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                                                   Abstract                                                

The present study is intended to investigate the teachers’ and students’ attitudes towards the use 

of monolingual dictionaries in the learning of vocabulary. We hypothesized that EFL teachers 

and students would have positive attitudes towards the role of monolingual dictionary in learning 

vocabulary. To test our hypothesis, a descriptive study was conducted through designing two 

questionnaires, one for teachers and the other for students, which were our data gathering tool. 

The first questionnaire was given to forty first year LMD students of English at Larbi Ben 

M’Hidi University, Oum El Bouaghi; whereas the second was handled to fifteen teachers of 

different modules at the English Department within the same university.  The analysis of the 

findings together with the literature review brought light to our topic of investigation and offered 

a clear picture of teachers’ and students’ attitudes and beliefs. The results revealed that both 

teachers and students have positive perceptions towards using monolingual dictionaries in 

developing the learners’ vocabulary.  

Keys Words: monolingual dictionary, vocabulary, attitudes.  
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General Introduction   

1. Statement of the Problem 

Learning a foreign language is a challenging task that involves learning all the aspects of 

that language such as its syntax and semantics. Vocabulary is one of the main components of 

foreign language learning. It is obvious that learning a foreign language involves the learning of 

large numbers of words. However, first year students’ lack in the vocabulary knowledge is a 

major discouraging factor for students in learning the language. That is to say the larger the 

students’ word reservoir is, the more meaning they can convey and understand. 

With hundreds and thousands of words in English, English as a foreign Language (EFL) 

learners face a great amount of vocabulary to learn. Thus, for a better acquisition of this language 

component, various helping educational equipments are available for us as Foreign Language 

(FL) learners.  Among  these  teaching  aids,  dictionaries  seem  to  be  the  first  one  we utilize  

and  we  stick  to  as  long  as  we  learn  the  targeted vocabulary.  

 Interestingly, different dictionary types are available for learners of English as a FL. The 

monolingual dictionary is our concern in the present study, since it is considered as the most 

commonly used device for mastering vocabulary in particular, and learning a foreign language in 

general. It is viewed that it contains several options and features to offer learners the access to a 

vast amount of information about words and their usage. 

In the current study, we will attempt to investigate teachers’ and students’ attitudes towards 

the use of monolingual dictionaries (MLD), and if such usage can be an effective strategy in term 

of vocabulary learning.  
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2. Aim of the Study 

       This research has the ambition to explore teachers’ and students’ perspectives about the use 

of monolingual dictionaries in enhancing the learners’ vocabulary. 

3. Research Questions and Hypothesis 

In our research, we try to answer the following question: 

• What are the teachers’ and students’ attitudes towards the use of monolingual dictionaries 

in enhancing the learners’ vocabulary? 

 Basing on the previous question, we hypothesize the following: 

• Teachers and students would have positive attitudes towards the use of monolingual 

dictionaries in enhancing EFL learners’ vocabulary. 

 

4. Population and Sampling  

First-year students of English Department at Larbi Ben M’hidi University are chosen to be 

our target population.  These students scattered over 8 groups with about 45 students in each.  

Among the existing groups, we have randomly selected one group of forty (40) students to be our 

sample. They are of different gender, age, level, background knowledge and abilities. Concerning 

the teacher’s sample, among the teachers at the English Department at the same university, we 

have chosen fifteen (15) teachers of different modules.   

 

5. Research Methodology 

          Since the nature of the topic determines the method, we need to adopt for the descriptive 

survey method. Therefore, in order to test our hypothesis and to meet the objective of our study, 

we will use the questionnaire as a data gathering tool. Two questionnaires will be designed; one 
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for teachers and the other for students to have clear insights on and about the subject under 

investigation.   

6. Structure of the Study 

       Our research will be divided into two chapters. The first chapter will be devoted for the 

theoretical part of the study. This chapter will provide a clear picture of the aspects underlying 

our topic of investigation and it will be divided into two sections; Section One will be devoted to 

explore different issues concerning monolingual dictionaries including: types, advantages, and 

uses; whereas, Section Two will be consecrated to  discuss main theoretical aspects concerning 

vocabulary learning. For Chapter Two, it will be reserved for the detailed description of the 

research methodology and the interpretation, analysis, and discussion of the data gathered. 
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                                          Chapter One: Literature Review 

                             Section One: Monolingual Dictionaries Use 

Introduction  
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1.1.2. What is Dictionary? 

  1.1.2.1. Definition 

  1.1.2.2. Dictionary’s Structure 

       1.1.2.2.1 The Outside Matter 

       1.1.2.2.2. The Macrostructure 
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        1.1.2.3.2.2.3. Advantages of the Monolingual Dictionary 

Conclusion 
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Introduction 

Nowadays, dictionaries are generally written to satisfy their users’ needs in learning a 

particular language vocabulary. Almost every EFL student owns a dictionary to decode the 

meaning of unknown words. Monolingual dictionary is one of the fundamental learning tool that 

is widely spread among EFL learners. Those learners have to be familiarized with monolingual 

dictionary use and the influential role it can have on their language learning. 

Monolingual dictionaries  have  made a terrific  educational  tool which gives  the   learners  

the opportunity to  prepare themselves to become capable learners; rely on themselves to  develop  

self-confidence and achieve better results. In light of this, this chapter provides a discussion about 

monolingual dictionary by first defining lexicography which is the primary basis of dictionary 

making. It also deals with all what concerns a dictionary, mainly with its definition, structure, and 

different types. Then, we discuss the monolingual dictionary in details including its definition, 

types, content, and advantages. 

1.1.1. What is Lexicography? 

The term ‘lexicography’ seems to be vague and ambiguous when facing it for the first time. 

However, it’s a combination of two common words: ‘lexico’ and ‘graphy’. The former derives 

from the word ‘lexicon’, i.e., words, and the later means the form of writing. Thus, lexicography 

sounds to be the discipline that deals mainly with writing lexical items. 

It is taken for granted that lexicography is a broad concept, thus, it would be an illusion to 

think that we can find one satisfied definition.  Lexicography as a concept is defined in the 

Oxford Advanced Learner’s Dictionary (2005) as “the theory and practice of writing 

dictionaries” (p. 849). According to Kirkness (2004) “In a narrow sense lexicography may be 
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described as the art and craft of writing a dictionary” (as cited in Davis and Elder, 2004, p.55). 

Thus, lexicography is a special skill for creating dictionaries.  

The dictionary of lexicography (1998) defines lexicography as “The professional activity 

and academic field concerned with dictionaries and other reference works. It has two basic 

divisions: lexicographic practice or dictionary- making and lexicographic theory, or dictionary 

research …” (As cited in Henning and Rufus, 2012, p.35). Thus, lexicography is divided into two 

related disciplines:  

• Practical lexicography: is the art and craft of compiling, writing and editing 

dictionaries.  

• Theoretical lexicography: is the scholarly discipline of analyzing and describing the 

semantic, syntagmatic and paradigmatic relationships within the lexicon (vocabulary) 

of a language, developing theories of dictionary components and structures linking 

the data in dictionaries, the needs for information by users in specific type of 

situation, and how users may best access the data incorporated in printed and 

electronic dictionaries. This is sometimes referred to as ‘Metalexicography.  

                                                                                                (Lexicography, n.d.). 

Besides to these two disciplines, Fontenelle (2011) claims that lexicographers are confused 

between two various approaches; prescriptive and descriptive. According to Atkins and Rundell 

(2008), the prescriptive approach is where dictionaries function as commanding books of how 

people should use the language (as cited in T.  Fontenelle, 2011, p. 53). That is to say, it is the 

approach where dictionaries are designed on the basis of what is correct in a language and what is 

not. However, the descriptive one is related to how the vocabulary of a particular language is 

described (T. Fontenelle, 2011). It tends to create dictionaries according to how people actually 

use the language in real situations. 
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1.1.2. What is a Dictionary? 

1.1.2.1 Definition  

Whenever language is used, taught, and learned especially in educational settings, 

dictionaries play a major role. Generally, a dictionary is a widespread book that lists words 

alphabetically. It is largely used to look up unfamiliar words with discussion of their meaning and 

application. According to the Oxford Advanced Learner’s Dictionary (2005) “a dictionary is a 

book that gives a list of the words of a language in alphabetical order and explains what they 

mean, or gives a word for them in a foreign language.” (p. 404). 

   Many researchers put different definitions for the dictionary. Kirkness (2004) defines the 

dictionary as “a book or bank about words” (p. 59). Extensively, this bank of words is regarded as 

the reference for words which systematically categorizes and stocks different types of 

information about the words in a printed or electronic form (Kirkness, 2004). However, 

concerning which information the dictionary includes, he adds that it “is essentially linguistic and 

may include material on the form, meaning,  use,  origin,  and  history  of  words,  phrases,  and  

other  lexical  items.” (Kirkness, 2004, p.59). 

1.1.2.2 The Dictionary’s Structure 

Before  publishing  any  reference,  it  should  be  organized  in  a  particular  structure.  

Usually,  books  have  external  and  internal  frameworks (the  cover  and  the  content). Kirkness 

(2004) stated that three component parts give structure to any dictionary. They are the 

outside/additional matters, the macrostructure, and the microstructure.  

1.1.2.2.1 The Outside Matter  

As the title suggest, this part of dictionary is the cover. It is the overall matter of how a 

dictionary looks like and how it is presented. Kirkness (2004) categorized them into three parts: 
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 The front matter:  this part tends to be the same for most dictionaries. It is considered as 

a guide for users, that provides them with the necessary information about the dictionary itself 

(structure, style, and content) in form of an introduction. Although it is important, some users as 

well as reviewers neglect it, (Kirkness, 2004)  

 The middle matter: this part is concerned mainly with grammar and/or the explanation 

of a particular language aspect, such as the word form. It makes use of illustration, maps, and 

encyclopedic information and it differs from one dictionary to another, (Kirkness, 2004). 

 The back matter: it refers to the appendix that includes linguistic and encyclopedic 

information. Some dictionaries contain a huge number of appendixes, while others have zero. As 

the middle matter, this part tends to be unique, i.e., each dictionary has its own appendix, 

(Kirkness, 2004). 

1.1.2.2.2. The Macrostructure 

Malmkjær (2002) defines it as a series of lexical units such as words, which are organized 

in a way that facilitate for users to find any items they search for. It reflects the arrangement of 

headwords into an alphabetical list which depends on dictionary’s volume, size, and objective 

(Kirkness, 2004). It is a user-friendly that it enables the users to find any word they search for 

smoothly and rapidly. The well a dictionary is organized, the more it is easy to consult. (Kirkness, 

2004). 

Malmkjær (2002) proposed three macrostructure issues when making a dictionary:  First, 

ordering lexical units alphabetically (sometimes certain units are excluded for the appendix like 

abbreviations). Second, listing them from the main entries such as words that contain single 

morpheme (furze) and initailismes (NATO), to the sub ones as derivatives whose meaning is 

originated from the sum of its parts ( such as: lameness from lame, and prewar from war). Third, 

listing homographs (words that have the same spelling, but differ in meaning, origin, and 
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sometimes pronunciation) through various ways: chronologically, i.e. from older to newer, 

alphabetically based  on  their  type  of  part  of  speech  (adjectives  before  nouns/  nouns  before  

verbs), or from more to less frequent items (Malmkjær, 2002). 

1.1.2.2.3. The Microstructure 

Kirkness (2004) indicated that the microstructure reflects the lexicographic information 

about the form, meaning, and use of the dictionary lemmas, and that each dictionary contains a 

wide range of information such as spelling and pronunciation, part of speech, definitions, 

synonyms, examples…etc. As macrostructure, microstructure is a user friendly because it 

contains all the information learners need, and provide them with a clear explanation for each 

item (Kirkness, 2004). 

In  fact,  the  macro  and  microstructure  build  the  content  of  the  dictionary  while  the 

additional components build its frame. The macro and microstructures are clear in Figure.2 where 

the words in bold are the ordered entries, i.e., the macrostructure, and the information that 

follows each entry is the microstructure. 
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Figure1. A Page from Oxford Dictionary of English (3.ed.). 

1.1.3. Types of Dictionaries  

EFL learners are faced by a great number of choices when it comes to English dictionaries.  

Furthermore,  lexicographers  depend  in  their  craft  of  writing  dictionaries  on   several criteria 

like size, coverage, vocabularies, formats, prices, languages, or intended purposes, uses and users 

in addition  to  many  others. Therefore, there was not an agreed taxonomy to define types of 

dictionaries.  

According to Li and Zhou (2001), dictionaries can be classified depending on different 

areas: 

1) Contents: philological dictionaries, encyclopedic dictionaries and special dictionaries.  

2) Scope of words collected and the information of the vocabularies provided: general 

purpose dictionaries and specialized dictionaries.  

3) Languages involved: monolingual dictionaries, bilingual dictionaries and multi-

lingual dictionaries.  
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4) History periods involved: diachronic dictionaries and synchronic dictionaries.  

5) Size: unabridged dictionaries, desk dictionaries and pocket dictionaries.  

6) Service objects: for foreigners and for natives.  

7) Main functions: active dictionaries and passive dictionaries.  

8) Arrangement of entries: systematic dictionaries and alphabetically dictionaries.  

9) Medium: paper dictionaries and electronic dictionaries.  

(As cited in Lou & Li, 2012, p.79). 

In our study, we are interested with two features: the medium and language involved in the 

dictionary 

1.1.3.1. Printed vs. Electronic Dictionaries 

The  form  a  dictionary  takes  is  one  basis  for  resulting two  different types,  printed  

and electronic. 

1.1.3.1.1. Printed Dictionaries 

When English started to emerge as an international language, lexicographers thought of the 

great importance a dictionary can have in helping English foreign learners. In 1935, Michael 

West compiled “New Method English Dictionary” which is the first English teaching dictionary. 

Then, many other printed dictionaries were emerged containing a large number of new words and 

meaning, such as “American College Dictionary (ACD)” in 1947. The most popular dictionaries 

among English learners are Longman Dictionary, the Merriam Webster Dictionary, and Oxford 

Advanced Learner’s Dictionary (Lou & Li, 2012). 

Printed or paper dictionaries are the usual type. It was the most prevailing lexicographic 

reference book before it took an electronic direction. However, EFL learners still use this 
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traditional dictionary when they come across an unknown word because of many reasons such as 

reliability, credibility, and portability, i.e. they do not need any electronic device to use them.  

1.1.3.1.2. Electronic Dictionaries 

Due to the technology growth, new ideas and inventions have taken place in language 

learning process. Thus, dictionary production has known a considerable development. Electronic 

dictionary seems to be the easiest and quickest source to look for words. According to Li and 

Zhou (2012), they can be divided into three types: Online or internet based dictionaries, Offline 

or PC based dictionaries such as CD-ROM dictionaries, and Pocket dictionaries. (As cited in Lou 

& Li, 2012, p.79). 

In 1983, Germany creates the first English- German electronic dictionary, with 50 grams 

approximately, containing 4000 words, and it took three minutes to find out a word. Then the 

development of electronic dictionaries started to update (Lou & Li, 2012).  

According to Nessi (1999) “The term electronic dictionary or ( ED) can be used to refer to 

any reference material stored in electronic form that gives information about the spelling, 

meaning, or use of words”(p.839). Most EFL learners are more attracted to use electronic 

dictionaries because of its convenience, speed and various-functions including audio device to 

make the user hear the correct pronunciation, quick access and finding, colored pictures, and the 

ability to find a word without knowing its accurate spelling. Ulugbek  (2012)  gave  the  example  

of  the  Online Cambridge  Learner’s  Dictionary  as  a  good  example  that  displays  such  

necessary elements.  
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1.1.3.2 Bilingual vs. Monolingual Dictionaries 

1.1.3.2.1 Bilingual Dictionaries 

The Oxford Advanced Learner’s Dictionary (2005) defines the term bilingual as “Using 

two languages; written in two languages” (p. 133). Kirkness (2004) stated that a bilingual 

dictionary is mainly a translation dictionary, which generally covers two international languages 

.Thus, the bilingual dictionary provides information about a word in a bi-directional way i.e., 

from the native language to the target language and/or vice versa.  

In this respect, Kirkness (2004) distinguished two types of bilingual dictionaries (BDs): 

passive (receptive) and active (productive) dictionaries. He claimed that the former is designed to 

help the user decode or translate entries from the target to the native language, while the latter is 

designed to help the user encode or translate the words from the source language to the foreign 

one. Thus, “for each language pair there are in theory four directions to consider, for example, 

German-French for French users and French-German for German users (passive), German-

French for German users and French-German for French users (active).” (Kirkness, 2004, p.61). 

Bilingual dictionaries are often preferred by EFL learners because of their clear and direct 

explanation of entries. Besides, Thornbury (2002) stated that learners prefer using it because it is 

understandable and takes a few amount of time to give general understanding. However, this 

quick sense may become a negative feature as it builds a short-term memory; easy to understand 

and easy to forget.  

Many researchers such as Baxter (1980) and Nation (2001) argue against BDs given its 

drawbacks. Bilingual dictionaries tend to channel learners towards ‘one-to-one’ correspondence 

of words, (As cited in Shufen & Zohreh, 2013). That is to say, they encourage students to rely 

heavily on single word translation equivalents and not developing L2. Besides,  languages are 
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more complex in ways that it is sometimes  hard  to  find  an  accurate  equivalent  for  a  word  in  

another  language.  It is always high likely to find more than one equivalent for a single word.   

1.1.3.2.2 Monolingual dictionaries 

1.1.3.2.2.1 Definition of MLDs 

Monolingual dictionaries (MLDs) are other type of dictionaries that are designed to meet 

the reference needs of EFL learners. As the prefix ‘mono’ suggests, MLDs make use of just one 

language. The dictionary of lexicography (2002) defines the monolingual  dictionary as “a  type  

of  reference  work  in  which  the  words  of  a language  are  explained  by  means  of  the  same  

language” (p.95). Thus, a monolingual English Dictionary is an English- English dictionary, 

which defines English words and expressions in the English language, for example, the word 

‘pleasure’ in the monolingual English online oxford dictionary is defined as “a state of feeling or 

being happy or satisfied”. 

1.1.3.2.2.2 Types of Monolingual dictionaries 

  Kirkness (2004) raised two types of MNDs: general and specialized MLDs.  

 General MND: is also divided into two types: the encyclopedic dictionary and the 

semasiological defining dictionary. According to Kirkness (2004), the former is a reference 

book that stores and describes factual information about all sorts of proper nouns (people, 

places, plants, animals, institutions, events, artistic works, and adjectives such as the name of 

colors,… etc). Concerning the latter, Kirkness did not talk about it so much. However, in 

Oxford dictionaries, the English online living dictionary mentioned that the word 

‘semasiology’ is defined as  “a  branch  of  linguistics  that  deals  with  words  and  phrases  

and  the  concept  they represent”. Besides, in wiktionary, an online dictionary, 

‘semasiology’ is derived  from  the  Greek  word ‘semasia’ which  means ‘the  meaning  of  
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the  word’. Thus, the semasiological defining dictionary seems to be a type of dictionary that 

is concerned with the explanation of the meaning of words and phrases.  

 Specialized MLD: Kirkness (2004, p.61) described it as a “prototypical dictionary of 

dictionaries in most European lexicographies” in which headwords are ordered 

alphabetically and explained semantically. He went further by indicating that it is designed 

for adult native speakers and it is generally published in one size, although the volume may 

change from movable and easily transported to huge and heavy. 

1.1.3.2.2.3. Information Provided by the Monolingual Dictionary 

Monolingual Dictionaries (MLDs) provide learners with the access to a vast amount of 

information. Rundell (2006) stated the following features a MLD covers: definitions with simple 

and  user-friendly  language  and  the  use  of  controlled  vocabulary  (explaining  meanings  via 

limited  set  of  common  and  high  frequent  used  words), phraseology, syntactic information, 

examples, sociolinguistic features such as register (the level of formality), and usage notes.  

The following types of information are based on the Oxford Learners Pocket Dictionary 

(fourth edition); most of them (if not all) are involved in all MLDs. They are: 

1. Headword 

2. Form (both spelling and pronunciation): British and American spelling and 

pronunciation are involved. 

3.  Meaning of the headword:  differences between British and American meanings are 

included.  

4. Syllabification: it is Accentuation: Stress pattern. It is important to learn which syllable 

take stress 

5. Words with the same spelling but different meaning, pronunciation 

(homographs/homonyms). 
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6. Grammatical information: it covers the part of speech of the entry (such as noun, verb, 

adjective, or preposition), the nature of verbs [transitive  or  intransitive]  and  nouns  [countable  

or  uncountable],  the  past  tense  and plural for irregular verbs and nouns, derivatives, and even 

the prepositions that follow such headwords. 

7. Word formation (its parts: prefix, root, and suffix). 

8. Phraseology: explaining  the  idiom  or  idiomatic  expression  such  as  phrasal  verb  

that contains the entry, it is generally located at the end of entry, (Hanks, 2006). 

9. Register (the level of formality): to show if the word is formal or informal.  

10. Synonyms. 

11. Examples they play an essential role in explaining what the word means and how it is 

used in a correct sentence.  

12. Usage notes: stating the correct and incorrect word usage in notes (Hanks, 2006). 

13. Etymology: from where the word is derived and what is its origin. 

In addition,  MLDs  involve a list of modal verbs, geographical, animal,  and human  

organs  names  (they  can  be  illustrated  by  pictures),  and/or  a  table  for  the conjugation of 

common irregular verbs at the end of the dictionary. 

As  we  saw,  monolingual dictionaries  in  general  explain  its  entries  based  on  different  

types  of information. Most of these types are illustrated on Figure 2. 
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Figure2. Stating the different aspects of information given by the oxford dictionary of English 

(3rd ed.). 

1.1.3.2.2.4. Advantages of MLDs 

The use of MLDs is praised because of different arguments. The basic arguments are as 

follows: 

(2) 

(3) 

(1) 
(4) 

(6) 

(8) 

(9) 

(5) 

(7) 

1. Headword                             5.  Meaning                                    9. Different meaning 

2. Usage note                            6. Etymology                                         ( Polysemy) 

3. Part of speech                       7. Derivative 

4. Register                                8. Pronunciation ( syllabification) 
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1. MLD’s encourage learners to get into thinking in the target language: Scholfield (2012) stated 

that MLDs encourage the learners to use the TL and develop the L2 thinking habit (as cited in 

Jenpattarakul, 2012, p.146). 

2. Teaching paraphrasing skill: Stein (1988) claimed that the core of MLDs is explaining 

meaning of headwords through paraphrasing to make their users develop this skill. Unlike 

bilingual dictionaries which encourage students to translate the word. 

3. Covering enough and deep information about each headword: Laufer and Aviad (2006) argue 

that they give exact and comprehensive information about each entry (Jenpattarakul, 2012). Thus, 

EFL learners learn many aspects of the English language that MLDs demonstrate such as spelling 

and pronunciation, word’s part of speech, word’s meaning, synonyms…etc. 

4. The use of L2 in a simple language: Harmer (2001) indicated that the most positive issue 

concerning MLDs is their use of the target language to explain and define the headwords with too 

simplified language to be understood easily.  

 5. MLDs avoid the problem of false friend, (Bogaards, 1991). That is to say, forms are not 

overlapped with other similar forms in other language because there is just one used language. 

6. The activity of consulting a monolingual dictionary itself by EFL learners is a great way to 

learn English, This activity  keeps  the learners’ mind  active,  and  leads them to a  more  lively  

participation  and  practice of  the language, especially in matters of vocabulary, (Harmer, 2001). 

Conclusion 

To conclude, this section has introduced the monolingual dictionary as an effective learning 

tool that provides EFL learners with a vast amount of information. It has emphasized the 

importance of encouraging students to use this type of dictionaries in the class in order to acquire 
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more words in particular and to enrich their vocabulary repertoire. In this section, we have raised 

many interesting points including: the lexicography as a field of writing and compiling 

dictionaries, the dictionary with its content and types, and since our topic is about monolingual 

dictionaries, we have focused more on this type. We have mentioned the information that MLD 

provides, and its advantages.    
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Introduction 

Vocabulary has a significant role in language; basically learning language is a matter of  

learning  vocabulary  of  that  language  .Researchers  has  shown  that  vocabulary  knowledge 

plays a critical role in student’s literacy development, and others argue that vocabulary is one of 

the most important if not the most important component in learning a foreign language and 

foreign language curricula must reflect this.  

Many studies have been carried out on syntax and phonology, as well as recently much 

more attention and interest has been given to lexis, this is why we have chosen it as a field of 

interest.  We  believe  that  learning  a  language  goes  hand  in  hand  with  knowing  its 

vocabulary,  its  words.  Teachers  and  learners  noticed  the  fact  that  to  effectively  use  a 

language, knowledge of  vocabulary is necessary. A strong vocabulary gives the learner the right 

words to use at the right time. 

In this chapter we will discuss many aspects related to vocabulary acquisition by starting 

with the definition of vocabulary, its importance, steps of teaching and learning vocabulary, and 

techniques of teaching and learning vocabulary. 

1.2.1. Definition of Vocabulary  

Oxford English Dictionary (2011) defines vocabulary as “the body of words used in a 

particular language or in a particular sphere of activity” and as “the body of words known to an 

individual person”. In addition, In the Longman Advanced American Dictionary (2003), the term 

vocabulary has been defined as ‘‘all the words that someone knows, learns, or uses’’ (p.1612).  

It is broadly defined that the term vocabulary refers to the knowledge of words along with 

their meaning. Nunan (1999) states that “vocabulary is a list of target language words” (p.101). 
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To precise, Hatch and Brown (1995) argued that “vocabulary refers to a list or set of words that 

individual speakers of a language might use” (p. 1). 

However, Kamil and Hiebert (2005) define the term vocabulary as “the knowledge of 

words and their meaning in both oral and print language in receptive and productive forms” 

(pp.2-3). By print vocabulary, we mean the words that we recognize their meanings when we 

read and write silently. Conversely, oral vocabulary refers to those items that we recognize their 

meaning when listening and speaking orally. On the other hand, receptive/passive vocabulary 

knowledge refers to the ability to know and understand a word when we hear or see it, they are 

less known for the student and less frequent in use. However, productive/active vocabulary 

knowledge includes words that we can use when we write or speak, these are words that are well 

known, familiar, and used frequently. 

1.2.2. The Importance of Vocabulary 

Underscoring the importance of vocabulary acquisition, vocabulary plays a major role in 

language learning, it is not just important, it is crucial. As it is stated by Harmer (1991) “if 

language structures make up the skeleton of language, then it is vocabulary that provides the vital 

organs and the flesh” (p.153). Moreover, vocabulary “is the basic tool for communication and 

knowledge. It enables us to send information to others, to interpret facts, opinions and views, and 

to express ourselves” (Jim Rohn). 

Thus, EFL learners need to have a rich word repertoire in order to express their ideas and 

communicate with others adequately. This is supported by Wilkins (1972) who states that 

“without grammar very little can be conveyed, without vocabulary nothing can be conveyed” (as 

cited in Thornbury, 2002, p.13). It means that without a large number of words and expressions, 

learners can never manage to communicate successfully, even if they have sufficient grammar 
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knowledge, since vocabulary is the basic material for all thoughts, beliefs, and viewpoints to be 

expressed and conveyed through language. 

Furthermore, most EFL learners suffer from the lack of vocabulary knowledge and get 

disappointed by not knowing the meaning of key vocabulary items when communicating with 

native speakers. Thus, a comprehensible communication depends basically on acquiring an 

adequate number of words and having an extensive vocabulary. Krashen (1993) claimed that in 

any international trip, students carry dictionaries and not grammar books. So, EFL learners need 

to have sufficient vocabulary package when interacting with native speaker because they will 

encounter numerous obstacles and difficulties. Therefore, using grammatical structures 

appropriately doesn’t have any value for expressing meaning unless words are used. According  

to  McCarthy (1990) “No matter how well the student learns grammar, no matter how 

successfully the sounds of L2 are mastered, without words to express a wide range of meanings, 

communication in an L2 just cannot happen in any meaningful way” (p. 140). 

1.2.3. Steps of Teaching and Learning Vocabulary 

1.2.3.1 Steps of Teaching Vocabulary 

In designing a vocabulary course, Nation and Newton (1997) suggested that, instead of 

dealing just with the situation in which the course occurs, teachers in their role should take into 

account and decide which vocabulary will be selected for teaching, how it will be sequenced, and 

how it will be presented, (As cited in Coady & Huckin. 1997, p.238). 

1.2.3.1.1 Selection 

Digging deeply on what is the most appropriate vocabulary for best and effective learning 

achievement; many studies come up with a list of the most frequent, repeated, and commonly 

used items. They estimate 2000 frequent words that learner in the early stages of language 

learning can acquire. Moreover, they added the range of words used in spoken language as a 
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second variable of selection. However, frequency and range are not the only two factors that have 

guided the selection of vocabulary in teaching, there are other factors such as combination, 

definition, and substitution of words, (As cited in Coady & Huckin. 1997, p.238). 

In addition, Michael West (1953) published a list of about 2000 important vocabulary 

words known as the General Service List of English Words, using some of these factors as 

frequency, range, and replaceability. In this respect, teachers are more likely to use “selective 

attention” technique to attract the learner’s attention to the target word and make sure that he/she 

notices it. This can be done through many visual signals of the target word including boldfacing, 

circling, coloring, and underlining, (As cited in Coady & Huckin. 1997, p. 238). 

1.2.3.1.2 Sequencing 

 Teaching vocabulary is based on two major sequences, the first one is the sequence of 

levels of vocabulary, and the second one is the grouping and ordering of words. The division of 

levels of vocabulary is shown in the following table adapted by Nation (1990). 

Table 1: Levels of acquiring vocabulary (As cited in Coady & Huckin. 1997, p. 239). 

Level        Number of words          Text coverage % 

High frequency words                 2000                  87 

Academic vocabulary                  800                  08 

Technical vocabulary                  200                  03 

Low frequency words               123.200                  02 

Total               128.000                 100 

 

As the table show, we have four levels of vocabulary that are different in the number of 

words and the text coverage. Nation and Newton (1997) believed that in order to use English in a 
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normal way, learners should acquire the 2000 high frequency words first. These words require a 

considerable amount of time. Once these words can be used well, it is the learner who decides to 

which level he/she will move. Thus, if the goal is to achieve high grades in academic study 

(secondary school, high school, or university) or read a newspaper, then it is necessary to be able 

to use 800 words from the academic word list such as: alternative, denote, evident, etc, (As cited 

in Coady & Huckin. 1997, p. 239). 

However, if the learner intends to use English just for social and occupational purposes that 

have no relation with reading neither academic text nor novels and magazines, the low frequency 

words level is the required. Thus, there are more common low frequency words such as brilliant 

and hug, and less common low frequency words such as: phytogeography and oppidane. 

Therefore, technical vocabulary level is so limited because it used in specialized fields like 

medicine, law philosophy, and chemistry, (As cited in Coady & Huckin. 1997, p. 239). 

Grouping items within a lesson doesn’t mean organizing words that are synonyms, 

opposites, etc. and teaching them as related and associated items, but it is more preferable to 

teachers to provide their learners with unrelated words to facilitate the process of vocabulary 

learning. Thus, the learner mixed the forms and meanings of words such as “hot” with the word 

“cold” if they have been taught at the same time. After the lesson, learners cannot remember 

clearly if “cold” means “cold” or “hot”. Therefore, ordering is very important in teaching a 

foreign language. Different items should not be taught separately, In other words, there must be a 

kind of combination between these words in order to produce meaningful sentences, (As cited in 

Coady & Huckin. 1997, p. 239). 
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1.2.3.1.3 Presentation 

Vocabulary lists can be used in order to facilitate vocabulary for the learner as well as the 

teacher. Thus, high frequency vocabulary items are important for an effective language use, this 

type is taught through vocabulary exercise or individual learning because it comprises little 

number of words, and those low-frequency words do not deserve the teachers’ attention, because 

they are many in number and guessed from the context. In addition to that, some teachers think 

that the use of word’s part and mnemonic will help their learners to remember the word’s 

meaning. Thus, the role of teachers is to develop more effective strategies of vocabulary learning, 

and learners in their part have to know how to use these strategies in their learning process 

appropriately, (As cited in Coady & Huckin. 1997, p. 240). 

In teaching vocabulary, the principles that deal with high and low frequency vocabulary can 

be put into practice through direct and indirect approaches. In direct approach, vocabulary is 

taught explicitly, so the teacher provide his/her students with exercises that may contain  word-

building, matching words with different types of definition, studying vocabulary in context, split 

information activities focusing on vocabulary. However, in the indirect approach, vocabulary is 

taught implicitly through communicative activities like listening to stories, films, television or 

radio, information gap activities, and group work. Therefore, both of these approaches require 

reflection and planning from the teacher, (As cited in Coady & Huckin. 1997, p. 241). 

1.2.3.2 Steps of Learning Vocabulary 

FL teachers’ main interest is how learners acquire new vocabulary items, which enables 

them to discuss any topic. This can be done through five steps that seem essential for learners in 

their vocabulary learning, and each step is characterized by the use of specific vocabulary 
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learning strategies. These steps are suggested by Brown and Payne (1994), as it is shown in 

figure 3, (As cited in Hatch & Brown. 1995, p.373). 

 

 

 
 
 

Figure3: Five essential steps to learn new words (As cited in Hutch & Brown. 1995, p. 373) 

 

1.2.3.2.1. Encountering New Words 

According to Hatch and Brown (1995) encountering new words is the most vital step in 

learning vocabulary, which means finding a source for words. Payne (1988) argued that the 

strategies that are used by learners during this stage involve reading books, newspapers and 

magazines, watching TV, listening to radio, talking with native speakers, using traditional 

materials (textbooks, word lists, dictionaries)...etc. Therefore, the number of words that passes 
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this step may vary depending on many factors: the natural learner’s interest, need, context and 

level of proficiency, (Hutch & Brown, 1995). 

The natural learners’ interest means that learners focused more on some words than others, 

they acquire more vocabulary items in fields that are interested in. For instance, boys are more 

directed to learn names of vehicles and wild animals, comparing with girls who learn many 

words which are related to fashion and jewelry such as dress, ring and skirt, (Hutch & Brown. 

1995). 

Furthermore, learners’ need may also control the acquisition of words, they always desire 

to acquire words that fulfill and satisfy their needs. Another important factor is working with 

interactive video materials. Hence, students learn better in situations that enable them to see 

objects or actions in the video rather than spoken or written words. This visual image that 

learners create in their minds will help them to learn vocabulary items quickly, (Hutch & Brown. 

1995). 

 Also, the number of times the word is encountered influences the vocabulary learning 

progression. Similarly, words are learnt easily if they are used in their appropriate context, as a 

result, students’ knowledge about the word and its meaning will be increased, (Hutch & Brown. 

1995). 

1.2.3.2.2 Getting the Word Form 

The second step in learning vocabulary is getting a clear image about the word’s form 

either spelling or pronunciation or both. According to Hatch and Brown (1995) this can be done 

through many sub-steps:  

(1)  associating  new  words  that  sound  similar  in  my  native language, (2) writing 

the sounds of words using sound symbols from my native language, (3) associating 

words that are similar to words in other language I have studied, (4) associating a 
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word  with  similar  sounding  English  word  I  know,  and  (5)  seeing  a  word  that  

looks  like another  word  I  already  know. (p. 378).  

Hence, getting the form of a word is considered very important, especially, when learners 

are asked to define words. 

 

1.2.3.2.3 Getting the Word Meaning 

The third main step for vocabulary learning is getting the word meaning. It is based on 

some strategies such as asking native speakers or people who speak the learner’s native language 

about the word meaning, mind mapping, using dictionaries, and contextualization, (Hatch and 

Brown, 1995). 

Word definition varies according to the requirements of the situation or task and the level 

of the learner. Thus, beginners grasp the meaning of words from general definitions, comparing 

with higher level students, who need specific ones to distinguish between words that are close in 

meaning (near synonyms). Those learners prefer to use thesaurus rather than dictionaries, since 

the former provides direct synonyms and even antonyms unlike the later which explains the 

meaning of a word and shows how it is spelled and used. Hence, dictionaries are the main sources 

of word definitions, (Hatch and Brown, 1995). 

Another way of getting the word meaning is having a bilingual friend or teacher who will 

help the learner to grasp the meaning through a clear explanation.  Finally, one very popular way 

of learning word meaning is using context and guessing the meaning of unfamiliar words easily 

from the situation, discourse, word structure, or even specific context such as a text. Thus, all 

learners should realize the meaning of words in some manners, so the word can be considered 

truly learnt, (Hatch and Brown, 1995). 
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1.2.3.2.4 Consolidating Word Form and Meaning in Memory 

Once the meaning and form of a word is clear, both aspects must be consolidated in 

memory. The most useful drills in this step are matching exercises, flashcards, and crossword 

puzzles. Therefore, second language learners use memory strategies or also called mnemonic in 

order to decode the words’ meaning from the context of the clue, and consolidate the words, 

(Hatch and Brown, 1995). 

1.2.3.2.5 Using the Word 

The final step in vocabulary acquisition involves using the word. This step is crucial not 

only to develop students’ receptive knowledge, but also to boost their self-confidence and to give 

them the chance to test their knowledge of collocations, syntactic restrictions and register 

appropriateness. The strategies used here should include both testing, and free activities to 

encourage the learner to use the word without undesired consequences i.e., bad marks, (Hatch 

and Brown, 1995). 

Conclusively, in order to have an adequate vocabulary knowledge, EFL learners need to 

follow all these five steps using a variety of activities, strategies, or techniques in each step. 

1.2.4. Techniques of Teaching Vocabulary in EFL Classes 

Keeping students interested and actively involved in the class, can be a challenging task. 

Thus, in teaching vocabulary lessons, Teacher’s influential position requires the use of several 

techniques in order to present a new item and transmit its meaning to his/her students. Gairns and 

Redman (1986) suggested three techniques that can be used in teaching vocabulary. 
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1.2.4.1 Visual Techniques 

1.2.4.1.1 Visuals 

Visuals are a great tool in language learning, they include flashcards, photographs, posters, 

blackboard drawing, wall charts, and realia. The teacher uses these techniques to convey the 

meaning of new items and make it easier for learner to understand more effectively than 

explaining. Moreover, they are very beneficial for learning a concrete vocabulary items such as 

food or furniture, and other areas of vocabulary such as places, professions, descriptions of 

people, actions and activities. Therefore, visual aids play a major role in student’s interaction 

inside the classroom. The teacher for instance, introduces a lesson about sport activities, hence, 

he provides his/her learners with pictures that illustrate the new item, such as skiing, sailing, 

climbing, etc. In that, one picture is often worth a thousand words, (Gairns & Redman, 1986). 

 1.2.4.1.2 Mime and Gesture 

Using mime and gestures is very important when it comes to vocabulary because it makes a 

sense of enjoyment to the class, they are used to convey meaning too, but in different way. For 

instance, teaching an item such as ‘to swerve’ would be quite difficult to explain in simple 

language especially for beginners. Thus, the teacher can build a situation and demonstrate it in 

the blackboard, then, he can use some gestures to give a clear idea about the concept in order to 

make the word memorable for learners, and enable them to associate words with actions, (Gairns 

& Redman, 1986). 

1.2.4.2 Verbal Techniques 

1.2.4.2.1 The Use of Illustrative Situations (Oral or Written) 

 
Teachers should brush up on this technique, because it is more useful in teaching abstract 

items. In order to make students get the message and accelerate their vocabulary learning, 
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teachers tend to use more situations and context to ensure that those new items have been 

understood adequately. For instance, to illustrate the meaning of “I don’t mind” the teacher asks a 

student to choose three TV shows that he/she prefers to watch equally. Then, in order to make the 

learner use this idiom, the teacher may say: do you want to watch (1), (2), or (3)? , in order to 

elicit the expected answer which is “I don’t mind”. After the concept has grasped, the teacher can 

encourage students to use this expression in different situations, (Gairns & Redman, 1986). 

1.2.4.2.2 The Use of Synonymy and Definition 

Usually, teachers’ explanation of new items is a little bit complex and hard for learners to 

understand and acquire the meaning, especially low level students. Thus, the teacher is required 

to use synonymy as an effective technique to facilitate the vocabulary learning process. For 

instance, the meaning of “miserable” is ambiguous for low level students, so the teacher provides 

them with its synonym which is “very sad” to make the word clear and more understood, (Gairns 

& Redman, 1986). 

Definition is also a useful method to transmit and express word’s meaning through 

contextualized examples in order to clarify its limits. For instance, the meaning of “break out” in 

the expression “a fire broke out” is “to start”. However, students may over generalize the use of 

this word and think that “the lesson broke out” is correct English, (Gairns & Redman, 1986). 

1.2.4.2.3 Contrasts and Opposites 

Students may ask the teacher about the opposite of unknown word, thus, he/she will 

provide them with the contrasting items which would make the meaning clear especially for 

intermediate level students. For instance, the word ‘sour’ is ambiguous for learners, here the 

teacher may say that it is this word is the opposite of ‘sweet’ to make it more understandable. 

However, the expression ‘sweet tea’ is not the opposite of ‘sour tea’. Thus, teachers should not 
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neglect or disregard the illustration of the context in which these items are occurred, (Gairns & 

Redman, 1986). 

1.2.4.2.4 Scales 

After the students have learnt two contrasted or related words, the teacher can use a kind of 

blackboard thermometer to make them acquire more new items. For example, if the student know 

the meaning of ‘cold’ and ‘hot’, then a blackboard thermometer can be used to provide them 

words such as warm and cool and later freezing and boiling. Similarly, with the adverbs of 

frequency, the student is presented a sentence and a scale that ranks those adverbs orderly, and is 

asked to indicate which one reflects his/her views. For instance, Always – often –sometimes –

occasionally–hardly never –never, (Gairns & Redman, 1986). 

1.2.4.2.5. Examples of the Types 

This method is used to illustrate the meaning of anaphoric nouns, for instance in order to 

exemplify and demonstrate the meaning of furniture, the teacher can use words like chair, table 

and bed, and sometimes visual aids to help students grasp the word easily, (Gairns & Redman, 

1986). 

1.2.4.3. Translation 

In EFL classes, there is a huge need for translating unknown words from the target 

language to the mother tongue to give the precise word's meaning. Thus, translation plays an 

important role in conveying the meaning of new items quickly, (Gairns & Redman, 1986). 

However, using this technique frequently will encourage student to use the mother tongue 

as a framework on which to attach second language items. Hence, learners may face many 

obstacles in enhancing their vocabulary. Gairns and Redman (1986) claim that “Translation may 

be legitimate for items possessing a clear mother tongue equivalent, but should otherwise be 

avoided” (p.75). 



 35 

1.2.5. Techniques of Learning Vocabulary  

In recent years, there has been a shift from traditional language teaching, in which the 

teacher plays the central role in class, to the learner-centred instruction in which the learner is 

responsible for the learning process, and the teacher is merely a guide and facilitator. According 

to Gairns and Redman (1986) some of the strategies that learners use in order to acquire a 

vocabulary item are: Asking others, using the dictionary, and guessing the meaning from context. 

1.2.5.1. Asking Others 

When EFL learners encounter an ambiguous word, they may ask the teacher or another 

student to clarify the meaning of the word and make it more understandable. Occasionally, 

students are not able to express their ideas using English language. For instance, someone says 

“my hands are very cold, so I want to buy…” Here the listener should provide him with the key 

word that is missing which is “gloves” (Gairns & Redman, 1986). 

 

1.2.5.2. Using Dictionaries 

If the student has neither classmate nor teacher to ask, one of the best strategies is to consult 

a dictionary either bilingual or monolingual. The dictionary helps learners to acquire new words 

and build their vocabulary, to enrich their English cultural background, and to develop the 

learning skills. The dictionary gives an adequate number of information including word’s 

spelling, syllables, pronunciation, origin, meaning, etc. Using a dictionary strengthen the 

learner’s use of words, (Gairns & Redman, 1986). 

Nuttal (1982) claims the following techniques to use the dictionary. First, learners have to 

be specific when they look about words and limit the number as much as they can, the second 

step is how they are going to find the word because some students face difficulties when they 

search about a word in a dictionary, so the students must be trained about how to look about 



 36 

words which is very important and the last one is to make students practice how to select the 

suitable word and this can be done by helping them with a text which includes unfamiliar words, 

(as  cited  in  Sebti, 2007, p.63). 

1.2.5.3. Contextual Guesswork 

This strategy means to guess the meaning from the context where the unknown word 

appears in order to have a clear idea about what does it means. In some cases, students can guess 

the meaning of word from the word itself, (Gairns & Redman, 1986). 

Conclusion  

On the whole, this section has presented one of the most and foremost important parts in 

any foreign language learning, which is vocabulary. It has addressed EFL learners need to 

acquire words and items of a foreign language in order to accomplish different language tasks; 

communicate, express thoughts and points of view…etc. In addition, this section has emphasized 

the importance of encouraging learners to improve their vocabulary repertoire. We have dealt 

with the different techniques of teaching and learning vocabulary, and the main steps that EFL 

students should follow in learning this important aspect in the English language. 
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Introduction 

Monolingual dictionary use has become an interested topic for research. It is due to the high 

status this pedagogical tool is developing in the context of learning an L2. Generally speaking, its 

investigation is linked to the acquisition of FL vocabulary. Accordingly, this research is raised to 

gather data about the students’ and the teachers’ attitudes towards the use of monolingual 

dictionary in enhancing the learners’ vocabulary.  

In this chapter, we will explain the choice of the research methodology followed together 

with the tools of the research used in the present study. Besides, it will describe the population 

and explain the selection our research sample. Furthermore, it will present the description and the 

administration of both questionnaires. Finally, it will devote a detailed section for the analysis, 

interpretation, and a discussion of the results obtained from the teachers’ questionnaire and the 

students’ questionnaire. 

2.1. The Choice of Methodology 

Basically, the topic under investigation dictates the research methodology, which in turn 

determines the means of research used.  Since this study aims to describe teachers’ and students’ 

attitudes, we have opted for the descriptive quantitative method as our research approach and the 

questionnaire as our data gathering tool because it enables us to determine the relationship 

between the use of monolingual dictionary and vocabulary knowledge development. 

2.2. Population and Sampling 

The population for this study is first year students of English in Larbi Ben M’Hidi 

University during the academic year 2016/2017. The choice of first year LMD students is 

because they are beginners and new to the English context; they did not build a complete 
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knowledge about this language. As foreign language learners, they want to prove themselves and 

do their best to acquire the language effectively as much as they can. Thus, their reliance on the 

monolingual dictionary will take the lion’s share, in order to enrich their repertoire with new 

words.  

The total number of this population, according to administrational documents, is 370 

learners scattered over 8 groups with about 45 students in each.  Calculating 1/8 of the population 

and taking into consideration the number of exclusions and absences, we have randomly selected 

40 students who belong to group 01 and 02. Again, they were randomly selected in terms of 

gender, abilities and leaning styles. 

Concerning the teacher’s sample, among the teachers at the English Department at the same 

university, fifteen (15) teachers of different modules were also randomly selected.  These 

teachers were teaching different levels and not only first year. 

2.3. Tools of Research: The Questionnaire 

In the present study, we relied only on one means of research which is the questionnaire. 

Choosing questionnaires as a basic  method for this research  is because  it  is  considered the 

most  significant  research  instrument  for dictionary  use  surveying  in  literature.  Tomaszczyk 

(1979), Hilary Nesi (2000), and Lew (2002) (cited in Lew, 2004) argued that the written 

questionnaire is the most common method for gathering data about the dictionary use. Moreover, 

taking into account the number the number of our sample, the questionnaire remains a useful tool. 

To gauge students’ attitudes we approached the sample by asking them directly about their 

monolingual dictionary use. In fact, the questionnaire helped us investigating the students’ 

choices when it comes to monolingual dictionary use and to further understanding the reasons 

behind those choices. 
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Two questionnaires were designed for both teachers and students to find out their 

perspectives on the use of monolingual dictionaries.  

2. Teachers’ Questionnaire 

2.2.1. Administration of the Questionnaire 

The questionnaire was distributed to the targeted sample on 04/20/2017. Many teachers had 

not sufficient time to answer the questions that day, so it takes two days to take back all the 

questionnaires. All teachers were helpful and cooperative and it is believed that they have 

valuable information concerning the two variables which help us to answer the research 

questions. 

2.2.2. Description of the Questionnaire 

The aim behind teachers’ questionnaire is to have clear picture on the teachers’ attitudes 

towards the use of monolingual dictionaries in enhancing EFL learners’ vocabulary. It is 

composed of sixteen (16) questions of different forms (close-ended, open-ended, multiple-choice, 

and likert scale questions). They are grouped into four sections. 

Section One: Personal Information (Q1-Q3): This section seeks to gather personal 

information about our subjects’ teachers.  

Section Two: Vocabulary Acquisition (Q4-Q9): It seeks to see how teachers think about 

Vocabulary knowledge as an EFL learning aspect. 

Section Three: Monolingual Dictionaries and Vocabulary Acquisition (Q10-Q15): this 

section is the basic one in the Teachers’ Questionnaire. It aims  to  investigate  the  teachers’ 

attitudes  concerning  the  relationship  between  using monolingual  (English-English)  

dictionaries  and  improving students’ vocabulary package.  
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Section Four: Further Suggestions (Q16): this section aims at exploring the teachers’ 

comments and suggestions related to our topic. 

2.2.3. Data Analysis and Interpretation 

2.2.3.1. Section One: Personal Information 

Q01: What is your gender?   

a. Male                                    b. Female           

Table02. Teachers’ gender distribution 

Options         Number      Percentage 

Male            04          26,7% 

Female            11          73,3% 

 

 

Figure04. Teachers’ gender distribution 

As the results above indicate, the majority of the teachers Questionnaire are females (73, 

3%) while 26, 7% of them are males. 

Q02: Degree(s) held: 

a- BA (License).           b-  MA (Master Magister).           c-  PhD (Doctorate). 

 

26,7% 

73,3% 
Male

Female
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Table03. Teachers’ professional degree 

Options Number Percentage 

BA (License)  01 6,3% 

MA (Master/Magister)  11 68,8% 

PHD (Doctorate)    04 25% 

 

 

Figure05. Teachers’ Professional Degree 

Results obtained shows that the majority of the teachers (69%) have a Magister and Master 

degree and (25%) of them has a doctorate degree. However, only one teacher (07%) out of 15 has 

BA (License) degree.. We notice that the majority of teachers have got a considerable academic 

degree. 

Q03. How long have you been teaching English as a foreign language? 

a- 1 – 3 years                                  c- 5 – 10  years 

b- 3 – 5 years                                  d- More than 10 years 

 
Table04. Years of teaching English at university 

 

 

6,3% 
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25% 
BA

MA

PHD



 44 

Options               Number             Percentage 

1 – 3 years 01 6,7% 

3 – 5 years 04 26,7% 

5 – 10 years 08 53,3% 

More than 10 years 02 13,3% 

 

 

Figure06. Years of teaching English at university 

As it is shown above, more than a half of the teachers’ sample (53, 3%) has been teaching 

English from 5 to 10 years. That is to say the majority of them are old in the field.  The  nearly  

second  half  of  the  whole  sample  has  been  teaching  English  at  the university for three 

periods of time: from 3 to 5 years with 26,7 % of responses, more than 10years with 13,3%, from 

1 to 3 years with 6,7%. We conclude from these results that most of teachers have experience in 

teaching English, which may be helpful to provide us with the appropriate data needed for 

confirming or rejecting the hypotheses of our research. That is to say the majority of them are old 

in the field.   

2.2.3.2. Section Two: Vocabulary Acquisition 

Q04.  In teaching English, do you focus more on:  

a. Vocabulary                               b. Grammar                               c. Both 

6,7% 
26,7% 

53,3% 

13,3% 1 - 3 years

3 - 5 years

5 - 10 years

More than 10 years
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Table05. Teachers’ attitudes towards the most emphasized aspect while learning English 

 

Options           Number        Percentage 
Vocabulary               5              33,3% 
Grammar               1              6,7% 
Both               9              60% 

 

 

Figure07. Teachers’ attitudes towards the most emphasized aspect while learning English 

It is clearly illustrated in the figure above that the majority of teachers (60%) argued that 

both ‘vocabulary’ and ‘grammar’ are important while learning English. However, an acceptable 

percentage of teachers (33, 3 %) believe that ‘vocabulary’ is the most important aspect. Only one 

teacher (6, 7%) chose ‘grammar’. This indicates that vocabulary and grammar are vital 

components in learning English as a foreign language. 

When we have asked the teachers to justify their answers, they suggested the following 

points: 

Teachers who emphasize on the importance of vocabulary as well as vocabulary argued 

that: 

- Vocabulary is part of grammar, and grammar is part of vocabulary because it is not 

linguistically logic to produce well- formed sentences which do not make sense.  

33,3% 

6,7% 
60% 

Vocabulary

Grammar

Both
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- Vocabulary and grammar are very important elements of the language since they produce a 

coherence language. 

- Both form and content are necessarily to transmit the message. 

- It is impossible to produce group of words without considering the norms, grammatical rules, 

and functions. 

However, those who emphasize on the importance of vocabulary claimed that foreign 

language learners should have a rich word package in order to enhance their level in English and 

not grammar. The only teacher who prefers grammar didn’t mention any justification concerning 

her choice. 

Q05: How do you consider the importance of vocabulary in learning English as a foreign 

language (EFL)? 

a. Very important                                   c. Less important 

b. Important                                           d. Not important  

Table06. Teachers’ attitudes towards the importance of vocabulary in EFL learning 

    Options                                          Number                     Percentage 

Very important         09           60% 

Important         06           40 % 

Less important         00           00% 

Not important          00           00% 
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      Figure08. Teachers’ attitudes towards the importance of vocabulary in EFL learning 

From theresults, we find that all the subjects believe in the importance of vocabulary by 

ignoring the two options ‘less important’ and ‘not important’. 60% of teachers believed in 

vocabulary to be ‘very important’, i.e., essential in EFL learning .An acceptable number of 

responders (40%) believed that vocabulary is ‘important’ in EFL learning, i.e., significant but not 

essential. This result strengthens what have been conducted in the previous question, and 

confirmed that vocabulary plays a major role in EFL learning. 

Q06. How would you rate your students’ vocabulary knowledge? 

a. Excellent                                                        d.  Not satisfactory 

b. Very good                                                      e.  Poor 

c. Good                                                               f. Extremely poor 

Table07. Students’ English vocabulary level (teachers’ evaluation)  

Options          Number             Percentage 
Very good            00            00% 
Good            01            6,7% 
Acceptable            11            73,3% 
Poor             03            20% 
Extremely poor            00            00% 

 

60% 

40% 

Very important

Important
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                 Figure09. Students’ English vocabulary level (teachers’ evaluation) 

 The results recorded in the table above indicate that great proportion of teachers (73, 3%) 

rated their students’ vocabulary knowledge as ‘acceptable’, 20% have selected the option ‘poor’. 

However, just few numbers of them (6, 7%) rate their vocabulary knowledge as ‘good’. Still, 

neither very good’ nor ‘extremely poor’ options have been selected. Generally, this reveals for 

the second time that first year student of English are of moderate vocabulary knowledge. 

Q07. You encourage your learners to develop: 

a. Active vocabulary                b. Passive vocabulary                  c. Both       

Table08. Teachers’ attitudes towards the vocabulary type to be developed by students 

Options        Number      Percentage 

Active vocabulary           05         33,3% 

Passive vocabulary           01         6,7% 

Both            09         60% 
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Figure10. Teachers’ attitudes towards the vocabulary type to be developed by students 

Clearly illustrated in the figure above, the majority of teachers (60%) reported that EFL 

learners should develop both ‘active’ and ‘passive’ vocabulary. When it comes to either active or 

passive vocabulary, results suggested that ‘active vocabulary’ is the desired one by (33, 3%) of 

teachers and ‘passive vocabulary’ by only one teacher.  This means that students have to build 

their knowledge (the know what) about English vocabulary as well as they have to be able to use 

this knowledge (the knowhow). 

Q08. Do you think that Vocabulary should be learned? 

a. Directly                               b. Not direct                            c. Both 

Table09.Teachers’ preferences towards vocabulary learning approaches 

Options  Number       Percentage 

Directly       1          6,7% 

Indirectly      3          20% 

Both      11          73,3% 

 

33,3% 

6,7% 60% 
Active vocabulary

Passive vocabulary

Both



 50 

 

Figure11.Teachers’ Preferences towards Vocabulary Learning Approaches 

As it is shown in the table above, great proportion of our sample (73, 3%) emphasized that 

vocabulary should be learned both ‘directly’ and ‘indirectly’. However, (20%) of the teachers 

stated that it should be learned ‘indirectly’ and only one teacher (6, 7%) has selected ‘direct’ 

learning. 

When we asked the teachers to justify their answers, those who believe that vocabulary 

should be leaned both directly and not directly provided us with the following reasons: 

- There should be a variation of techniques and strategies to introduce vocabulary and match 

students learning styles.  

- It depends on the learners’ level and style of learning 

- They are complementary and each has a positive effect. 

However, teachers who think that vocabulary should be learned directly argue that direct 

strategies like vocabulary practice and activities are enough to enhance learners’ vocabulary. 

Teacher who said that vocabulary should be learned indirectly comment that indirect 

learning improves the learners’ autonomy. He claimed also that they are university students, they 

should rely on themselves to create their own appropriate goals for learning a foreign language. 

Q09. When your students encounter unfamiliar words, what do you usually do? 

6,7% 
20% 
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Directly
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Table10. Teachers’ reaction when their students encounter unknown words 

Options                     Number              Percentage 
Provide word meaning                        03                 20% 
Ask them to guess the 
meaning from context 

                       07                 46,7% 

Ask them to use a 
dictionary 

                       05                 40% 

others                        00                 00% 
 

 

Figure12. Teachers’ reaction when their students encounter unknown words 

As it can be noticed , asking students to guess the meaning of a word from context (46, 7%) 

and using a dictionary (40%) are the most preferable and favorite options selected by teachers. 

Providing the word meaning directly came as a third option (20%). None of them selected the last 

choice which is ‘others’ . We can assume that most teachers encourage their students to guess 

from context as well as consult a dictionary for the meaning of a word. 

2.2.3.3. Section Three: Monolingual Dictionary and Vocabulary Acquisition 

Q10. Do you encourage your students to use a monolingual dictionary? 

    a. Yes                                       b. No 

Table11.The use of monolingual dictionary 

20% 

46,7% 

40% Provide word meaning

Guessing from context

Using the dictionary

Others
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Options Number   Percentage 

Yes    15       100% 

No    00       00% 

 

 

                                Figure13.The use of monolingual dictionary 

As it is shown, all teachers (100%) argued that they encourage their students to use the 

monolingual dictionary. We can assume that the use of monolingual dictionary is supported by all 

teachers and no one neglects it. 

Q11. If yes, how often do you do? 

a. Always                b. Most often                   c. Often                   d. Rarely  

Table12. Teachers’ attitudes about how often they encourage students to use a monolingual 

dictionary. 

Options             Number              Frequency 

Always               02               13,3% 

Most often               05               33,3% 

Often               08               53,3% 

Rarely               00               00% 

 

 

100% Yes

No
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Figure14. Teachers’ attitudes about how often they encourage students to use a monolingual 

dictionary. 

Teachers’ responses to question 11 indicated a good statistical impression about the high 

status a monolingual dictionary has in EFL classes. The majority of the participants (53, 3%) 

affirmed that they often asked their students to consult a monolingual dictionary. The second 

proportion of teachers (33, 3%) chose “most often” as its favorite option. However, only two 

teachers (13, 3%) claimed that they always do. We assume that the monolingual dictionary play a 

major role in EFL learning process. 

Q12. In your opinion, to what extent are monolingual dictionaries beneficial for learners? 

a. Very beneficial                                                   c. Somehow beneficial 

b. Beneficial                                                           d. Not beneficial 

Table13. Teachers’ attitudes towards the use of monolingual dictionary in efl learning 

Options            Number Percentage 

Very beneficial              08                  53,3% 

Beneficial              07                  46,7% 

Somehow beneficial              00                  00% 

Not beneficial              00                  00% 

 

 

 

13,3% 

33,3% 53,3% 

Always

Most often

Often
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Figure15. Teachers’ attitudes towards the use of monolingual dictionary in EFL learning 

Results show that all subjects argued in the importance of monolingual dictionary use in 

EFL learning. (53, 3%) of the teachers believed it to be ‘very beneficial’, i.e., essential for 

learning English as a FL. (46, 7%) of them believed it to be beneficial. None of them believe it is 

‘somehow beneficial’ or ‘not beneficial at all’. All the obtained results highlight the teachers’ 

awareness about the importance of monolingual dictionary in EFL learning. 

Q13. Which form do you prefer your learners to use? 

a. Printed                                        b. Electronic 

Table14. Teachers’ attitudes towards dictionary form 

Options         Number                Percentage 

Printed              12                     80% 

Electronic             03                     20% 

 

 

53,3% 46,7% 
Very beneficial

Beneficial

Somehow beneficial
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                             Figure16. Teachers’ attitudes towards dictionary form 

It seems that more than half percentage of our sample (80%) selected printed dictionaries as 

a favorable choice. Additionally, only (20%) of them preferred the electronic one. 

As justifications for their responses, the teachers said: 

 Teachers who prefer printed dictionaries stated that: 

- Printed dictionary is more credible, authentic, and reliable.  

- It Provides better explanation and allows students to concentrate more when looking for words.  

- It helps learners to memorize the word they check in the dictionary for long term because they 

made an effort to find the word in the dictionary. 

- One teacher stated that she does not allow technology in her class, so she prefers the printed 

one. 

 However, teachers who prefer the electronic dictionaries argued that  

- They are easy and less-time consuming. 

- It is possible to hold, to use and to check the meaning of words everywhere. 

Q14. How often do you encourage your students to check the following information about 

English words in a monolingual dictionary? 

80% 

20% 

Printed

Electronic
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a. Spelling  - b. Pronunciation  - c. Meaning  - d. Synonym(s)  - e. Etymology  - f. Example(s) -  

g. Grammar  -  h. Collocation(s) 

Table15. Teachers’ attitudes about different types of information provided in the monolingual 

dictionary 

Options Number Percentage 
 
               Spelling 

MO             5             33,3% 
O             8             53,4% 
R             2              13,3% 
N             0             00% 

 
          Pronunciation 

MO             7             46,7% 
O  7             46,7% 
R             1             6,6% 
N             0             00% 

 
              Meaning 

MO             12             80% 
O             3             20% 
R             0              00% 
N             0             00% 

 
          Synonym(s) 

MO             2             13,2% 
O             5             32,9% 
R             7             46% 
N             1             7,9% 

 
   Etymology 

MO             0             00% 
O             1             6,7% 
R             6             40% 
N             8             53,3% 

 
   Example(s) 

MO             2             13,3% 
O             3             20% 
R             7             46,7% 
N             3             20% 

 
   Grammar 

MO             2             13,3% 
O             2             13,3% 
R             10             66,7% 
N             1             6,7% 

 
  Collocation(s) 

MO             0              00% 
O             1              6,7% 
R             5              33,3% 
N             9              60% 
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Results of question 14 inform us that teachers encourage their students looking for almost all the 

types of information using MLD. They are focusing most on three categories of information 

about English word; spelling (86, 7%), pronunciation (93, 4%), and meaning (100%) . This is 

clearly stated through their selection of either ‘most often’ or ‘often’. This strengthens their 

importance in the learning process. Results also indicate that teachers are highly conscious about 

the types of knowledge required to acquire English words. Concerning etymology, only one 

teacher (6, 7%) claimed that he encourage their learners to look for it in the monolingual 

dictionary while 53, 3% of them claim that they ‘never’ do so and 40% of them report their 

‘rarely’ focus on. Besides, Collocation also is not supported by of teachers, only one teacher 

chose the option ‘often’ to state the degree of encouragement. (33, 3%) of teachers claimed that 

they rarely encourage their students to look for collocations in the MLD while (60%) report that 

they ‘never’ do so. Thus, we can assume that etymology and collocations are the categories of 

information that are mostly discouraged by teachers. For the ‘most often’ encouraged criterion of 

information, teachers’ responses statistically report that the first one should be ‘meaning’ (80%). 

Based on the statistical results, the encouraged categories of information to be looked for in the 

monolingual dictionary are ordered as follows: 

1.  Meaning (100%)                                  5. Examples (33, 3%)                      

2.  Pronunciation (93, 4%)                        6. Grammar (26, 6%) 

       3.  Spelling (86, 7%)                                 7. Both etymology and collocations (6, 7%) 

4.  Synonyms (46, 1%) 

Q15. Do you agree that monolingual dictionaries help EFL learners to enrich their vocabulary 

knowledge? 

a. Yes                                          b. No   
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Table16. Teachers’ attitudes towards the use of monolingual dictionary in improving the 

learners’ vocabulary 

Options           Number Percentage 

Yes               12                     80% 

No               03                     20% 

 

 

Figure17. Teachers’ attitudes towards the use of monolingual dictionary in improving the   

learners’ vocabulary 

The results indicate a good statistical impression about the high status the monolingual 

dictionary has in improving the learners’ vocabulary. The majority of teachers (80%) agreed on 

this fact, Yet, only (20%) of them refused. Thus, we can say our teachers have positive attitudes 

towards the use of monolingual dictionary in enhancing the learners’ vocabulary.  

2.2.3.4. Section Four: Further Suggestions 

Among 15 teachers who participated in completing this questionnaire, only 02 of them 

comment on this part. Their comments run around the importance of monolingual dictionary as 

an effective learning tool in enhancing learners’ vocabulary in EFL classes. They said that: 

80% 

20% 

Yes
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-  Students should receive much more training on how to use a monolingual dictionary because it 

is an important tool for acquiring new vocabulary items. 

- Monolingual dictionary is more beneficial for learners than a bilingual one. 

2.2.4. Summary of the Findings 

In the light of the results obtained from the questionnaire administered to the teachers, we 

can say that: 

 All the teachers are aware of the importance of vocabulary as important aspect in 

language learning. 

 The majority of teachers emphasized that their students have an acceptable level in 

English. 

 Almost all teachers encourage their students to develop active as well as passive 

vocabulary. 

 The majority of the teachers believe that the two approaches of vocabulary learning 

“direct”, “indirect” have positive effects. 

 Most teachers argue that they encourage their students to guess from context as well as to 

consult a dictionary to grasp the meaning of a word. 

 There are a considerable number of teachers who stated that MLDs are beneficial for EFL 

learners. 

 The highest proportion of teachers prefers their students to use a printed dictionary in the 

sense that it is more relevant, however, only few numbers of teachers prefer the electronic 

one because the majority of students tend to use technology- based strategies. 



 60 

 The majority of teachers encourage their students to check a variety of information 

categories in the monolingual dictionary, especially the meaning, pronunciation, and 

spelling of a word. 

 Teachers have positive attitudes towards the use of monolingual dictionary in enhancing 

the learners’ vocabulary. 
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2.3.2. Students’ Questionnaire 

2.3.2.1. Administration of the Questionnaire 

The questionnaire was distributed to the targeted sample on 04/20/2016. All  questionnaires  

were  given  and  taken  back  in  the  same  day.  It  was handed  in  a  free-pressure  

environment  in  our  and  the teacher’s  presence  making  sure that it was well understood by all 

participants. The importance of giving accurate answers was emphasized to the students. 

2.1.2. Description of the Questionnaire 

This questionnaire consists of 17 (seventeen) questions. These questions are designed to be 

clear, easy and in simple words to avoid students’ confusion, also they were arranged in a logical 

order, so that students understand and therefore give appropriate answers. The questionnaire 

includes close-ended questions in which students are required to choose “yes” or “no” as an 

answer , open-ended, multiple-choice questions in which  students are supposed to  pick  the 

appropriate  answer (s)  from  a  number  of  choices, and likert scale questions.  It is composed 

of four sections: 

Section One: Personal Information (Q1-Q3): This section seeks to gather personal 

information about the respondents (learners). It examines whether students are homogeneous in 

regard to their gender, level in English language, and if they like learning English or not.  

Section Two: Vocabulary Acquisition (Q4-Q9): This section seeks to obtain the learners’ 

attitudes concerning vocabulary. What aspects they focus on when learning vocabulary, how they 

consider its importance, and which vocabulary approaches they prefer. 

Section Three: Monolingual Dictionaries and Vocabulary acquisition (Q10-Q16): This 

section is the basic part in the Students’ Questionnaire. It aims at gathering how the learners think 
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about the importance of monolingual (English-English) dictionaries and which type they prefer 

more (printed/Electronic). Furthermore, it tests their attitudes towards the information they are 

interested with when using a monolingual dictionary, and what they believe concerning the 

relationship between using monolingual dictionaries and improving vocabulary knowledge. 

Section Four: Further Suggestions (Q17): this section aims at exploring the students’ 

comments and suggestions related to our topic. 

2.3.2.2. Data Analysis and Interpretation 

2.3.2.2.1 Section One: Personal Information 

Q01. What is your gender?   

a. Male                                    b. Female       

  Table17. Students’ gender distribution  

 

 

   

 

 

                                      Figure18.Students’ gender distribution 

 

20% 

80% 

Male

Female

Gender                     Number Percentage 
Male                          8 16 % 
Female                         32 84 % 
Total                         40 100 % 
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 Based  on  the  results  stated on the  table above,  the  study  sample  consists  more  of 

females.  It  is  composed  of  8  males  (16%)  and  32  females  (84%) out of 40 participants.  

This reflects the demographic characteristics of Algerian schools and universities. Moreover, it 

proves the common belief that females have more tendency towards studying foreign languages 

in general and English in particular. It is a mean to hunt a profession as language teacher which is 

commonly considered as feminine jobs in our country. Males in general tend to prefer scientific 

and technical branches (computing, technology, mechanics, etc). 

Q02. Do you like learning English?  

a. Yes                                      b. No 

Table18. English learning 

Options         Number            Percentage 

Yes             40               100 % 

No             0                 0 % 

 

 

                                          Figure19.English learning 

The results indicate that all 40 participants (100%) like learning English. This proves that 

students are satisfied and convinced about their field of study, as a result, they will be able to 

learn best and reach high grades in learning English as a foreign language. 

 

100% 
Yes

No
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Q03.  How would you rate your level of English? 

Table19. Students’ self-assessment of their English level 

Level of English Number Percentage 
Good 06 12,5% 

Above average 05 17,5 % 

Average 23 57,5% 

Below average 04 07,5 % 

Poor 02 05 % 

 

 

                     Figure20. Students’ self-assessment of their English level 

The results indicate a good statistical impression of the sample’s English level. The great 

majority of the participants (57, 5%) affirm that their level in English is average. Another group 

of students (17, 5%) claim that it is ‘above average’, (12, 5%) of them believed that it is ‘good’. 

However, the percentage of those who rate their English proficiency as ‘below average’ is (7, 

5%), and just a few number of students (only 5%) rate their English proficiency as ‘poor’. This 

entails that most of students do not have a high level in English; they seem to have an 

intermediate level. 

2.1.3.2. Section Two: Vocabulary Acquisition 

Q04. In learning English, your First interest is to have:  

12,5% 
17,5% 

57,5% 

7,5% 5% Good

Above average

Average

Below average

Poor
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a. Rich vocabulary                b. Rich grammar                     c. Both 

Table20. Students’ main interest while learning English 

Options                                        Number Percentage 

Rich vocabulary       13  32,5% 

Rich grammar      06  15% 

Both      21 52,5% 

 

 

                           Figure21. Students’ main interest while learning English 

As the results show, the main interest while learning English is indicated by the majority of 

participants (52, 5%) to be a ‘rich vocabulary’. The second concern is having both ‘rich 

vocabulary and grammar’ (32, 5%). However, only (15%) of students focus more on having 

‘Rich grammar’. These results reveal the prior importance of vocabulary in learning English 

along with grammar. This is due to different reasons. 

Please, justify your answer:  

Students who prefer vocabulary emphasize that they need words and items to express their 

thoughts and opinions while speaking and writing, and in the other side they understand better 

while reading and listening. One student said “if we have not sufficient vocabulary reservoir, then 

52,5% 

15,0% 

32,5% 
Rich vocabulary

Rich grammar

Both
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what do we need grammar rules for?” .Thus they argue that vocabulary is the basis of learning 

English. However, those who prefer grammar state that in order to produce a correct, clear, and 

understandable sentence, one should acquire the necessary grammatical rules. Besides, students 

who are interested with developing both of them (grammar and vocabulary) argued that they 

complete each other; there is no language without vocabulary, and no language without 

grammatical structures. 

Q05. How do you consider the importance of vocabulary in learning English as a foreign 

language (EFL)? 

a. Very important                                         c. Less important 

b. Important                                                 d. Not important 

Table21. Students’ attitudes towards the importance of vocabulary in efl learning  

    Options                                          Number                        Percentage 

Very important          33               82,5% 

Important          07               17,5% 

Less important          00               00% 

Not important           00               00% 

 

 

Figure22. Students’ attitudes towards the importance of vocabulary in efl learning  
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Concerning the importance of Vocabulary in EFL learning, all the subjects (40) believe in 

its importance; no one has stated that it is less or not at all -important. Thus, (82, 5%) of the 

respondents believe it to be ‘very important’, i.e., essential for learning English as a FL while (17, 

5%) of them believe it to be ‘important’, i.e., significant but not essential. 

Q06. How do you evaluate your vocabulary knowledge? 

Table22. Students’ self assessment of their English vocabulary level 

Options          Number             Percentage 
Very good            00            00% 
Good            10            25% 
Acceptable            27            67,5% 
Poor             03            7,5% 
Extremely poor            00            00% 

 

 

                   Figure23. Students’ self assessment of their English vocabulary level 

The results indicate a good statistical impression of the sample’s Vocabulary level. The 

great proportion of students (67, 5%) believe their Vocabulary levels to be ‘acceptable’. 25% 

have selected the second option i.e., ‘good’. However, just a few numbers of students (7, 5%) rate 

their vocabulary knowledge as ‘poor’. Still, none of them have neither very good nor extremely 

poor vocabulary knowledge. Generally, this reveals that first year student of English are of 

moderate vocabulary knowledge. 

25% 

67% 

8% 
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Acceptable
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Q07. Do you focus on developing? 

a. Active vocabulary             b. Passive vocabulary             c. Both. 

Table23. Students’ preference to develop active/passive vocabulary 

Options   Number Percentage 

Active vocabulary           10           25% 

Passive vocabulary           04           10% 

Both            26           65% 

 

 

                Figure24. Students’ preference to develop active/passive vocabulary 

Results indicate that the majority of respondents (65%) focus on developing both active 

and passive vocabulary.  Results  also  show  that  the  passive  vocabulary  alone  is  not  the 

objective of a large number of respondents; it is desired by only 10% of them, while active 

vocabulary attracts (25%) of learners. It seems that active vocabulary receives a higher 

percentage in comparison with the passive one. 

Q08. Do you think that vocabulary should be learned: 

a. Directly                                        b. Indirectly                           c. Both         
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Table24. Students’ preferences towards vocabulary learning approaches 

Options  Number Percentage 

Directly       15          37,5% 

Indirectly      07          17,5% 

Both     18          45% 

 

 

             Figure25. Students’ preferences towards vocabulary learning approaches 

As it is appeared above, students were asked to select which approach should be followed 

while leaning vocabulary. The majority of students (45%) agreed that vocabulary learning and 

teaching takes place in both approaches ‘directly and indirectly’. They believe that vocabulary 

items should be taught directly by integrating direct materials, as well as indirectly by the 

exposure of the use of the language. 37, 5% of students selected direct approach to vocabulary 

learning. Only (17, 5%) believed that vocabulary should be learned or taught indirectly. 

Whatever your choices are, please explain why? 

Students who selected direct approach in learning vocabulary argued that presenting new 

words and items explicitly through words list, or consulting a dictionary help them build a large 

amount of vocabulary. However, students who prefer learning vocabulary believed that listening 

and reading are more favorable to pick up new words since they focus on the language more than 

37,5% 

17,5% 

45,0% Directly

Indirectly

Both
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learning. While the majority of students believed that the best way of learning and teaching 

vocabulary items is by presenting the two approaches (direct and indirect) arguing that, reading 

and listening provide them with the target language, and the direct vocabulary approach of 

teaching enables them to use a variety of strategies in order to pick up new words. This confirms 

what have been said by Scmith (2000), that both intentional (direct) and incidental (indirect) 

vocabulary learning are complementary. 

Q09. When you encounter a new word, how do you usually discover its meaning? 

Table25. Students’ reaction when encountering a new word 

 

 

 

 

           

 

 

                            Figure26. Students’ reaction when encountering a new word 

10% 

37,5% 47,5% 

5% 
Asking the teacher

Consulting a dictionary

Guessing from context

Discss it with my
classmates

Options                    Number              Percentage 
Ask the teacher to 
explain 

                       04                   10% 

Check it in the 
dictionary 

                       15                   37,5% 

Guess its meaning 
from context 

                       19                   47,5% 

Discuss it with my 
classmates 

                       02                   5% 

Ignore it                        00                   00% 
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This  question  seeks  to  know  what  students  do  first  as  a  primary  solution  when 

encountering a new word that seems  ambiguous  for them. As it is shown above, 47, 5% of 

students  try  to  guess  the  meaning  of  the  word  from  the  context  while  37,  5%  consult  a 

dictionary and resort to it for help. The number of students who first use a dictionary is less than 

the number of students who  use guessing because usually students try to understand the words 

within a context first which in turn will save for them some time. Checking the word in a 

dictionary is time-consuming and needs a certain level of proficiency,  that is why students keep 

it as a secondary option. The last 15% is divided between two choices; 10% of students prefer to 

ask the teacher to explain the word, whereas only 5% of students prefer to discuss it with their 

classmates in order to grasp the meaning. These results also show that none of the students ignore 

the word, which again highlights the importance of learning vocabulary for EFL learners. 

2.1.3.3. Section Three: Monolingual Dictionary and Vocabulary Acquisition 

Q10. How frequently do you consult a monolingual dictionary (English/ English)? 

Table26. Students’ frequent use of monolingual dictionary 

 

 

 

 

 

Options            Number              Frequency 

Always               09                 22,5% 

Often               18                 45% 

Occasionally               11                 27,5% 

Rarely               02                 5% 

Never               00                 00% 
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Figure27. Students’ frequent use of monolingual dictionary 

This question aims at investigating how frequently EFL learners use a monolingual 

dictionary while they learn. Students who often use a monolingual dictionary occupy the highest 

percentage (45%) followed by students who occasionally consult a dictionary (27, 5%). Other 

group of students (22, 5%) stated that they always use it. Besides the lowest percentage (5%) said 

that they rarely consulting a monolingual dictionary. Still none of them said that he/she never 

consult a dictionary. This frequency of using a monolingual dictionary depends on how often 

students face activities which require the use of a dictionary, in addition to how much vocabulary 

they seek to learn. Thus, we can assume that as foreign language learners, monolingual 

dictionaries play a key role in their everyday learning practices. 

Q11. How do you consider the importance of the monolingual dictionary in learning English as a 

foreign language (EFL)? 

Table27. Students’ attitudes towards the importance of monolingual dictionary  

    Options                                          Number                     Percentage 

Very important          24               60% 

Important          14               35% 

Less important          02               5% 

Not important           00               00% 
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         Figure28.Students’ attitudes towards the importance of monolingual dictionary 

Concerning the importance of monolingual dictionary use in EFL learning, results show 

that the majority of subjects (60%) believe it to be ‘very important’, i.e., essential for learning 

English as a FL.  35% of learners believe it to be important. Surprisingly, two students think that 

monolingual dictionary is less important (05%). Still none of them believe it is not important. All 

the obtained results highlight the importance of monolingual dictionary in EFL learning. 

Q12. What do you mostly use the monolingual dictionary for? 

Table28. Students' different uses of monolingual dictionary 

Options                        Number               Percentage 
To find the meaning of a 
word 

                           37                  92,5% 

To check the 
pronunciation of a word 

                           33                  82,5% 

To check the spelling of a 
word 

                           23                  57,5% 

To look for grammatical 
information 

                           09                  22,5% 

To check collocations                            01                  2,5% 
To check example 
sentences 

                           17                  42,5% 

To check words’ 
etymology 

                           00                   00% 

To check idioms and 
phrasal verbs 

                           02                   5% 

60% 
35% 

5% 
Very important

Important

Less important

Not important
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To find synonyms                            25                   62,5% 
To check words’ 
formation 

                           07                   17,5% 

  

 

                            Figure29. Students' different uses of monolingual dictionary 

From the results shown above, ‘meaning’(as a category of information in the dictionary) 

proves itself as an important aspect in knowing a word since it is the category with the highest 

frequency (92,5%) to be looked for in the dictionary. ‘Pronunciation’ seems to be the second 

interesting category of information (82,5%) to be looked for in the monolingual dictionary, and it 

is followed by ‘synonyms’ (62,5%).  More than the half of the sample (57, 5%) uses a 

monolingual dictionary to check the spelling of a word. The least frequent information categories 

that students look for in the monolingual dictionary are: ‘words’ grammar’ by few number of 

learners (22,5%), ‘words’ formation’ by only (17, 5%). Besides, only two students use it to find 

idioms and phrasal verbs (5%), and just one student (2, 5%) look for words’ etymology in the 

monolingual dictionary. Concerning collocations, none of the learners check it. By these results 

we can conclude that: 
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- The largest proportion of students is aware of the multiple options and functions of monolingual 

dictionaries. 

- Students mostly use a dictionary to check the meaning and pronunciation of a word. 

Q13. List the names of the monolingual dictionaries you usually use 

The purpose of this question is to have a more specific answer of which monolingual 

dictionary students use most.  

 Titles of monolingual dictionaries learners have stated: 

The Oxford dictionary: it is stated by the majority of students (36 students). 

Cambridge Dictionary: it is used by 9 students. 

Collins English dictionary: it is stated by only two students. 

Longman: it is stated by only one student. 

The clear and strong results gained from question 13 clearly indicate the dominant and 

powerful status Oxford English Dictionary has in EFL learning. It is the dictionary stated by 

approximately all learners. It is high likely that students choose the dictionary that suits their 

needs and provide them with the desired information. 

Q14. Which type do you prefer?  

a. Printed                                                  b. Electronic  

Table29.The most used form of dictionary among learners 

Options            Number            Percentage 

Printed                11               39,3% 

Electronic                29               60,7% 
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                       Figure30. The most used form of dictionary among learners 

As the question denotes, the objective is to know the form of dictionary that students 

mostly use. Dictionary forms vary from printed to electronic. From the results obtained, it is 

clearly that electronic dictionaries are the dominant type in the EFL learning environment. Thus, 

the majority of the participants (72, 5%) prefer to use electronic dictionary. However, only (27, 

5%) of them prefer to use a printed form. These results confirm that students tend to use 

technology in learning rather than traditional forms. 

Whatever your choices are, please explain why? 

Students who selected electronic form argued that this type of dictionary is easy and quick 

to use, sharable, cheaper, and they are always updated. However, students who prefer printed 

dictionary argued that it is a reliable and credible source which contains information created by 

experts in the field. Besides, it provides more types of information that are not available in most 

electronic dictionary such as grammatical information. 

Q15. To what extent do you agree with the following statements? 
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Table30.Students’ attitudes towards the four statements about a monolingual dictionary 

Options Number Percentage 
 
a.MLD Provides a detailed 
explanation that help in 
acquiring new English 
words 

SD             4               10% 
D             4               10% 
A             18               45% 
SA             14               35% 

 
b. MLD Teaches 
paraphrasing skill through 
its definitions 

SD             3               7,5% 
D             4               10% 
A             28               70% 
SA             5               12,5% 

c. MLD Helps to get into 
thinking in the English 
language 

SD             3               7,5% 
D             4               10% 
A             22               55% 
SA             11               27,5% 

 
d. MLD Makes use of L2 in 
a simple way 

SD             1               2,5% 
D             6               15% 
A             20               50% 
SA             13               32,5% 

 

Note: MLD= Monolingual dictionary, SD= Strongly disagree, D= Disagree, A= Agree, SA= 

Strongly agree 
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                                    Strongly disagree                          Agree       

                                     Disagree                                       Strongly agree 

 

 

      Figure31. Students’ attitudes towards the four statements about a monolingual dictionary 

 For the first statement, the majority of students agree that MLDs provide detailed 

explanation that helps in acquiring new English. (45%) of them select the option ‘agree’ and 

(35%) choose ‘strongly agree’. The last 20% is divided equally between those who choose 

‘strongly disagree’ and ‘disagree’. These precise information aid students to have a rich word 

repertoire.   

For the Second statement, the highest percentage of students agrees that MLDs teach 

paraphrasing skill through its definitions. (70%) of them select the option ‘agree’ and (12, 

5%)choose ‘strongly agree’. However, only four students disagree (10%), and just three of them 
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(7, 5%) select ‘strongly disagree’ as their favorable option. Each time students check a word in a 

monolingual dictionary, their paraphrasing skill will be developed unconsciously.  

For the third statement, the majority of students agree that MLDs help to get into thinking 

in the target language which is in this case English. (55%) of them select the option ‘agree’ and 

(27, 5%) choose ‘strongly agree’. However, (10%) of students disagree, and (7, 5%) of them 

select ‘strongly disagree’. Being able to think in the English language is an important aspect that 

EFL learners seek to accomplish since it helps them in various language tasks. 

For the fourth statement, the majority of students agree that MLDs make use of the second 

language (English) in a simple way. (50%) of them select the option ‘agree’ and (32, 5%) choose 

‘strongly agree’. Six students (15%) disagree, and just one student (2, 5%) confirms that he is 

strongly disagreeing. This simplicity helps students to acquire new words easily. 

As the results indicate, respondents have positive attitudes towards the use of MLDs. This 

is clearly stated through their strong choice of the two options ‘agree’ and ‘strongly agree’ which 

capture the highest number of voices in the four statements. These statements are believed to be 

the advantages of MLD (from the literature review).Thus,  these  results  strengthen  what  have  

been  stated about  the positive  sides  of MLDs. 

Q16. Do you think that the use of monolingual dictionaries will enrich your vocabulary package? 

a. Yes                               b. No                               c. Unsure 

 

 

 

 



 80 

Table31. Students’ attitudes towards the use of monolingual dictionary in enhancing their 

vocabulary knowledge. 

Options         Number             Percentage 

Yes            36                 90% 

No            01                 2% 

Unsure            03                 8% 

 

 

Figure32. Students’ attitudes towards the use of monolingual dictionary in enhancing their 

vocabulary knowledge 

As the question denotes, the objective is to know students’ perception about the use of 

monolingual dictionaries in improving their vocabulary. The results indicate that almost all 

students have positive attitudes (90%). Whereas only three students have negative attitudes, and 

only one student is unsure.  

Besides to the obtained results from the previous questions, we confirm the first part of our 

hypothesis that is students’ have positive attitudes towards the use of monolingual dictionary in 

enhancing their vocabulary knowledge. 
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2.1.3.4. Section Four: Further Suggestions 

Among 40 students who participated in completing this questionnaire, only 04 of them 

comment on this part. Their comments run around the necessity of both vocabulary learning and 

monolingual dictionaries, they emphasize their awareness about the use of MLDs as a strategy to 

develop their vocabulary repertoire. 

2.1.4. Summary of the Findings 

In the light of the results obtained from the questionnaire administered to the teachers, we 

can say that: 

• Students are aware of the importance of vocabulary learning. 

• The majority of students have an acceptable English vocabulary level. 

• Most of students frequently use a dictionary; however they prefer to keep it as a second 

choice after trying to guess the meaning from the context. 

• Most students believed that vocabulary should be learned directly as well as indirectly 

• Students focus on developing active vocabulary as well as passive vocabulary 

• Most students find electronic dictionaries the easiest type to use, and they find them  less  

time  consuming  and  easier  the  carry  in  comparison  with  the  other types  of  

dictionaries.  They also prefer the electronic dictionary for the extra options it provides, 

which other types of dictionaries do not provide. 

• The majority of students use an Oxford monolingual dictionary. 

• According to students, monolingual dictionaries are helpful tool for teaching paraphrasing 

skill and getting into thinking in the English language. 

• Students have positive attitudes towards the use of monolingual dictionaries in enhancing 

the learners’ vocabulary. 
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Conclusion 

This chapter presented an analysis for both teachers’ and students’ questionnaires in order 

to investigate their attitudes and perceptions about the use of monolingual dictionary for 

vocabulary learning. The analysis and the discussion of the results of both questionnaires confirm 

our hypothesis which stated that both teachers and students would have positive attitude towards 

the use of monolingual dictionaries for the development of vocabulary repertoire.  

General conclusion 

The aim of this research is to investigate first year students’ attitudes towards the use of 

monolingual dictionary in enhancing the learners’ vocabulary in the English department at Oum 

El Bouaghi University. It shed light on  the  use  of  monolingual dictionary, what  type  of  MLD  

is  most  used by EFL learners and why,  and what  uses  of  a  monolingual dictionary  students  

most  check. The findings show that our hypothesis was confirmed. Teachers and students have 

positive attitudes towards the use of monolingual dictionaries in enhancing the learners’ 

vocabulary. 

Pedagogical Implications 

In the light of this study, we suggested a number of recommendations for the teachers to 

use in order to encourage students use the monolingual dictionary indifferent set of activities to 

attain good results. Different learners have different learning styles and preferences; hence, 

teachers should give the opportunity for students to select what suits them instead of selecting a 

given strategy of acquiring new words and items. We should help students to be aware of the 

importance of vocabulary, and the necessity to adopt different strategies to build a large 
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vocabulary. Also, since most students benefit from the use of monolingual dictionaries, teachers 

should engage students into a set of activities in which they can use MLDs. 

Limitations of the study 

This study faced three problems: 

 The first problematic issue concerning this research is the overcrowded classes.  It  was  

impossible  for  us  to  make  each  respondent  sit individually to  avoid  his/her contact 

or ideas’ exchanging with his/her classmate when delivering the questionnaire. 

 The second problem for this research is the time constraints. It would be better if we had 

more extra time. 

 The final problem is the lack of sources especially about dictionaries.  

Suggestions for Further Research 

For further research, we recommend conducting an experiment about monolingual 

dictionaries and vocabulary learning. To conduct a comparative study between printed and 

electronic MLDs in large sample to have more valid results. 
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Appendix 1                                           

Teachers’ Questionnaire 

Dear teachers,  

This questionnaire was designed as part of an investigation carried out for Master Degree in 

Language Science and Didactics in English as a foreign language. This investigation aims to 

describe your attitudes towards the use of monolingual dictionaries. 

We would be grateful if you take part in this investigation by completing this questionnaire 

as accurately as possible. Be sure that your responses will be confidential and will be used for the 

purpose of this survey only. Your contribution is very much appreciated. 

Miss Maroua BOUTALEB 

Department of English 

University of O.E.B. 

 

Please, read the questions carefully then put a tick (√) in front of the most suitable answer. Write 

your opinion in the space provided. 

Section One: Personal Background 

1. What is your gender? 

a. Male                                    b. Female           

2. Degree(s) held: 

a- BA (License).            

b- MA (Master Magister). 

c- PHD (Doctorate). 

 

 



 

3. How long have you been teaching English?    

a. 1-3 year(s)                         c. 5-10 years 

b. 3-5 years                           d. more than 10 years 

Section Two: Vocabulary  

4. In teaching English , do you focus more on : 

a. Vocabulary                                         b. Grammar               

c. Both 

     Please, justify your answer: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

5. How do you consider the importance vocabulary in learning English as a foreign language 

(EFL)? 

a. Very important                              c. Less important 

b. Important                                      d. Not important 

6. How would you rate your students’ vocabulary knowledge? 

a. Excellent                                                        d.  Not satisfactory 

b. Very good                                                      e.  Poor 

c. Good                                                               f. Extremely poor   

7. You encourage your learners to develop: 

a. Active vocabulary (the ability to use it in speech).  

b. Passive vocabulary (the ability to recognize the word’s form).  



c. Both                

8. Do you think that Vocabulary should be learned? 

a. Directly  

b. Not directly 

c. Both 

  Please, justify you answer. 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

9. When your students encounter unfamiliar words do you: 

a. Provide words’ meaning for them. 

b. Ask them to try to understand it through context. 

c. Ask them to use a dictionary (any type of dictionary) 

d. Translate the word  

e. Others, please justify………………………….. ……………………............................. 

  Please, justify you answer. 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

Section Three: Monolingual Dictionary and Vocabulary Acquisition. 

10. Do you encourage your students to use a monolingual dictionary ? 

a. Yes                                                         b. No 

 



  Please, justify your choice: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

11. If yes, how often do you do ? 

a. Always                         b. Most Often              c. Often                    d. Rarely 

12. In your opinion, to what extent monolingual dictionaries are beneficial for learners? 

a. Very beneficial                                                   c. Somehow beneficial 

b. Beneficial                                                           d. Not beneficial 

13. Which form do you prefer your learners to use? 

a. Printed  

b. Electronic 

  Please, justify your choice: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

14. How often do you encourage your students to check the following information about English 

words in a monolingual dictionary? 

                                                      Most                Often                Rarely               Never  
                                                     Often   
a. spelling 

 
b. pronunciation  

 

c. Meaning 

 

d. synonym (s) 



 

e. etymology 

 

f. example (s) 

 

g. grammar 

 

h. collocations 

 

 

15. Do you think that monolingual dictionaries help EFL learners to enrich their vocabulary 

knowledge? 

a. Yes  

b. No  

Section Four: Further Suggestions and Comments. 

17. If you have any further suggestions about this topic, please do: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

 

                                                                                                               Thank you  

 

 

 

 



Appendix 2 

Students’ Questionnaire 

Dear students,  

This questionnaire was designed as part of an investigation carried out for Master Degree in 

Language Science and Didactics in English as a foreign language. This investigation aims to 

describe your attitudes towards the use of monolingual dictionaries. 

We would be grateful if you take part in this investigation by completing this questionnaire 

as accurately as possible. Be sure that your responses will be confidential and will be used for the 

purpose of this survey only. Your contribution is very much appreciated. 

Miss Maroua BOUTALEB 

Department of English 

University of O.E.B. 

 

Please, read the questions carefully then put a tick (√) in front of the most suitable answer. Write 

your opinion in the space provided. 

Section One: Personal Background 

1. What is your gender:   

a. Male                                    b. Female           

2.  Do you like learning English?  

a. Yes                                      b. No 

3. How would you rate your level of English against your classmates? 

a.   Good                                               b.  Above average.              

c.  Average.                                          d. Below average 

e. Poor.  



Section Two: Vocabulary Acquisition  

4. In learning English, your first interest is to have : 

a. Rich vocabulary                             b. Rich  grammar               

c. Both 

     Please, justify your answer: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

5. How do you consider the importance vocabulary in learning English as a foreign language 

(EFL)? 

a. Very important                              c. Less important 

b. Important                                      d. Not important 

6.  How do you evaluate your vocabulary knowledge? 

a. Very good                                           b. Poor 

c. Good                                                   d. Extremely poor    

e. Acceptable 

7. Do you focus on developing: 

a. Active vocabulary (the ability to use it in speech). 

b. Passive vocabulary (the ability to recognize the word’s form). 

c. Both. 

8. Do you think that vocabulary should be learned: 

a. Directly    

b. Indirectly  



c.Both       

    Whatever your choices are, explain why? 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

9. When you encounter a new word, how do you usually discover its meaning? 

a. Asking the teacher to explain. 

b. Check it in a dictionary (any type of dictionary). 

c. Reread the text and try to guess its meaning from context. 

d. Discuss it with my classmates 

d. Ignore it. 

Section Three: Monolingual Dictionary and Vocabulary Acquisition 

10. How frequently do you consult a monolingual dictionary? (English /English ). 

a. Always                                                           b. Occasionally 

b. Often                                                              d. Rarely 

e. Never  

11. How do you consider the importance of the monolingual dictionary? 

a. Very important                                    c. Less Important  

b. Important                                             d. Not at all important  

12. What do you mostly use the monolingual dictionary for? (You can tick more than one box). 

a. To find the meaning of a word. 

b. To check the pronunciation of a word. 



c. To check the spelling of a word. 

d. To look for grammatical information. 

e. To check collocations (words that usually stands with each other) 

f. To check example sentences 

i. To check words’ etymology (origin) 

g. To check idioms and phrasal verbs that contain the headword 

k. To find synonyms 

l. To check the word formation (its parts: prefix, root, and suffix) 

l. All of them. 

13. List the names of the monolingual dictionary you usually use : 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

…………………………………………………………………………………….. 

14. which type do you prefer ? 

a. Printed  

b. Electronic  

      Whatever your choice, explain why?  

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

15. To what extent do you agree with the following statements? 

 The monolingual ( English/English) dictionary: 

 



 

 

                                                                      Strongly          Disagree     Agree       Strongly 

                                                                      Disagree                                                Agree 

a. Provides a detailed explanation  

that helps in acquiring new English  

words 

b. Teaches paraphrasing skill 

 through its definitions 

c. Helps to get into thinking in the  

English language 

e. Makes use of L2 (English) in a simple 

way. 

 

16. Do you think that the use of monolingual dictionaries will enrich your vocabulary package? 

a. Yes                                                                

b. No  

c. I don’t know  

Section Four: Further Suggestions and Comments. 

21. If you have any further suggestions about this topic, please do: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………… 

 

                                                                                                            



Résumé 

Le but de cette étude est d'examiner  les attitudes des étudiants de troisième année envers 

l'utilisation du dictionnaire au département d'Anglais, à l’université de Larbi Ben M’hidi, Oum El 

Bouaghi. Il vise à décrire comment les dictionnaires sont  utilisés chez les étudiants de troisième 

année, en termes de quel type de dictionnaire  ils utilisent la plupart du temps, dans quel but et 

pour quel type d’activité  ils utilisent le plus souvent un dictionnaire. De même, elle met en 

lumière l'utilisation du dictionnaire comme un outil d'apprentissage important, et de donner un 

aperçu aux enseignants sur les préférences et les attitudes des étudients à l'égard des 

dictionnaires. Un questionnaire a été conçu pour servir à cette fin. Le but du questionnaire était, 

d'abord, de connaître les choix et les préférences des étudiants concernant l'utilisation du 

dictionnaire, après, pour mieux comprendre les raisons de ces choix et préférences. Les résultats 

révèlent que les dictionnaires électroniques monolingues sont les types de dictionnaires les plus 

favorisés et utilisés  parmi les étudiants de troisième année. Aussi, les étudiants vérifient 

beaucoup plus  le sens, la prononciation et l'orthographe d'un mot. De plus, ils utilisent 

principalement un dictionnaire monolingue pour  les activités de lecture. En outre, les étudiants 

choisissent principalement le type de dictionnaire qui correspond le mieux à leurs styles 

d'apprentissage, le type qui est plus facile à utilisé, et le type qui fournit pour eux les informations 

dont ils ont besoin et peuvent se souvenir. Les résultats de cette étude mettent en lumière 

l'utilisation du dictionnaire dans le département d'Anglais, de sorte que les enseignants et les 

étudiants  les prennent en considération dans leurs futurs usages du dictionnaire. 

Mots clés: l’apprentissage du vocabulaire, un dictionnaire, l'utilisation du dictionnaire, les 

attitudes des étudiants 

 



 التلخیص

في إثراء الغرض من ھذه الدراسة ھو تحلیل مواقف األساتذة والطلبة من استعمال القوامیس أحادیة اللغة 

مفردات المتعلمین في جامعة العربي بن مھیدي ام البواقي، وھي تھدف أساسا إلى اإلجابة على السؤال 

لإلجابة على ھذا  التالي:ما ھي مواقف األساتذة والطلبة تجاه القوامیس أحادیة اللغة كأداة لتعلم المفردات؟

شأن استخدام القوامیس أحادیة اللغة كإستراتیجیة السؤال، افترضنا أن لألساتذة كما الطلبة مواقف إیجابیة ب

لتعزیز تعلم المفردات.وعلى ھذا األساس، استند ھذا المشروع البحثي في طریقتھ إلى استبیانین تم 

تخصیصھما للطلبة و األساتذة في جامعة العربي بن مھیدي في أم البواقي. . كما سلطت نتائج ھذه الدراسة 

القاموس أحادي اللغة في قسم اللغة اإلنجلیزیة، بحیث یجب على كل من األساتذة الضوء على أھمیة استخدام 

والطلبة األخذ في االعتبار عملیة تعلیم وتعلم ھذا النوع من القوامیس في المستقبل. االستنتاج الرئیسي الذي 

استخدام القاموس  والطلبة لدیھم مواقف إیجابیة تجاه األساتذةیمكن استخالصھ من ھذا العمل ھو أن كال من 

.                                                       أحادي اللغة كأداة تعلیمیة فعالة لتحسین مفردات المتعلمین  
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