has written the earliest known academic publication on English 

phrasal verbs. He interprets the particle of the phrasal verb as an adverb. “ In order to express 

a complete action, verbs often require an adverb, eg. "to hold up", "to cut down" ” (p. 322). 

1.1.3.2.2.5.1. Examples of  Phrasal Verbs 

Table 8. Examples of Phrasal Verbs (as cited in  “language for life”, 2013). 

Phrasal verbs Meaning 

Argue out   Argue about a problem to find a solution. 

Beef up   Make something stronger or more solid. 

Cast aside  Dispose, get rid of, ignore because you no 

longer like something or someone. 

Plump for  Choose. 

Rake in  Earn,  make money easily. 

Shake off  Get rid of an illness 

                          

 

1.1.3.2.2.6. Differences between Formal and Informal Vocabulary 

       The following examples illustrate the main differences between formal and  

informal vocabulary.  

Table  9. Differences between Formal and Informal Vocabulary (as cited in  "Business 

Language Services", n.d. ). 

 

Styles Informal Formal 

1. Active and Passive 

Voice 

Active Voice 

Ex: Our technician 

repaired the fault on 12th 

Passive Voice 

Ex:Although the fault was 

repaired on 12th June, 
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June. Now it's your turn to 

pay us. 

payment for this 

intervention has still not 

been received. 

2.Verb From: Phrasal Verbs 

Ex: the company laid him 

off because he didn't work 

much. 

Latinate Verbs 

Ex: His insufficient 

production conducted to 

his dismissal.  

3.Use of Slang Possible use of slang 

Ex: He had to get some 

money out of a hole in the 

wall... 

No use of slang 

4.Personal form and 

Nominators 

Personal form  

Ex: If you lose it, then 

please contact us as soon 

as possible. 

Nominator 

Ex: Any loss of this 

document should be 

reported immediately... 

5.Linking Words Little use of conjunctions 

Ex: The bank can't find the 

payment you say you've 

made. 

Linking words 

Ex:Not withstanding that 

the payment has been sent 

to the bank fails to 

acknowledge it. 

6.Modal Usage Direct styles 

Ex: If you need any help 

give us a call. 

Modal Usage 

Ex: Shouldn't you require 

any assistance, please feel 

free to contact us... 

7.Direct  and Formulaic 

language 

Direct language 

Ex: I'm sorry but... 

I'm happy to say that... 

Formulaic language 

Ex: We regret to inform 

you that... 

We have pleasure in 

announcing that... 

     

 

1.1.4. Word Mastery 
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       One of the difficulties that foreign learners face when learning the target language is the 

knowledge of words because knowing a word is the most essential part that helps developing 

the four skills. As stated by Read (2000), “ words are considered as the building blocks of 

language, the units of meaning from which larger structures such as sentences , paragraphs , 

and whole texts are formed ” (p. 1). 

       At the same time, many investigations have been carried out in order to answer this 

important question " what does it mean to know a word? " .And all the scholars views just as 

John (2000) and Ellis (1994) stated that, knowing a word means recognizing its meaning, 

form, and use. Moreover, knowing an L2 word requires more than just identifying a single 

distinct meaningful element of speech or writting to fit with its first language 

 (Crookall & Oxford,1990). Furthermore, Richards (1976) claimed that, “knowing a word 

involves knowing a great deal about general influency,syntactic,and situational limitations of 

its use, its underlying form and the forms that can be derived from it; the network of its 

semantic features;and the various meaning associated with the item ” (cited in Ghazal, 2007, 

p. 85). 

       In this regard, different words are needed to master vocabulary. Hence, their form and 

usage in the communication context. The knowledge of vocabulary demands both, knowing a 

word which needs conscious and explecit learning mechanisms. At the same time, a word use 

involves implicit learning and memory. (Ellis, 1994, as cited in Gu, 2003). Furthermore, Ellis 

and Sinclair (1989) suggested that 'knowing a word',  means to understand it when it is 

written and spoken to recall it when we need to use it with the correct meaning and in a 

grammatical correct way. 

1.1.5. Word Difficulties 

        English students always come across problems in remembring, organising and grasping 

the new words. This affects their reading comprehension and hinder them from the effective 
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use of language. This representative situation shows that there are various reasons behind 

learners vocabulary acquisition problems. 

        As claimed by Nutall (1982 ), there are some factors that make words difficult. She 

classified different kinds into seven types: 

 

Idioms: they consist of a specific number of words whose meaning is not derived from 

individual words. Hence, learners must be qualified in using such kind of words. For 

instance, " actions speak louder than words" means the people intentions can be deduced 

correctly by what they do and not what they say. 

Transfer of meaning: linguistic mechanisms sometimes refer to metaphors, metonymy, 

synthesis and other analogous types may be the cause of severe problems for word meaning 

understanding. The most important reason for this is that these words at all the times have a 

hidden meaning that needs to be deduced. 

Words with several meanings: a large number of English words have different and multiple 

meaning, and each author utilizes a particular word with a specific meaning which might 

make the understanding of an ordinary reader complicated and torturous. E.g, the word 

engaged is a homonymous word that has got several meanings:  

-They got engaged on April 9th. 

-The learners were very engaged in the last presentation of the graduation. 

       Therefore, the diverse meanings of words are indicated and shown in the language 

flexcibility . 

Sub-Technical words: some words have particular technical meanings that are related to 

specific fields of science which as well are difficult for readers. 

Superordinates: these are words which have a general meaning associated with other words 

which have a specific meaning they are refered to by the more general term. Nutall (1982) 
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suggests an example which includes the superordinate word "building" and its hyponyms: 

school, factory, house, hotel, cinema, etc. 

Synonyms and Antonyms: because there is no exact synonym or antonym to a particular  

word, students get confused in the target language learning. For example: 

- Home, apartment,  residence, dwelling, are all sharing the common meaning of the word 

house 

- Bad is the opposite of good, hard is the opposite of soft. 

Irony: the obstacle is not in the words themselves, yet in how writers use them As Nutall 

(1982) stated, “irony is probably the most difficult of all uses of language for the student to 

interpret ” (p. 78). Because of the contradiction between what is said and what is done and 

meant. That is to say, a person can say something and mean the opposite (P. 76-79).  

1.1.6. The Purpose of Teaching Vocabulary 

        Walter (2004) stated that, “ Teachers and learners asserted that vocabulary acquisition is 

a major factor in any language learning ” (p. 74). Thus, the teaching process is considered as 

one of the most difficult challenges for teachers because the important aspects that are 

concerned with the students' abilities in the language skills and its components use.Hence, in 

order to use the four skills, learners have to learn vocabulary instructions accurately. The  

vocabulary awareness has become more essential for the development of language. Pikulski 

and Templeton (2004) indicate some purpose of  vocabulary teaching for EFL learners which 

illustrates that the particular reason for teachers about teaching vocabulary is to make the 

comprehension  of the reading text easier and simple for learners. Because when learners do 

not comprehend the words meaning, they cannot understand the whole text. Another reason, 

is to increase the number of new words that learners will be capable of  using in different 

fields such as culture, education, etc. Shmidt (2000) lists some of the major, important 

principles of vocabulary teaching: 
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a-  Build a large sight of vocabulary. 

b- Integrate new words with previous words. 

c- Provide a number of encounters with a word. 

d- Promote deep level of process . 

e- Facilitate imaging. 

f- Make new words (real) by connecting them to the learners' words in some way. 

g- Use variety of techniques. 

h- Encourage independent learning strategies (p. 146) . 

        Nevertheless, teachers have to be aware of all those principles for sufficient outcome of 

vocabulary instruction. 

1.1.7. Strategies for Teaching Vocabulary 

       Language vocabulary teaching is a complicated process because teachers should select 

suitable input  that fulfill the learners'  needs. They must follow some strategies in the 

classroom activities in order to give the students the ability to identify, perceive, remember 

and employ new words . Hence, vocabulary teaching occurs in two forms;  unplanned and 

planned. 

1.1.7.1. Unplanned  Vocabulary Teaching 

       The term was defined by Seal (1991) as the “ teaching of problem vocabulary that comes  

up without warning in the course of a lesson ” (p. 298). Frequently, some difficulties in the 

course are encountered by learners, especiallly when they are exposed to an unkown 

vocabulary. Consequently,  teachers discover that the introduced vocabulary needs more 

clarifications because the majority of students do not recognize it well. That is why some 

unplanned teaching is prepared by the teachers in order to fulfill the meaning for the students 

. Seal proposed a procedure of three steps starting by giving various synonyms and opposites 

to learners , also providing them with a necdotes and using mime. The next step is the 
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meaning check, in this stage teachers check the understanding of students by asking them 

some questions . In the third stage, the teacher reinforced the meaning by associating it to the 

context. Concurrently, unplanned vocabulary strategies differ from lesson to lesson and from 

teacher to teacher, because the teacher has the ability to modify his/her way of lesson 

presentation. 

1.1.7.2. Planned Vocabulary Teaching 

        Planned vocabulary teaching  refers to "deliberate,explicit,clearly defined and directed 

vocabulary teaching" (Nation, 2001 as cited in Pavicic, 2008, p. 9). Besides, Seals (1991) 

stated that, “ when the teacher goes into the classroom with an item or set of vocabulary items 

he/she has decided before hand what will be taught during the lesson ” (p. 298). This means 

that the teacher before introducing his lesson that may include some uneasy vocabularies for 

learners ,has to be prepared. Therefore,  teachers must be organized and use much formal way 

in the vocabulary teaching in favor of achieving good results.An enormous amount of time 

have to be avocated in teaching vocabulary to examine the different aspects of word 

knowledge. Moreover, as claimed by Nation (2001), “ To encourage and motivate students in 

the vocabulary process engagement very actively ” (p. 51). 

1.1.8. Techniques Used in Teaching Vocabulary 

       As Nunan (1999) states, “ Vocabulary is more than lists of target language words, thus, 

preparing an appropriate plan for teaching vocabulary in a curriculum is a necessity both for 

learners and teachers” (p. 82). Because of the high value of vocabulary teaching,teachers have 

raised many questions concerning vocabulary teaching techninques. To distinguish the 

correlation between the word form ,meaning and its proper usage , learners should be 

exposed to different contexts. Pzvicic (2008) concluded that:         

English teacher must have a clear idea about different techniques that are dependable on 

several factors, like the lesson content, time avialibility, and the techniques that fit learners 
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levels.There are various ways and methods that make the presentation task fulfilled and 

support the new words preservation. (p. 68) 

Gairns and Redman (1986) classified the techniques of teaching into two main types:  visual 

techniques and verbal techniques. 

1.1.8.1. Visual Techniques 

       Visuals presentation isconsidered as an effective additive way that involves numerous 

tools. For instance, mime, objects, pictures, flash cards, etc; which are widely used to transfer 

the different vocabulary items, and actions meaning to help EFL learners in enhancing their 

comprenhension ability and helping them in the vocabulary mastery. According to Gairns and 

Redman (1986), visual tools are considered as one of the valuable tools that help introducing 

words and assisting the word retention. Additionally, it increases the learners' motivation and 

transforms the negativity that influences the classroom into a great positivity. Wright (1976) 

set the visuals' role in the languages classroom, “ potential of visuals is so great that only a 

taste of their full potential can be given” (p. 6). 

       Meara (2005) argues that, “ visual images work as a sort of temporary content, it fixes the 

physical form of the word, makes it more resistant to forgetting and provides a way of 

recalling the words via images when you need it” (p. 78). For instance, a teacher can provide 

his/her students with a list of words and show them pictures. Then, asks them to match the 

word with the picture that represents it. An other example, he/she can show them a picture 

and ask them to describe it in few sntences. Here are different techniques that might be used 

and followed by teachers in the classroom setting. 

 

1.1.8.1.1.  Audio Visual Aids 

       Audio visual aids are very important in helping teachers at making a meaningful course 

because through visuals like videos, podcasts, tape recorder, OHP transparencies, power 
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point, songs, the teacher can present vocabulary in an extensive way and correlate between 

abstract and concrete objects. Visual aids impact and add interest to a presentation. They can 

create excitement. Visual aids enable students to use more than one sense at the same time. 

One picture can elicit unlimited words (Allen, Kate, & Mrquez, 2011). Because watching 

native speakers videos and listening to songs and stories provide not only the lexical items 

meaning with a correct pronounciation but also aids students to memorize and remember 

words in a motivational manner and to recall words in an easy way when they are employed 

in practical contexts. Moreover, various activities can be used by teachers through three 

important stages:  pre-viewing,while-viewing,and post-viewing. 

 

1.1.8.1.2.  Mime and Gestures 

       Teachers include mime and gestures method in order to obtain certain words meaning 

from students, and it can be used to strengthen what has already been learnt. Therefore, 

learners need to link words with the geastures so that they can understand and acquire new 

vocabulary. Simon (1978), who describes mime as a very useful way for all language aspects 

in which she claims that “ mime is used mostly by the teacher who has a deleberate purpose in 

mind and wants the students to use a particular word or structure” (p. 125). Besides, when a 

teacher employs body language in some examples, the use of facial expressions will be more 

enjoyable for learners and make the classroom more dynamic . As maintained by Harmer 

(1991), “ many ways of actions can be presented through miming such as walking, jumping, 

running, using expressions, prepositions, etc ” (p. 36). On the other hand, Tellier (2008) stated 

that: 

  there are  three roles gestures teaching: controlling and managing the classroom, for 

example, to start and end an activity, requesting silence. Also, evaluating and monitoring 
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(showing the students mistakes and ask them to correct them, rewarding students). Explaining  

and clarifying (explaining new vocabulary, giving segnificance on syntax, etc). (p. 125)  

1.1.8.2. Verbal Techniques 

        verbal techniques are used when explaining either orally or in written form. However, 

this method requires having a segnificant amount of the language knowledge since the 

teacher presents and clarifies many words with their meaning in order to give learners a 

deeper understanding. Thornbury (2002) defines it as, ‘‘Another way of defining the word 

meaning and it can include: providing an example situation;  giving several example 

sentences; giving synonyms,  antonyms or superordinate terms;  or giving a full 

definition’’(p. 81). 

1.1.8.2.1. Using Synonyms and Antonyms 

       Sometimes, to explain new vocabulary items,  teachers use both synonyms and antonyms 

of the words. This may be in the beginning or the high level. Nevertheless, using synonyms 

and antonyms helps facilitating the new words comprehension for the students. For instance, 

to clarify the meaning of the word sorrow,the teacher can use the synonym sad. On the other 

hand, the teacher can also use the opposite such as (success-failure,large-small). However, 

words that require broad description and explanation need to be provided with an entire full 

definition. 

1.1.8.2.2. Guessing from Context 

        The context strategy which refers to the affective skill that deal with guessing difficult 

words from the context can be adopted by the teacher in the classroom . ‘‘Learners using 

guessing strategies draw upon their background knowledge and use linguistic clues like 

grammatical structures of a sentence to guess the meaning of a word’’(Ghazal, 2007, p. 85). 

In other words, students try to use the guessing strategy to work out with the items meaning 

through the context and the language  knwoledge structure. Nation (2001) points out that, 
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‘‘Learning from context includes many points such as conversation and listening to various 

sorts of visuals like stories, music, podcasts.. etc, as well as to the extensive reading’’ 

(p. 47).So, when learners are exposed to unfamiliar words, they should first recognize the 

speech carfully then try to find out clues in the context. Moreover, Clarke and Nation (1980) 

propose four steps for this strategy which are: 

Determining the part of speech of the word. 

Looking at the immediate grammar. 

Studying the wider context (usually the conjunction relationships). 

Guessing the word and checking the guess. 

 

1.1.8.2.3. Use of Dictionnaries 

        The dictionary is one of the positive learning resources that learners can use for new 

words meaning research in addition to their standard spelling. Marckwardt (1973) states that, 

‘‘dictionaries often supply information about the language not found elsewhere’’ (p. 369). 

This means that through the proper dictionary use,learners can find useful information about 

the different language aspects such    as, grammar, pronounciation, synonyms, opposites, 

affixes, preffixes, verbs, adverbs.. etc. 

       Many teachers use this method to give students the opportunity to confirm and verify the 

unfamiliar word meaning individually for increasing their autonomy and making progress in 

their learning. Concerning the important effect of the dictionary on students. Gairns and 

Redman (1986)  highlight its advantages in the second language learning; they have claimed 

that, ‘‘A learner who makes good use of a dictionary will be able to continue learning outside 

the classroom,  and this will give him considerable autonomy about the decisions he makes 

about his own learning.’’(p. 79).  
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1.1.8.2.4. Collocation 

       One of the learners' goals is looking for enhancing and improving their communicative 

ability through new words learning. Actually, identifying new individual words is not 

sufficient for the language learning. Hence, collocation is an excellent technique especially 

for beginners, Palmer (1933) defines collocation as, ‘‘A  succession of two or more words 

that must be learned as an integral whole and not pieced together from its component parts’’ 

(as cited in Howarth, 1996, p. 25).  In this respect, collocation technique has considerable 

essential in second language acquisition because one of the principles for knowing a word is 

having knowledge or perception about other items. Fernández et al. ( 2009)  assert  ‘‘ A 

word's collocates with others is thought to be one of the significant aspects related to words 

besides multiple meanings, synonyms,  connotations and register according to dictionary 

makers.’’ (as cited in Balcı, Ö., & Çakir, 2011, p. 23). Here are some common collocation 

(fast food, make a mistake, break a promise, heavy tea..etc ). So, it is preferable that teacher 

introduces many words together for further vocabulary knowledge. 

Conclusion 

       As we have mentioned in this part, vocabulary is a fundamental aspect and it is 

considered as the core of language use. Otherwise, the vocabulary teaching and learning 

require more than covering particular vocabulary size. Therefore, it is not adequate to teach 

just the word with its meaning. So, the teacher should increase attention among students 

about the variety of vocabulary strategies and techniques, either visual or verbal methods 

such as the use of dictionary, guessing the meaning from the context, the use of synonyms 

and antonyms  in order to fit learners’ needs. Furthermore, it will be a necessity to cover all 

the aspects of vocabulary knowledge which are, word’s use, formation, meaning. Moreover, 

it helps the students to overcome word difficulties and to make them realize the distinction 
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between formal and informal vocabulary for successful learning and help them in the target 

language mastery. 
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Section Two: Lyrics of Songs 

Inroduction 

        The breakthrough development of the 21st century urges the educational instructors to 

look for more updated technological tools and to use them within EFL classrooms. The songs 

lyrics are one of the most widespread tools for language learning and teaching. The main goal 

of this chapter is focused on the importance of songs lyrics, and how it can be a very useful 

tool in a foreign language teaching and learning. First, we talk about listening and reading 

skills respectively; their definitions according to experts, types and importance. Then, we 

introduce the different language teaching materials; old and modern ones. Then, we try to 

pass through the notion of the songs,their importance in daily life communication , benifits 

and ways to implement them in the EFL classes. After that, we move to an overview on lyrics 

of  Songs and their importance. Moreover, we point out the ways of using lyrics to enhance 

comprehension skills and  show lyrics of Songs work so well for comprehension tasks.Then,  

we tackle the potential applications of  lyrics  that are meant to be a very helpful for EFL 

learners to master the language skills. Furthermore, this chapter covers examples for using 

lyrics  in the classroom.  

1.2.1. Listening 

       According to Bulletin (1952), listening is one of the fundamental language skills, it is a 

medium through which children, young people, and adults gain a large portion of their 

education, their information, their understanding of the world and of human affairs, their 

ideals, sense of values, and their appreciation. In this day of mass communication (much of it 

oral), it is of vital importance that our pupils be taught to listen effectively and critically, he 

says. 

       Listening is the ability of identify and understand what others are saying. This involves 

understanding a speaker's accent or pronounciation, his grammar and his vocabulary, and 
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grasping his meaning (Howatt & Dakin, 1974). An able listener is capable of doing these four 

things simultaneously. Listening is an essential part of the communication process. Students 

spent the majority of each school day listening and much of what students know is acquired 

through listening. 

       Listening is used daily  without giving it much thought. Yet, it is a vital mental capacity 

and one of the principal ways through which we grasp and take part in the world around us 

 ( Rost, 1994) as he quoted: ‘‘Listening is considered to be a part of oracy, a capacity to 

formulate thought verbally and to communicate with others, so it is the skill that underlines 

all verbal communication’’ (p. 7). 

1.2.1.1. Types of  listening 

      1.2.1.1.1.  Extensive and intensive listening 

       Different situations require different types of listening. In the classroom situation, 

students can improve their listening abilities and gain valuable input by being engaged in the 

listening process through a combination of extensive and intensive listening (Harmer, 1998). 

       Most researchers like to make the difference between "extensive and intensive" listening. 

The two types are described by Harmer (1998) to have a special importance. They provide 

students with the perfect opportunity to listen to other speakers than their teachers.It has been 

claimed that, ‘‘They help them to develop their pronounciation and aquire good speaking 

habits they absorb’’ (Harmer,1998, p. 228). 

                   

                                                                                                                                                                                                          

1.2.1.1.2. Extensive Listening: 

       It occurs in a situation where the teacher encourages students to choose for themselves 

what they listen to, using their own materials for the purpose of pleasure and language 

improvement (Harmer, 1998).  
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       It usually takes place outside the classroom and done for its own sake, this doesn't mean 

that the teacher is not interested in this type at all, but he is attributed the general guidance in 

the process.  

       Extensive listening materials differ, they can be found from different resources such as 

recordings of stories, passages taken from books, television, radio…. All the mentioned 

sources tend to treat spontaneous conversations, dialogues, interviews… ect 

        From what is clearly stated before , taped authentic materials can be considered as a 

good tool for learners when dealing with extensive listening .According to Harmer (1998) , 

foreign language teachers can enrich their classes with effective input carrying out extensive 

listening through a well chosen and appropriate tapes in different levels , genres and topics . 

Creative teachers can recommend certain tapes and ask students to talk about the ones they 

have enjoyed the most. 

        For the reason of encouraging this type of listening, students can be asked to perform a 

list of tasks such as:  

- To record their responses to what they have heard.  

- To assess the level of difficulty. 

 - To summarize the content of the used material such us a tape.  

- To ask students to write their comments in a special comments' boxes to consult them and  

try to meet all the needs of the learners. All these tasks aim 

       "To give students more and more reasons to listen, if they can share their information 

with colleagues, they will feel they have contributed to the progress of the whole group". 

(Harmer, 1998, p. 229). 

        Consequently, extensive listening is an appropriate way for learners to be provided by 

extra chances for the reason of constructing their linguistic bank. 
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1.2.1.1.3. Intensive Listening 

       The other type of listening is the intensive one. It is practiced in every day situations the, 

ability to listen intensively is considered to be an essential part of listening proficiency. And 

as  Rost (2002) said, " It is the process of listening for precise sounds words, phrases, 

grammatical units and pragmatic units" (p. 138). 

        EFL teachers in dealing with the intensive listening according to Harmer (1998), prefer 

to use audio tapes as their favourite material in classroom since it gives students the 

opportunity to listen to a variety of voices with different accents, different topics with 

different genres, as well as it provides the learner with a significant source of language input. 

        As far as intensive listening is concerned, it invites the learners to meet different 

characters specially when real people are talking in real life situations, interact with speakers, 

interrupt them and why not asking for clarification this is what is named " live listening". 

"Live listening" is among the good ways to carry out intensive listening. It can take many 

forms; such as the teacher's reading aloud to a classroom. According to Harmer (1990), 

Students dealing with this task listen to a natural spoken language of a written passage. In 

addition to other enjoyable activities like storytelling, conversations and interviews.  

       Consequently, intensive and extensive listening are two important ways to ensure the 

realization of listening in general and they have to be used appropriately. 

  

 

 1.2.1.2. The Difference  between Hearing and Listening  

       Kline (1996) states that, “ being aware of the difference between hearing and listening is 

an important feature for learning and teaching listening effectively”. He describes the 

difference as follows: “Hearing is the reception of sound, listening is the attachment of 

meaning to the sound. Hearing is passive, listening is active” (p. 7). Similarly, Rost (2002) 
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states the difference as follows, “Hearing is a form of perception. Listening is an active and 

intentional process. Although both hearing and listening involve sound perception, the 

difference in terms reflects a degree of intention” (p. 8). According to Flowerdew and Miller 

(2005), all children are born with the ability to hear. Children first listen and then start to 

speak. They speak before they read, and finally writing comes after reading. That is, among 

all the other language skills, listening is the first one to appear (Lundsteen, 1979).  

       Rost (2002) states that over the years listening has been defined in various ways by 

educators in social sciences depending on their area of expertise. In the 1900s, listening was 

defined “in terms of reliably recording acoustic signals in the brain” (p. 1). In the 1920s and 

1930s, with more information obtained about the human brain, listening was defined as an 

“unconscious process controlled by hidden cultural schemata” (p. 1). Because of the advances 

in telecommunications in the 1940s, listening was defined as “successful transmission and 

recreation of messages” (p. 1). In the 1960s, listening included listeners’ own experiences to 

understand the intention of the speaker. In the 1970s “the cultural significance of speech 

behavior” was accepted. In the 1980s and 1990s, listening was defined as “parallel processing 

of input” (p. 1). O’Malley, Chamot, and Kupper (1989) define listening comprehension as 

“an active and conscious process in which the listener constructs meaning by using cues from 

contextual information and from existing knowledge, while relying upon multiple strategic 

resources to fulfill the task requirements” (p. 434). Vandergrift (1999) defines listening as “a 

complex, active process in which the listener must discriminate between sounds, understand 

vocabulary and grammatical structures, interpret stress and intonation, retain what was 

gathered in all of the above, and interpret it within the immediate as well as the larger 

sociocultural context of the utterance” (p. 168).  

        To summarize, when all the aforementioned definitions are taken into account, defining 

listening as a passive skill would be misleading (Anderson & Lynch, 2003; Lindslay & 
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Knight, 2006). If the listener takes part actively in the process of listening linguistically and 

uses his/her non-linguistic knowledge to follow up the message that the speaker intends in a 

conversation, if s/he listens, replies, and asks/answers questions, it is active listening 

(Lindslay & Knight, 2006, Littlewood, 1981). As Anderson and Lynch (2003) state, 

understanding is not something that happens because of what speaker says, the listener needs 

to make connections between what s/he hears and what s/he already knows and at the same 

time he/she tries to comprehend the meaning negotiated by the speaker. 

  1.2.1.3. The Importance of Listening in EFL Learning 

          Listening plays an important role in communication in people’s daily lives. As Guo and 

Wills (2006) state “it is the medium through which people gain a large proportion of their 

education, their information, their understanding of the world and human affairs, their ideals, 

sense of values” (p. 3). According to Mendelson (1994) “of the total time spent on 

communicating, listening takes up 40-50 %; speaking 25-30 %; reading 11-16 %; and writing 

about 9 %” (p. 9). Emphasizing the importance of listening in language learning, Peterson 

(2001) states that “no other type of language input is easy to process as spoken language, 

received through listening … through listening, learners can build an awareness of the 

interworkings of language systems at various levels and thus establish a base for more fluent 

productive skills” (p. 87). 

        Listening has an important role not only in daily life but also in classroom settings. 

Anderson and Lynch (2003) state that “we only become aware of what remarkable feats of 

listening we achieve when we are in an unfamiliar listening environment, such as listening to 

a language in which we have limited proficiency” (p. 3). Most people think that being able to 

write and speak in a second language means that they know the language; however, if they do 

not have the efficient listening skills, it is not possible to communicate effectively. That is, 

listening is the basic skill in language learning and over 50% of the time that students spend 
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functioning in a foreign language will be devoted to listening (Nunan, 1998). Rost (1994) 

explains the importance of listening in language classroom as follows: 

 1. Listening is vital in the language classroom because it provides input for the learner. 

Without understanding input at the right level, any learning simply cannot begin.  

2. Spoken language provides a means of interaction for the learner. Because learners must 

interact to achieve understanding. Access to speakers of the language is essential. Moreover, 

learners’ failure to understand the language they hear is an impetus, not an obstacle, to 

interaction and learning.  

3. Authentic spoken language presents a challenge for the learner to understand language as 

native speakers actually use it.  

4. Listening exercises provide teachers with a means for drawing learners’ attention to new 

forms (vocabulary, grammar, new interaction patterns) in the language (p. 141-142).  

       To summarize, listening has an important role both in daily life and in academic contexts 

as it is crucial for people to sustain effective communication. Emphasizing the importance of 

listening, Anderson and Lynch (2003) state that listening skills are as important as speaking 

skills because people cannot communicate face-to-face unless both types of skills are 

developed together. Listening skills are also important for learning purposes since through 

listening students receive information and gain insights (Wallace, Stariha & Walberg, 2004). 

1.2.2. Reading 

       Reading is a mental process. There are many definitions of reading. Reading is when 

someone looks into a written text and starts to absorb the information from the written 

linguistic message. In Longman Dictionary of Applied Linguistic, reading is said as: 

1. "Perceiving a written text in order to understand its contents. This can be done silently 

(silent reading). The understanding that result is called reading comprehension. 
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2. Saying a written text aloud (oral reading). This can be done with or without 

understanding of the content." 

       Other definition by Collins English Learner's Dictionary is that reading is an act of 

looking at and understanding point. This is very true because reading entails the use of vision 

to understand several words in a sentence and make them meaningful. Same goes to each 

sentence in order to understand the entire text. 

       Besides all the definitions from the dictionary there are also definitions made by several 

people. According to William (1984), he defines reading as a process whereby one looks at 

and understands what has been written. Ariffin (1992) in her book entitled Anthropology of 

Poetry for Young People defines reading as a highly personal activity that is mainly done 

silently, alone. There is a clear understanding that reading is something related to the activity 

of acquiring information and it is done either silently or aloud. However, Reading is an 

interactive process between the reader and the writer. Brunan (1989) for instance defines 

reading as a two way interaction in which information is exchange between the reader and the 

author". Smith (1973) also shares the same attitude. This is proved by his line,"Reading is an 

act of communication in which information is transferred from a transmitter to a receiver" 

(p. 2) 

       Despite all the definitions given, there is also definition of reading given by teachers as 

well as by students. According to Stallfter (1969), teachers define reading as, "a complicated 

procedure. Readers read to get information from the printed pages. They should be able to 

pronounce and comprehend the printed words, signs, letters, and symbols by assigning 

meaning to them" . 
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       As for students, they define reading which cited from Jensen and Petty (1918) as: 

where words go into your eyes and out of your mouth. They said that books are written with 

many adventures and time and time again there are spots where they say 'I know it!' it is 

interesting to them as they open the book, words flow out and float across the mind. 

Moreover, In order for a person to be able to read, there is in need of other skill to support the 

reader while reading. Reading is a mental process as mentioned earlier so it needs other skills 

to be integrated with such as listening, speaking and writing. According to Chitravelu et. al 

(1995), reading is not a single skill that we use all the time in the same way but it is multiple 

skill that used differently with kind of test and fulfilling different purpose. This was earlier 

being stated by Thomas and Loving (1979) where they alleged reading as a communicative 

skills along with listening, speaking writing and thinking. 

1.2.2.1. Types of Reading 

1.2.2.1.1. intensive reading 

       Brown (1989) explains that intensive reading, "calls attention to grammatical forms, 

discourse markers, and other surface structure details for the purpose of understanding 

literal meaning, implications, rhetorical relationships, and the like" (p. 76). He draws an 

analogy to intensive reading as a "zoom lens" strategy . Furthermore, Long and Richards 

(1987) say it is a ,"detailed in-class" analysis, led by the teacher, of vocabulary and 

grammar points, in a short passage" (p. 88). 

       Intensive Reading, which is sometimes called "Narrow Reading",  may  involve 

students reading selections by the same author or several texts about the same topic. 

When this occurs, content and grammatical structures repeat themselves and students 

get  many opportunities to understand the meanings of the text. The success of  

"Narrow Reading" on improving reading comprehension is based on the premise that 
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the more familiar the reader is with the text, either due to the subject matter or having 

read other works by the same author, the more comprehension is promoted. (as cited 

in “MacLeod”, n.d.). 

1.2.2.1.2. extensive reading 

       Brown (1989) explains that extensive reading is carried out , "to achieve a general 

understanding of a text."Also, Long and Richards (1971) identify extensive reading as 

"occurring when students read large amounts of high interest material, usually out of 

class, concentrating on meaning, "reading for gist" and skipping unknown words." 

       The aims of extensive reading  are to build reader confidence and enjoyment. 

Besides, extensive  reading is always done for the comprehension of main ideas, not for 

specific details ( as cited in “MacLeod”, n.d.). 

1.2.3. Importance of Reading 

From time to time people have wondered why reading isessential. Additionally, it is 

important to realize that struggling with vital reading skills is not a sign of low intelligence. 

For example, John Corcoran, who wrote The Teacher Who Couldn't Read, is a very 

intelligent man. He graduated from High School and College, became a popular High School 

teacher and later a successful business man, all without being able to read. Many highly 

intelligent people have struggled with reading; although, when properly taught, most people 

can learn to read easily and quickly. However, Reading is important for a variety of reasons. 

Davis (2016) has mentioned  some of those fundamental reasons as follow:  

1. Reading is fundamental to functioning in today's society. There are many adults who 

cannot read well enough to understand the instructions on a medicine bottle. That is a scary 

http://amzn.to/2lvbTi8
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thought - especially for their children. Filling out applications becomes impossible without 

help. Reading road or warning signs is difficult. Even following a map becomes a chore. 

Day-to-day activities that many people take for granted become a source of frustration, anger 

and fear.  

2.  Reading is a vital skill in finding a good job. Many well-paying jobs require reading as a 

part of job performance. There are reports and memos which must be read and responded to. 

Poor reading skills increases the amount of time it takes to absorb and react in the workplace. 

A person is limited in what they can accomplish without good reading and comprehension 

skills. 

 3. Reading is important because it develops the mind. The mind is a muscle. It needs 

exercise. Understanding the written word is one way the mind grows in its ability. Teaching 

young children to read helps them develop their language skills. It also helps them learn to 

listen. Everybody wants to talk, but few can really listen. Lack of listening skills can result in 

major misunderstandings which can lead to job loss, marriage breakup, and other disasters - 

small and great. Reading helps children [and adults] focus on what someone else is 

communicating. 

4. Why is reading important? It is how we discover new things. Books, magazines and even 

the Internet are great learning tools which require the ability to read and understand what is 

read. A person who knows how to read can educate themselves in any area of life they are 

interested in. We live in an age where we overflow with information, but reading is the main 

way to take advantage of it. 

5. Reading develops the imagination. TV and computer games have their place, but they are 

more like amusement. Amusement comes from two words "a" [non] and "muse" [think]. 

https://www.learn-to-read-prince-george.com/retraining-the-brain.html
https://www.learn-to-read-prince-george.com/joy-of-learning.html
https://www.learn-to-read-prince-george.com/thinking.html
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Amusement is non-thinking activities. With reading, a person can go anywhere in the 

world...or even out of it! They can be a king, or an adventurer, or a princess, or... The 

possibilities are endless. Non-readers never experience these joys to the same extent. 

6. In line with the above, reading develops the creative side of people. When reading to 

children, stop every once in awhile and ask them what they think is going to happen next. Get 

them thinking about the story. When it is finished, ask if they could think of a better ending 

or anything that would have improved it. If they really liked the story, encourage them to 

illustrate it with their own drawings or to make up a different story with the same characters. 

Get the creative juices flowing! 

7. Reading is fundamental in developing a good self image. Non-readers or poor readers often 

have low opinions of themselves and their abilities. Many times they feel as if the world is 

against them. They feel isolated [everybody else can read - which isn't true] and behavior 

problems can surface. They can perform poorly in other subjects because they cannot read 

and understand the material.  Often the reader tends to "give up." 

8. Why is reading important? Let's keep going... Good reading skills, especially in a phonics 

reading program, improve spelling. As students learn to sound out letters and words, spelling 

becomes easier. Also, reading helps to expand the vocabulary. Reading new words puts them 

in their mind for later use. Seeing how words are used in different contexts can give a better 

understanding of the word usage and its definitions rather than just the cold facts of a 

dictionary. 

9. There is an old saying, "The pen is mightier than the sword." Ideas written down have 

changed the destiny of men and nations for better or worse. The flow of ideas cannot be 

stopped. We need to read and research to build on the good ideas and expose the bad ideas 

https://www.learn-to-read-prince-george.com/phonics.html
https://www.learn-to-read-prince-george.com/phonics.html
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before they bring destruction. Only by reading can we be armed in this never-ending, life-

and-death struggle. 

10. The fact of the power of written ideas communicated through reading is a foundational 

reason why some governments oppose free and honest communication. Illiterate people are 

easier to control and manipulate. They cannot do their own research and thinking. They must 

rely on what they are told and how their emotions are swayed. There is a good possibility that 

this is one of the main reasons phonics was removed from the schools about 100 years ago. 

11. Finally, why is reading important?  Reading is important because words - spoken and 

written - are the building blocks of life. You are, right now, the result of words that you have 

heard or read AND believed about yourself. What you become in the future will depend on 

the words you believe about yourself now. People, families, relationships, and even nations 

are built from words(Glenn Davis, 2016). 

 

1.2.4. Language Teaching Material 

         Language teaching materials are considered as one of the most important parts of the 

language teaching and learning.Also,they are viewed as the input source for EFL learners.On 

the other hand, the teacher can play an important role in the classroom environment 

arrangement , and in providing learners with the information that fit their needs.A great 

attention must be payed to the used materials and instructions by every teacher because it 

plays the role of controller between the teacher and his students.According to Tomlinson 

(1998), Materials refer to anything that is used by teachers or learners to facilitate the 

learning of a language. Materials could obviously be videos, DVDs, emails, songs, 

dictionaries, grammar books, readers, workbooks or photocopied exercises. They could also 

be newspapers, food packages, photographs (p. 2). 

https://www.learn-to-read-prince-george.com/importance-of-reading.html
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       That is to say, materials may be anything that is employed in order to enhance students' 

language knowledge.For that reason,language teaching materials are very essential in 

refreshing the classroom setting and are one of the helpful methods that learners rely on. 

Richards and Rodgers (2014) have stated ‘‘ Materials allow learners to progress at their own 

rates of learning and use different styles of learning, they also provide opportunities for 

independent study and use, and to provide opportunities for self-evaluation and progress in 

learning’’ (p. 35). 

       In conclusion, the different instructional materials that promote language learning are 

devided into two types;traditional teaching materials that iclude board, flashcards, realia, 

posters, textbook. And, new teaching materials such as audio players, projectors, powerpoint 

slides, videos, songs, songs lyrics, podcasting. 

 

1.2.4.1. Traditional  Language Teaching Materials 

       Traditional or old teaching materials include old instructions used by the teacher who 

gives knowledge as a basic source in the classroom setting. Additionally, he/she is the person 

responsible for the learning occurance in the classroom atmsphere and the students are just 

followers and passive receivers. As Scrivener (2005) claimed ‘‘traditional teaching [is 

imagined to work as] ‘jug and mug’ – the knowledge being poured from one receptacle into 

an empty one.’’ (p. 10). Undoubtedly, traditional teaching is a teacher-centered 

approach.Materials such as textbooks are   considered  as traditional resources that   take a 

part of the educational program standards. Further, the classroom environment that is just 

based on chalk and board as a technique to present the lessons. 

1.2.4. 1. 1. Board 

       Regardless of the technology resources influence nowadays. The board is one of the most 

important available, traditional tools that have been used as a teaching aid in divers schools 
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and universities.This traditional teaching material remains as the most effective place where 

teachers explain their lesson course. Recently, this tradional tool has changed from 

blackboard to green boards, white boards. However, its purpose is still the same. Harmer 

(2001) stated some different purposes of the board, which are summarized as follows:  

 Notepad: Board can be a platform for teachers to present many object words, phrases; 

topics, those students have a misunderstanding or they have no idea about. Many teachers use 

colors to various perspectives of language to facilitate the task for learners.  

  Explanation aid: Board can be used  as explanation tool by introducing many examples to 

make the whole picture of the content more clear for learners. 

  Picture frame: the board can be  used  as a piece of writing, teachers can draw many 

figures on it just to aid learners to grasp the concepts.   

Game Board: Board can be used for various games to play with students, for example, 0X 

game, guessing the word, spelling game, etc.  

 Notes board: Board can be used as sticky notes. 

1.2.4. 1. 2. Textbook 

       The textbook is condered as one of the vital aspects of the teaching-learning resources, 

and it is viewed as a fundamental part of the course curriculum that is used in academic 

settings. Tomlinson (1998) states: 

        A textbook which provides the core materials for a course. It aims to provide as much as 

possible in one book and is designed so that it could serve as the only book which the learners 

necessarily use during a course. Such a book usually includes work on grammar, vocabulary, 

pronunciation, functions and the skills of reading, writing, listening and speaking (p. 09). 

       It has been widely recognized that the textbook should have a particular criterion to be 

evaluated and include appropriate and accurate language knowledge for students to 

accomplish better learning performance. Cunningsworth (1995), proposes four criteria for 
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evaluating textbooks, particularly coursebooks as cited in (Richards, 2001, p. 258) in his 

book Curriculum Development in Language Teaching. 

 1. They should correspond to the learner’s needs. They should match the aims and objectives 

of the language learning program.  

 2.They Should reflect the uses (present or future) which learners will make of the language. 

Textbooks should be chosen that will help equip students to use language effectively for their 

own purposes. 

 3. They Must take account of students' needs as learners and should facilitate their learning 

processes, without dogmatically imposing a rigid "method". 

 4. They should have a clear role as a support for learning. Like teachers, they mediate 

between the target language and the learner. 

 1.2.4. 1. 3. Pictures 

       The picture is one of the oldest techniques used by teachers in the classroom context,in 

term of small cards,drawing the image...etc. It plays the role of facilitating and enhancing the 

lesson comprehension. As s. As Wright (1989) claims ‘‘picture are not just an aspect of the 

method, but through their representation of place, objects and people they are an essential 

part of the overall experience we must help our students to cope with’’(p. 2). Additionally, he 

indicates that pictures contribute to:  

 Interest and motivation.  

 A sense of the context of the language. 

 A specific reference point or stimulus. 

       From what has been said before, we can say that the picture creates a context of 

communication and play a great role in helping the learners in accommodting various 

concepts with their meaning. 
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1.2.4. 1. 4.   Realia 

       Realia refers to the real things or objects that are employed in the classroom. As 

Richards, Platt, and Platt (1992), consider realia as actual objects and items which are 

brought into a classroom instruction as an example or as aids to be talk or written about in 

order to increase learners’ understunding. Thus, Realia is one of the traditional teaching 

materials that make the subject matter more flexible and meaningful through the real and 

concrete situation to assist the student to be more active with interesting things. 

1.2.5.2.  New language teaching materials  

       The teaching task is one of the most hard and complicated processes. It certainly needs 

more challenges, art, and creativity to serve the students' increasing demands. The majority of 

teachers have always looked for a proper and effective environment for students to make 

them gain more intersting in their learning process. Hence, Richards (2001) mentions that 

authentic materials which are the use of different technologies materials like, videos, auditory 

aids that have been widely introduced as one of the best teaching tools that play a powerful 

function in the educational platform, which constantly thriving to maximize EFL learners 

practice and support teachers’ to developing their activities in the natural and clear way. 

Indeed, authentic materials play a significant use in education that serves both the teachers 

and the learners as a means of learning. House (2008) writes: Authentic materials for the 

classroom have long been promoted as a means by which teachers can link the formal, and to 

some extent artificial environment of the classroom with the real world in which we hope our 

students will eventually be using the language they are learning (p. 56-57). 

       In other words, the new technology resources used  with foreign language teaching have 

greatly changed the traditional way of teaching and allowed what was before impossible, 

because it has delieverd many opportunities for learners to be interactive and increase their 

enthusiasm, collaboration, and boost the spirit of interaction and participation during the 
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classroom. In addition, these materials have completely changed the teacher's role that is only 

providing students with information and knowledge.In the end, the new teaching materials 

aid learners to exposure to the real-life communication and practice situation. 

 

 

1.2.5.2.1. Overhead Projectors Slides (OHP) 

       This device is one of the popular and dominant equipments that are used by teachers and 

trainners over the world in the presentation of lectures and workshops. The National Audio-

visual Supply (1992) defined overhead projector as ‘‘a simple device that projects transparent 

materials of any type on a screen, within a normally lit room’’ (p. 5). Many benefits are 

provides by the OHP to both teachers and learners because it makes the various images ' 

transfer easier and this is with the aid of large slides. Hence, the teacher can prepare many 

different slides with a mixture of written words and images to highlight the lesson efficacy. 

Some of the characteristics of OHP that are mentioned in the literature:   

 The Overhead Projector is designed to be used in front of the viewing audience, 

thus permitting to maintain eye contact with the audience at all times.   

 The Overhead Projector features an efficient optical system that projects image 

bright  enough to be seen in normal Lightroom. Through the use of blank 

transparency film and transparency markers.  

 The Overhead  Projector may be used as an electric chalkboard.  

  On-the-spot reviews and repetition of material can be easily accomplished through the use 

of overhead transparencies (Sparks, 1981). 

1.2.5.2.2.  Powerpoint 

       PowerPoint is one of the essential tools that are widely used in many varieties. This 

means appeared firstly in business, and then spread in many institutions, especially in a 
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pedagogical context. This software program has a positive effect on students and teachers 

because it provides high demands that they are in needs for it in the EFL classroom. Although 

by offering an efficient presentation through slides that allow learners to prepare their 

presentation and projects in the innovative and flexible way. As Castelli and Fiorentino 

states: 

 Microsoft PowerPoint aids teacher in the creation of presentation, handouts, interactive 

animation, stand-alone knosks, task cards, and web pages to deliver information to students in 

a visually effective and high- speed fashion. (2008, p. 70)  

       This indicates that PowerPoint is a relevant and appropriate way to transform 

information and fulfill the requirements of EFL learners. 

 

1.2.5.2.3. Videos 

       Nowadays, the addiction of people towards the internet and its diverse modes is 

increasing.Videos have been appreciated as one of the innovations that invaded the everyday 

life of people. In the recent years, videos take an enormous place and become the alternative 

form in a learning platform.As Mayar (2001) revealed "video is a form of multimedia that 

conveys information through two stmultaneous sensory channels: aural and visual. It often 

uses multiple presentation modes,such as verbal and pictorial representattions in the cas of 

on-screen print and closed-captioning' (as cited in Cruse,2011,p.6). Videos are one of the 

important ways and factors that bridge the gap between tudents and their language learning, it 

helps to accomplish many purposes in EFL classes. This visual aid can help learners in 

building up their knowledge construction. Besides, it facilitates and promotes teachers' 

activity, and allow them to present their lesson in a comfortable way. Furthermore, it is 

suitable for all learning styles.Also, (Cisco Systems Inc, 2012) summarized the impact of 

videos in three key concepts: 
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1- Interactivity with content (the learner relates to visual content, whether verbally, by note 

taking or thinking, or by applying concepts).  

2- Engagement (the learner connects to the visual content, becoming drawn in by video, 

whether on-demand or real-time) . 

3- Knowledge transfer and memory (the learner may remember and retain concepts better 

than with other instructional media). 

Videos can support the learner who finds various obstacles in the language learning as well as 

teachers who find also a comfort in its use as a teaching aid. 

1.2.5.2.3. Songs 

       The Song is one of the entertainment methods that can be  used in and outside the 

classroom. It also plays a significant role in the students’ learning process through the easy 

access from the different media platform like YouTube. Additionally, we can listen to various 

genres of music at any time and any place on many devices like phone, tablet, etc. According 

to Hornby (1990), ‘‘song is a great language package that bundles culture, vocabulary, 

listening, grammar and a host of other language skills in just a few rhymes. Songs can also 

provide a relaxed lesson’’ (cited in Arévalo, 2010, p. 124). In other words, the song is one of 

the motivational means that creates a good behavior and makes learners’ always inspired and 

relaxed, and increases students attentive in the classroom setting. Furthermore, the 

meaningful selection of the song can be used as a part in the subject matter.  

       The increasing involvement of songs in the English language learning context has led 

students to evolve many valuable aspects through the extensive listening that aid them to 

acquire many words, expressions, idioms, and others. Therefore, it has developed the students 

listening and speaking skills in the language communicative setting, and helped them in 

making the connection between words and their meanings. For that reason, using Songs in the 

classroom can be a good way because it adds a smooth and fun environment in the EFL class. 
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In addition to that, listening and singing the song with the lyrics allows students’ to express 

many emotional states and attitudes that make them very comfortable in the language 

classroom (Abbott, 2002). Songs can develop a repetition mechanism through verbal and  

non-verbal spoken language, so learners’ can combine the sounds of expression just the way 

they hear it, which can record their voices when singing in order to enhance the pronunciation 

in the very natural way. Also, it is considered as a product of sharing culture (Alivaro, 2010). 

Likewise, It is remarkable that songs contribute to bringing the culture alive. 

 

  1.2.5.2.3.1.  Definition of music and  songs 

       Murphey (1992) calls songs as ‘adolescent motherese’. According to him, ‘motherese’ 

means the highly affective and musical language that adults use in order to  communicate 

with young children (p. 7). As toddlers grow up they get less and less of that language. A 

typical example of ‘motherese’ speech may be a lullaby. Interestingly, people talk about a 

song at least two dissimilar ways. The first is as a purely musical work. On the other hand, a 

song might be understood as a rendition, that is, a realization of that song in a performance, a 

recording or a written material. Additionally, it is crucial to take a broad view of songs. They 

incorporate not only the tune and the lyrics, but also all of the contexts in which it is created, 

produced and consumed. It is important where the song was performed and by whom, the 

audience and the technology that produced it.  

       In 2010, Harper provides seven entries under the headword music. The first explanation 

says that “music is an art of sound in time that expresses ideas and emotions in significant 

forms through the elements of rhythm, melody, harmony, and color”. The definition 

emphasizes that music’s role is to describe emotions and there are four essential features 

which characterize music. The second definition says that these are “the tones or sounds 

employed, occurring in single line (melody) or multiple lines (harmony), and sounded or to 
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be sounded by one or more voices or instruments, or both.” In fact, in this explanation it as all 

about instruments and voice. Simply, music is instruments or voices (or both) people hear. 

1.2.2.2.3.2. The role of songs in everyday life 

       Music has always been a vast part in people’s lives: it is ubiquitous, it surrounds us 

everywhere, and it is broadly accepted all around the world. Regardless of the extent to which 

the capacity and sensitivity to music are programmed in the human brain or are by-products 

of other authorities and tendencies in the culture of music, without a doubt it plays a fully 

central and fundamental role.  

        It seems that the passion for music is deeply rooted in human nature. Sacks (2009) 

points out: “we the people, we are a species to a lesser extent in music or speaking” (p. 12). 

Presently, avoiding music is not an easy task, for it belongs to many aspects of life. Various 

kinds of music may be heard in almost every place and during performing important events 

such as Olympic Games. Seeing school, it is said that using songs during classes is not so 

popular. It is perceived in that way because for majority people listening to music is 

connected with spare time, not with working or learning (Murphey, 1992). 

        According to McDermott and Hauser (2005), music may be found in every human 

culture. Namely, we can hear it almost everywhere; while listening to the radio, when 

watching television and on different family occasions, such as birthday parties, wedding 

ceremonies, at a funeral, in restaurants, shops, cars, and even in the streets (p. 43).  

       The authors define music as, on the one hand strange, but on the other hand, a marvelling 

phenomenon since it has been for such a long time and still surrounds people.  

       It is common knowledge that music can create a wide range of feelings. Moreover, music 

is so accepted that people all over the world pay a lot of money for musical business (Hauser, 

2005). People may naturally make use of music and songs for their own behoves in everyday 

life. Primarily, they may simply listen to music at any time and at any place. Next, there is a 
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possibility to sing without listening to any recording. Still, some people like humming or 

whistling while listening to a piece of music. Not only people listen, but they also talk about 

it, as music seems to be quite a common topic especially among teenagers who share their 

opinions about the latest news connected with artists or brand-new video clips they have 

recently seen. Murphey (1992) stated that,  people find it useful to use songs and music to 

make a social environment, form a feeling of partnership or just dance . 

       All of the cases mentioned above show that music is really important phenomenon in our 

lives because it may be with us everywhere, whether we want it or not. Definitely, it has been 

with people for long times and has become part of our habitual lives. 

 

1.2.5.2.3.3.   Reasons for using songs to teach EFL learners  

       Very often music is the main source of English outside the classroom. Thus, using it in 

the lesson seems to be a good idea. There can be distinguished affective and cognitive 

rationale for playing a song during a lesson. 

        As a matter of fact, affective reasons are connected with Krashen’s Affective Filter 

Hypothesis. In short, it gives an explanation why some learners learn and others do not. Eken 

(1996) said that ,the crucial thing is that students need to develop a positive attitude towards 

learning. Krashen (1982) has it that: “for effective learning the affective filter is must be 

weak. A weak affective filter means that a positive attitude to learning is present.” Hence 

teachers’ task is to provide a positive atmosphere favourable for learning. In this aspect music 

and songs may be one of the methods for obtaining weak affective filter (Eken, 1996). 

        Eken (1996) enumerates eight reasons for the use of song in a language classroom. 

Firstly, a song may be used to present a topic, new vocabulary or a language point. Then, it 

may also be used as a practice of lexis. Beyond question, songs can be used as a material for 

extensive and intensive listening. Some teachers may use them to focus on frequent learner 
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errors in a more indirect way. Not to mention that songs are a perfect source for stimulating 

discussions about feelings and attitudes. Learners may talk over with another in pairs or in 

small groups what happened in the song and then share their opinions with the rest of 

students. Additionally, songs may arrange a relaxed classroom atmosphere and contribute to 

fun and variety in language teaching. Finally, songs may be said to encourage the use of 

imagination and creativity during foreign language lessons.  

       Songs also give a chance to develop automaticity which is the main cognitive reason for 

using songs in the classroom (Schoepp, 2001). Automaticity is defined as “ a component of 

language fluency which involves both knowing what to say and producing language rapidly 

without pauses” (Gatbonton  & Segalowitz, 1988). To put it in other words, songs may help 

automatize the language improvement process. Essentially, the students should be placed in 

an environment in which it is possible to use the target language in a communicative way 

(Gatbonton &Segalowitz, 1988). As a matter of fact, the nature of songs is said to be quite 

repetitive, logical and persistent. 

1.2.5.2.3.4.  Benefits of using music and songs in the classroom 

      Some teachers might not be aware of possibilities of using songs in the classroom. They 

may feel that such activities are not appropriate for classes which often cause discipline 

problems. To add more, lecturers may think that using music may create chaos or students 

may be reluctant to sing. Stanislawczyk and Yavener (1976) are of the opinion that a song is 

an advantageous tool and a teacher should take advantage of it during linguistic practice. She 

also emphasizes the importance of the engagement learners get when listening to songs or 

creating own lyrics: “In the era when guitar players are ubiquitous, music must be an integral 

part of language study. It is a part of classroom activities from the start of the work in 

language, supplying additional language learning and cultural insights. At the advanced level, 

students become even more actively involved in music by creating songs” (Stanislawczyk & 
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Yavener, 1976). The passage below attempts to present rationale for using song activities in 

English foreign language classrooms. 

 1.2.5.2.3.4.1.  Motivation 

        Fundamentally, popular songs touch the lives of learners, and are connected with their 

various interests and everyday experiences. Almost all popular songs are related to the same 

topic of friendship, love, dream, sorrow, and the rest which are the common feelings of 

people. Since most young people nowadays are interested in a wide range of cultural forms 

outside classes, songs may be a really motivating and unique teaching tool. Experiencing 

with films, television, computer games and popular music seems to be highly motivating. 

Accordingly, Baoan (2008) claimed that,'' more time and concentration to popular music in 

English foreign language classroom would surely increase learners’ motivation as classroom 

tasks would reflect on their knowledge, their music and the vocabulary they already know 

from the songs'' . 

       Although motivation is absolutely important in learning all school subjects, this is 

studying a foreign language that makes motivation play a huge role (Williams & Burden, 

1997). Dorneyi (2007) points out that, " learning a language is a long-term process and 

learners are in charge of their learning at length". The students need to support their efforts 

for a long time, very often against numerous failures and difficulties. 

 1.2.5.2.3.4.2. Positive atmosphere 

        Another important factor making a song valuable for an English lesson is that it may 

create really favourable conditions for learning. Murphey (1992) is of the opinion that “the 

use of music and songs can stimulate very positive associations to the study of a language, 

which otherwise may only be seen as a laborious task, entailing exams, frustration, and 

corrections”. People usually identify songs with fun, which is why learning through songs is 

associated with an enjoyable atmosphere. 
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        Moreover, Griffee (1992) stated that,  music may be used to relax students since for 

many learning a new language is a new experience. Our mother tongue – our basis of 

communication, is in some classes forbidden to use and learners may feel lost or helpless. 

        Songs played in the background when learners read some conversations, are typical of 

Suggestopaedia. This teaching method was invented by Georgi Lozanow in Bulgaria and its 

valuable element is music in the background. Essentially, the Suggestopaedia method 

involves the students’ barriers and negative attitudes such as low self-esteem, anxiety or lack 

of motivation to learning. Meanwhile, students’ learning occurs subconsciously and may be 

amusing for them as well. These are some important features of that teaching technique: a 

relaxed atmosphere, a classroom positive environment, a new identity of learners, or music 

activities themselves (Larsen & Freeman, 2000). 

1.2.5.2.3.4.3.  Cultural and historical knowledge 

        Listening to songs is an excellent way of learning about the culture of a specific country, 

as well as the language that is used inside the cultural community, as language is one of the 

branches of culture. 

        Griffee (1992) remarks that music is not universal and, therefore, music is a reflection of 

the time and place that produced it. there are many songs which are a culture capsule 

including within themselves a meaningful piece of social information. The songs of the 1940s 

reflect not only the accessible sound technology of their time, but also the hopes and fears of 

their period. The same phenomenon is for the songs of every decade. For that reason playing 

a song into the classroom means bringing the culture of the song in with it.  

       Another benefit is that songs may be used as a way of looking at a culture and 

contrasting it with other cultures. Moreover, pieces of music can be used to recapture 

historical times. For example, Christmas carols from Europe tell the history and the 

geography of that area, too. Furthermore, Griffee (1992) believes that, " There are many 
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songs which are about famous cities and they may be used to learn about important sights, 

feelings or sounds of a city" (p. 171). 

        Baoan (2008) is also of the same opinion as Griffee. He notices that pop songs ten years 

ago may sound old-fashioned to modern learners’ ears. In this aspect, today’s popular songs 

will be perceived either rubbish or classics in the future. Searching for the reasons why some 

particular kind of music is well-known at a certain time and abandoned at another time may 

supply a lot of background knowledge for both learners and teachers. 

1.2.5.2.3.4.4.  Linguistic knowledge 

        A further advantage of using songs in English classroom is that they include linguistic 

information, for instance vocabulary items, pronunciation or grammar. Thus, students acquire 

new knowledge very often with no intention of doing so. Also, for many teachers the didactic 

role of music would be the first to appreciate.  

       Songs may be considered as representing ‘distortions’ of the normal speech patterns of a 

language. Jolly (1975) states that normal speech and songs are on the same continuum of 

vocally-produced human sounds. Namely, they both represent forms of communication in a 

linguistic sense and have melodic and rhythmic content.  

       As stated earlier, songs may contain rich linguistic knowledge. It is all about the about 

learning that this process takes place in many different ways and all kinds of learning are 

going on all the time. However, occasionally it is deliberate because learners acquire 

information presented in a classroom or when they look up a word in a dictionary. 

Sometimes, on the contrary, the learning process can be unexpected, as when the students 

listen to music. Ergo, it is advisable for foreign language teachers to use songs and their 

students will learn language elements through unintentional learning (Baoan 2008).  

       As Griffee (1992) writes, there is a deep relationship between rhythm and speech an 

sensitivity to rhythm is a fundamental first step in language learning. When music and songs 
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are used in the classroom then the students are exposed to the rhythms of the language. 

Besides, popular songs include a lot of examples of colloquial speech. For instance, in some 

songs the ‘-ing’ ending is frequently reduced from the full ‘-ing’ to just ‘n’ sound. This is the 

natural and everyday language of songs as opposed to the artificial language in many course 

books that is a good way to incorporate living into the classroom (Griffee, 1992).  

       Also Schoepp (2001) shares the same opinion as Griffee, and gives an example of a song 

“My Best Was Never Good Enough" by Bruce Springsteen as a good example of colloquial 

English. This song is full of jargon-ridden like “every dog has his day " and “every cloud has 

a silver lining”. As expected, most English second language students will encounter an 

informal language of conversation outside the classroom. Beyond question, using songs may 

prepare learners for the authentic language they will be confronted with. 

1.2.5.2.3.4.5. Other advantages 

        Not only do songs are appealing for the students, but also the teachers find them quite 

attractive. Imprimis, songs are short and self-contained recordings, texts, and films that are 

easy to use in a lesson. Additively, the supply is almost infinite and there is a broad range of 

titles to choose from (Griffee, 1992). 

        Furthermore, learning a foreign language through music can be seen as an informal 

method called edutainment. Edutainment software are all the applications that are used for 

example, in game-like activities or teaching or rely on visual materials. Okan (2003) stated 

that: 

 The principle of edutainment is to draw learners’ attention, keep them emotionally involved 

and make them interested in the lesson Activities which are conducted with the use of the 

edutainment method are done in an enjoyable way and this is why teaching with the use of 

music is the combination of the words education and entertainment "(p. 61). 
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        When young learners are disruptive the teacher can discipline them with a song. 

Szpotowicz and Szulc-Kurpaska (2009) notice that singing a song is a lockstep activity in 

which all the students are engaged in the same exercise at the same time. A song may be also 

a reward for a good behaviour. The authors also state that singing is a nice variety from 

language work in class and may provide a break from sameness. Finally, they add that music 

acts as a key to the imagination even with many students who think that they have no 

imagination at all.  

1.2.5.2.3.4.6.  Disadvantages of using songs 

        Although, songs have many good aspects, there are some less positive concerns about 

music and songs teachers should regard in the language classroom. Murphey (1992) writes 

that loudly playing songs may disturb neighbouring classes. Secondly, some learners get too 

excited and may forget about the discipline. Another issue is the fact some students World 

Scientific News may disagree about musical pieces and they have dissimilar musical tastes. 

Teachers often complain that the learners just want to listen, not work. More importantly, 

many songs may be intelligible for students since they contain many colloquial expressions 

and the pace is too fast. Siek-Piskozub and Wach (2006) add that there are songs which touch 

taboo topics like violence and sexism and thus such songs may confuse the learners or 

embarrass them. 

 

1.2.5.2.3.5. Criteria for a song selection 

        There are no strict rules teachers should obey when selecting a song for a language 

work, but there are several factors lecturers should take into consideration. Griffee (1992), 

categorizes the criteria into four groups: the class, the teacher, classroom opportunities and 

music. 
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        Firstly, the teachers should take account of students’ age. Young learners may not be 

able to understand songs which contain deep ideas like envy, suffering or forgiveness. 

Besides, each age group has its own musical favourites and disfavoured ones. Also, the time 

of the day is important. Some learners are tired in the evening and music might energize 

them, while other classes may need to have their energy disciplined a bit more 

 (Griffee, 1992).  

       Next, the author writes that it is unwise to use both music that the teacher does not like 

and music that the learners do not like. It may be a good idea to let the students bring the 

lyrics of songs they like and then choose appropriate ones. It is worth remembering that “you 

can use songs and music when the curriculum has been predetermined, but there it time 

remaining in the class period” (Griffee, 1992). The teachers claim that usually they use songs 

for special holidays lessons like Christmas or Easter lessons. The crucial thing is also the 

language teaching purpose. The song should have instructional value, it should not be just for 

fun. The situation is satisfactory when the selected song is a direct component to the lesson, 

thus contains for example, a practiced grammatical structure or a discussion theme that can 

be used in a lesson. Finally, music may disturb other classes, so it should not be played 

loudly. There are some rooms which are large and seem to eat up sound, thus choosing an 

appropriate classroom should be taken into consideration (Griffee, 1992). 

 

 

1.2.5.2.3.6. Song activities 

        Songs may be used in the classroom in many ways. Here are a few ideas presented 

quickly. The first activity is related simply to listening to a song and then discussing what 

happened in the song, to sharing students’ interpretations, or reactions to that piece of music. 
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Printed lyrics may be distributed to students as to help them take part in discussions 

(Scrivener, 2005).  

       A well-known exercise that can be done with a song is gap filling. Learners are handed 

out sheets of paper with the lyrics of a song and while listening their task is to write the heard 

words. Scrivener (2005) writes that this activity is very common and calls it a cliché. He 

suggests varying this task, for example by changing it into a pre-listening activity where 

students are to predict the missing words. Another song oriented activity is song jumble. 

Students put in order certain lines of a song that are jumbled. After that, learners listen to the 

song and compare their guesses. This activity may also be done with pictures, which they 

have to put in order while listening to a song. Next activity proposed by the author is called 

action movement and it is addressed to students of lower levels. Learners listen to one line at 

a time and invent mimed actions. Scrivener (2005) stated that they teach each other and then 

all present their versions. However, some tasks can be more challenging, for instance, 

students may be asked to create their own lyrics to the tune  

       Finally, Scrivener (2005) mentions about ideas for using music on its own in the 

classroom. A teacher may use music to set the mood, especially at the beginning of a lesson. 

Also, when a lecturer wants their students to talk about something at the beginning of a 

lesson to warm them up, he can play music, too. An interesting proposal is that of playing 

music while students are doing ‘dull’ activities. Moreover, background music may be used to 

set the scene when students work on a specific task, for example ‘space’ music played while 

discussing life on other planets. Simply, music may be used for relaxation between 

demanding activities. Davanellos (1999) enumerates forty activities arranged around songs 

and music in a linguistic classroom. Some of these activities were described above. 

       Undoubtedly, Davanellos (1999) presents a wide range of song activities. Every teacher 

may choose the most favourable and apply them in his own practice. Obviously, activities 
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connected with songs may take various forms but definitely they should be conducted in an 

enjoyable and pleasing way. 

1.2.5.2.4.  Lyrics of Songs 

       Lyrics are words that make up a song usually consisting of verses and choruses.The 

writer of lyrics is a lyricist ("APA Style", 2018).The meaning of lyrics can either be explicit 

or implicit. Gaurave (2017). claimed that , "Some lyrics are abstract, almost unintelligible and 

in such cases, their explication emphasizes form, articulation, meter, and symmetry of 

expression ". Also, lyrics are the words of a song,a poem that expresses deep personal feeling 

in a way that is like a song; a lyric poem (Merriam Webster Dictionary, n.d.) . In addition,  

lyrics refers to the words of a popular song 'she has published both music and lyrics for a 

number of songs'. Lyrics can be the words to a song , sure, but the word lyric can also refer to 

a kind of poetry. The words of a song , especially a pop song; Paul Simon writes the lyrics for 

most of his songs ( Cambridge University Press, n.d. ).  

 

1.2.5.2.4.1.  Importance of Lyrics of Songs 

       First of all , songs are around us , wherever people go they are surrounded by music, and 

most music is produced in English; world wide the biggest part of music produced by singers 

who sing English music. For the simple reason that music is around us, it is important to learn 

English lyrics. Because, when learners listen to English songs , they just just sing along, but 

just when they learn those lyrics, they will recognize along for lot more from that song.Songs 

lyrics help learners excercise their comprehension and also learn new vocabularies. 

Therefore, songs lyrics are considered as one of the most effective ways to learn informal 

English.Also, to achieve fluency, any new word goes in communication with other words; no 

word is just individual in a song. Because in real life, any word is related to another, when 

people speak , they speak in word combinations, in sentences and thus words goes together in 
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songs. That is quite the natural process when they sing, they learn full sentences, all those 

words goes together, and a person learns the song as if he/she was learning a poem. Surely 

when they were children, they learned poems, all by heart and then they would repeat one 

sentence again and agian until it sticks in their mind. Same goes with songs lyrics, its natural 

repitition , people do not have necessarly to learn simple phrases , sentences, just alone, they 

will learn entire songs lyrics and it is very natural, they are going to learn the entire song. and 

of course a lot of those words combinations wil be incounted in real life. They will be useable 

in real life. So, basically the benefits are meaningful they are enjoying when listening to 

music they love, learn those lyrics , and acquire naturally Engish speech patterns (Robby, 

2013, as cited in "YearOfEnglish"). 

1.2.5.2.4.2. Ways to use  lyrics of  songs to improve comprehension 

         lyrics are great for developing broad comprehension skills songs are often used by 

teachers in the language classroom for comprension exercises such as 'gap-fills' ( finding the 

right word to fill a gap in a sentence), re-ordering words so they make sense, or matching 

related words . In these exercises, students have to listen to words or phrases that are 

connected and related to a specific grammatical focus or semantic field.This approach 

involves working with individual sounds , words and phrases rather than the text as a whole 

(Miguez, 2017, as cited in "British Council") . 

       However, teachers can also use songs to develop broader comprehension and critical 

thinking skills. Rather than focusing on individual words or sounds, students can make 

predictions about meaning, and then confirm or reject these predictions as they read or listen 

to the lyrics. So, the focus is on the students : how they interact with the text, and what they 

bring to the reading or listening process (Miguez, 2017 as cited in " British Council"). 
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1.2.5.2.4.3. Why lyrics of songs work so well for comprehension tasks 

       Instead of having students simply recognise facts, teachers want them to delve more 

deeply into a text. They can compare information, make connections with other parts of the 

text and their knowledge of the world, or use the information to create something new (such 

as a letter to the singer, or rewriting the story from a different point of view.There are four 

reasons songs are so useful for improving higher-order comprehension and critical thinking 

skills suggested by Miguez (2017) , 

1. Lyrics are short : songs are very short texts, yet they can express a lot. This short length 

makes song lyrics ideal to develop specific skills intensively, or to zoom in on a particular 

learning approach. 

2. Lyrics usually follow a similar structure : songs are often predictable in their structure, 

especially pop songs, which are most often used in the language classroom. They may raise 

questions and give background context first, before building up to a chorus that might answer 

those questions and express how the singer feels. Because students are often familiar with the 

structure of song lyrics, it allows them to concentrate on meaning and overall comprehension. 

3. Lyrics may express emotion : students can identify with the singer’s feelings or relate to 

their situation, which often encourages meaningful discussion in class. 

4. Lyrics are often vague : the language in song lyrics is often open to interpretation. 

Mysterious references are perfect for critical thinking skills, since they generate a lot of 

discussion and place students at the centre of the learning process, by making the content 

personal. And when the text can be understood differently by different people, the number of 

creative follow-up tasks is not only higher, but always much more engaging.  
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1.2.5.2.4.4. Examples of ways to use lyrics of songs  in class 

       These qualities make song lyrics perfect for comprehension tasks that promote critical 

thinking. Teachers have to not just ask their class to simply recall information from a song, or 

listen for a specific set of words. Instead, it is preferable to get them to analyse the meaning 

of the song lyrics, compare the lyrics with other similar texts, such as poems or short stories, 

or make personal connections. There are lots of creative possibilities. Miguez (2017), gives 

the examples below, some ways to help students develop their reading, listening skills are 

included, using the 1995 song  Lemon Tree by the German band, Fool's Garden. The song is 

about a person who is bored and alone, waiting for someone’s help. It begins: 

'I'm sitting here in the boring room 

It's just another rainy Sunday afternoon 

I'm wasting my time 

I got nothing to do 

I'm hanging around 

I'm waiting for you 

But nothing ever happens and I wonder' 

1.2.5.2.4.4.1. Receptive skills: reading and listening 

There are a few ways students can develop reading and listening comprehension skills, such 

as inferring or deducing the meaning of unknown words: 

 Students can use song lyrics to identify the main idea of the text, then find the words 

that helped them to reach that conclusion. In Lemon Tree, for example, words such as 

'boring', 'nothing', 'lonely' and 'tired' support the singer's expression of sadness. 

https://www.youtube.com/watch?v=sJQYoGyEtDs
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 Inferring, or reading between the lines, is a skill that works particularly well with 

songs due to their often-vague language. When making inferences, students usually 

have several options, so long as they can say why they have come up with each 

interpretation. For example, who is the 'you' in the line 'I’m waiting for you'? 

'I'm waiting for you 

But nothing ever happens and I wonder' 

In the chorus, the singer sings: 

'I'm turning my head up and down 

I'm turning turning turning turning turning around 

And all that I can see is just another lemon tree' 

 Why is the singer turning his head up and down? Is the lemon tree something positive 

or negative? Students can often deduce the meaning of unknown words by using 

context clues. These clues will help students deal with new vocabulary in any type of 

text. By looking at the words, phrases or sentences around an unknown word, it is 

often possible to get an idea of what the word means. 

 Consider the line: 'Isolation is not good for me'. 

 Is 'isolation' a positive or a negative word? Look at the sentences before and after the 

word (‘nothing ever happens’, ‘not good’.) Are there any other words in the text with 

a related meaning? (e.g. ’lonely’, ‘nothing to do’, ‘nothing ever happens’.) Students 

could also deduce the meaning of ‘waste’ in the line 'I'm wasting my time' by looking 

at the surrounding words and phrases (‘boring’, ‘rainy’, ‘nothing to do’) (Miguez, 

2017 as cited in " British Council"). 
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Conclusion 

       Throughout the current section, we can say that lyrics of songs  are valuable and 

effective resources in the teaching-learning process. In effect, lyrics act as  authentic 

tools which are highly useful in the language classroom in terms of motivation, 

promoting learners’ skills. Moreover, they enhance and enrich EFL learners’ informal  

vocabulary. This part  also spotlighted how teachers can use lyrics  in raising 

student’s interest towards learning the target language as a platform for  

communication, and how can it be beneficial resource for teaching language and a 

learning support. At the end, lyrics of songs is a  medium that can be used in various 

instructional contexts and make it a tool which fulfills the learners’ needs for high 

quality language learning. 
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Introduction 

        This chapter is concerned with the analysis of data that is obtained from students’ 

questionnaire. It includes the choice of the method, the samples, description, administration, 

analysis and discussion of the results of learners questionnaire. On the one hand, the aim of 

students‟ questionnaire is to investigate their attitudes towards the role of  lyrics of songs in 

enhancing their informal vocabulary knowledge. 

 

2.1. Research design and methodology 

 2.1.1. Research Setting and Research Participants 

        Our population is composed of 400 second-year students studying at the Department of 

English Larbi Ben M’Hidi University – Oum El-Bouaghi. We selected sixty (60) students to 

represent the whole population. Students were asked to express freely their attitudes towards 

informal  vocabulary, lyrics and the relationship between the two. Furthermore, their 

selection was random with no regarding their familiarity with the technology tools nowadays 

or gender, personal situation, age, etc. The principal reasons behind the choice of this 

population are, first, that second-year students are in their beginner level to the advanced one 

in the process of learning English. So, they require relying on practical techniques that 

granted their development in the language, especially their improvement of  informal 

vocabulary that is  considered as an essential component in the Target language. Another 

reason, this population may have exposure to the information and communication resources 

in the process of their studies which give them the opportunity to provide us with their 

valuable opinions on the current issue. 

2.1.2. Means of Research  

       The method used in this research is a descriptive method. One Questionnaire was 

designed. This was due to our aim which is to learn about the students’ attitudes toward using 
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songs lyrics in enhancing students’  informal vocabulary knowledge. In addition, we have 

chosen the descriptive method in order to have a comprehensive perspective of our present 

work and because we regard it as the appropriate method that will lead to valid the results. 

2.1.2.1. Students’ Questionnaire 

 2.1.2.1.1. Description of Students’ Questionnaire 

        In order to test our hypothesis and answer the  questions of this study. We administered 

one questionnaire for students. The questionnaire is a mixture of closed and open-ended 

questions. Students’ questionnaire is divided into five sections. The first section has three 

questions that seek to get personnel information about the students, (gender, the reasons of 

the choice of studying English and whether students do enjoy studying English).The second 

section consists of ten questions (Q4-Q14) which deal with the informal  vocabulary learning 

(their awareness of the importance of informal vocabulary, the difficulties that they face 

when they use informal vocabulary to speak or write, the activities that they use to improve 

their informal vocabulary, if their teachers should teach them informal vocabulary using 

different techniques and if they encourage them to make use of it or not, how much do they 

know informal vocabulary, which skills present more opportunity to learn informal 

vocabulary, if informal vocabulary should be taught in EFL classes, and which informal 

expression they think it helps mastering English informal vocabulary  ). The third section is 

designed to know students’ attitudes towards the use of songs  with lyrics to enhance their 

informal vocabulary knowledge. (Q15-Q22) deal with songs with  lyrics (which new 

language teaching material students think is most recommended in EFL classes, what is the 

internet jargon that they use frequently, do they prefer to use informal contractions, do they 

listen to songs with lyrics and how often, what leads them to listen to songs with  lyrics, do 

they agree that songs with  lyrics are great for improving broad comprehension ,critical 

thinking and listening skills  ). Section four deals with the effectiveness of  songs with  lyrics 
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in  informal vocabulary learning. The first three questions (Q23-Q25) ask whether students 

think that songs with lyrics are effective media to learn informal vocabulary, whether they 

like songs with  or without them, and if when they listen to songs with lyrics  they focus on 

reading what is being sung . However question twenty six  deals with students’ attitudes 

toward songs with lyrics in enhancing their informal vocabulary and their opinions of 

whether teachers should adopt songs with lyrics in the future to enhance their students’ 

informal  vocabulary knowledge. The last section is about any other suggestions or comments 

that can be proposed by students. 

2.2.1.1.2. Administration of students’ Questionnaire 

        The questionnaire was administered to second year students of the Department of English 

at Larbi Ben Mhidi University. Students were very helpful and cooperative as they gave back 

the answered questionnaires during two  sessions.  

2.2. Data Analysis and Interpretation 

 2.2.1. Analysis and Interpretation of Students’ Questionnaire 

        The answers collected from students’ questionnaires have been counted and organized in tables 

and figures in order to quantify the results which are presented below 

2.3.3. Analysis of the Students’ Questionnaire Results 

Section one: Students’ Background Information 

Q1. Gender: 

 a-Male                                                   b-Female  

Table10. Students' Gender  

Options Frequency % 

 

Male 18 30 

Female 42 70 

Total 60 100 

 

 



70 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure1. Surdents ' Gender 

 

As shown in the table and the figure above, the majority  of the students are females, 

representing (70%) of the sample, the remaining (30%) are males. This might indicate the 

fact that female students have higher interest and motivation in learning languages than male 

students or that the females outnumber the males. 

Q2. Studying English at university is: 

 a- A Personal choice                                                  b-An imposition  

Table 11. Students’ Choice to Learn the English Language 

 

 Options Frequency % 

 

A Personal choice 57 95 

An imposition 3 5 

Total 60 100 

  

 

 

 

 

 
 

 
 



71 
 

  

 

 

 

 

 

 

 

 

Figure2. Students’ Choice to Learn the English Language 

 

       On the basis of the results obtained from table (11), the biggest number of students 

(95%) opted for personal choice, while only (5%) represents the students who said that 

learning English is an imposition, and this reflects the position of English as a foreign 

language among learners and the increasing interest to learn it. 

Q3. Do you enjoy studying English? 

 a-Yes                                                                                                  No. 

Table12. Students' feeling toward learning English 

Options Frequency % 

 

Yes 56 93,3 

No 4 6,7 

Total 60 100 
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Figure3. Students' feeling toward learning English 

 

       It is observed that the majority of students (93,3%) enjoy studying English. They give 

too much interest to this field. This interest may lead them to do their best in order to 

develop themselves and all their skills. Only (6,7%) of the students do not like studying 

English .this can be because of the lack of interest. These rates may indicate that most of the 

students enjoy studying English and have the desire and the will to succeed. 

Section two: Informal Vocabulary Learning 

Q.4.How much important is informal vocabulary learning to you? 

 a-Very important  

 b-Important 

c-Not important 

Table13. The importance of informal vocabulary learning for students 

            Options Frequency % 

    

     Very important 25 
41,

7 

Important 32 
53,

3 

Not important 3 5 
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Total 60 
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Figure4. The importance of informal vocabulary learning for students 

 

       The results contained in figure (4) above indicate that the majority of students more than 

half (53,33%) emphasized the importance of learning informal vocabulary and (41,67%) of 

them see that informal vocabulary learning is very important, only (5%) claimed that it is not 

important to learn informal vocabulary. And this indicates that most of the students are aware 

of the informal vocabulary learning significance. 

   

Q5.Do you face difficulties when you call for informal vocabulary in speaking or writing? 

 a-Yes                                                                                                        b-No  

Table14. Students’ answers if they face difficulties in using vocabulary to speak or write 

Options Frequency % 

 

Yes 27 45 

No 33 55 

Total 60 100 
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Figure5. Students’ answers if they face difficulties in using informal vocabulary to 

speak or write 

       According to the data findings, more than a half (55%) said that they find it easy to use 

informal vocabulary in speaking or writing, They can use words to write correctly and 

communicate effectively, while (45%) stated that they have difficulties in using informal 

vocabulary in speaking and writing. However, we could note that the number of both students 

who have problems in the informal vocabulary use in speaking or writing and those who do 

not are approximate, which means that students still always have  problems and  find 

themselves struggling when they use words to communicate orally or in writing. 

- If yes, say why 

- Only 7 (out of 27) students justified their answers (25,93%) as follows: 

- They found that using informal vocabulary in speaking and writing needs both time and 

hard work. 

- Some students think that it is hard to distinguish between formal and informal vocabulary. 
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- Others said that they do not use informal vocabulary at all, because it is impolite and not 

academic. 

- Some students stated that they have difficulties in speaking in front of their classmates. 

- The rest of the respondents said that they do not have a large stock of informal vocabularies.  

 

Q6.Which one of the following best boosts informal vocabulary knowledge?  

a- Using a dictionary  

b- Watching English movies  

c-Listening to songs with lyrics  

d- All of them  

e-Others, please specify 

Table15. Students' activities to improve informal vocabulary  

        Options Frequency % 

 

Using a dictionary 12 20 

Watching English movies 12 20 

Listening to songs with 

lyrics 
12 20 

All of them 24 40 

Total 60 100 

 

 

Students'  

 

 

 

 

 

 

 

Figure6. Students' activities to improve informal vocabulary 
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       According to the data, the same percentage (12%) was given to the three first choices; 

using a dictionary, watching English movies, and listening to songs with lyrics to boost the 

students' informal vocabulary knowledge. However, (40%) of them have said that they use all 

of them. This indicates that English students use different techniques to learn informal 

vocabulary. 

-Others, please justify   

- Only 29 (out of 60) students added other teaching materials that may help them enlarge their 

informal vocabulary. 

- Some students suggested watching YouTube videos, posts on facebook and Istagram, 

books. 

- Others suggested listening to audio tracks with lyrics. 

- Other students said that reading English articles is very helpful. 

- A number of students indicate that using applications downloaded from Google play store is 

effective in boosting informal vocabulary knowledge. 

- The rest of students said that chatting with native speakers will help. 

 

Q7.Do you think that your teacher should teach informal  vocabulary using different 

techniques?  

a-Yes                                                                                                 b-No  

Table16. Students’ views about teaching vocabulary via other methods by teachers 

Options Frequency % 

 

Yes 48 80 

No 12 20 

Total 60 100 
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Figure7. Students' views about teaching informal vocabulary via other methods by 

teachers 

 

       This question is meant to know whether the students think that their teachers should 

teach them informal vocabulary using different techniques or not. It is clearly stated in the 

figure above, that participants who answered "yes" represented (80%), while twelve of them 

replied to this question saying that their teachers should not change their way of teaching 

vocabulary maybe because they like their way of teaching. That is to say, the majority of the 

students are for the teachers' use of different techniques in order to learn informal vocabulary. 

 

Q8.How much do you know informal vocabulary? 

a- Very much  

b- Much   

d- A little   

 e-Very little  

Table17. Students' rate of their informal vocabulary' knowledge 

 Options Frequency Percent 
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Figure8. Students' rate of their informal vocabulary' knowledge 

        

       According to the figure (8), (10%) of the students know very much informal vocabulary, 

(46,67%) know much, while (41,67%) of them know informal vocabulary a little, and 

(1,67%) their informal vocabulary knowledge is very little. We can say that students are 

divided into two categories; the ones who knows much and the ones who know just a little 

informal vocabulary, and this means that the students lack of informal vocabulary is always 

present. 

Q9.In which productive skill do you think informal vocabulary is most desirable? 

a- Speaking  

b-Writing   

e-Both of them  

   

 

Very much 6 10 

Much 28 46,7 

A little 25 41,7 

Very little 1 1,7 

Total 60 100 
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Table18. Students' views about the productive skill that informal vocabulary is most 

desirable in  

                 Options Frequency % 

 

Speaking 34 56,7 

Writing 10 16,7 

Both of them 16 26,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

  

Figure9. Students' views about the productive skill that informal vocabulary is most 

desirable in 

       From the figure above (9), students' answers to this question demonstrate that (56,67%) 

of them think that informal vocabulary is most desirable in speaking, (26,67%) of 

respondents think that informal vocabulary is most desirable in the writing skill, the rest of 

participants (16,67%) said that informal vocabulary is desirable in both skills. These results 

imply that informal vocabulary use is good in speaking and writing respectively. 

Q10.Which receptive skill presents more opportunity for learning informal vocabulary? 
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a- Reading   

b-Listening   

e-Both of them 

Table19. Students' views about the receptive skill that informal vocabulary is most 

desirable in 

             Options   Frequency % 

 

Reading 9 15 

Listening 23 38,3 

Both of them 28 46,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure10. Students' views about the receptive skill that informal vocabulary is most 

desirable in 

 

       It is observed, From the figure (10) that most of the participants (46, 67%)  think that 

informal vocabulary is good at enhancing both of reading and listening skills while (38,33%) 

of them think that informal vocabulary is more desirable in listening the rest of the 
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participants (15%) have chosen the reading skill. This indicates that according to the students, 

informal vocabulary is more preferable in both reading and listening.  

 

Q11. Do your teachers encourage you to make use of informal vocabulary while interacting? 

a-Yes                                                                                                         b-No  

Table20. Students' opinions if their teachers encourage them to use informal vocabulary  

Options Frequency % 

 

Yes 26 43,3 

No 34 56,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 11. Students' opinions if their teachers encourage them to use informal 

vocabulary 

      Concerning this question. Most of students (56,67%) said that their teachers do not 

encourage them to make use of informal vocabulary while interacting, while (43,3%) believe 

that their teachers encourage them in using the informal vocabulary while discussing in the 
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classroom. We assume that approximately a half of our sample believe that their teachers 

encourage them using informal vocabulary and more than a half believe that they do not 

encourage them. 

 

Q12. Informal vocabulary is important because it allows you : 

a- Engage in conversations with native speakers .  

b- To use it with friends outside university.  

c- To be able to grasp and comprehend native speakers' speech.  

d- To adopt a native-like conversational style . 

e- All of them . 

       In regard to this question. Sixteen  students said that  informal vocabulary is important 

because it allow them to Engage in conversations with native speakers, while eight students 

believe that the informal vocabulary helps them in using it with friends outside the 

university. Seven students said that its role in  grasping of native speakers' speech is the 

reason behind its importance . Three students chose the fourth  choice, twenty six of 

students  selected all of them . We assume that students have different views concerning the 

reasons behind the informal vocabulary importance. 

Q13. Like formal vocabulary, informal vocabulary should be taught in English courses : 

a-Strongly agree                                                         b-Agree   

d-Disagree  7                                                             e-Strongly disagree   

 

Table22. Students' perceptions towards the informal vocabulary' teaching 

              Options Frequency % 

 

Strongly agree 15 25 

Agree 37 61,7 

Disagree 7 11,7 
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Strongly disagree 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure13.  Students' opinions if their teachers encourage them to use informal 

vocabulary 

       This question aims at exploring students’ views about informal vocabulary' learning 

whether it should be taught in English classes or not. As displayed in the table (17) and the 

figure (18) above, (25%%) of students strongly agreed that informal vocabulary should be 

taught, (61,67%%) of them agreed, informants who disagreed about the necessity to teach 

informal vocabulary  represented (11,67%) and the rest of students were strongly disagree 

(1,67%%) from the sample. According to the results above, we deduce that most of students 

believe that informal vocabulary should be taught in EFL classes. 

Q14.Mastering English informal vocabulary entails acquiring its : 

a-Slang                                                                         b-Idioms   

c-Jargon                                                                       d- Phrasal Verbs  

e-All of them  

Table23. Students' perceptions about the informal vocabulary expression that helps in 

achieving English informal mastery 
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            Options Frequency % 

 

Slang 6 10 

Idioms 12 20 

Jargon 6 10 

Phrasal Verbs 8 13,3 

All of them 28 46,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure14. Students' perceptions about the informal vocabulary expression that helps 

in achieving English informal mastery  

 

       The chief concern of this question was to search for the informal vocabulary expression 

that students think it helps mastering English informal vocabulary. Most of students (46,67%) 

chose all the informal expressions, while (20%) selected idioms as the most effective ones, 

(13,33%) of the participants selected phrasal verbs, (10%) chose jargon, and the last (10%) 

selected slang. This highlights that students think that different expressions of informal 

vocabulary serve at mastering English informal vocabulary. 
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Section Three: Students’ attitude Towards Lyrics of Songs :  

Q.15 Which new language teaching material do you think are most recommended in EFL 

classes? 

a- Overhead projectors slides                                            b- PowerPoint  

c- Videos                                                                     d- Songs  

e-  Lyrics of Songs                                                          f- All of  them  

Table 24. Students’ perceptions about the most effective language teaching materials in 

EFL classes  

        Options Frequency % 

 

Overhead projectors slides 4 6,7 

PowerPoint 4 6,7 

Videos 8 13,3 

Songs 6 10 

Lyrics of Songs 21 35 

All of  them 17 28,3 

Total 60 100 

 

 

 

 

 

 

 

 

Figure15. Students’ perceptions about the most effective language teaching materials in 

EFL classes 

       As shown in figure (15) most of the students (35%) think that Lyrics of Songs are most 

recommended in EFL classes while, (28,33%) of them said that all of the mentioned language 
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teaching materials are effective in enhancing EFL, (13,33%) selected videos, (10%) chose 

songs, and (6,67%) picked PowerPoint and the rest of the respondents (6,67%) chose 

overhead projectors. This indicates that students believe that all the language teaching 

materials are essential in EFL classes and Songs lyrics come in the foreground. 

Q.16 What is the internet jargon that you use frequently 

a- LOL (laugh out loud)                                                                b- BTW (by the way)  

c- CYA (see you around)                                                          d- BFF (best friends for ever)  

Table25. The internet jargon that students use frequently 

          Options Frequency % 

 

LOL (laugh out load) 26 43,3 

BTW (by the way) 15 25 

CYA (see you around) 8 13,3 

BFF (best friends for 

ever) 
11 18,3 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

Figure16. The internet jargon that students use frequently 

 

       Concerning this question, (43,33%) of the students use the internet jargon LOL (laugh 

out loud) mostly, (25%) of them said that they often use BTW ( by the way) and (18,33%) 
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chose BFF (best friends for ever) as the most used internet jargon for them, the rest of the 

sample ( 13,33%). These results indicate that students use the internet jargon frequently. 

 

Q.17 Do you prefer to use informal contractions (wanna, gonna...) instead of their original 

words (want, going to...) 

 a- Yes                                                                                              b- No  

Table26. Do students prefer using the informal contractions (wanna,gonna...) instead of 

their original words (want, going to...) .  

       Options Frequency % 

 

Yes 57 95 

No 3 5 

Total 60 100 

 

 

 

 

 

 

 

 

 

Figure17. Do students prefer using the informal contractions ( wanna, gonna...) instead 

of their original words ( want, going to...)   

       The results from this question show that the great majority of students (95%) prefer using 

the informal contractions instead of their original words. This indicates that students seemed 

to  prefer informal language than formal one.  
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Q.18 Do you like listening to English songs ? 

 a-Yes             b-No  

Table27. Likeness of listening to English songs 

        Options Frequency % 

 

Yes 53 88,3 

No 7 11,7 

Total 60 100 

 

 

 

 

 

 

 

 

Figure18. Likeness of listening to English songs 

       From the figure (18) , the majority of students (88,3%) like listening to English songs 

while, only (11,7) do not like listening to them. We can conclude that most of the students 

enjoy listening to English songs in order to improve their informal vocabulary knowledge and 

learn the language. 

- If yes please say why  

- Some students said that English songs include good ideas and expressions. 

- Others claimed that they help them enhancing their informal vocabulary and knowing more 

about the language. 

-  A number of students enjoy listening to English songs 
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- The rest of students said  that they like listening to English songs because listening in 

general is a good way to improve their language and songs are more enjoyable than normal 

speech. 

Q.19 How often do you listen to English Songs with Lyrics?  

A-Always b-Sometimes  

  c- Rarely                  d-Never  

 

Table28. Frequency of listening to English songs with lyrics 

 Options Frequency % 

 

Always 21 35 

Sometimes 31 51,7 

Rarely 7 11,7 

Never 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

Figure19. Frequency of listening to English songs 

       As shown in the figure above, w notice that more than a half  of  participants (51,67%)  

confirmed that they listen to English songs from time to time, while (35%) of them claimed 
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that they listen to English songs all the time. (11,67%) of the students said that they rarely 

listen to English songs and only (1,67%) stated that they never listen to English songs. 

 

Q.20 For what purpose do you listen to Songs with Lyrics?(you can tick more than one 

answer) 

 a-They help you understand the words of the song  

 b -They are a good source of informal vocabularies  

c- They help you recognize the song easily in a short time  

d- All of them  

Others, please specify 

Table 29. What leads students to listen to songs with lyrics 

 Options Frequency % 

 

They help you understand 

the words of the song 
24 40 

They are a good source of 

informal vocabularies 
20 33,3 

They help you recognize 

the song easily in a short 

time 

9 15 

All of them 7 11,7 

Total 60 100 
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  Figure 20.  

 

 

 

             Figure20. What leads students to listen to songs with lyrics 

       Concerning this question. (40%) of the students said that understanding the words of the 

song  lead them to listen to songs with lyrics, while (33,33%)of the students believe that 

because songs with lyrics are a good source of informal vocabularies they  listen to them. 

(15%) of the  students said that the need to recognize the song easily in a short time  pushes 

them to listen to songs with lyrics. (11,67%) of the participants  had selected the last choice ; 

all of them. We assume that students have different views concerning the things that they like 

about songs with lyrics. 

 

Q.21 Songs lyrics are great for improving broad comprehension and critical thinking skills : 

a-Strongly agree        b-Agree  

c-Disagree         d-Strongly Disagree  

Table30. Students' perceptions about the role of Lyrics of Songs in improving broad 

comprehension and critical thinking skills 

              Options Frequency % 

 

Strongly agree 19 31,7 

Agree 38 63,3 

Disagree 2 3,3 

Strongly disagree 1 1,7 
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Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

Figure21. Students' perceptions about the role of  Lyrics of Songs in improving broad 

comprehension and critical thinking skills 

       According to the figure ( 21) , (63,33%) of students agreed that songs with  lyrics are 

great for improving broad comprehension and critical thinking skills, (31,67%) of 

participants were strongly agree, while (3,33%) were disagree. And the rest (1,67%)  strongly 

disagreed that Lyrics of Songs enhance students' comprehension and critical thinking skills.

  

Q.22 How much do you think that songs with  lyrics are important in improving students' 

listening skill during their English courses: 

a- Extremely important      b-Very important  

c-Somewhat important d-Not very important  

e -Not at all important  

Table31. The importance of songs with lyrics in improving students' listening skill 

 Options Frequency % 
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Extremely important 29 48,3 

Very important 17 28,3 

Somewhat important 11 18,3 

Not very important 2 3,3 

Not at all important 1 1,7 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

Figure22.The importance of songs with  lyrics in improving students' listening skill 

       Concerning the students’ awareness of the importance of songs with  lyrics in enhancing 

the listening skill, the majority (48,33%) of students opted for the first choice (extremely 

important) and (28,33%) chose the second choice ( very important). And (18,33%)  had 

chosen the third choice which is (somewhat important), (3,33%) said it is not very important 

and only (1,68%) chose the last choice (not at all important). This may explain that learners 

are aware that songs with  lyrics are essential and effective  in enhancing the listening skill. 

 

Section Four: The effectiveness of Songs with Lyrics in Informal Vocabulary Learning  

Q.23 Do you think that Songs with Lyrics are effective media to learn informal English in 

EFL classes ? 

a-Yes                                                                          b-No  
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Table 32. Students' opinions if songs with lyrics are effective media to learn informal 

English in EFL classes 

          Options Frequency % 

 

Yes 49 81,7 

No 11 18,3 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure23. Students' opinions if songs with lyrics are effective media to learn informal 

English in EFL classes 

 

       It is clear from the table figure (23) that the great majority of students (81,67) claimed 

that songs with lyrics are effective sources that can help in the process of learning informal 

English. Only (18,33%) of  participants said that songs with lyrics are not effective media 

that help them to learn informal English.    

 

Q.24 Songs with lyrics are better than non-lyrical ones  because they allow students to learn 

new and more informal vocabulary: 

 a-Strongly agree         b-Agree   

c- Neither agree nor disagree                                                        d-Disagree  
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e-Strongly disagree  0 

Table33. Lyrical vs.  non-lyrical songs  

         Options Frequen

cy 

% 

 

Strongly agree 22 36,7 

Agree 26 43,3 

Neither agree nor 

disagree 
9 15 

Disagree 2 3,3 

Strongly disagree 1 1,7 

Total 60 100 

 Table24. 

 

 

 

 

 

 

 

 

 

 Figure24. Lyrical vs. non- lyrical songs 

      As it is indicated in the figure and table above, most of students (43,33%) are with the 

agree statement that songs with lyrics  are better than non- lyrical songs. (36,67%) strongly 

agree that songs with lyrics are better than non- lyrical songs. (15%) participants said that 

they neither agree nor disagree. Only few students representing (5%) had selected the fourth 

choice and the fifth one. We deduce that most of students believe that songs with lyrics are 

better than non- lyrical songs. 

Q.25 When listening to a song with lyrics, do you focus on reading what is being sung?  
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a-Yes                                                                                              b-No   

Table 34. Do students focus on reading what is being sung in songs with  lyrics 

Options Frequency % 

 

Yes 48 80 

No 12 20 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 Figure25. Do students focus on reading what is being sung in songs with  lyrics 

 

 The results that are obtained from this question show that the majority of students (80%) 

when listening to songs with  lyrics; they focus on reading what is being sung  by the singers. 

Only, (20%) of respondents said that they do not read what is being sung in songs with  

lyrics. 

 

Q.26  Do you think that EFL teachers should take songs with lyrics as a part of the syllabus 

to teach informal vocabulary?  

a-Yes                                                                     b-No   

Table35. Students’ opinions if teachers should take songs with lyrics as a part of the 

syllabus 

Options Frequency % 
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Yes 45 75 

No 15 25 

Total 60 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure26. Students’ opinions if teachers should take songs with lyrics as a part of the 

syllabus  

 

       The results from this question mention that the majority of students (75%) want their 

teachers to take songs with  lyrics as a part of the syllabus in the future. We deduce that 

students want to be exposed to view songs with lyrics  presented in the future. Only (25%) of  

students claimed that they do not want to see songs with  lyrics presented in their future. 

 

- Whatever your answer is, please say why . . 

-  Concerning this question, 20 students (out of 60) represented 33,33% who clarified their 

answers in these points: 

 For students who said “Yes”, they argued that songs with  lyrics are effective in 

enhancing their informal English which they need more. 
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- Some students declared that implementing songs with  lyrics gives students the 

opportunity to understand the native speakers and  extend their informal vocabulary 

repertoire. 

- The use of songs with  lyrics  helps students to improve their listening and reading 

skills. 

- A number of students stated that most of them are interested in listening to English 

music, so implementing songs with lyrics in the EFL classes, will make the learning more 

easier and more enjoyable. Students will pay more attention to their studies. 

- The rest of students claimed that songs with lyrics give students idea about how 

people think about a specific topic within a specific context and lead to more attention to the 

words' structure. 

 For students who said “No” they justified their answers as follows: 

- They emphasized that lyrics are just helping people who did not hear or grasp the 

meaning of certain words in the song to check and confirm it. 

- Others believed that songs with lyrics are not effective in teaching informal 

vocabulary. 

Section Five: Further suggestions  

Q27.  Please add any further suggestions  

 To sum up the major suggestions and comments which were stated  by only 12 

students (out of 60) they represented (20%) from the entire sample as follows: 

- Some students advised  every  English teacher to use songs with lyrics in their classes and 

ask their  students to pay more attention to lyrics while listening to songs because they really 

help acquiring more informal vocabulary. 

- Other students emphasized that songs with lyrics should be added to the program of EFL 

teaching because they think it will be fun and make students want to learn. 



99 
 

- A number of students argued that there are some other techniques that can be employed in 

order to enhance informal vocabulary knowledge. For instance, podcasts talking shows, TV 

shows and vlogs 

- Others claimed that using songs with lyrics will strongly motivate the EFL students and 

help them in communicating with native speakers. . 

2.3.4. Discussion of the Results   

       The results obtained from students’ questionnaire show many details that 

emphasized students’ points of view about the role of lyrics of songs in enhancing students’ 

learning of informal vocabulary which are the following: 

- The majority of students like learning the English language (Q2). This is proved through 

their choice of studying English at the university which is a personal one (95%) of them so, 

they have an internal desire to learn English. 

- A great number of students (53,33%) in (Q4) are aware about the importance of informal 

vocabulary learning in the classroom and they see that it is most desirable in listening and 

reading skills. 

- Question 6 indicates that students use different activities like listening to songs with lyrics, 

watching English movies or consulting dictionaries, to improve their informal vocabulary. 

- Concerning their attitudes towards songs lyrics, we can draw from the analysis of the 

questionnaire that EFL students whether males or females like to listen to  English songs in 

general. - Question 20 indicates that students had different views concerning what lead them 

to listen to English songs.  

- The fourth section shows that most of students find songs with lyrics very useful tool that 

enhances their  informal vocabulary knowledge.  

-The results obtained from question 24 reveal that the majority of students agree that songs 

with lyrics are better than non- lyrical ones. 
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-  Finally, many students find the implementation of  lyrics  beneficial especially when they 

learn informal vocabulary  since (75%) of students emphasize that it is very helpful for them 

and it creates an environment where they can use informal vocabulary and  communicate 

(Q26), almost all students have positive attitudes towards the role of Lyrics of Songs in 

boosting students’ learning of informal vocabulary. 

Conclusion  

       This chapter is the practical part of the research. We collected data about students ' 

opinions about the usefulness of songs with lyrics in enhancing students’ informal 

vocabulary knowledge in EFL classrooms. We depended on one  questionnaire 

administered for students. We provided a description of the questionnaire, its  analysis, then 

the discussion of the results obtained from the questionnaire. Also, we presented some 

pedagogical implications about songs with lyrics to be adopted in EFL classrooms. 
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Limitations of the study  

       In our attempt, to investigate the attitudes of students’ towards the usefulness of lyrics  of 

songs  in enhancing EFL learners’  informal vocabulary knowledge. We have encountered 

some limitations. The first limitation of the study is that we had some absences of students’ 

when distributing the questionnaires. The second limitation is that some students were not 

serious enough to justify their answers. In fact, because of time constraints and some 

difficulties that we may face when presenting  lyrics in classrooms. 

Pedagogical Implications 

       Based on  the results of this current study that confirmed the role of  lyrics of songs in 

enhancing students' learning of informal vocabulary, these are some pedagogical implications 

that should be taken into account. 

- EFL teachers should first consider that the implementation of  lyrics as an effective 

technique in learning informal vocabulary. 

- Teachers of oral expression in particular can use these movies because there is much time 

for interaction and talking and discussing what is said in the  lyrics of songs 

- EFL learners should be aware of the importance of using informal vocabulary in their 

speaking and writing, so they have to use songs  with lyrics  . 

 Suggestions For Further Research 

       Further research can be conducted to examine the effects of using lyrics of songs  on 

other aspects of language, especially on pronunciation and fluency. We depended on a 

descriptive study rather than the experimental one. However, the experimental method can be 

more helpful and its results can be more valid. 
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                                                                  GENERAL CONCLUSION  

       The investigation carried out in this study has tried to confirm the hypotheses stated in the 

introduction, i.e., students’ attitudes towards the role of  lyrics of songs  in enhancing EFL 

learners’ vocabulary knowledge. As a basic component of the English language, informal 

vocabulary can be taught trough the use of several methods. The first chapter consists of two 

sections. In the first section, we dealt with the definition of vocabulary, its importance, its 

types, The importance of informal vocabulary, its types and we gave some examples of each 

type. the purpose of teaching vocabulary and  the techniques and strategies that are used to 

teach vocabulary. In the second section, we have talked about definition of listening and 

reading skills, their types and importance. the different language teaching materials. Then we 

moved to give the definition of both songs and  lyrics, their importance and the ways to use 

them in the EFL classes. The second chapter was devoted to the field work and the analysis of 

the questionnaire. The questionnaire for students revealed that, students are aware about the 

importance of informal vocabulary. In addition, they use different activities to enhance their 

informal vocabulary knowledge. Also, Students like English  lyrics  and they know its 

effectiveness in developing their informal vocabulary knowledge. Students want their teachers 

to adopt the use of  lyrics in the future. Therefore, the students have positive attitudes towards 

the role of lyrics of songs in enhancing the informal vocabulary. Hence, the hypothesis is 

confirmed. 
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 Appendix 01 

STUDENTS’ QUESTIONNAIRE 

 

Dear students,  

This questionnaire is designed in order to collect the needed data for completing 

a research study. It aims at investigating the attitudes of learners towards the 

role of songs lyrics in enhancing their informal vocabulary . I would be so 

thankful if you could answer the questionnaire by ticking (√) in the right boxes 

or providing full sentences. Be sure that the information will be used only for 

research and educational purposes. Thank you for your collaboration. 

 

 

Ms. ZEROUAL Karima 

Faculty of Letters and Languages 

Department of English 

Larbi Ben Mhidi University 

Oum EL-Bouaghi 

 

 

 

Key words:  

 Lyrics are words that make up a song usually consisting 

of verses and choruses. The writer of lyrics is a lyricist. Songs Lyrics also 

show what is being sung. 

 

 Informal Vocabulary is more commonly used in situations that are more 

relaxed and involve people we know well. It is more casual and 

spontaneous. Also, it is used when communicating with friends and family. 

 

Section one: Students’ Background Information 

 

1. Gender: 

 a- Male                                                                 b- Female  

https://en.wikipedia.org/wiki/Word
https://en.wikipedia.org/wiki/Song
https://en.wikipedia.org/wiki/Verse_(poetry)
https://en.wikipedia.org/wiki/Refrain
https://en.wikipedia.org/wiki/Lyricist


 
 

 2. Studying English at university is: 

 a- A Personal choice                                                 b- An imposition  

 

3. Do you enjoy studying English? 

 a- Yes                                                             b- No   

 

Section two: Informal Vocabulary Learning 

 

4.How much important is informal vocabulary learning to you? 

 a- Very important  

 b- Important  

 c- Not important 

5.Do you think that your teacher should teach informal  vocabulary using 

different techniques?  

a- Yes                                                                 b- No  

6.Do you face difficulties when you call for informal vocabulary in 

speaking or writing? 

 a- Yes                                                               b- No  

 If yes, say why 

7.Which one of the following best boosts informal vocabulary knowledge?  

a- Using a dictionary  

b- Watching English movies  

c- Listening to songs with lyrics  

d- All of them  

e- Others, please specify………………………………………….......................................... 

……………………………………………………………………………………………. 

…………………………………………. 

8.How much do you know informal vocabulary? 

 a- Very much  

 b- Much   

 d-  A little   

 e- Very little   

9.In which productive skill do you thnik informal vocabulary is most 

desirable? 

a-  Speaking  

b- Writing   



 
 

e- Both of them  

10.Which receptive skill presents more opportunity for learning informal 

vocabulary? 

a-  Reading   

b- Listening   

e- Both of them  

11. Do your teachers encourage you to make use of informal vocabulary 

while interacting? 

a- Yes                                                                            b- No  

12. Informal vocabulary is important because it allows you : 

a- Engage in conversations with native speakers   

b- To use it with friends outside university   

c- To be able to grasp and comprehend native speakers' speech   

d- To adopt a native-like conversational style  

e- All of them   

13- Like formal vocabulary, informal vocabulary should be taught in 

English courses : 

a- Strongly agree   

b- Agree   

d- Disagree   

e- Strongly disagree   

14-Mastering English informal vocabulary entails acquiring its : 

a- Slang   

b- Idioms   

c- Jargon   

d- Phrasal Verbs  

e- All of them  

 

Section Three: Students’ attitude Towards Lyrics of songs:  

 

15-Which new language teaching material do you think are most 

recommended in EFL classes? 

a- Overhead projectors slides  

b- PowerPoint  

c- Videos  

d- Songs  



 
 

e- Songs with Lyrics  

f- All of Them  

16- What is the internet jargon that you use frequently 

a- LOL (laugh out loud)  

b- BTW (by the way)  

c- CYA (see you around)  

e- BFF (best friends for ever)  

17- Do you prefer to use informal contractions (wanna, gonna...) instead 

of their original words (want, going to...) 

 a- Yes                                                                           b- No  

18. Do you like listening to English songs ? 

 a-Yes                                                                             b-No   

If yes please say why……………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. ……………………………………….  

19. How often do you listen to English Lyrics of songs ?  

a-Always  

 b-Sometimes   

 c- Rarely  

 d-Never  

20.For what purpose do you listen to Songs with Lyrics?(you can tick 

more than one answer) 

 a-They help you understand the words of the song  

 b -They are a good source of informal vocabularies  

c- They help you recognize the song easily in a short time  

d- All of them  

Others, please specify…………………………………………………………………………… 

……………………………………………………………………………………………… …. 

……………………………………………….. 

21. Lyrics of songs are great for improving broad comprehension and 

critical thinking skills : 

a-Strongly agree  

b-Agree  

c-Disagree   

d-Strongly Disagree  



 
 

22.How much do you think that lyrics of songs are important in improving 

students' listening skill during their English courses: 

a-Extremely important  

b-Very important  

c-Somewhat important  

d-Not very important  

e-Not at all important  

 

Section Four: The effectiveness of Songs with Lyrics in 

Informal Vocabulary Learning  

 

23. Do you think that Songs with Lyrics are effective media to learn 

informal English in EFL classes ? 

a-Yes                                                                          b-No  

24. Songs with lyrics are better than non-lyrical ones  because they allow 

students to learn new and more informal vocabulary: 

 a-Strongly agree   

 b-Agree   

 c- Neither agree nor disagree   

 d-Disagree   

e-Strongly disagree   

25. When listening to a song with lyrics, do you focus on reading what is 

being sung?  

a-Yes                                                                          b-No   

If yes, do you check the meaning of words that you do not know in the 

dictionary? 

 a-Yes                                                                         b-No   

26. Do you think that EFL teachers should take songs with lyrics as a 

part of the syllabus to teach informal vocabulary?  

a-Yes                                                                           b-No   

Whatever your answer is, please say 

why.……………………………........................................................................................ 

……………………………………………… 

 

 

 



 
 

 

 

 

 

Section Five: Further suggestions  

 

27. Please add any further suggestions …………………………………………………. 

……………………………………………………………………………………………..... 

…………............................................................................................................................... 

……………………………………………………………………………………………… 

 

 

                                                               Thank you for your collaboration. 

 

 



                                                     Résumé 

La maîtrise informelle du vocabulaire a toujours été l'une des tâches les plus complexes de 

l'apprentissage des langues étrangères. Il est considéré comme un défi à la fois pour les 

enseignants et les apprenants. En raison de sa difficulté, les étudiants ont des problèmes pour 

améliorer leur niveau de communication dans des situations réelles. En fait, la présente étude 

vise à explorer l'importance de l'intégration de paroles de chansons dans la salle de classe 

pour améliorer le vocabulaire informel des étudiants de deuxième année d'anglais à 

l'Université Larbi Ben M'hidi. Il vise à étudier dans quelle mesure l'intégration des paroles 

favorise le niveau des apprenants dans le vocabulaire informel en inspectant les attitudes des 

apprenants à l'égard de leur utilisation. De plus, nous nous efforçons de sensibiliser les 

étudiants sur la façon dont les paroles peuvent contribuer à développer des compétences de 

vocabulaire informel à l'intérieur et à l'extérieur de la classe. Dans cette recherche, il a été 

émis l'hypothèse que les apprenants en EFL de deuxième année à l'université Larbi Ben 

M'hidi auraient des attitudes positives envers le rôle des chansons avec des paroles dans 

l'amélioration de leur vocabulaire informel. Pour atteindre l'objectif de cette étude, nous nous 

sommes appuyés sur une méthode descriptive axée sur le cadre quantitatif par l'administration 

d'un questionnaire comme outil de collecte de données. Les résultats montrent que les 

étudiants sont très intéressés à développer leur charge de vocabulaire informel en utilisant des 

chansons avec un nouveau style d'apprentissage, ce qui à son tour renforcerait deux 

compétences importantes, l'écoute et la lecture, dans la salle de classe. 



     الملخص                                                

 

 يعتبر. األجنبية اللغات تعلم في للغاية المعقدة المهام من واحدة دائما الرسمية غير المفردات إتقان كانت لقد

 مستوى لتحسين مشكالت الطالب يواجه ، ذلك لصعوبة نظًرا. والمتعلمين المعلمين من لكل تحديًا

 تضمين أهمية استكشاف إلى الحالية الدراسة تهدف ، الواقع في. الحقيقية المواقف في لديهم االتصال

 في اإلنجليزية للغة الثانية السنة لطالب الرسمية غير المفردات لتعزيز الدراسي الفصل في األغاني كلمات

 في المتعلمين لمستوى األغاني كلمات دمج تعزيز مدى في التحقيق إلى ويهدف. مهيدي بن العربي جامعة

 إلى نسعى ، ذلك إلى باإلضافة. استخدامها من المتعلمين مواقف فحص خالل من الرسمية غير المفردات

 الفصل داخل الرسمية غير المفردات مهارة تطوير في األغاني كلمات مساهمة بكيفية الطالب وعي زيادة

 أجنبية كلغة اإلنجليزية اللغة متعلمي من الثانية السنة بأن االفتراض تم ، البحث هذا في. وخارجه الدراسي

 تعزيز في كلمات مع األغاني دور تجاه إيجابية مواقف لديهم سيكون مهيدي بن العربي جامعة في

 اإلطار على تركز وصفية طريقة على اعتمدنا ، الدراسة هذه هدف ولتحقيق. الرسمية غير مفرداتهم

 مفرداتهم بتطوير جًدا يهتمون الطالب أن النتائج تُظهر. البيانات لجمع كأداة استبيان إدارة خالل من الكمي

 االستماع هما هامتين مهارتين بدورهم سيعزز مما ، جديد تعلم أسلوب مع األغاني باستخدام الرسمية غير

 .الدراسي الفصل في والقراءة
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