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ABSTRACT 

 The present work is aimed toward the investigation of the effect of in-class 

debates as active learning strategies on classroom interaction. Two main questions 

will be addressed to in this study, the first one deals with the different types of 

interaction that exist in an EFL class, while the second is about the effects of  using 

in-class debates inside the class. another important point that this study highlights is 

the investigation of the relationship between debates and classroom interaction. This 

paper is also designed to affirm or reject the pre-established hypothesis that sais using 

in-class debates will enhance classroom interaction. 

 In order to reach that goal, we opted for the experimental design with a control 

and an experimental group. Data gathering tools included the following: a 

questionnaire and a classroom observation were conducted with 56 third year students 

of English at LARBI BEN M’HIDI University.    
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General introduction 

1. Statement of The Problem 

 Classroom interaction has become of paramount importance in the teaching 

and learning process in the recent few years. In fact, this term is made up from two 

parts; inter and action which is seen as a reciprocal effect. In EFL settings, the term 

interaction often referred to the language used inside class in order to achieve a 

communicative goal via interacting with others. In this case, students should work 

cooperatively regardless of the type of interaction taking place. However, this is not 

always the case in all EFL classes, in fact, students are consistently struggling and do 

not provide good performances where skills like: fluency and good pronunciation are 

took into consideration. Thus, we suggest the use of in-class debates as an active 

learning strategy to help them overcome their problems in participation and enhance 

the classroom interaction. 

In this study, we will investigate the effect of in-class debates as an active 

learning strategy on classroom interaction in different modules.  Our main concern is 

encourage using such techniques in EFL classes to the different types of interaction 

that may take place in the classroom. 

1. Aim of the Study 

    This study has the following aims: 

1. Highlight the importance of active learning in Algerian EFL classes; 

2. Investigate the different types of classroom interaction that may take place in 

such classes; 

3. And, exploring the effects of debates in improving classroom interaction. 
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Research Questions and Hypotheses 

    2.1Research Questions 

1) What are the main types of interaction that may take place in EFL class? 

2) What are the different effects debates in an EFL setting on classroom 

interaction? 

 Accordingly, it is hypothesized that: 

  If teachers use debates as an active learning strategy in their classes, classroom 

interaction would be enhanced. 

 4. Research Methodology 

  

 The process used to collect data in this research consisted of the use of the 

debates as well as a brief introduction of particular well selected debating modules 

and see how students act accordingly both individually and collectively. Student's 

performance was of course evaluated according to a number of criteria. This process 

required some audiovisual aids for the class to watch some good videotaped samples 

along with printed materials regarding the debating skills and topics. The evaluation 

stage was mainly based on classroom observations regarding student’s interaction in 

different sessions. The list of criteria consisted of  the following items: basic 

grammatical skills involving selection organization and linking elements with each 

other to produce a well-structured and coherent persuasive argument, accent, 

paralinguistic features, voice pitch and intonation, clarity, student's start and end  and  

of a debate ,the use of examples and illustrations ,getting the attention of the audience 

,flexibility and stress management .students control of the environment in addition to 

style and use of eye contact . This research project has taken more than  two months. 
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5. Population and Sampling 

    This study will be conducted in a university setting including specifically English 

students. 

 The group receiving the instructions and treatment will be third year students. 

This will involve the participation of sixty students.  

 

6. Structure of Study 

 The study will be divided in two chapters; the first one is going to be devoted 

for the theoretical part and the second for the practical part of the research.  For the 

first chapter, it will involve two sections, in each one we will cover the main 

theoretical issues related to our topic of investigation, debates and classroom 

interaction. However, chapter two will deal fieldwork of this study. It will explain the 

research methodology adopted and 

present the different tools of the research used. In addition, it will contain the analysis, 

interpretation and the discussion of the results. 
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CHAPTER ONE: Literature Review 

SECTION ONE: Classroom Interaction in EFL Settings 

Introduction 

1.1.1 Definition of Classroom interaction 

  Many scholars have attempted to define the term interaction from both 

perspectives of  both the learning and the teaching process, interact in its broadest 

sense refers to the act of communicating with the other individuals in the class, this 

action may be viewed as two actions: communicate with as well as reacting to the 

others. According to the New Oxford Dictionary of English the term interaction is 

viewed as a mutual relationship or rather a ‘reciprocal action or influence’. 

Consequently, it is not a mere reaction preceded by an action, it is much broader than 

that, and this mechanism is based on reciprocal action. 

 Classroom context is a kind of Context that shapes the way one develops 

knowledge (Brown, Collins, &Duguid, 1989). According to Bandura (1977), 

psychological functioning is a continuous reciprocal interaction of various 

determinants. 

 Another scholar defines the same concept but this time referring to its 

etymology. Rivers (1987,p. 57) believe that the word interaction is derived from Latin 

origins, and the last is made up of two parts: ‘agere’ with the meaning of ‘to do’ and 

secondly ‘inter’ holding the sense of ‘among’. 

 Another scholar named Malamah-Tomas 1987, p.8. reported that such kind of 

situations where interaction takes place are characterized by having a hidden 



6 
 

objective, or rather the potential for collaboration and co-operation since learning is 

the outcome of such relationship, another way to say that is that progress and learning 

are based on this interaction. 

 This situation won’t develop unless there is an understanding of the different 

attitudes and intentions of both sides, besides it requires a good interpretation of each 

other’s. If there is no collaboration from both sides, communication can’t be achieved, 

and learning cannot occur. 

 One of the basic characteristics of communication is purposefulness, starting a 

conversation without a clear goal behind it sounds meaningless, on the contrary, 

people usually interact with the others for a given aim, they always have a reason for 

such type of activities and why they want to transmit a message whether it was 

explicitly stately or implicitly hidden. Nolasco and Arthur (1987,p.5) discuss some 

possible reasons for conversation, the list includes the following items: the creation by 

giving social relationships and how they are maintained throughout the conversation, 

negotiation of status as well as the individual's position in a society or simply social 

roles may be added to this list so as deciding and carrying out joint actions. In fact the 

same process happens inside educational contexts, considering the example of the 

classroom setting, people are there because they are expecting that are going to learn 

something useful, so this gathering or meeting is held for a specific reason which is in 

this case learning. This is not the only reason why people gather there, the class is 

considered as a community somehow, establishing as well as maintaining a good 

relationship with others is seen as something vital. The term rapport is often used to 

describe the mutual relationship that students have toward both the teacher in the first 

place and toward each other’s secondly, and the vice versa. 
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 Both verbal and non-verbal aspects of language interact with each other’s to 

shape the called conversation. The non-verbal language also known as non-verbal 

communication is equivalent to verbal language in value. This does not apply to a 

classroom setting only, the same can be said to other social contexts. What makes the 

classroom unique from other contexts is that it has a particular purpose, a pedagogical 

one. The instructors spend a considerable amount of time in the explanation of the 

lecture. The teachers' role extends in some cases to giving instructions about a given 

task and how to do it, sometimes he asks questions about the lecture to see if the 

students have grasped what the teacher has been saying. He may even illustrate using 

the appropriate body language and gestures to help them understand better. This 

doesn’t imply that he is the only participant in building the student's knowledge; 

neither has it encouraged the students to hold a passive role in the class. 

 Human beings achieve communication by different means of language; this 

medium of interaction can be categorized into two subcategories: one is verbal, and 

the other type is called the non-verbal language (Celce Murcia, 1987).     

 Interaction inside these educational contexts is indeed rule governed process, 

certain regulations are found to control the situation. Hall as well as Walsh (2002) 

believes that classroom interaction might be viewed from two angles that serves both 

the pedagogical goal of the lesson and in the same time acting as a medium through 

which learning can be attaint (Hall, Walsh 2002 pp.186–203). Hall and another 

scholar named Verplaetse (2002) assumed that “it is in their interactions with each 

other that teachers and  students work together to create the intellectual and practical 

activities that shape both the form and the content of the target language as well as the 

processes and outcomes of individual development” (Hall and Verplaetse 2000, p.10). 

As previously discussed this type of interaction might be observed between the 
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teacher and the earner as well as among the learners themselves, the different types 

and forms of interaction which take place inside the language classes will be dealt 

with in a separate title. 

 This kind of relationship which takes place inside the educational settings, 

whether it was T-T or S-T or any other kind or type depends on several factors, to 

illustrate we may consider the social distance regarding the subject matter of the 

lesson, in addition to the atmosphere which may affect this relationship as well, in 

addition to that teacher attitudes toward their scholars may be counted as mentioned 

by Crandall and Tucker (1990, pp. 187–200). 

1.1.2 Patterns of Interaction in EFL classes 

 Classroom interaction can take several forms depending on the type of 

activity, learners are involved in and the aim of the course. They are very useful for 

crating dynamism in a foreign language class. Many scholars  prefer the term rapport 

to indicate the mutual relationship that teachers have toward their students and vice 

versa.  Classroom interaction can be categorized into seven main types that are vastly 

used in educational contexts, the following list includes those frequently used, 

whether in an EFL setting or in an ESL one: 

 1.Teacher-Students T - Ss: The teacher in this pattern is seen as the controller 

of the class. Teachers might be involved with different types of activities for instance, 

he is the one who takes care of the selection and presentation of the teaching material 

that students are going to use later on. He is the one who is responsible for the 

explanation of the grammatical rules in addition to providing students with corrective 

feedbacks and giving them instruction about problem solving activities. 
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 2.Teacher-Student T - S: This pattern is based on the frequent use of 

dialogues and conversations where the both parts are actively using the question-

answer design in exchange for checking students comprehension.  

 3.Teacher-Student-Student T - S - S: The lecturer is expected to hold an 

intermediate position where he only initiates dialogues with many students, this type 

of interaction entails the use of role playing as well as warm-up activities. 

 4.Student-Teacher S - T: This type is somehow different from the previous 

one. The is the one who initiates the conversation this may require asking questions 

about the lecture as seeking explanation about the use of a given grammatical rule or 

why a specific expression have been inserted instead of another one. 

 5.Student-Students S - Ss: The most appropriate example is when a student is 

addressing the whole class as in role playing or during oral presentations. 

 6.Students-Students Ss/Ss: This form might be achieved through assigning 

different groups composing of five to six students (small groups) to work 

cooperatively and coordinate with each others in order to accomplish a given outcome 

such as developing critical thinking. Many teachers opt to the use debates as 

convenient and purposeful learning strategy. 

 7.Student-Student S - S: The obvious way where this pattern appears is when 

students work in pairs such as think pair practices. 

 8.Students SS: This pattern comprises of individual assignments such as 

reading silently and doing solving different tasks learners are left with. 

 The following diagram illustrates the different seating arrangements in 

class (from Harmer (1998) How to Teach English) 
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Figure 01: Seating arrangements in class (from Harmer (1998) How to Teach 

English) 

1.1.3 The Teacher's Role in Classroom Interaction: 

 The teacher used to hold the role of the governor the one who has control over 

the class; he is the leader of a social group of students. Students were viewed as 

passive receivers of the input. They only talk when the situation requires to. Things 

developed and language teaching and learning has witnessed a shift from teacher-

centered approach to learner-centered. As a result, the instructor has to adapt to the 

situation, this changes accordingly involved the teacher to play many roles depending 

on the type of interaction taking place. 

 The teacher is expected to create a healthy and good atmospheres inside the 

class that help the students to participate and engage in the discussion, these 

contributions might result in students develop new ideas that are relevant to the topic. 

He may interfere every now and then to help those struggling by applying to the 

appropriate strategy, for instance group discussions might be helpful for those 

students who are thought to be shy elements, sometimes debates are preferable if the 
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circumstances allow you to do. These are not the only strategies that teacher may use 

in the class to encourage interaction, depending on the nature of the task and type of 

activity, he might choose the most convenient one that serves him better and that 

satisfy both teacher's goals  and student’s needs. This offers the teacher with the 

possibility of planning well the different modules of interaction that would enhance 

the student's engagement in the class. 

 The following items represent the different roles that teacher may take, 

(Littlewood 1981, 92) prefer the term ‘facilitator of learning’ 

 An observer: Who organizes the flow and the progression of the learning 

activities so that they shift gradually from the easiest ones to those which are 

more difficult. 

 A classroom manager: He is responsible for organizing students into 

meaningful groups depending on the type of activity. 

 A language instructor: As its names indicate this role is related to the 

presentation of the language in question, the one students' desire to learn and 

the one that is designed to be taught, the teacher's role extend to evaluation, 

providing corrective feedbacks is crucial in some situations. 

  An advisor: Who is capable of providing guidance and help whenever 

possible. 

 A co-communicator: Acting as a mediator who helps students from their 

ideas without interrupting the flow of the conversation and taking student's 

role. 

1.1.4 The Significance of Classroom Interaction 
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 Classroom interaction is generally viewed as a vigorous teaching technique. 

several researchers such as All right (1984), have highlighted the significant role that 

interaction brings to foreign language classes. He identified it as the path through 

which language learning is achieved in an educational context. Second language 

learners need to interact with each other's so that their linguistic skills and 

communicative skills develop. Furthermore, this technique enables both teachers and 

students to create opportunities for learning, this cooperation will encourage students 

to work more in pairs and groups in other words to interact with each others. 

interaction in EFL classes. vol. 4, no. 4april 2008 School of Foreign Languages, 

Qingdao University of Science and Technology Qingdao 266061, China. page 49. 

 Classroom interaction is thought to be one of the most convenient ways which 

gives students the chance to not only to develop their social as well as communicative 

skills in the target language, yet in practical words, this is not completely true, so  in 

order to get students engaged into the discussion and interact with each others, a 

careful selection of the topics of discourse must be considered. Thought many types 

and forms of interaction exist , only few proven to be the most useful and successful, 

several studies have shown that part of classroom engagement heavily depend on the 

topics of discussion, therefore  the teacher has to consider students' interest and point 

of concern, in order to keep them constantly engaging into the discussion. The 

primary goal should not be communication using a pacific language, but rather on a 

purposeful discussion that requires students to put their hands on  the subject matter 

and to get them engage and interact more.  

 Classroom interaction may take several shapes and forms in foreign language 

teaching and learning, yet only few are mostly interactive like: pair and group work. 
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these forms were found to close the gap between students cultural as well as social 

distance which results in a regulating classroom behavior. Sullivan (2000) clarifies the 

principle behind which pair and group work are used, according to him both patterns 

are related to the notion of choice, so they can choose whoever they want to team up 

with, in addition to that, they are also offered with the possibility of discussing points 

of issue with their peers without any interference from their supervisor. In the end, 

students are equal, no one is superior to the other one. these were the three main 

characteristics that classroom interaction should be based on. 

 In most cases where the teacher takes the initiation and exploit the occasion to 

ask questions, students usually respond with less and sometimes no careful thought at 

the beginning. SLA learners according to the writer, are therefore advised to take their 

time when answering those questions raised by the tutor, for example so many 

participants rush and seem eager to respond by all the possible means, this is not a 

good sign in reality. the teacher has to say no and that these questions require more 

than casual response, his silence tells that they are also expected to think carefully and 

wisely about the question and how they are going to answer it. This also teaches them 

that they have to be courageous and take the blame for what they have said and 

offered as a contribution. One way of achieving this is by turning the class into a 

dynamic place, students may change the way they sit such as forming a circle or even 

a u form in order to face each others in the discussion part. The teacher may also 

move around and address different participants, he may stand here and there in order 

to shift the attention from one side of discussing into another one. Letting students 

take the lead is sometimes is beneficial to the learning process since it teach them how 

to be responsible in building their knowledge, sometimes it exceeds that, in some 

classes, students have to pass to the black board and hold the role of the teacher by 
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presenting, explaining, and even illustrating when further clarification are needed. 

The teacher may sit in the back of the class and see how they operate and perform 

from a student perspective. 

1.1.5 Types of Classroom Interaction 

 Classroom interaction may take several forms and types according to the 

situation and the kind of tasks and activities students have to perform. The following 

list includes the major types of interaction that may take place in the class:  

1.1.5.1 Collaborative Learning 

 Sometimes then term cooperative is used as well to refer to the same thing. A 

Sourcebook for Higher Education developed by the following authors: Anne 

Goodsell, Michelle Maher, Vincent Tinto, Barbara Leigh Smith and Jean MacGregor. 

It was published in 1992 by the National Center on Postsecondary Teaching, 

Learning, and Assessment at Pennsylvania State University sees collaborative 

learning as an umbrella term used to indicate the different learning approaches that 

are based on student's intellectual efforts that results from working collaboratively, it 

may be found among students themselves or even between teachers and students. 

Students in this approach are actively working in pairs or groups that consists of more 

than two people, they are expected to work with each other’s  to deal with the activity 

in hands, it is  usually found in problem solving activities. The teacher's presentation 

of the lecture is insufficient some times, and further work depends on students’ way 

of applying the rules learned beforehand in the course. 

1.1.5.2 Group Discussion and Seminars  
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 They are made to encourage students’ interaction with their peers either 

formally or informally. Students are given the freedom to ask questions that are 

related to the subject matter, and at the same time to build a conversation, this is all 

done in an educational framework that is controlled by the instructor, the one who is 

taking charge of the class. Five general steps have been developed in order to regulate 

the classroom discussion are stated in the following rubric: 

1. Students have to be prepared for the discussion. 

2. The teacher needs to select the aim of the discussion. 

3. The next step is to define the rules that will govern the discussion. 

4. He has to divide the class into small groups in order to work collaboratively 

with each other’s 

5. The final phase is to invite your students to exchange their thoughts with 

their classmates. 

1.1.5.3 Debates  

 The best way through which students develop their critical thinking is 

by applying to debates. They also help students to develop their social skills 

since they will be working in teams in order to win this competition, the idea 

is not to look for the strongest evidence, however the teacher is looking for the 

best idea and how each team defends his argument. Usually by examining the 

pros and cons of a given problem. The teams are divided into two groups: one 

affirmative and the other one is the opposing party. The language instructor 

has to go through the next steps: 

1. Divide the class into either into small groups  

2. Assign each group to hold one side either the positive or the negative 

regarding the debating topic 
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3. Ask students to take notes whenever possible and whenever the situation 

allows to while debating, by doing that they will always revise their notes and 

provide a good counter attack and strengthen their argument and make it valid. 

1.1.5.4 Reading Aloud 

 The teacher may assign one student to read a given passage or his notes 

in a high voice so that the whole class can hear him. Students may overlap and 

the teacher may also participate. Students' attention will be focused on 

pronunciation.  

1.1.5.5 Classroom Conversation  

 Such types of conversation help students to get involved in the lecture. 

It may be conducted with small sets or exhibited with the whole class. This 

conversation enables the students to develop their language skills. 

1.1.5.6 Role Play  

 The teacher may adapt the shape and the form of the classroom so that 

it resembles the theater. This type of activity requires the student to select a 

given role and perfume accordingly with other characters, it should be noted 

that the only drawback in this situation is students horizon and imagination. 

Role players are one of the best ways through which student's creativity can be 

measured; students need to think outside the box and how they apply the pre-

learnt rules in their performance. 

1.1.6 Components of Classroom Interaction 

 Runmei Yu, interaction in EFL classes, vol. 4, no, 4 April 2008. stated that 

there exist three constituents of classroom interaction which are: collaborative 
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dialogues, negotiations, and co-constructions.the following components are detailed 

in three separate parts: 

 Collaborative Dialogues: This kind of interaction or discussion usually takes 

place among learners themselves and sometimes between learners and 

assistants. Vygotsky was mostly concerned with learners' potential for 

development rather than their actual level of progression. To clarify this point, 

you may consider a situation where you have two students who are 

approximately on the same level, apparently this sounds more logical and easy 

to comprehend, yet the exact individuals may show different rates of 

development in their progression. Some may depend on a third party in order 

to solve an activity or handle a given a task , where as others don't feel the 

need for a help (Johnson, 2004), or what has been known as the dialogic 

interaction. This interaction relies most importantly on other members of the 

society such as: peers, club and classmates, a family member or a parent. on 

the same spot, Vygotsky's theory asserted that learning cannot be achieved 

merely by individual efforts, but rather on assistance from external groups, 

hence a collaborative dialogue is viewed as “a knowledge of building 

dialogue, in which language use and language learning can co-occur. It is 

language use mediating language learning. It is cognitive activity and it is a 

social activity.” (Swain,2000: 97) it may also be achieved under the form of 

daily conversations. The good point is that with the appropriate stuff the class 

may turn into a perfect context where different social and cultural aspects of 

the target language can appear, thus helping SLA learners to practice the 

language in a real like context and develop more their communicative abilities. 
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 Negotiations: Ellis (1990) through his famous interaction Hypothesis 

suggested that second language learners SLA always encounter difficult 

situations in various communicative tasks. This situations opens the doors for 

students to discuss and negotiate the different ways through which solution 

can be made. For these reasons, negotiations are vital in turning the input into 

a comprehensible one. remarkably, this definition is contradicted with 

krashen's input hypothesis stating that the comprehensible input is the one 

which has a simplicity and contextual support. 

 Negotiations are relevant to classroom interaction. students through 

various types of activities and tasks may negotiate and discuss many subject 

matters and point of interest. by discussing their issues, students can extend 

their vocabulary repertoire of the foreign language. Similarly, a study 

conducted by Allright (1984), results showed that those who negotiate more 

the input tend to have a large vocabulary repertoire than do the other 

participants. What is even more interesting is that they maintained this ability 

through time in their second language acquisition process. SLA learners are 

advantageous in a way that they can shape the form of the input through the 

establishment of this process called negotiation. 

 Negotiations may be categorized into two different types: the ones that 

are conducted face-to-face and the ones that are based on corrective feedbacks. 

in the former type the feedback is provided by peers and classmates whereas 

in the last one it is made by the instructor. Other researchers reported that 

there exist more than two types, they added a third division named: self-

negotiation. 
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 Co-construction: This concept is approached as “the joint creation of a form, 

interpretation, stance, action, activity, identity, institution, skill, ideology, 

emotion or other culturally-related meaning reality. ”(Jacoby & Ochs 

1995:171). According to He and Young (1998), stated in order to achieve 

interactional competence, students needs to work co-operatively. one way or 

another, students need to contribute to the learning process. This step requires 

responsibility to provide a well and useful interaction regarding a given 

situation or a given social context. 

 Aljaafren and Lantolf (1994, p.470) stated, “The learner becomes more 

consistent in using the target structure correctly in all contexts. In most cases, the 

individual’s use of the correct target form is automatized. Whenever aberrant 

performance does arise, however, noticing and correcting of errors does not 

require intervention from someone else. Thus, the individual is fully self-

regulated”. Therefore, classroom interaction is one way through which second 

language constructing may take place. 

Conclusion 

 Classroom interaction is a key feature that teachers should focus on when 

planning their lessons. they have to consider students' needs, after all, that's what 

researchers have highlighted in their works the past few decades. The teacher has to 

promote for a culture of participation, he is expected to create excitement inside his 

class so that he keeps his learners attracted to the lecture by letting them inside his 

circle and inviting them to take a step. It would be so boring if students are not 

actively participating and building their knowledge inside the class. In brief active 

learning strategies are about student participation and involvement.        
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Introduction 

 Students' needs were left behind in the teacher-centered approach classes, they 

were considered as passive learners who do not contribute much in the learning 

process since the teacher is the: ruler and the governor of the class. As a result 

student's creativity got restricted and normal contributions  that are made by part of 

the learners were frustrated. However, things changed through time, and students gain 

more freedom in the early developed approach that has emerged as a response to the 

former: Student-based approach. The last helped in turning students into active 

learners by implementing different strategies that were developed from the premises 

and roots of active learning. Debates nowadays are considered among those strategies 

that are used on worldwide scale and in most of the developed countries such United 

Kingdom and the United States.  

1.2.1. Definition 

 Active learning was first introduced by the English scholar R W Revans 

(1907–2003). Bonwell (1991) reported that active learning goes beyond typical 

conversations, students need to dig in with hands and feet in the learning process, 

(Weltman, p. 7)  defines the concept as a way of learning in which learners are 

experiencing something. Several levels have been found depending on students 

requirement in a given task. Another scholar named (Weltman, p. 8) visualizes it as a 

learning model where students are responsible for their learning.  

 Subsequent terms have been developed in order to refer to the same concept, 

learning through play, technology based learning; activity based learning, whereas 

others call it group work or project method. 
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 Active learning has emerged as a teacher-centered approach. It is a learner –

based one, active participation is highlighted in this approach. Students don’t just 

perform actions during their learning inside the class; they need to think about them as 

well. The aim behind that is that students can develop their cognitive processes. 

Several studies have shown that the implementation of this method has significantly 

risen students’ scores and low achievement decreases by time, nevertheless, this 

method has always been subject to question since students as well as teachers struggle 

when using it. Barnes (1989) stated seven premises for active learning: 

 1. Purposefulness: The activity should be related to student's concerns. 

 2. Reflection: Students have to reflect upon what I said and upon what is 

being taught. 

 3.  Negotiations: There should be some kind of negotiations that serves both 

sides. 

 4. Critical: Active learning is critical in a way that learners accept the 

different ways and methods via which the learning content functions. 

 5. Complexity: Students are always thinking about how the learning activity 

relates to real world issues. 

 6.Situation-driven: The context should be thoroughly considered for the 

purpose of establishing a good learning task  

 7.Engagement: The type of activities selected for the learners should get them 

engaged. 
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1.2.2 Active Learning Tasks 

 Bonwell and Eison (1991) recommended that students should work in a 

collaborative way, by discussing the materials they have in hands, whereas activities 

such as role-playing and debates are more related to getting students involved in, are 

seen as parts of cooperative learning. Many researchers have argued about when 

exactly should active learning activities be dealt with during the lecture? There have 

been quite a few studies that have revealed that introducing those elements of active 

learning before the lecture results in a better understanding and transfer of knowledge 

rather than do it after the course or at the end of it. Some samples of active learning 

activities encompass the following items:  

Think-pair-share: In this type of activity, learners examines the previously dealt with 

lecture, after that comes the step of sharing that information with the audience or 

classmates under a regular and organized discussion. Students should not engage into 

the discussion unless they have the necessary knowledge regarding the subject 

discussion. The teacher may interfere every now and then to clear up the ambiguous 

points and misunderstandings. This activity is quite useful in situations where students 

are knowledgeable about the subject matter, and they have the adequate information 

that allows them to engage into the discussion. In order to active learning takes place 

teacher should regularly evaluate students’ progress through various type of 

assessments, on the other hand student should always be prepared in order to 

participate in the learning context, they cannot do that if they are unorganized and un 

prepared. This task is quite advantageous since it allows the teacher to generate the 

conversation and only push those introvert elements to become more talkative and 

feeling confident while presenting their findings in other words sharing them with the 
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rest of the class. In addition to its usefulness in getting rarely speaking students to leap 

in the conversation, it also allows teachers to check whether students have or not 

grasp what is included in the teaching material. This strategy tends to be inconvenient 

when used with classes with a large number of students since it will be time 

consuming and teacher cannot move forward (Bonwell and Eison, 1991). On the other 

side this activity is helpful in a way that it gives a chance to all the class to speak. Due 

to think-pair-share the classroom become interactive (student-teacher and student-

student)  

1.2.3 Types of Active Learning Strategies (oxford classification) 

 Learning strategies are generally accepted as particular thoughts and behaviors 

that students constantly use in their second language acquisition process. The term 

STRATEGY  is derived from the classic Greek work STRATEGIA , which denotes the 

set or procedures and steps that are followed during a war in order to win (Oxford, 

1990). 

 Unless the context is considered with deep thought, the learning strategy won’t 

be effective. The following requirements are needed so that the strategy to be positive 

for students:  

 1. There should be a link between the strategy and the activity in question, the 

selection of the activities must fit with learning strategy. 

 2. This strategy goes in harmony with student's learning style preferences  

 3. The student should not only rely on one strategy yet he should develop other 

ones and ink it to those significant ones.  
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 The strategies that apply to all the pre-selected conditions will result in a better 

learning, and will turn learners into autonomous ones; self-dependent ones, in 

addition to that learning process won’t be slow once you know how to apply those 

strategies and when to apply them (Oxford, 1990, p. 8). Learning Styles & 

Strategies/Oxford, GALA 2003.  

 In most cases, students are not aware of the existence and sometimes about 

how to use those strategies in their L2 acquisition process so that it will be quick and 

effort saving (Nyikos& Oxford, 1993). That’s when skillful teachers should take a 

step and sensitize their students of the existence of such learning aspects, and not only 

rely on a specific one. 

 Learning strategies can then be organized under six main categories as 

identified by Oxford (1990). Other scholars such as O’Malley and Chamot (1990) 

who also provide other taxonomies: 

1.2.3.1. Cognitive  Strategies 

             Are those kind of strategies that allow the learner to directly manipulate the 

language material, note taking during the lecture are a good example of this category, 

the list may also include: summarizing, synthesizing, knowledge structure in other 

terms how learner organize a piece of information in meaningful units. 

1.2.3.2. Meta cognitive Strategies 

     According to O'Malley and Chmot (1990) defines it as the process of controlling 

one’s learning by organizing and planning learning simultaneously, self-assessment 
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after the activity has been finished. A similar definition has been coined by 1990, 

Rebecca Oxford. 

1.2.3.3 Memory Strategies 

      They are developed in order to enable the learner easily receive and retrieve 

information, it may take several forms, for instance some techniques may use sound 

in order to remember the given information it also known as rhyming, some learners 

just need to picture and visualize the scene itself, other strategies include a mixture of 

the two like in the keyword method. Other types deal with body language as in 

physical responses, mechanical mediums are also used to facilitate learning via 

flashcards, some are topographic learners, they need to memorize the location in order 

to recall given information.  

1.2.3.4 Compensatory Strategies 

      They are followed by the learner in order to close the gap he has in knowledge, 

guessing words s meaning from its context whether It was in an spoken or written 

forms. The learner can deduce the word meaning while the teacher explain and use 

gestures and other forms of non-verbal language. Cohen (1998) believed that this 

category which is employed for speaking and writing also known as communication 

strategies should not be categorized as learning strategies since they only deal with 

language use. On the contrary Little (personal communication, January, 1999) and 

Oxford (1990, 1999a) think that these strategies helped despite they are made for 

language use at some extent, they also contribute to language learning. Oxford and 

Ehrman (1995) have shown that this strategy is well related to second language 
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proficiency through their study of native-English-speaking learners of foreign 

languages. 

1.2.3.5 Affective Strategies 

        It deals with how learners regulate their own feelings and how they use it in their 

l2 learning such as minimizing anxiety level and stress, they may reward themselves 

for providing good achievements, and many other features that have been approved to 

be highly related to second language proficiency  according to a research conducted 

by Dreyer and Oxford (1996) addressing South African learners, and also by a study 

done by Oxford and Ehrman (1995), the study addressed native English speakers who 

are learning foreign languages. This is not always the case, Mullins (1992) though his 

study with Thai  EFL students shows that affective strategies and second language 

mastery are by no means related in other words the results gathered in his research 

were negative. A good explanation to this would be that some learners do not need 

this strategy since they are moving forward. 

1.2.3.6 Social Strategies 

      They are found to make the learner familiar with others and work with them 

cooperatively; this may result in a better understanding of the target culture as well as 

the language. The observed features in this type can consist of asking questions to get 

further details concerning confusing points, using the mother tongue while addressing 

your teammates. The relationship between social strategies and second language 

proficiency has already been proved in the previous studies dealt with by Dreyer and 

Oxford (1996) and Oxford and Ehrman (1995) 
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1.2.4 Debates 

 Debates have always been regarded as forms of public speech. They are 

defined as competitions and tournaments in which two teams have to hold either a 

positive or negative status toward a given issue or argument. This type of practice is 

rule governed, the two parties have to obey the regulations that are put beforehand 

and also respect the time limit given to defend a given argument or reject it. The jury 

may consist of one and sometimes in more formal situations as in competitions and 

other ceremonies of a high value; it may consists of more than one. However Oxford 

English Dictionary shapes it as a precise and explicit discussion regarding a given 

matter usually in legislative contexts, the outcome varies from one situation to 

another. In this case it results in voting for or against(The Oxford English Dictionary, 

3rd Edition, Edited by J. Simpson and E. Weiner. Clarendon Press, 2010).  

 Debates are also shaped as a formal way through which interaction is achieved 

(Debate, n.d.) with the objective of convincing the judges as well as the audience. In 

this rhetorical process, people often follow different techniques and plans in order to 

give a well-structured and persuasive speech. Debates are seen as one of the most 

convenient methods through which students can practice the language and develop so 

many skills that will help them latter in their lives since they deal with real-life issues. 

Krieger (2005) quoted: 

 Many scholars think that debates are one of the suitable activities for language 

learning because it engages students in a variety of cognitive and linguistic ways. In 

addition to providing meaningful listening, speaking and writing practice, debate is 

also highly effective for developing argumentation skills for persuasive speech and 

writing. (p. 25). 
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 A recent study conducted by Timothy Stewart (2003) revealed that 75 percent 

of low motivated students classified debates as their preferred type of activities. A 

parallel survey has been administered to foreign language learners of English in the 

US colleagues with the intent of addressing language needs shown that the most 

difficult activities for them was linked with the two main language skills: listening 

and speaking equally (Ferris, 1998). 

 Davidson (1995), said that teachers need to look for a ground where the two 

skills can be developed, similarly Krieger (2005, p. 210) reported that debates are the 

opportunities for learners, especially foreign and second language learners where they 

can progress their language skills in addition to how to defend a given position that 

students have to hold. Nisbett (2003)approach debates as vital educational means for 

studying the different thinking processes and their analytical models, besides it helps 

to understand the ideas of oneself. Likely Fukuda (2003) conducted a study with 

Japanese students. According to the data gathered in this experiment: the number of 

the individuals who are afraid of expressing themselves and their thoughts 

significantly minimized, that is to say before introducing debates in classroom, only 

30.8 percent of students who feel comfortable and speak freely and discuss their 

points of view with other classmates, however after the groups have dealt with this 

learning method, this number raised to reach the limits of 56.7 percent.  

 Chamot and O’Malley include debates along with other language functions 

such as; describing, classifying, proving something...etc. Pally (2000, p. 4) asserted 

that aspects of critical thinking are so used in both academic as well as professional 

contexts. Additionally, debates offer students the chance to learn and develop the four 

main language skills, including: listening, speaking, reading, and writing. They will 

build their argumentation and reasoning, when they practice debates. In addition to 
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that, they enhance their pronunciation of words and enrich their vocabulary depending 

on the topic being discussed, teachers may deliberately select a specific topic subject 

with many words that are rarely used, or may be dealing with an issue that consists of 

words that are less frequent so that students became familiar with those words and 

secondly make them master English language by getting them exposed to those texts 

and make them topic of argumentation. Furthermore, students may learn the basic 

features of debates such as the art of refutation and rebuttal; they will learn English by 

walking through debates. 

 Debates are often used in EFL classes, in order to provide students with the 

opportunity to freely express their thoughts and points of view in an educational 

framework. Students within this strategy need to combine a number of skills in 

addition to the four landmark ones; delivery is highly accented in this practice so as 

vocabulary progressing. According to Makiko Ebata (2009)quoted: When learning a 

new language for global communication, students are required to confidently express 

their thoughts. In order for students to be vocal, critical thinking skills are essential. 

The use of debate has been an effective technique for strengthening my students’ 

speaking and critical thinking abilities. (p. 35) 

 Austin j. freely and David l.Steiunberg in their book Argumentation and 

Debate twelfth edition page 6 defined debates as the process of advocacy and inquiry, 

or as a path through which reasonable arguments in relation to a particular matter are 

reached. Students use debates for decision making, yet It might also be used to close 

the gap between the individuals' way of thinking. They added that debates offer 

reliable arguments that are in favor of or against a given resolution also known as the 

proposition. They suggested that both sides of the debate should listen carefully and 
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examine the strategies and choices that are followed during that practice. Debates 

require special and unique ways of thinking that are based on logic and deep thought, 

the term critical thinking is usually used to indicate the way in which students 

approach things. Human societies are not based upon ones thoughts and ideas. 

Decision making goes through debates since human beings are diverse and unique in 

their way of thinking and logic. Because of those individual differences, debates are 

developed in order to look for the best idea in the group. This method proved to be 

positive in reaching a given decision. This strategy is often conducted in situations 

where an important agreement has to be settled, such as in legislative contexts and 

law courts. Debates are reliable in some democratic nations, where the main figures 

who are nominated to represent a given side, runs the so called presidential elections. 

This practice is also used in  divers universities around earth; the Oxford debates are 

known on an international scale for their entertainment and authenticity. The Greeks 

were the pioneers who figured out the significance of such practice on individual 

citizens and society as a whole group of members. Plato s discussions were 

considered as prior forms of cross-examination debate. This last approached rhetoric 

as a widespread art of winning  against the minds and ideas by means of arguments, 

another way of explaining this is that these arguments are not conditionally related to 

judicial settings as in the courtrooms, and others sorts of public speech, they might 

also be seen in private conference as well.”88. Plato,Phaedrus,261. Translators 

Cooper and Jowett use slightly different terms in interpreting this passage. This 

statement draws from both translations. 

 Aristotle stated four main rhetorical functions, 9 the frits one deals with truth 

of an argument and how reliable this argument is. He said that it really is difficult to 

distinguish the right from the wrong arrangement ourselves. Decision making must 
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not be the product of a given conclusion drawn by an individual since it might be 

highly subjective but rather a decision that is made by a set of people through the 

establishment of this practice called debates. 9. See Aristotle,Rhetoric,I, 1. 

 The next rhetorical function is linked to the method of delivery for the 

audience. Aristotle indicated that under some circumstances scientific arguments are 

of useless value. The speaker s job is combine what is already know and accepted as a 

common knowledge and link it to public points of view and opinions. The debates 

that are conducted in congressional settings are good examples of this category, they 

are often held regarding health issues and tax regulations, as a consequence the 

majority of the congressmen do not use well-structured arguments that are highly 

sophisticated. For this reason partisans should not be vision blurry, they need to be 

highly adaptable by selecting a language that is satisfying for both groups and serves 

the underlying objectives and goals at the same time. 

 The third rhetorical is about presenting both sides arguments in order to 

develop an appropriate counter attack which is also known as the art of refutation. 

 The last rhetoric is about the different means of defending oneself against the 

other’s arguments clashes, and attacks. Debaters should have a basic knowledge in 

order to defend themselves, their points of views, thoughts as well as their own 

position, in order to accomplish that, debaters should be prepared for the discussion 

and all types of questions that mat take place and also how to defend themselves.  

 Austin j. freely and David l.Steiunberg in their book Argumentation and 

Debate twelfth edition page 20 identified several types of debates the following list 

include what has been said in brief: 
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1.2.4.1 Academic Debate 

 Academic debates are defined as special type of debates that are exercised 

with the assistance and guidance of an instructor or rather an educational in the light 

of providing circumstances where students can do and practice the language in an 

educational context. 

 Applied debate: They are rule governed and structured in way that a given 

decision has to be made regardless of the impact that will take place later on. it may 

occur in judicial settings where conclusions such as capital punishment and life time 

duty are pronounced. these kind of debates vary and differs in their degree of 

formality as well their significance. this category might be ranked as: judicial debates, 

parliamentary debate, non-formal debate in addition to special debate. 

 Special Debate: The word special in this case refers to the unique rules and 

regulations that guide this practice. they are so called because they do not occur all the 

time such as presidential elections and campaigns, for example: the well known 

Douglas-Lincoln debate in 1958, and many other debates that are conducted in a 

political framework. they neither belong to the judicial type nor the parliamentary one 

yet they are interpreted as formal debates. as its name indicates, the special debate 

requires an agreement between both sides of the conversation or let's say debaters 

about the set of rules that will be applied during this scene. these rules may prevent a 

given nominee to ask a specific question regarding a given subject matter, these rules 

governs and shapes the conversation as well as the topics that will be addressed in the 

discussion according to an article published in Seattle times 2004 , in Paul Farhi and 

Mike Allen s detailed description of the hidden causes that lead to the development of 
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such kind of rules. these rules dictates the type of audience and their way of setting in 

addition to where and when will the debate take place and how each debaters will 

address each others in terms of language as well as distance , for instance do they 

have to stay close to each other's while addressing other people or they have to respect 

the distance that is put beforehand. In some cases where the candidate take a 

considerable amount of time warning lights may be used as a reminder of the time 

limits. the rules include so many aspects as who is going to be the first speaker and 

who is going to be the second one and how turn taking is governed throughout the 

conversation. 

 Non Formal Debates: This category of debates is usually conducted without 

any kind of regulation or framework within which they operate. unlike those taking 

place in judicial and parliamentary settings, non formal debates don't have any set of 

rules that debaters follow. topics of this category may include common issues recently 

developed such as immigration topics and abortion in addition other controversial 

issues that are subject of public interest. non formal debates may take several forms 

and shapes, they are neither subject to the place nor the formality of the ceremony 

place within which they occur. the  presidential campaigns represent good illustration 

of this division. in fact non formal debates might also be observed in other fields such 

as in a business conference about the major factors leading to economic crises or any  

other problems that are faced in that field. some gatherings held at a university level 

about intellectual theft may operate as non formal debates. some forms might appear 

in scientific disciplines such as human cloning that has been subject of criticism for so 

many decades. people argue all the time on different radio stations and even in 

television some don't even need to be present their they just need to make a direct call 

to the television station in order to interact with other participants who may agree or 



35 
 

disagree with their own points of view. because of this difference that exist between 

human beings many social media have been developed in order to meet the needs of 

almost every kind of personality, due to that technological shift people become more 

and more comfortable to the point that some even share and post their videos and 

what they think about a given topic , issue that is affecting our society. some are not 

brave enough to step inside and write what they think about the topic however the 

door is always open to criticism and participation. one way or another social media 

has provided some space for so diverse people and enabled them to participate in 

those kind of debates that do not require any kind of authorization or regulation. 

whether it was a virtual community or a real one the idea is the same. 

 1.2.4.1Debates formats 

 According to a recent article in IPDA journal written by Alan Cirlin who is a 

PhD and director of forensics at the university of St.Mary debates vary in the form 

and the framework within which they are conducted.  Alan Cirlin believes that there 

exist at least six main formats of debates. The next section Will deal with all those 

forms: 

1.2.4.2.1British Union Debate Format 

 In the first place we have the so called British union debate format, this kind is 

thought to be one of the oldest debates across history and in the European civilization. 

this former is the outcome of so many universities and debating societies in the 

ancient kingdom of great Britain. the primary objective behind creating these debates 

was to create opportunities for students back then to learn and practice the basic skills 

needed in a parliamentary discussion and argumentation. Step by step this format 

spread all over great Britain and become dominant as well as its followers and 

colonized countries. The British union format which was a 2-team debate based, was 
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considered as an elemental feature in international competitions. It is true that this 

debate which was predominant in certain points time however things changed in 1997 

where this format was replaced by the 4-team format each team was divided into 2 

representatives: the first team is supposed to represent the government having both the 

PM which stands for the prime minister along with MG member of the government, 

whereas the other side has to act as an opposing party or simply the opposition. There 

has been a dispute about the exact amount of time given to each side of the debate, yet 

the basic timeline for this format was divided as follows: 

 Each side if offered with an amount of time equal to approximately 8 

minutes for each member of the groups. A period of 5 minutes is usually given 

to each party for rebuttal. 

 The debates often starts start by an introduction about the resolution 

each round. so before debaters start their speech they are given a period of 

time to organize, think an plan for their presentation. debaters don't have the 

right to negotiate with other people who are not part of the discussion, 

however this rule is not always constant, under some circumstances it can be 

violated. The debating topics vary from one discipline to another one. The 

government is expected to defend the resolution with evidences and to 

represent it in a very good stylish and sophisticated manner, after all this their 

main task to defend the resolution and give it a sense through supporting 

details statistics, experimental results and many other kinds of illustrations that 

help build the case.  

 Several associations and unions still use these format as in some parts 

of great Britain at a high school level in addition to the Canadian (CUSID) and 

U.S. (APDA and NPDA).  
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 Speakers of each member are immune from any external interruptions 

and criticism in the first together with the last minute.  

 Similar formats has been developed in different countries around the 

world such as the CUSID and APDA. another version of this debate has been 

introduced in Dutch as well during that period. The same thing happened in 

Japan when the Canadian Michael Lubetskey founded the JPDA circle dealing 

with English teaching as a second language. this is not a definitive list. There 

is also the (NPDA) or rather the U.S National parliamentary debate association 

format.  

 Every single model and style has its own strengths and drawbacks, the 

British union debate format has served as an educational tool for so many 

years, helping students to progress and develop their speaking skills with 

special regards the next items: fluency, basic knowledge and above all how 

they deal with other speakers who interrupts them each time. On the contrary 

the format help in a building bursk styles, the last refers to talking in a very 

rude and unfriendly manner and behaving accordingly. These are not the only 

negative sides that this formats has, debaters may give more attention to jokes 

and humors thus losing sight of the actual goal of the conversation which is 

gaining the audience s acknowledgement and approval. because of these 

irritating interruptions the audience may their focus on the current subject 

under discussion. 

 

1.2.4.2.2 The National Debate Tournament (NDT) Style 

 This format is among the recent models that has emerged in the 20 the century 

in the united states. This format has so many resources besides the British union. 
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It was first introduced in the early 1890 s, the debate was performed among ivy 

learners in west coast schools. by time, shift has emerged from local level to a 

national scale. It was 1940 s back then when different debating societies in the 

western world start using the NDT. This last was founded in order to govern and 

rule those tournaments and competitions by providing an appropriate and a 

convenient framework through which debates are performed, besides the 

institution along with other ruling parties are the ones responsible for posting the 

topic of debates. only one topic is chosen to be dealt with for the rest of the year, 

normally the announcement of the topic take place during summer break and 

before the new year. These topics are usually social or political in nature. The 

model has witnessed various changes however it remained closely stable. Those 

changes basically affected time scale and cross-examination. the person who is in 

charge of training students usually hold a PhD certificate, and most of debates 

judged by the jury who possesses a members who received special kind of 

treatment. 

  What is noticeable is that both NDT and the British has common 

features such as the debating parties that consists of two speakers from each 

team. the two teams are divided in way that they either support a given 

resolution( that is the affirmative party or team) or to stand against it (acting as 

a negative side which tries by all means to prove that the other side is wrong). 

Similarly the time limits vary from 8 to 10 minutes for speech and an amount 

of time runs from 4 to 5 minutes concerning the four rebuttals. The cross-

examination process is conducted within an interval of 3 minutes maximum. 

This format of debate is not know at an international scale, only few countries 

and debating associations still use this model such as the previously mentioned 
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JDA(Japan debate association) in Japan along with NAFA(national association 

of forensic argumentation). In this sense the JDA association is equal in value 

and practice with NDT and the NAFA. Of course students need to perform 

those debates in a front of trained judges(the jury) with English as a mean a 

basic mean of communication. 

 Although this format helps in different ways such as the development 

of speaking skills and more precisely fluency as a primary focus. In addition to 

their fundamental features as organization of the speech and learning 

refutation and rebuttal talents. That is not sufficient for some, in order to 

extend student's intellectual and cultural horizon, they need to address so 

many topics not only those of a political or a social structure. since they focus 

on fluency, students will be speaking more quicker than they usually do and 

this will result in confusion sometimes. additionally the sense of humor seem 

to be left behind in this style. too much emphasis is put on the nature of the 

evidence, so the context within which a proof or evidence has been found 

seldom receives a significant interest. 

1.2.4.2.3 The Lincoln Douglas (LD) format 

 Back in the 1858, Abraham Lincoln and his rival Stephen A Douglas took 

countless of dual matches and debates. likewise, the LD is quite similar to the 

NDT, still the LD consists of only two individuals from each side. in order to run 

for the office of the president of the united states , the heads of the major parties 

had to go through campaigns or what that has been traditionally called presidential 

elections. This styles is based on the affirmative-negative formation rather than 

government -opposition, having cross examination few times and when it is 

necessary but not always. This style quite a unique one since it only allows the 
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opposing side to counter once. There is no way that the opposition strike back a 

second or a third time. What characterizes the ld debates is the un even amount of 

time given to each side, in the majority of academic debates both sides are offered 

with an equal time scale having the affirmative party take the initiation  and 

conclusion to introduce the resolution( the topic of argumentation) in addition to 

many other roles such as identifying the terms, the idea is both sides has an 

opportunity to counter through rebuttal. The time plane is organized in the 

following formation: 6-7-4-6-3. The first 6 minutes are devoted for the affirmative 

side, the negative team as well has a chance to speak in the following 7 minutes, 

right after that comes the rebuttals consisting of three consecutive scenes divided 

in the following order: 4 minutes for the affirmative side as a rebuttal. 

          6 minutes rebuttal for the negative side. 

          3 minutes rebuttal for the affirmative side again. 

 After all this model doesn't allow the negative to speak for more than 

once in a debate, that's why it was judged to be not fair in terms of the time 

given to each side and their speech. No side speak more than the other one 

statistically speaking, actually both affirmative and negative speech is equal if 

the whole situation is analyzed. similar to the NDT. This format has been used 

both at a high school and at a university level in most of the US.  

 Some regulations and rules has witnessed minutes changes through 

time but the original plan remained the same generally speaking. This style 

acted as a debating program for the newcomers. After moving forward they 

may start the NDT which is a team based debate. The LD styles was a perfect 

stand by in a tournament and championships when the debating team are not 

present and only one member is there. 
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 This model encourages students to work on their own and look for the 

adequate information they need in their debates. It also helps them to turn into 

self dependant individuals (autonomous learners). Obviously the LD has other 

positive point such as developing a fluency and being an organized student. 

By learning more about the subject matter(which is in this case politics and 

social subjects) students become more knowledgeable and extend their 

information and resources. students in this format tend to grasp more and 

better, in other words in a holistic manner than the case in the NDT. 

 Well this model also include some deficiencies, for example the role of 

laughter and humor is a little bit ignored and special focus is given to the 

knowledge displayed by the members of the debate. Just as the previous 

model, this one also de contextualize the evidence. students depend heavily on 

the materials posted by other companies and only stick to them. 

1.2.4.2.4 The World Format 

 This debating format has emerged as a way to deal with overpopulation 

and congestion. It has first appeared in the 1976 when the British union 

become place where the championship took place. This move has inspired 

may participants to move in. So the issue was not related to the juries but 

rather the classes where the procedure will take place according to Trevor 

Sather, who was a prior head of English-Speaking Union’s Debate Division. 

Grouping participants under one block was something inevitable that time, 

That is to say that those debaters have to perform in one round all of them. So 

instead of dealing with two teams, the judges has to deal with four, this 

solution seems logic since it allows them to examine all the arguments and 
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individual performances, per contra no rebuttals are present there , teams like 

this has only to offer a constructive speech only. 

 This format will be explained in every single detail as follows: four 

teams has to be there for the competition each team consists of two people. the 

four teams by turns will be divided into two parties: those who supports the 

resolution and those who oppose it. the resolution represents the government 

including the prime minister PM, deputy prime minister DPM, whereas the 

second government will consist of members of the government MG along with 

government whip GW. The remaining two teams will take the role of the 

opposition. They are structured in the following manner: the first opposition 

having the LO or what is known as the leader of the opposition and the deputy 

leader of the opposition simply DLO , the other team will include members of 

the opposition MO , and opposition whip OW.  

 Both sides are offered with 15 minutes as a preparation phase. they 

debaters usually sit on a loge table which is a unusual way of arrangement. 

Bothe sides face each others in the discussion. yet this may be a little bit 

different here, the prime minister is the one who is responsible for the 

introduction of the topic and paving the way to the debate. Every individual 

have the right to speak only once, and the amount of time vary from 3 to 10 

minutes. The debaters alternate each time so that the arrangement will be as 

follows: PM, LO, DPM, DLO, MG, MO, GW, OW. The initial and final 

period of the debate(with   one minute) is usually immune from any 

interruptions just as the British union. As long as it is inside that interval, the 

opposition team can ask questions. 
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 This format remarkably reduce interruptions and supports the sense of 

humor, it is also based on audience interpretation and examination of the 

debate. the undesired outcomes of this format are many, to exemplify, some 

jokes and funny stuff are intentionally driven toward the other team resulting 

in a impolite behavior. this format also appreciate cuts and interruptions 

during the debate. 

1.2.4.2.5 The 3 /4-Person Debate 

 This model is in extension of the well known British Union. So instead 

of forming teams consisting of two, debaters have to group in teams either of 

three or four. Since more members will be added, the constructive speech will 

also extend, yet the rebuttals remains the same(two rebuttals). What is 

noticeable in this format is the time line, which has so many values and varies 

a lot. The conversation proceeds in the following pattern: the first government 

takes the lead, after that the  first opposing party speaks. they alternate 

following the same order until the debates finishes. whether it was the three 

person format or the four one this structure remains unchangeable. the 

rebuttals are structured in an order that the government is the first party to 

speak then the opposing one.  

 One way or another the 3/4-person debate format is basic on the same 

conventions and premises found in the British Union, and that includes the 

subjects of discussions as well as the resolutions. So this model follows almost 

the same steps that the British Union use in the introduction of topics, and the 

time reserved for the preparatory stage. This also encompasses every single 

aspect found in the British Union style such as the immune minutes at the end 



44 
 

and the start of the debate,   and the rules that are followed in order to ask 

questions and raise points of interest. 

 Most of the educational institutions across  great Britain follow the 4 

person format, where as  the three one is occasionally used. the 4 person type 

is usually practiced at an intermediate level in a high school setting. 

 This model tends to develop so many skills, among them fluency, and 

the overall knowledge but most of all putting a mark on interruptions(special 

care is given to this feature in this format). The 3/4-person format is favored 

over the British Union because it offers more time for reflection and analysis, 

that is to say, due to the large amount of people in the team, they can easily 

manage to provide more coherent and structured answers that are raised by the 

other team, as a result anxiety and pressure will be less developed and 

reduced, however this is not completely true, this may also signify that 

pressure might take place if the individuals are so eager to speak and defend 

their own status, furthermore due to the permissive nature of the debate for 

interruptions, debaters will feel the need to interfere each time the opposing 

party speaks, besides the style is given much more importance than coherence. 

1.2.4.2.6 The Public Debate Format 

 All in all the public format is thought to be one of the youngest models 

that has been developed through several experiments in order to meet certain  

pedagogical goals. The idea is that this format was found for the purpose of 

introducing the educational aims first then moving backwards. By means of 

trial method and error. 

 The concept was first developed in Richmond university during the 

1980 s. ten years later the process shifted to the ST.Mary university with an 
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excellent rate of progression(works so good). By the advent of the twentieth 

century the format reached its climate an growth and became the basic axe for 

the IPDA or in other words the international public debate association. 

 The public model resembles to the famous Lincoln Douglas types, yet 

the time formation is structured as follows: 5-7-3-4-3. The affirmative side 

also named constructive party starts the debate with an amount of time equal 

to 5 minutes, the opposing party proceeds with 5 minutes. the rebuttals are   

basically three: the first and the last rebuttal is devoted for the affirmative side 

having the same period of time which is 3 minutes, unlikely the opposition has 

only one single chance to rebuttal in a 4 minutes interval. the cross 

examination break has been added to the list just after the end of the 

constructive speech. This examination usually takes two minutes. The 

participants are offered with a wide range of topics and the topics are no more 

than five finally the preparation step runs from 20 minutes to half an hour. 

 

Conclusion 

 Despite the fact that many types of debates exist, teachers do not use or at least 

try those related to their disciplines, for example students of law can benefit a lot from 

those types of debates that take place inside judicial contexts such as courts and 

legislative gatherings in addition to other situations where decision making is made 

through debates as the case in presidential elections and the process of passing bills. 

Debates were found in order to meet different needs and to achieve several goals, 

second language teachers may take advantage of this strategy by both adopting it 

whenever wherever possible and adapting their course so that it fits both the aims and 
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goals that were highlighted in prior stages of needs analysis stages that serves both 

learning and teaching process equally. 
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Introduction 

 This chapter will be devoted for the practical side of the work that aims at 

enhancing classroom interaction through in-class debates. We hope that the results 

that has been found and the amount of data collected in this experiment will help in 

promoting the educational system and help not only those who belong to L'ARBI 

BEN MHIDI University but also foreign language learners of English. This study 

provides a detailed description of both classroom interaction in an EFL and a 

questionnaire that is aimed to see if the students really welcome the idea of debates. 

Furthermore it also highlight the scheduled time necessary for conducting the 

experiment in addition to identifying the target population. that s what the current 

study is about. 

2.1.Methodology 

2.2.Population and Sampling 

          The sample of  study was EFL learners at l ARBI BEN MHIDI university, 

department of English, our target population was third year students of English. Since 

this study is based on an experimental design, both groups has to be divided into 

experimental and control group. third year students are grouped into four groups, only 

two were chosen to perform the experiment, they were group 3 and group 2. of course 

both groups were selected randomly before the experiment. since random selection is 

a key feature in this design. the selected sample is thought to be representative since it 

consists of 50% of the whole population. so as it is stated in the previous section, one 

group will receive the treatment whereas other will not. 

2.3.Data Gathering Tools:  

 The following study was based upon two main tools that were developed in 

order to answer the pre-established questions and to affirm or negate the pre-
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established hypothesis. These tools are: classroom observation and a questionnaire 

that was designed for students in order to check their attitudes toward classroom 

interaction and the use of in-class debates. The evaluation checklist was devoted for 

the classroom observation as detailed in the next part: 

2.3.1 Questionnaire 

 2.3.1. Description of the  Student's Questionnaire 

 The questionnaire that has been administered to students consisted 

of a general Introduction: that describes the thesis title in a precise and 

concise way followed by a clear explanation of the rules that guide data 

collection. Students were given 16 questions that start from the most 

general to those that are more specific and narrow. Questions  belonging 

to the same category were grouped under one section such as the close 

ended ones, whereas the open ended items were left for the last part since 

students will get bored as soon as they see them placed first. The last 

question was devoted for comments regarding the adoptions that teacher 

should make.  

 2.3.1.2. Administration of the Student's Questionnaire 

 The questionnaires were administered to third year students of L'ARBI BEN 

MHIDI University, the target population and the sample of the current study. The 

questionnaire starts  with clear introduction about the work, and a brief explanation of 

the rules to be followed when answering the questions. The questions were written in 

a clear and simple language that everyone can understand. There was not any 

complicated item in the questionnaire and everything was clear. The questions shifted 
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gradually from those that are easier to those who are difficult, for instance the first 

question starts with asking students about their level in English. The following 

questions proceed smoothly. Questions of the same category were grouped under one 

section as open and close ended ones. The ending section of the questionnaire was 

devoted for comments and suggestions by part of the participants. The questionnaire 

consists of 16 questions, the first one is about gender that is why we started counting 

from the second one in the analysis phase. The whole number of students who have 

answered the questionnaire was 44 including both groups. The questionnaires were 

administered in the morning period since students are fresh and they are more 

focused. There was a primary version that was delivered to some students consisting 

of 10 students that neither belong to the experimental nor the control group. The 

piloting results revealed that more work have to be made in order obtained good and 

reliable results for the study. Just after correcting those samples from the pilot, the 

real one was administered after checking it again and again.    

2.3.2 Classroom Observation 

       The observation was most of time focused on those who constitute the 

experimental group. This does not mean that the other group will not be observed. 

After all the aim of this experiment is to see whether or not the implementation of 

debates have any effect on classroom interaction in both its broadest and narrow 

sense. By comparing both groups results we can then derive and formulate 

conclusions that are based on an academic basis. so the observation was carried out at 

different times and different modules and not only oral sessions, since interaction can 

be observed as well in other disciplines and modules. English for Specific purposes 

along with linguistics and methodology have taken the lion share concerning the time 

devoted for the observation. The oral and translation module has also been subject of 
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this observation. Before we develop an observation sheet, we have piloted our study 

with other groups. The evaluation sheets were divided into three main parts 

according to the patterns of interaction: the first one was devoted for teacher-whole 

class, the second table deals with teacher-individual learners (teacher-student) and 

finally the last part learner-learner pattern of interaction. the evaluation sheet also 

provide other information such as the number of those who attend, the time of the 

session, date and group number. there was a small section that was dedicated for the 

description of the classroom atmosphere. 

 

2.4 The  Experiment 

 Time: The current study has been conducted in the second half of  2017, the 

second semester. theoretically speaking, the practical work should not exceed the 

period of forty five days, that is to say from six to eight sessions in order to assess, 

observe and evaluate students.  

 Treatment: The treatment period was planned to be 30 minutes per each 

session, since the time was so short,  it was preferred to make it into three session of 

one hour and half  in both methodology and communication modules. after analyzing 

the questionnaire, results showed that students biggest problem was speech anxiety, 

that s why I devoted the 15 first minutes to point out some problems that every 

student encounter in an oral task since we will do that orally. There was a brief 

discussion about both eye contact and its importance in a communicative event 

especially a debate. Students were provide with different topics of debates in addition 

to some handouts that were carefully selected for them, we tried to include as much as 

information as possible regarding debates. This step was done before we start the 

treatment so that they can be prepared and that time can be saved. In order to avoid 
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boredom I prepared some good videotaped samples in English that highlighted a 

number of controversial issues that western societies suffer from. After we finished 

the discussion of the those topics we tried to link them to the world we live in and our 

societies. We make sure that the audiovisual aids fits well with the topic presentation. 

 

2.5. Data Analysis 

 2.5.1. Analysis of the Student's Questionnaire  

 The following part aims at investigating student perception regarding the 

concept of debates inside a foreign language classroom. 

    The first element that will be discussed is the distribution of gender: males and 

females. 

 

Gender 

 N % 

 

Male 12 27,3 

Fem

ale 

32 72,7 

Total 44 100,0 

Table 01: Gender distribution 

      As indicated in table 01, female characters represent 72.7% of the whole 

population, whereas males represent the remaining 27.3%. this study might be 

affected by this uneven distribution of gender regarding both experimental and control 

group. 
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Figure 02:Gender distribution 

 

Q1 

 N % 

 

Good 11 25,0 

Average 27 61,4 

below 

average 

2 4,5 

I don't know 4 9,1 

Total 44 100,0 

Table 02: Student self evaluation in English language 
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 The first question of the questionnaire was about students level in English and 

how they rank their level. as it is observed it seems that 61.4% of the informants tend 

to classify themselves as average learners of English, whereas the second choice was: 

good with a 25%, 4.5% identified themselves as below average and only 9.1% have 

chosen I don't know as a response. 

 

Figure 03:Question number one: Student's level in English 

 

 

 

 



56 
 

 

Q2 

 N % 

 

Yes 30 68,2 

No 12 27,3 

no 

response 

2 4,5 

Total 44 100,0 

Table 03: Student's participation inside the class 

 Question number two ( part a): do you usually participate (interact) inside the 

class? the majority of students said yes with a 68.2% rate, on the other hand 12 of the 

participants said no as a response with a rate of 27.3%. 
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Figure 03: Do you usually participate (interact) inside the class? 

 

 Question number two (part b): if the answer is yes, how often do you 

participate? this time the responses vary from one person to another. what is 

remarkable is that almost third of the population (11 informants) skipped this question 

therefore adding a fifth grid was inevitable in order to analyze the data. most of the 

students opt for the third option (sometimes) with a rate of 29.5%. 22.7%(10) students 

have chosen often as an appropriate answer, six students 13.6 % selected rarely and 

only 4 have tick the first choice(always).    

question number two(part c): this part is related to student s non-contribution in 

classroom (if the answer to the previous question was no of course). 10 students out of 

44 have justified their choice. their justifications varies a lot. for example 4 people 
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mentioned that shyness is number fear when it comes to classroom participation.cin 

addition to the fear of committing mistakes when making a move inside the class, 

students also lack confidence, even though they have the right answer.  furthermore 

anxiety is also a chief factor when it comes to participation. other students said that it 

is an old habit that has developed from long time ago, back at the secondary school 

days. for some, participating in a learning task inside the class is a waste of time , 

others are simply not interested. 

Q3 

 N % 

 

Always 4 9,1 

Often 10 22,7 

sometimes 13 29,5 

Rarely 6 13,6 

no 

response 

11 25,0 

Total 44 100,0 

Table 04: Students' frequency of participation inside the class 
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Figure 05: If yes, how often do you participate? 

Question number four: 

OPTIONS N % 

A 11 25 

B 3 6.81 

C 14 31.81 

D 13 29.54 

E 6 13.63 

F 17 38.63 

G 19 43.18 

H 1 2.27 

Table 05: Factors influencing students' participation 
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 Question number four: factors affecting students' participation. 25% of the 

whole sample have chosen the first option A that is related to teacher s random 

selection. unexpectedly only 3 students have selected B option. it is about teacher s 

favor of one gender over the other one. teacher s feedback toward students s answer 

was the third element in that question, and 14 out of 44 have selected it. similarly, the 

same number of students have chosen the fourth sentence (13 student) which is 

related to teachers emphasis of classroom participation. after that we have E, we 

thought that providing this response and implementing it would help the participants 

to make up their minds and clear their vision and choice, yet few ones have ticked this 

answer, to be precise 6 out of 44 have opt for this option. the next feature is about 

confidence and personality( in their broadest sense). for this category we have a 

considerable amount of responses with a rate of 38.63%, in other words 17 students. 

one of the highly rates answers is G. it is about students s level of preparation. the 

majority of people voted for this option. finally come the last element in this question 

H. one student have chosen H. the last sentence tend to elicit students attitudes 

towards classroom management and their seating places and to see if it affects their 

participation or not, however in a university setting I believe that learners at this level 

are not bothered about their seats in most cases ad according to what has been 

reported in the questionnaire. 
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Question number five: 

OPTIONS N % 

A 32 72.27 

B 7 15.90 

C 3 6.81 

D 13 29.54 

E 32 72.27 

F 23 52.27 

G 11 25 

H 11 25 

 

Table 06: The different roles that the teachers display inside the language class 

 Question number five: was aimed at selecting the different roles that language 

teacher performs during the class? 

 Most of students said that their teacher plays the role of the controller (32 

student 27.3%) which is obvious.  7 students mentioned mediator as response whereas 

others have selected negotiator (3 students 6.81%), 13 responses were about tutor, 

after that comes the highest response E (32 students 72.27%), information provider. 

similarly a fine number of students have chosen F (23 student 52.27%) facilitator. 

both G and H  (assessor and planner) had the same rate 25% (11 students). 
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Q6 

 N % 

 

Always 5 11,4 

Often 11 25,0 

Sometime

s 

22 50,0 

Rarely 6 13,6 

Total 44 100,0 

Table 07: How much does the teacher allow the learner to interact 

 Question number six: how often does the teacher allow you to interact( give 

and take) with him or her? sometimes was highly ranked by most of the students with 

a rate of 50%. whereas often come second with 25%. next choice is rarely which 

represents 13.6% and finally we got always 11.4%. 
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Figure 06: How often does the teacher allow  you to interact(give and take) with him 

or her? 

Q7 

 N % 

 

Yes 40 90,9 

No 3 6,8 

no 

response 

1 2,3 

Total 44 100,0 

Table 08: Student's points of view regarding interaction and its effect on 

understanding 
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 Question number seven: do you think that your interaction in the classroom 

helps in learning better?  the lion s share was yes with a 90.9%, and 3 participants said 

no. however only 1 student have not provided an answer  

 

Figure 07: Do you think that your interaction in the classroom helps in learning 

better? 

 

 

 

 

 

 



65 
 

 N % 

 

individual-

work 

14 31,8 

pair-work 17 38,6 

group-work 13 29,5 

Total 44 100,0 

Table 09: the three main categories that are followed by most language teachers in 

foreign language classes. 

 Question number eight: how do you prefer to work: individually, in pairs or 

groups? the largest part said that they want to work in pairs as indicated in the 

table38.6%. after that we have both individual-work and group-work having the same 

rate 30%. 
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Figure 08: Which of the following encourages you to participate better in the 

classroom? 

 Justification of the answer: it might divided into three main parts : those who 

have selected group, pair and individual work, therefore we are going to discuss each 

argument individually  

 1.Pair-work: Pair-work provide students a chance of interacting with each 

other's and develop their speaking skills. not only that, this pattern of interaction 

offers students with the opportunity of exchanging information, another advantage 

that pair-work give to students is that it facilitates the work by equally dividing it 

through both parts. it also helps getting rid of the crowded and noisy environment  

that might be found in groups. also this pattern helps in establishing confidence. some 

students hate working alone and taking responsibility for their mistakes that's why 



67 
 

they opt to work in pairs so that when there is a mistake both elements take the blame. 

peer work is good example of support and collaboration for most students. 

collaborative learning is a key feature in the learning process according to some 

informants besides it also enhances their skills. it also encourages students 

participation. working in pairs is one of the favorite activities when it comes to 

presentations , because it do not only help in reducing stress and anxiety during the 

performance but also helps in acquiring new information. 

 2.Iindividual-work: This type helps in creating self confidence by taking 

responsibly by part of the student. working individually helps in organizing your 

ideas. some people prefer to submit their own answers and contributions so that they 

show that their work is original and self made without any interference from a third 

party or support from any other side, this is their own way to show that they are proud 

of what they have done, whether it was true or false. so all in all it is about originality. 

by following this type you will gain more knowledge as a result of research and 

browsing for information and therefore stop relying on others for doing your own 

work. in addition to that some students feel that they have their own vision and 

perception, so when you are alone you state all your ideas and express what you really 

intended to say, this is not true for groups when you usually have to give up on some 

of your ideas because of negotiations between teammates. other students identified 

themselves as introvert learners therefore prefer to work alone.   

 3.Group-work: As indicates in several responses, confidence seems to play a 

central role. motivation might also be added to the list since it pushes students for 

discussing their ideas, points of views, and negotiate it with other members. some find 

group-work to be more enjoyable, exciting and funny than other tasks since it does 

not frustrate their innovation and creativity. moreover it keep students focused and 
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concentrated on the task in hands. it also promotes information exchange and 

elaboration. this pattern helps in clarifying those ambiguous elements of the course by 

discussing it with classmates. not to mention that by working in groups you will get a 

chance of peer correction, in other words you learn from your own mistakes and those 

that come by experience, those that are committed by others. support is also a critical 

aspect that most of the responses highlighted. 

 One student provided a unique answer stating that he prefer to work both 

individually and in pairs. the former type enhance self dependency, he may bring an 

information that teacher has not heard of, whereas the latter promote for a culture of 

discussion and information exchange. 

Q9 

 N % 

 

Always 5 11,4 

Often 15 34,1 

Sometime

s 

15 34,1 

Rarely 5 11,4 

Never 4 9,1 

Total 44 100,0 

Table 10: Student's satisfaction about teacher's way of organizing groups   

 Question number nine: how often are you satisfied with teacher s way of 

organizing groups? the massive part was divided between sometimes and often both 

equally 34.1% for each(15 students for each), the same can said for A and D (always 

and rarely) having 9.1% of the whole participants( students). the last item in the list 

was never. having only 4 votes.  
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Figure 09: How often are you satisfies with teacher s way of organizing groups? 
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Question number 10: 

OPTIONS N % 

A 7 15.90 

B 0 0 

C 12 27.27 

D 9 20.45 

E 1 2.27 

F 23 52.27 

Table 11: Students' way of forming and organizing groups 

 Question number ten: what is the most appropriate way you think teachers 

should follow when forming groups? 7 students have chosen the first response, 

whereas none of them have ticked the second one , the first and the second Reponses 

were about randomly selecting the groups and following alphabetical rotational 

system respectively. the third choice was about grouping teams according to their 

interest.27.27% of the population have voted for this option, the next item D that is 

linked to the idea of creating groups with mixed levels. 20.45%  have selected it, 

unlikely E(grouping them according to the same skill level) that has the lowest rates 

with 2.27%. what is interesting is that half of the population have indicated F as their 

most critical component. 
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Q11 

 N % 

 

Yes 33 75,0 

No 9 20,5 

no 

response 

2 4,5 

Total 44 100,0 

Table 12: Students s attitudes towards taking initiation inside the class 

 Question number eleven: do you think that students should take initiation in 

order to make interaction more active? most responses were yes with  a rate of 75%, 

the remaining 20.5% were no, whereas 4.5% was no response. 



72 
 

Figure 10: Do you think that students need to take initiation in order to make 

interaction more active? 

Q12 

 N % 

 

Yes 28 63,6 

No 15 34,1 

no 

response 

1 2,3 

Total 44 100,0 

Table 13: Implementing debates inside the classes 

 Question number twelve: do you think that teacher welcome the idea of 

implementing debates inside classroom? similar to the previous question, the majority 
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said yes 63.6% and 34.1% said no and always 2.3% of students have not provided any 

response. 

 

Figure 11: Do you think that teachers welcome the idea of implementing debates 

inside the classroom? 
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Q13 

 N % 

 

Yes 29 65,9 

No 14 31,8 

no 

response 

1 2,3 

Total 44 100,0 

Table 14: Students' attitudes toward the implementation of debates inside the class 

 Question number thirteen: if there is a chance to participate in a debate, will 

you take a step and dig in? the results that were found here are the same as the 

previous ones. 29 of the informants answered yes, on the other side we have 14 

people who have chosen no. and again 1 student did not provide any response. 
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Figure 12: If there is a chance to participate in a debate, will you take a step and dig 

in? 

 Justification of the answer: 12 of the informants who said no justified their 

answers as follows: students gaps in knowledge and not having the adequate 

information that enables them to engage in a such tasks, especially those that are 

conducted orally as debates. the lack of confidence has been highlighted by some 

students. the obvious defense those people have is that they are not interested in this 

kind of activities. some students reported that their argument should be valid and the 

information they give to their audience should not be doubtful in order not to look 

weak in the eyes of the others. as excepted shyness appeared in some answers. up till 

now everything is clear until I read something really interesting, this idea is about 

cultural differences that exist between different societies, for instance our society do 
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not welcome the idea of debates and totally ignore this practice, even in political 

events and presidential elections that are conducted at a territorial level, both leaders 

do not actually meet, yet they do oppose each other's indirectly, unlike other western 

societies such as England and the United States where both leaders have to meet face 

to face, and debates are conducted through many rounds in order to decide the winner. 

so the lack of interest is also another element that should be accented. few number of 

students said that it merely depends on the subject being discussed, for example if it 

was something boring such as: human or animal cloning they won't participate, yet if 

the topic is attractive and provocative as well as charismatic, it would definitely 

change their minds. 

 25 students have answered yes and justified their answers as next: 

this practice called debates helps them to develop their language skills in addition to 

allowing them to express their thoughts, points of view and visions. some participants 

said debates are useful for strengthening their knowledge as well as creating 

confidence since they will face both their classmates and the teacher. others think that 

debates helps in increasing classroom interaction. likewise debate help creating a 

competitive environment therefore enables the exchanging of information. along from 

creating excitement and enthusiasm for some learners, it also meet their needs when 

the topic of the debate is related to their points of interest. a small part of students 

mentioned something which is important, they reported that this task, reinforces 

teacher-student along with student-student relationship, it also improves interaction 

inside the class making both the teaching and learning process more easier and 

enjoyable. some people enjoy the status of defending their own ideas and way of 

thinking. few individuals said that in order for them to overcome those psychological 
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barriers and develop their vocabulary and practice the language more and more, they 

have to perform debates. 

8 people did not justified their answers. 

 

Q14 

 N % 

 

Yes 39 88,6 

No 5 11,4 

Total 44 100,0 

Table 15: Classroom conversation and students s understanding 

 Question number fourteen: do you think classroom conversation reflect 

students s understanding? more than half of the target population provide yes as an 

answer with  a rate of 88.6%, while 5 people did answer the question by no. however 

this time we do not have no response category. 
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Figure 13: Do you think that classroom conversation reflect student s understanding? 

 Justification of the answer: those who said yes justified their answers as 

follows:  

in order to be part of the conversation, you definitely need to come up with new ideas 

so that you can attract people around you. another response is that student s 

conversation with classmates and teachers is an indicator of his understanding. other 

answers revealed that students understanding might be checked through discussion 

and explanation. few elements stated that classroom conversation does reflect student 

s understanding regarding any topic. on the same spot, a student argued that they 

cannot say a single word if they did not understand what is being taught and what has 

been said. few participants added that they perceive information in different ways and 

they tend to express themselves in a divers way.  
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the second division answered by no, they think that many of the brightest minds and 

genius hide in the shadows without raising a finger, simply because they are clever, 

smart and intelligent, yet lack confidence, therefore avoid such contributions. 

9 participants did not justified their answers. 

 

Q15 

 N % 

 

Yes 37 84,1 

No 7 15,9 

Total 44 100,0 

Table 16: Students attitudes towards classroom environment  

 Question number fifteen: do teacher need to create a context where students 

can develop their social as well as communicative skills? most votes were yes having 

84.1% of the whole sample, when the rest voted for no15.9%. 
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Figure 14: Do teachers need to create a context where students can develop their 

social as well as communicative skills? 
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Discussion  of the Classroom Observation results  

General description of the evaluation checklist  

 The evaluation checklist that has been used in this study consists of three main 

sections. the first section was devoted for Teacher-whole class interaction including 

the three main criteria of evaluation:  

A. Roles performed (inside the class). 

B. Time (the time of interaction). 

C. Comments.  

 Both the teacher and student were included in the evaluation grade, in addition 

to that there was also another part named (silence). Since silence appears in every 

language class, whether it was that of misunderstanding or just a pause. These three 

basic features were present in all the sections of the evaluation sheet. Each criteria is 

further detailed in the coming section. 

Teacher's Roles 

 Roles performed: This colon includes the different roles that teachers displays 

inside the classroom. Four main roles were highlighted in this part: 

 Lecturing: The teacher play the role of the lecturer, the one who delivers 

information and data to the students. It is also considered as one of the 

frequent roles that is found in every classroom. The teacher is the one manage 

the lecture. 

 Giving Direction and Instructions: One of the most observable roles that 

foreign teachers display lies on helping students with instructions whenever 

needed. Students need to be guided by those who are more experienced than 

them. Having this knowledge enables you to manage your class and helping 

your students to find the right path.  
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 Asking Questions: If there is no exchange in the classroom how do we expect 

the learning process to take place. This role enables information transfer from 

both sides teachers and students.  This role is observed in different classroom 

activities at different levels. The teacher may address a group of students  who 

are currently presenting a topic regarding the subject matter, yet he may ask an 

individual from that group.  

 Offering Feedback: This category is about the nature and the type of the 

feedback that appears inside the educational context. Eight main feedbacks 

have been discussed: 

 A. praise: Praising the student for a good performance, a contribution 

that has been made through individual effort or a collaborative work. This 

kind of feedback often appears in situations where the student do a good job so 

that he will continue in that rate. 

 B. Acceptance: The teacher accepts the findings or any other efforts 

that were made by part of the students. This does not imply that they can bring 

any thoughtless information to the class, yet to encourage them to look for 

better results in the next time. 

 C. Criticism: The teacher has the right to criticize those weak 

performances and poor researches of the students. Criticism often take place 

when students do not prepare well thee tasks in hands and plan their studies 

and works. 

 D. Rejection: Rejection is one the frequently observed feedbacks that 

appear in classes for so many reasons.  

 E. Correct: The teacher always treat those mistakes that appear inside 

his or her class so that students will not repeat the same thing later. Corrective 
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feedbacks are the most used ones nowadays in so many disciplines especially 

language teaching field. Corrective feedbacks may take two forms: the oral 

and the written one. in EFL classes teachers use both according to the 

requirements of the situation. 

 F. Ignoring: For specific reasons the teacher displays this roles, for 

example the teacher may ignore those examples raised b part of the student for 

being culturally inappropriate. Another illustration is when he ignores those 

examples that may distract students from the lecture and losing sight of the 

aim of the conversation and lecture. 

 G. Remediation: The teacher remediates the mistakes and errors that 

appear in his or her class due to several reasons. The remediation stage has to 

be instant and purposeful. 

Learner's Roles 

 These were the main roles that teacher displays during the class. 

Students on the other hand also have some roles to display inside the class, the 

next list includes a brief explanation of the main roles performed by part of the 

student: 

1. Responding to Questions: Students respond to the questions that 

are raised by the teacher and other classmates.  

2. Asking Questions: Student ask questions about any ambiguous 

feature that the teacher has explained in the black board or has 

said it orally. Students may also question other classmates who 

are presenting a given topic or research. Questions appear in both 

directions. 
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3. Give Opinions: Students express their thoughts and point of 

views regarding a given topic or matter.  

4. Discuss about Related Topics: If the student are knowledgeable 

in other subjects that are related to their current lecture they may 

discussed it with their teacher and classmates.   

5. Taking Initiation: The initiation that come from the student is the 

one that is studied here( contributions, participation...etc).  

6. Talking to each other's: marginal interaction. 

7. Listening to the Lecture: Active listening is the one that is the 

accented element inside the class. 

8. Taking Notes: Students take notes concerning the main points 

that has been discussed inside the class either by part of the 

teacher or by other classmates. 

  These were the main roles that students exhibit inside the class. Up till 

now we come to the last feature which is about "Silence". silence in this 

regard may be interpreted in two different directions: the one which shows 

lack of understanding and that of relaxation and pause. Students show 

different reactions inside the class, we may find in a one situation the two 

types of silence. 

 The second criteria is the time of the discussion. It should be noted that 

time varies from one situation to another according to the pattern of 

interaction. 

 The third division is the comment section that is integrated in all parts 

of the sections. 
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   The concluding section is dedicated for the description of the class 

atmosphere.   

Analysis of the Observation Checklist regarding Classroom 

Interaction 

 Bothe teams were observed throughout the experimental period. The checklist 

was used as research tool that aim at measuring classroom interaction before and after 

introducing the treatment with the experimental group as well as the control group 

that has not received any treatment. 

  The first part will deal with the pre and post test of the control group 

which is group 03. The pre test was conducted in the eighteenth of April 2017. The 

number of students was no more than 23. the observation was conducted in ESP 

session from 11 till 12.30. According to the results gathered from the checklist it has 

been found that:    

 Teacher-Whole Class: The teacher performs the following roles: lecturer, 

feedback provider(remediation), giving instructions and directions. Teacher's time 

was greater than that of the student, for example the teacher took more than 15 

minutes in the introductory phase where as students did not have an opportunity to 

talk. The comment section reported: teacher got carried out and talked a lot. the 

different roles that were performed by part of the student were: giving opinions and 

listening to the lecture. There was not any time for students to talk. The comment was 

that students should try to interact with the teacher. 

 Teacher-Individual learner: Roles performed by the teacher were: asking 

questions and feedback provider (criticize, correct, remediation). Bothe student and 

the teacher alternate in turn taking therefore ending with an equal amount of time for 

both. The comment was: the teacher interferes a lot in the presentation. The roles that 
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were displayed by part of students were: responding to questions and listening to the 

lecture. The only comment that was written that day was about note taking either in 

presentations or daily classroom activities. 

 Learner-Learner: The teacher hold the position of the lecturer most of the 

time, he interferes every now and then to raise questions. The teacher did not take 

much time . Remarks was: some students tried to help in the presentation of their 

classmate by discussing related examples. Students performed the following roles: 

asking questions and giving opinions in addition to listening to the lecture. Students' 

time was short. The atmosphere was described as comfortable and not stressful or 

serious.    

 The post test results are discussed in the following part: 

The observation took place in May/02/2017 between 09.30 and 11.00 in ESP session. 

 Teacher-Whole Class: One of the frequent roles that the teacher displayed was 

direction provider (criticize, correct and acceptance), where as the second frequent 

one was lecturer. almost all the roles in this section were covered by part of the 

teacher. Teacher's time runs from 20to 25 minutes. Comment was: The teacher took 

too much in the explanation of  future presentations and how they should be. Student's  

were taking notes and listening to the lecture. There was a few marginal interaction 

whereas taking initiation was not present on the list, yet they have asked a lot of 

questions that session.  

 Teacher-Individual learner: Since the session was devoted for presentations 

the teacher has to ask questions more than he does in ordinary lectures. In addition to 

that he offered some feedbacks that were about: criticism and rejection were the 

highest in rate where as correcting mistakes and  remediation come after. The teacher 
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took 3 to 5 minutes. Comments were: the teacher focus more on correcting and 

remediating while the students are presenting.   

 Learner-Learner: The teacher kept the same roles: giving instructions and 

directions. He interfered for few minutes only (1-2) minutes. Comments were as next: 

The teacher has to maintain that behaviour since frequent interruptions will affect 

student's presentations.  Students were talking to each other's marginally and they 

were not taking notes. Comments: The teacher has to control his class. 

 Description of the atmosphere: It was a good atmosphere not stressful neither 

relaxed but somewhere between the two. 

 The next group that is going to be discussed is the one that received the 

treatment, in order to assess the effectiveness of the treatment there was a pre and post 

test in the form of classroom observation. The results gathered from the experiment 

are listed in the following section: 

 Pre-test was planned at 23/04/2017 betwenn11.00 and 12.30 in Linguistic 

module. 30 students from third year were subject of observation that day. 

 Teacher-Whole class: The teacher roles were divided between asking 

questions and lecturing, whereas the kind of feedbacks he showed were acceptance 

and correction. The teacher focused on remediation as a feedback the whole time. It 

should be said that teacher's time was 20 minutes. Comments: The teacher should 

have allowed students to participate in the speech. Students gave their opinions in 

many occasions, they also tried to respond to questions and discuss related topics 

while listening to the lecture, yet they only spoke for few seconds.  

 Teacher-Individual Learner: The teacher was lecturing most of the time and he 

asked questions as well. Time: The teacher only spoke for few minutes and seconds. 
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Comments: The teacher only interfere to raise important points. Students were more 

focused on answering questions and trying to respond to them.  

 Learner-Learner: The teacher take a chance to give instructions and directions 

whereas feedbacks were composed of criticism and correction after remediation. The 

amount of time that was taken was 5 minutes in the first time and 7 minutes in the 

second time. Comments: The teacher should not get carried out and take long time 

after presentations.  Students expressed their opinions and asked a couple f questions 

to the presenters, however this interaction did not last more than 2 minutes. Comment: 

Students need to work with each in order to develop their communicative skills 

through interaction.  

 Description of the atmosphere: The atmosphere of the class shifted from funny 

to formal and calm at the same time. 

 The post test was conducted after the treatment period  in order to see if there 

is any improvement. The post test was conducted at 02/05/2017 betwenn11.00 and 

12.30 in ESP session. The number of students was 28 that day.  

 Teacher-Whole class: The teacher played the role of lecturer and instruction 

deliverer. In addition to asking questions there were numerous feedbacks such as: 

acceptance and  correction. Time of the conversation was dominant by the teacher, 

statistically speaking the teacher kept talking for about 30 minutes. Comments: The 

teacher's job is to familiarize the audience with the topic of the presentation but he 

should not take long time. Students tried to jump in by giving their opinions and 

taking initiation. They were also taking notes and listening to the lecturer in the first 

15 minutes. Comments: The teacher needs to promote for a culture of exchange where 

students can be part of the conversation not just left out.  
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 Teacher-Individual Learner: The teacher asked few questions and focused 

more on giving instructions. Feedbacks were emphasized on correction and 

remediation. Comment: The only good thing in that presentations was that the 

presenter herself tried to invite her classmates to participate in the dialogue and wants 

to hear from them. Students were taking notes sometimes yet there was more marginal 

interaction during that session. Students discussed related topics only when it is 

suitable( in one or two occasions only). 

 Learner-Learner: The teacher in this regard was holding the position of the 

advisor or rather instruction provider and pathfinder. Feedbacks varied between 

acceptance and correction. The teacher also focused on remediation. Students roles 

also varied between taking notes and listening to the lecture. Almost all the roles were 

displayed inside the class. The only good comment about the presentation was that the 

presenter started with a question to the audience and tried to listen and elicit more 

responses from them. 

 Description of the atmosphere: In few words silent (at the beginning of the 

session only) but it was not sever.  

 

Conclusion 

 Classroom interaction is a critical component of the learning and the teaching 

process. EFL teachers should not only create it, but maintain it through the whole 

term not just restrict it to specific tasks. Based on the analysis of the questionnaire that 

was delivered to students, 75% of them are ready for debates, and all they are waiting 

for is for their teacher to start the operation. when it comes to practice, debates are 

more complicated than what students think, especially when applying for a given 

model or format. It is true that some forms are time consuming and some are not 
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applicable considering the current circumstances that most of  the universities has, yet 

language teachers may still opt for one design or two according to the student and 

teacher plans and goals. It is all about students and teachers hand in hand and not head 

to head, and  this cooperation should take place in future language classes especially 

where English is being taught as a foreign language. 
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Pedagogical Recommendations 

 Playing the role of the teacher is not an easy task, especially for the 

newcomers and those who are willing to jump into the educational circle. After a 

second thought, future teachers need to start with those intermediate level at middle 

school setting then move on if they have a chance to those who are more advanced. 

the teacher when he walks  to the front door in the first day , he is not the same 

individual in ten years or fifteen. he or she might face situations where she loses 

control of the class, your students may ask about a given information that you do not 

have or they might even rise an issue that you were not aware of before, you're going 

to look for that information and make it available to your students next time you meet 

them. concerning the present study, i think it is about delivery and the manner of 

eliciting responses and how to create such thing called interaction inside the class, it is 

true that a good teacher is the one who do not only performs different roles but also 

the one who is creative and encourages that behavior and attitudes in his class. so if I 

had a chance to teach, I will make sure to not repeat the same mistakes that others 

have done and especially those whom I was responsible for. 

Suggestions for Learners  

 Based on the results that were found in the upper section, it seems that a large 

number of students suffer from the so called speech anxiety in the first place, the fear 

that develops when speaking in front of an audience regardless of its size. the second 

major issue is something innate: students s personalities, as it was indicated, many of 

students identified themselves to be introvert and shy people. therefore we suggest 

that they start training in order to overcome this fear outside and most of all inside the 

class, since it will be a little bit difficult inside the educational context, this where 
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teachers s part come; they have to encourage participation and interactions especially 

those that are initiated by part of the learner and appreciate their contributions. there 

are so many YouTube channels that have statistically help in the reduction of this fear 

and developed Foreign language learners of English to develop their capacities in both 

aspects of language: the oral skill and the written one. there are great you tub channels 

out there that are specialized in every domain of language, we used some samples 

from there and it helped a lot in the study. 

Suggestions for Teachers   

 Statistically speaking, teachers s time is greater than students s time, at least 

that what the results have shown. for this reason we advise future along with the 

current generation to pay attention to this issue. some teachers got carried out and still 

students roles in their own presentation especially if they are experts in the subject 

matter, this what the records and the observation sheets have shown in this 

experiment. in addition what has been said. I feel that the audiovisual aids are should 

be used frequently especially in foreign language classes, because this will promote 

both the learning as well as the teaching process. how do you expect your students to 

develop their language skills if they do not practice the language being taught, at least 

in a virtual and less formal context. besides teachers should reinforce the use of notes 

and note taking whether in normal conversation or any other activity especially the 

oral ones. before we finish, I want to say that student-student pattern of interaction is 

the less emphasized in EFL contexts here in Algeria, teachers need to work on this 

problem, although few number of students have reported that they prefer to work 

individually and the majority prefer to work in pairs or groups, this does not seem 
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consistent in reality, after observing students for so many time we reached a 

conclusion, they need to work co-operatively  whether it was in pairs or a in teams. 

Limitations of the study  

 The current study has faced so many problems and issues, number one on the 

list is the sort amount of time that is devoted for the experiment, and allowing 

students to perform debates on an academic basis. the second major issue that has 

slow us down is teacher s who are willing on giving up on one or two of their 

scheduled sessions. if at least 4 or 5 teachers gave us half an hour per each we would 

have achieved better results than this. another important thing that we have to point 

out is the time of experiment , in addition to that participation rate and interaction 

inside the class is really subject to change according to the data we have gathered so 

far, to illustrate students participation in sessions that are scheduled at 08.00 am are 

higher than those planned at afternoon. may be because of some extraneous variables 

that affects the reliability of the data gathered through the study.  after analyzing 

students responses in the questionnaire and based on the observation conducted, it has 

been found that a large number of students were not interested in debates. furthermore 

there were many absences in the class in the recent last weeks, we had 16 per class 

and sometimes the whole class skip just because the teacher is not present. we tried 

our best to catch their interest and stimulate their enthusiasm. i believe that the same 

conclusion can be drown if the scorer was different. 
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General Conclusion 

 The current research has been conducted in order to see if there is any effect of 

debates as a one of active learning strategies on enhancing classroom interaction in 

EFL classes 

 The experiment was performed in English department at LARBI BEN MHIDI 

University with the main purpose of testing the pre established hypothesis whether to 

keep or disregard it. The hypothesis states that the implementation of in-class debates 

as an active learning strategy in EFL classes will enhance classroom interaction. The 

sample of the study consisted of third year students from English department   and 

two groups out of four were randomly to act as: experimental and control group. 

Classroom observation and questionnaire were used as tools of research  in the second 

semester of 2017 with the same population. 

 According to the information that has been collected from both classroom 

observation and questionnaires, classroom interaction heavily depends on teacher's 

roles and student's willingness to interact with the teacher. By using debates 

classroom scale interaction has witnessed a slow raising since the experimenter was 

the one holding the conversation and the one who was taking control of the class and 

this may pave the way to some deviations as well as the appearance of inappropriate 

behaviours inside the learning context.   

 All we can say about this research is that students cannot develop their skills if 

the interaction is not taking place. It really is such a shame that most of the student do 

not pay attention inside the class and help in increasing the noise. If  every single 

teachers reads the final section in each dissertation about the limitations and start 

working on them, it will bring a huge success for both sides. If you are not having fun 
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you are doing it wrong, that is one of the best quotes that teachers should work with, 

after all learning is fun. 
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Appendices

Appendix One:

Students’ Questionnaire

Dear students,

We are preparing a research on debates as an active learning strategy to enhance the

classroom interaction. We would be grateful if you could answer these questions to

help us in our research. Please, use a cross (×) or a tick (√) to indicate your chosen

option in the appropriate box, and specify your answer when needed.

Thank you in advance for your collaboration.

01. Specify your gender :

a- Female

b- Male

02. Is your level in English:

a- Good

b- Average

c- Less than average

d- I don’t know

e- Other , please specify ...........................................................................................

03. a. Do you usually participate (interact) inside the class?

Yes                                                           no

c. if yes, how often do you participate?

Always                   often                        sometimes                                 rarely



b. if no, please justify your non-contribution:

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................

06 Among the following items, which do you think it affects your participation most:

a- Teacher’s random selection of the participants.

b- Teacher’s favour of one gender over the other.

c- Teacher’s feedback towards one of your answers.

d- Student’s confidence and personality.

e- Student’s level of preparation.

f- Classroom management and student’s way of seating.

g- Type of questions raised by the teacher (open ended, analytical, not too difficult,
not to easy...etc.

h- teacher’s emphasis of classroom participation.

h- Other , please specify………………………………………………

05. What are the different roles that your teacher performs in the classroom ?

a- controller

b- mediator

c- negotiator

d- tutor

e- information provider

f- facilitator

g- assessor

h- planner

others, please specify.......................................................................................................

06. How often does the teacher allow you to interact (give and take) with him or her?

always                  often                  sometimes                          rarely



07. Do you think that your interaction in the classroom helps in learning better?

Yes                                          no

08. which do you prefer to work:

individually                    in pairs                            in a group

please justify your answer:

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................

09. Are you satisfied with teacher s way or organizing groups ?

yes                                                             no

if the answer is no, please write down the most appropriate way you think teachers
should follow when forming groups:

..........................................................................................................................................

..........................................................................................................................................

10. Do you think that students need to take initiation in order to make interaction
more active?

Yes                                                 no

12. Do you think that teachers welcome the idea of implementing debates inside
classroom?

Yes                                                 no

13. If there is a chance to participate in a debate will you take a step and dig in?

yes                                                  no

Please , justify your answer :

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................

14. Do you think that classroom conversation reflect student s understanding?

yes                                                  no



please justify your answer:............................................................................................

..........................................................................................................................................

..........................................................................................................................................

15. Do teachers need to create a context where students can develop their social as
well as communicative skills ?

yes no

..........................................................................................................................................

..........................................................................................................................................

16. Suggest some measures that should be taken by teachers in order to get the class
engage in the learning process?

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................

Thank You



Appendix Two:

Evaluation Sheet on Classroom Interaction

Level : 3rd year Group:
Date :                                                                                                           Time :
Number of students present :     / .                                                        Module :
Observation ≠

Teachers and students Roles in Different Type of  Classroom
1.Teacher- Whole Class Roles performed Time Comments

Teacher :  Lecturing
 Giving directions and instructions :
 Ask questions
 Offering feedback .Praise

Acceptance
Criticize
Reject
Correct
Ignore
remediation

Students :  Responding to question :
 Asking questions :
 give opinions
 discuss about the related topic
 Taking initiation :
 Talking to each other marginal

interaction
 Listening to the lecture
 Taking Notes

Silence  Pause
 Silence of misunderstanding

1.Teacher- Individual
Learner

Roles performed Time Comments

Teacher :  Lecturing
 Giving directions and instructions :
 Ask questions
 Offering feedback .Praise

Acceptance
Criticize
Reject
Correct
Ignore
remediation



Students :  Responding to question :
 Asking questions :
 give opinions
 discuss about the related topic
 Taking initiation :
 Talking to each other marginal

interaction
 Listening to the lecture
 Taking Notes

Silence  Pause
 Silence of misunderstanding

1.Learner - Learner Roles performed Time Comments
Teacher :  Lecturing

 Giving directions and instructions :
 Ask questions
 Offering feedback .Praise

Acceptance
Criticize
Reject
Correct
Ignore
remediation

Students :  Responding to question :
 Asking questions :
 give opinions
 discuss about the related topic
 Taking initiation :
 Talking to each other marginal

interaction
 Listening to the lecture
 Taking Notes

Silence  Pause
 Silence of misunderstanding

Description of the class atmosphere :



Appendix Three: Résumé

Le présent travail vise à étudier l'effet des débats en classe en tant que

stratégies d'apprentissage actives sur l'interaction en classe. Deux questions

principales seront abordées dans cette étude, la première concerne les différents types

d'interaction qui existent dans une classe EFL, tandis que la seconde concerne les

effets de l'utilisation de débats en classe dans la classe. Un autre point important que

cette étude met en évidence est l'étude de la relation entre les débats et l'interaction en

classe. Cet article est également conçu pour affirmer ou rejeter l'hypothèse préétablie

qui sais en utilisant des débats en classe améliorera l'interaction en classe.

Pour atteindre cet objectif, nous avons opté pour la conception expérimentale avec un

groupe témoin et expérimental. Les outils de collecte de données comprenaient ce qui

suit: un questionnaire et une observation en classe ont été effectués avec 56 étudiants

de troisième année en anglais à l'Université LARBI BEN M'HIDI.



Appendix Four : صــــــــــــــملخ

التفاعلعلىالنشطةالتعلماستراتیجیاتكماالصفداخلالمناقشاتتأثیرفيالتحقیقإلىالعملھذایھدف

فئةفيتوجدالتيالتفاعلمنمختلفةأنواعتتناولاألولىالدراسة،ھذهفيرئیسیینسؤالینتناولسیتم. الصفیة

EFL،یسلطأنأخرىمھمةنقطة. الطبقةداخلالطبقةداخلالمناقشاتاستخدامآثارحولھوالثانيأنحینفي

أیضاالورقةھذهتصمیمتم. الصفیةوالتفاعلالمناقشاتبینالعالقةفيالتحقیقھوالدراسةھذهعلىالضوء

الصفالتفاعل.یعززسوفالصففيالمناقشاتباستخدامسیسأنإنشاؤھاسبقالتيالفرضیةرفضأولتأكید

جمعأدواتوشملت. تجریبیةومجموعةالسیطرةمعالتجریبيالتصمیماخترناالھدف،ھذاتحقیقأجلمن

اإلنجلیزیة.اللغةمنالثالثةالسنةفيطالبا56معالدراسیةالفصولومراقبةاستبیانإجراءتم: یليماالبیانات

.مھیديبنربيعلاجامعةفي
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