
Democratic and Popular Republic of Algeria

Ministry of Higher Education and Scientific Research

Larbi Ben M'hidi University-Oum El Bouaghi

Faculty of Letters and Foreign Languages
Department of English

A Dissertation Submitted in Partial Fulfillment of the Requirements for
the Degree of Master in Language Sciences and Teaching English as a

Foreign Language

By: Miss. Sarra BERHAIL Supervisor: Mr. Farid CHAIRA

Examiner: Ms. Khadija ZAIDI

2016-2017

A Corpus Based Analysis of the Use of

Reporting Verbs in Master Dissertations

A Comparative Study of the Literature Reviews of MA Dissertations Written

by Postgraduates of Language Sciences and Anglo-American Studies in the

Department of English – Larbi Ben M’hidi University

Democratic and Popular Republic of Algeria

Ministry of Higher Education and Scientific Research

Larbi Ben M'hidi University-Oum El Bouaghi

Faculty of Letters and Foreign Languages
Department of English

A Dissertation Submitted in Partial Fulfillment of the Requirements for
the Degree of Master in Language Sciences and Teaching English as a

Foreign Language

By: Miss. Sarra BERHAIL Supervisor: Mr. Farid CHAIRA

Examiner: Ms. Khadija ZAIDI

2016-2017

A Corpus Based Analysis of the Use of

Reporting Verbs in Master Dissertations

A Comparative Study of the Literature Reviews of MA Dissertations Written

by Postgraduates of Language Sciences and Anglo-American Studies in the

Department of English – Larbi Ben M’hidi University

Democratic and Popular Republic of Algeria

Ministry of Higher Education and Scientific Research

Larbi Ben M'hidi University-Oum El Bouaghi

Faculty of Letters and Foreign Languages
Department of English

A Dissertation Submitted in Partial Fulfillment of the Requirements for
the Degree of Master in Language Sciences and Teaching English as a

Foreign Language

By: Miss. Sarra BERHAIL Supervisor: Mr. Farid CHAIRA

Examiner: Ms. Khadija ZAIDI

2016-2017

A Corpus Based Analysis of the Use of

Reporting Verbs in Master Dissertations

A Comparative Study of the Literature Reviews of MA Dissertations Written

by Postgraduates of Language Sciences and Anglo-American Studies in the

Department of English – Larbi Ben M’hidi University



i 
 

Dedication 

I dedicate this work to: 

My great mother and father, I wished he could be here, thank you for giving me 

strength to reach for the stars and make my dreams come true, and of course, in 

addition, to  my sisters and brothers. 

I am so grateful for my dear husband for his encouragements, support and above all 

believing in me. I would like to thank his family and especially his dear mother. 

 

 

 

 

 

 

 

 

 

 



ii 
 

Acknowledgements 

First gratitude is to Allah, the almighty, on whom we depend for sustenance and guidance. 

Second I would not have finished this work, after the help of god, without his patience, 

encouragements and countless hours reading and reflecting on my work. I would like to 

sincerely thank my supervisor Mr. Farid CHAIRA for his valuable guidance and 

constructive comments. I would like to thank my examiner Ms. Khadija ZAIDI who 

kindly accepted to examine the present thesis. My thanks for my dear friends who 

supported me throughout the year and a special thank to Shafia, A.  

 

 

 

 

 

 

 

 

 

 

 

 



iii 
 

Abstract 

The present study is concerned with a crucial element in reporting that is considered to be 

the key and complex feature in academic writing i.e. reporting verbs. These lexical items 

are chosen carefully by writers to report others claim and to present their evaluative 

judgments on those claims. Therefore, this study is called for with an attempt to figure out 

how this type of verbs is used in MA postgraduates literature reviews at the department of 

English, Larbi Ben M’hidi University in OEB. The corpus consists of 10 MA theses that 

were selected from both streams at the department of English “The University of Oum El 

Bouaghi”. RVs were tallied using AntConc and SPSS software. After that, they were 

classified using Hyland’s (2002) classification of RVs. The results demonstrated that both 

streams used a limited number and type of RVs that was different from the one used by the 

other stream. What was shared, by both streams, is the arbitrary and non organized use of 

these lexical items. Consequently, RVs should be implemented within teachers’ goals and 

included in future syllabuses so that MA postgraduates will be aware of the appropriate use 

of these lexical items. 

Key words: Reporting verbs, MA theses 
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General introduction 

1.  Rational for the Study   

In their salad year, MA postgraduates deliver a kind of dissertations which has an 

important role in their academic accomplishment. This later should conform to many 

academic conventions. It is comprised of many sections starting from the introductory to 

the concluding phases. At the first stages of their work, students pave the way to their 

thesis by conducting their research proposals (RPs). This later differs in its rules from one 

department to another. What is agreed upon, by most of them, is that RPs should contain 

few words about the problem intended to be studied and how the researcher intend to 

analyze it. 

Literature Review (LR) sections are unavoidable and they come just after the 

introductory chapter. In this chapter the reader is going to highlight gaps in researches and 

reflect on many works done in his area of study. Hence, citation is called for as a 

distinguishing feature of academic writing. While citing, equal importance should be given 

to verbs used to refer to others’ works as to the information given. Hyland (2005) indicates 

that reporting verbs (RVs) are used to outspeak ones point of view and associate it to the 

readers’ thoughts. Besides Hyland, Thompson and Ye (1991) state that RVs are employed 

to allude to one’s notions or concepts and to state one’s stance towards other people’s 

work.  

Reporting verbs, therefore, play an important role in writing literature review 

section particularly and the whole dissertation in general. These lexical items should be 

chosen attentively and cautiously. MA postgraduate students, from both streams language 

Sciences and Anglo-American Studies streams in the department of English “Larbi Ben 

M’hidi University”, encounter many problems in choosing the right reporting verbs that 

match the context they are used in. Therefore, an analysis of RVs use in their dissertations 
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is called for to sort out the main criteria used in choosing these lexical items and to 

compare their use by both streams. 

2. Statement of the Problem 

Writing the literature review section is a challenging step while conducting one’s 

research. This section contains about three fourths of the citations given in the whole 

paper. While referring to others’ works using reporting verbs is inevitable. Writers should 

pay attention to the category of reporting verbs they are using depending on how they 

perceive the idea to be presented and the information or message given by the author. At 

the same time they should vary the types of verbs used within the same category and do 

not stick to the same group of verbs in all citations. Because choosing the right reporting 

verb is not done randomly or based on their intuition. However, it is a complex process that 

demands a rich background of lexical items and a richer knowledge on how and when they 

are to be used correctly. Hence, many researchers especially in EFL classes find it a very 

burdensome process. 

              MA postgraduates in the University of Larbi Ben M’hidi from both streams 

struggle with this step and they end up using the same variety of verbs extensively and 

repeatedly without giving attention to the reason they are used for and the context they are 

used in. This is due to the very restricted vocabulary and their deficiency in language skills 

and competence. Accordingly, an analysis of RVs used by this group of students is called 

for to identify how this category of lexical items is used in MA postgraduates’ literature 

review sections. 

3. Aim of the Study 

This study major aim is to identify how reporting verbs are used in the literature 

review sections done by MA postgraduates in the Language Sciences and Anglo-American 
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Studies streams at Larbi Ben M’hidi University. In addition we highlight the specific 

objectives bellow: 

 To analyze the use of RVs in literature review sections of MA Language 

Sciences stream and Literature and Civilization stream depending on 

Hyland’s (2002) classification of reporting verbs. 

 To compare how RVs are used in both MA Language Sciences and 

Literature and Civilization stream MA postgraduates in literature review 

sections. 

4. Research Questions 

This study aims at finding answers to the following questions: 

1. What is (are) the most used category(s) of reporting verbs, according to Hyland 

(2002) classification of RVs, in literature review sections of MA postgraduates in 

Language science stream? 

2. What is (are) the most used category(s) of reporting verbs, according to Hyland’s 

(2002) classification of RPs, in literature review suctions of MA postgraduates in 

the Literature and Civilization stream? 

3. What are the similarities and the differences found between MA Language 

Sciences and Literature and Civilization streams students’ concerning the use of 

reporting verbs in their literature review sections? 

5. Significance of the Study 

The analysis of RVs in MA postgraduates’ literature review sections of both 

English streams in Larbi Ben M’hidi University is significant in the sense that it helps to: 

 Show how RVs (in terms of frequency and diversity) are used in the LR sections of 

both MA Language Sciences and Literature and Civilization streams MA students. 

 Raise MA students’ awareness of the use of reporting verbs in their dissertations. 
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 Raise teachers’ awareness of their students use RVs in order to shed the light on 

this issue in future teaching processes. 

 

6. Methodology and Design of the Study 

6.1. Corpus 

To achieve the aims stated above, a descriptive study is used. The corpus of the 

study is comprised of twenty literature review sections from MA thesis written between 

2012 and 2016 (The LMD system). They were selected from both streams at the 

department of English (Oum El Bouaghi University). These sections were copied and 

coded L1 / L2 / L3 …. / L5 for the literature review sections taken from Language Science 

stream, and “C1 / C2 / C3 ... / C5 for the data taken from the Anglo-American Studies 

stream. This process helps in maintaining theses students’ anonymous.  

6.2. Method 

The data collected is analyzed using AntConc (3.5.0) (dev) 2016. AntConc is a 

freeware, multiplatform tool for carrying out corpus linguistics research and data-driven 

learning. It is the latest version which was developed by Laurence Anthony in October 10, 

2016. The data will be modified in a text document format and it will be entered in the 

“File corpus” column one by one. Then it will be scanned to look for reporting verbs used 

in these texts. The writer will rely on Hyland’s (2002) classification of reporting verbs to 

facilitate this process. Then, the data will be classified, compared and discussed in the 

results and discussion section. At the end, few MA students were asked orally about their 

use of RVs. 

7. Structure of the Study 

The paper will be composed of two main chapters after the general introduction 

that includes the research questions, aim of the study, and statement of the problem and the 
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significance of the study. The theoretical chapter is composed of two sections. Academic 

writing is the first section and it covers definitions, types, classifications, uses, features of 

reporting verbs and literature reviews. The second section of the first chapter highlights the 

main issues in corpus linguistics. The practical chapter is about the method used in this 

study for the collection and the analysis of data, results, discussion, summary, conclusion 

and suggestions for further studies.  
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Chapter One: Reporting Verbs and Literature Reviews in Academic 

Writing 

Introduction  

A crucial element of all research levels is the reflection on related literature. The 

review of relevant literature is nearly always a standard chapter in a thesis or dissertation. 

The review forms an important chapter in a thesis where its purpose is to provide the 

background to and justification for the research undertaken. A good literature review 

requires knowledge of the use of indexes and abstracts, the ability to conduct exhaustive 

bibliographic searches, the ability to organize the collected data meaningfully, describe, 

critique and relate each source to the subject of the inquiry, and present the organized 

review logically, and last, but by no means least, to correctly cite all sources mentioned. 

Citing reviewed sources is a crucial and significant element. It demands a vast knowledge 

in how to cite appropriately which include the most important step of introducing the 

quotation or the paraphrase that will support the claim in hand. In the process of doing so, 

reporting verbs have to be shed light on. Because they have different uses which directly 

and indirectly affect the literature review (LR). 

This chapter is set out to cover the objective of the use of reporting verbs in the 

process of citation in the literature review. The first section is set to define the main 

concepts related to the LR; mainly its features, elements and purposes; in addition to 

citation in general and reporting verbs in specific; their definition, uses, and classifications. 

The second section highlights important concepts in corpus linguistics as an approach to 

research.   
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 Section One: Acdemic Writing 

College and university students of English main interests are given to dissertations 

and essays writing. Basically, it is important to make sure that one’s skills in writing come 

in accordance with the basic standard. Consequently, almost every lecture includes a big 

range of written evaluation. Academic Writing is a type of writing class addressed to 

foreign learners all-over the world, whose writing should be in English. This type of 

learners writing should conform to recent conventions. Considering that for the most part 

of their writing, they are obliged to accomplish different writing activities. Leki and 

Carson (1997) found that “What is valued in writing in writing classes is different from 

what is valued in writing for other academic courses”. That is to say, academic writing is a 

kind of writing that is not the same as other writing courses. 

1.1.1. Literature Reviews 

1.1.1.1. Definition of Literature Review  

A literature review is "a systematic, explicit, and reproducible method for 

identifying, evaluating, and synthesizing the existing body of completed and recorded 

work produced by researchers, scholars, and practitioners" (Fink, 2005, p. 1). It is an 

evaluative report of information found in the literature related to the selected area of study. 

The definition in itself is divided into two main parts. The first one is the literature which 

represents the information and knowledge gathered in a specific area of interest. The 

second part is mainly about reviewing the latter, that is to say, evaluating and synthesizing 

the pieces of information gathered. Simply, the review should outline, summarize, assess 

and clear up this literature. It should supply a theoretical ground for the study. Mostly the 

literature review is taken to be a text written by someone to consider the critical points of 

current knowledge including actual findings, as well as to contribute theoretically and 

methodologically to a given topic. Literature reviews are secondary sources, and as such, 
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do not account for any just out or breaking new ground experimental work. Also, a 

literature review can be interpreted as a review of an abstract accomplishment. Most 

frequently related to academic literature, similarly to a thesis or peer-reviewed article, it 

usually comes before a research proposal and results section. Its main goals are to locate 

the in progress study within the frame of literature and to add context for the particular 

reader. Literature reviews are the base for research in almost every academic area.  

A literature review is beyond searching for information. It is considered to be more 

than merely descriptive defined bibliography. The researcher should read, evaluate and 

analyze works included in the review, but associations between the literatures should also 

be identified and articulated in connection to the area of study. When writing the literature 

review, the researcher main goal is to convey the reader knowledge and information that 

have been established on a topic, besides, the identification of the main areas of strengths 

and weaknesses. The literature review should be defined by a research aim, which guides 

the whole process. Randolph (2009) points out that the term “literature review” can be 

applied to both the development of the review of the literature, as well as the judgments 

given to the output of such development. 

1.1.1.2. Features of literature review 

According to Randolph (2009), the LR has many features that set him off with any 

other piece of writing. One of the main features is being Comprehensive, in the sense that 

the reader will easily understand what the topic is about. In other words, it has to be clearly 

expressed.  In addition to that, it has to be exploratory and informative. That is to say, the 

LR must cover all the aspects that have to be covered within the topic in hand. Another 

feature of a no less importance is that the LR has to be unbiased, i.e., the researcher has to 

deal with everything not just what suits his interests. At the same time, the researcher has 
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to be critical in how to deal with all the aspects that need to be dealt with. The LR has to be 

accurately referenced and well-focused. 

1.1.1.3. Elements of literature review  

According to Weissberg & Buker (1990) a LR has four essential elements. The first 

one is general statement in which the researcher has to mention what this section is about. 

The second one is referring to previous research. In other words, what has been done 

before in this area of study. In this element the researcher has to take a decision as to 

whether quote or paraphrase, also choose the order of the LR; a chronological order that 

follows the ordering according to time or thematic order. The third element is gapping the 

research, or what is missing from the previous research. The fourth and the last element is 

reference to present research, which entails talking about what the study in hand aims to 

achieve.  

1.1.1.4. Steps of writing a literature review 

According to Jackson (1980), writing a LR indicate following certain steps. The 

first step is defining the topic, in other words, delimiting the topic by giving main 

definitions to the most important concepts in the study. The second step is reviewing what 

has been reviewed, which mean synthesize and analyze the information gathered and see 

how the literature will differ. The third step is to state procedures for obtaining relevant 

literature. If the review is unbiased, it should include systematic procedures for obtaining 

relevant literature, procedures that could be replicated by someone else who would then 

obtain the same literature. This demonstrates that it has been attempted to find all relevant 

research, not just the most easily obtained research, and that you have not been deliberately 

selective, which means using only that research that reinforces your own opinion, or 

inadvertently selective, in other words, using certain journals because they are known to 

you, not realizing they only present one perspective. The fourth step is describing common 
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independent and dependent variables. This will show how different studies are interrelated, 

and state criteria for evaluating outcomes.  The last step is to support conclusions of the 

review with data presented in the review.  

1.1.1.5. Purposes of a Literature Review 

In the context of a research paper or a thesis, the LR provides a background to the 

study being proposed. The background may take into consideration one or more of the 

following aspects depending on the research question being posed. The first one is the 

theoretical background which covers previous findings. Second, the LR gives a Rationale 

and or relevance of the current study. In a broader context, according to Hart (1998), 

Afolabi (1992), and Bourner (1996) there are good reasons for spending time and effort on 

a review of the literature before embarking on a research project. Literature reviews are 

helpful in: 

 Making the distinction between what has been done from what needs to be done;  

 Coming up with significant variables related to the topic;  

 Having the ability to synthesize and gain a new perspective;  

 Identifying relationships between ideas and practice;  

 Locating the topic or problem in a relevant context;  

 Giving significance to the problem;  

 Enlarging and learning the subject lexis;  

 Recognizing the framework of the subject;  

 Joining concepts and hypotheses to applications;  

 Identifying methodologies and techniques that have been used;  

 Locating the study within a historical frame work to point out associations with recent 

advancements. 

 

http://www.deakin.edu.au/library/research/literature-review#Afolabi
http://www.deakin.edu.au/library/research/literature-review#Bourner
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1.1.2. Reporting 

In academic research writing, citing other works in one’s own work is a symbolic 

element by which a writer reasoning is to be admitted, because it is given a convincing 

epistemological and social structure. Hyland (1999) claims that it is very important to refer 

to others works or ideas while constructing knowledge. He added, the way writers respond 

to the knowledge is of an equal importance with the knowledge given; i.e. the writers 

standing towards that knowledge. The integration of ideas or words in ones work demands 

the acquisition of skills for suitable and powerful citations (White, 2004). Among the skills 

needed is the choice of reporting verbs. Using reporting verbs is a powerful rhetorical 

decision while reporting others ‘works (Hunston, 1993; Tadros, 1993; Thomas and Hawas, 

1994; Thompson and Ye, 1991). This type of verbs is very important because they help 

writers to transfer the type of the report and message and to accurately show their standing 

towards the knowledge by admitting or rejecting the claims. 

1.1.2.1. Definition of Reporting Verbs  

Simply, a reporting verb is a verb belonging to a class of verbs conveying the action 

of speaking and used with both direct and reported speech. Reporting verbs may also be 

used with a direct object and with an infinitive construction. In academic writing it is often 

necessary to refer to the research of others and to report on their findings. In order to do so, 

reporting verbs have to be used.  

The difficulty with using reporting verbs is that there is variety of verbs, and each 

of them has a distinct or slight different meaning. Using the adequate words depends, as 

much as anything, on interpreting correctly the writer ‘claims that are being analyzed. 

Reporting verbs differ in terms of their strength; for instance, 'to suggest' is not as strong 

and tentative as 'to argue'. Both verbs represent very distinct images about the way the 

author being investigated perceives his or her data and study. 
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1.1.2.2. Types of reporting verbs 

Reporting verbs are very helpful in indicating the writer’s position towards others 

works. According to their meaning, Hyland (2002) come up with three types: 

1) Tentative reporting verbs: This group of verbs is used to show when the writer 

has an inclination to believe something but still wishes to be hesitant. This type of verbs 

may include: consider, propose, imply, recommend, restate, suggest, etc.  

 2) Neutral reporting verbs: This type of verbs is used principally to say what the 

writer does and does not do. These verbs do not indicate any value judgment on the part of 

the writer. For example: assume, categories, demonstrate, document, focus on, identify, 

indicate, reflect, report, study, etc.   

3) Strong reporting verbs: This group of verbs may include affirm, condone, 

assume, determine, deny, emphasize, establish, misinterpret, endorse, object to, presume, 

recognize, substantiate, support the view that, etc. They show the writers strength of 

arguments once he is standing on a solid ground and sure of his argumentation. 
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Table 1 

Types of reporting verbs (Shalala, 2015, p. 80) 
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1.1.2.3. Uses of Reporting Verbs  

Reporting verbs are used to communicate information from other sources, such as 

books and articles. The researcher should always use such information to support what he 

or she wants to convey when ideas of another writer or researcher are being discussed. 

Reporting verbs encompass a wide array of lexical devices writers employ to establish the 

credibility of the reported claims, espousing stance and indicating their attitudes regarding 

their propositions to their readers (Bloch, 2010; Hawes & Thomas, 1994; Hyland, 2002; 

Thompson & Ye, 1991). There are many reporting verbs, which are difficult to master 

even for native speakers, but when used, they undoubtedly give a greater quality to their 

writing.  Their uses depend on their structure. There are mainly five structures. The first 

one  is  followed by “preposition + verb-ing”  which can be used in the following cases:  

accuse someone of  something, blame someone for something, forbid someone from 

something,  recommend,  admit (to), consider, insist on, regret, advise someone against 

something, criticize someone for, justify, suggest, apologize for, deny, propose, and warn 

someone about/of. The second one is verbs followed by “to + infinitive” it is used in the 

following cases: agree, demand, promise, ask, forget, refuse, decide, offer, and threaten. 

The third structure is a reporting verb followed by “that + clause” which is used when to: 

add, consider , imply, tell someone ,agree ,deny, mean, repeat, think, announce, doubt , 

mention, reply, threaten, argue, estimate, object, report, warn someone, believe, expect 

someone, persuade, regret, claim, explain , and predict. The fourth structure is a reporting 

verb followed by “s.o. + to + infinitive” they are used in the following cases: advise 

someone, ask someone, encouraged someone, forbid someone, instruct someone ,invite 

someone, order someone, persuade someone, prefer someone, remind someone, request 

someone,  tell someone,  urge someone , and warn someone . The fifth and the last form is 
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reporting verbs followed by “that + (past) subjunctive” or “that + should” they are used in 

the following cases: advise, agree, demand, insist, prefer, propose, recommend, request, 

suggest, and urge. 

1.1.2.4. Classification of Reporting Verbs:  

Thompson and Ye (1991) were the pioneers to the categorization of RVs. After the 

adaptation of a corpus approach to their study, they classified reporting verbs, based on 

their function, into two major categories “Denotation and Evaluation”. In their 

classification they highlighted the difference between the writer, the one who is quoting, 

and the author, the one who is being quoted. Regarding the denotation category, 

 Thompson and Ye (1991)   classified “denotation” reporting verbs into two main 

categories. The first one is referred to as “author acts” in which RVs allude to the author 

being quoted. This category is also divided into three subgroups; Textual, mental and 

research verbs. Textual verbs are used to present an author’s verbal expressions, e.g. 

“claim”, or “state”. The mental subcategory, as its name implies, includes verbs that are 

related to mental processes, e.g. “assume”, or “think”. The final subcategory consists of 

verbs that show physical and mental stages for the duration of the study; it is referred to as 

research verbs, e.g. “measure”, or “discover”. The second category “writer acts” shows the 

writers position to the topic being investigated while referring to previous works. This 

category is also composed of two main subcategories. “Comparing” verbs refer to the 

authors claim(s) in association with a given point of view, e.g. “differ from”, or “conform 

to”. “Theorizing” verbs, on the other hand, are helpful for writers by taking benefits from 

the author claims support for their reasoning. On the other part, Thompson and Ye (1991) 

classified evaluation reporting verbs into three subcategories; writer’s stance, author’s 

stance and writers interpretation. The distinction is made at two levels; the distinction 

between the author and the writer (two sides involved in the writing process) and the 
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distinction between stance and interpretation (two methods of evaluation). The diagram 

bellow summarizes their classification of RVs: 

Figure 1.Classification of reporting verbs Thompson and Ye 1991,  

as cited in Xie, N., 2013: 16) 

 

 

On the other hand, Hyland (1999) examined eighty research articles focusing on 

citation features. His classification of reporting verbs is not of a great difference but 

simpler than that of Thompson and Ye (1991). Hyland divided reporting verbs into two 
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main sections; “Denotation” and “Evaluation” reporting verbs. The first section is 

composed of “Research acts”, “Cognition acts” and “Discourse acts”. First, research acts 

refer to the research activity or experimental procedures (e.g. find, demonstrate) (the 

interpretation of the writer). Second, the cognitive acts refer to mental processes expressed 

in the author’s text (e.g. believe, think) (the stance of the author whose claims are being 

reported). The last group, discourse acts, includes verbs that have an obligatory component 

of verbal expression (e.g. state, write) (the stance of the writer). On the other side; 

“Evaluation” reporting verbs are classified into: “Factive”, Non-factive” and “Counter-

factive” verbs. Factive reporting verbs tend to support writers own view, e.g. Argue, 

affirm, point out, etc. Non-factive reporting verbs inform neutrally the readers of the 

author’s position, e.g. claim, state, said, etc. The last category is the counter-factive 

reporting verbs which allow writers to attribute the objections or reservations to the 

original author instead of taking responsibility for the evaluation as in Doubt verbs. The 

figure bellow illustrates Hyland’s classification of reporting verbs: 
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Figure 2.Classification of Reporting Verbs (Hyland 1999,  

as cited in Xie, N., 2013, p. 17) 

 

1.1.5. Reporting Verbs in Literature Review  

In the last two decades, there has been an increasing interest in analyzing different 

genres of written academic discourse (Swales 1990, 2004, Charles, 2006). In other words, 

researchers in the past twenty years have been more interested in analyzing academic 

genres for the valuable information it provides. Interaction  in  written  academic  discours 

 is governed by the effort of the writers to present the results of their research and convince

the readers to accept their claims and viewpoint, while relating their work to previous 

 research and expressing their own “personal feelings, attitudes, judgements or assessments

, that is, they express a ‘stance’” (Biber et al, 1999, p. 966). This point is supported by 



 
20 

Hyland (2008) who claims that researchers insist on having more certainty about the 

claims they make leading them to use reporting verbs that he considers being 

inappropriate. Another finding of the study was that more than 80 per cent of the 1490 

instances of citations in the corpus occurred using verbs under the category of author's act, 

showing that writers tried to objectively report the author of the text being quoted 

(Thompson & Ye, 1991) rather than taking a position towards the citation. In total number 

of quotations, this ratio does not change in the case of direct quotations and indirect ones, 

showing that the distribution of the verbs under such classifications does not change. 
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Section Two: Corpus Analysis and Academic Texts 

Introduction 

In academic writing, it is important to build genre descriptions on enough samples 

of texts to guarantee that the founded principles and regularities represent the studied 

genre. In this regard, Genre researchers have used, as a helpful and original tool, the 

language corpus. This latter is defined by Hyland (2006, p. 58) as “a collection of naturally 

occurring texts used for linguistic study”. It can offer new perspectives to already known, 

but not focused on, characteristics of language use, since it is a trustful representation of 

language instead of assumptions (Hyland, 2006). The use of corpora is a great 

representation of EAP development helping students of EAP to maintain their researches. 

Students access to the corpus, form their questions and go back, again, to the corpus in 

order to find responses to their questions. 

1.2.1. Background of Corpus Studies 

The use of corpora as a tool for research traces back to the very beginning of the 

nineteenth century. Kading a German scholar, as an example, used a corpus of 11 million 

words in German in order to investigate how letters are distributed and sequenced 

(McEnery & Wilson, 1996b). Corpus based methodologies were used also by Field 

linguists and linguists of the structuralist tradition in their phonetic and grammar studies 

(McEnery, Xiao & Tono, 2006). In addition to that, the use of diaries as corpora for the 

study of language acquisition was dominant in that century exceeding to the late fifties and 

seventies of the nineteenth century. Corpora were compiled at the beginning of this 

century, in pedagogy as well, in order to form lists of the most used elements by non-native 

language learners (McEnery & Wilson, 1996b; West, 1953).  
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In the later 50s of the 19
th

 century, this empirical approach to the study of language 

started to shy away, basically, due to Chomsky’s (19957; 1962) claim of empirical 

linguistics. He gave the domination to intuitive and retrospective features. He said that” 

The judgments of a native speaker will always provide evidence for the study of language” 

(p. 37).  

1.2.2. Types of Corpora 

The use of corpora becomes easier with the advances in computer technologies. In 

addition to the endless development nature of corpora and different purposes for its 

collection, many types of corpora can be highlighted: 

1.2.3.1. Generalized vs. Specialized Corpora 

Generalized and specialized corpora are classified according to the size of the 

sample. The generalized corpus contains more than 10 million words and covers a variety 

of language. Hence the results can be generalized because of the large size of the corpus 

used in the research. On the other hand, specialized corpus is corpus of texts of a particular 

type or restricted to a particular point of time. It is defined by Hunston (2002) as:  

A corpus of texts of a particular type, such as newspaper editorials, geography,     

textbooks, academic articles in a particular subject, lectures, casual conversations,  

essays written by students etc. It aims to be representative of a given type of text. It  

is used to investigate a particular type of language. […] There is no limit to the  

degree of specialization involved, but the parameters are set to limit the kind of  

texts included. For example, a corpus might be restricted to a time frame, consisting  

of texts from a particular century, or to a social setting, such as conversations  

taking place in a bookshop, or to a given topic, such as newspaper articles dealing  

with the European Union. (p. 14) 

This type of corpora can be large or small and they tend to answer specific questions. It is 

used generally in ESP settings. 
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1.2.3.2. Comparable vs. parallel corpora 

They are referred to also as translation corpora, considering that they contain texts 

in more than one language. Comparable corpora are “two or more corpora in different 

languages or in different varieties of language” (Hunston, 2002, p.15). As its name 

indicates, this type of corpora is used to compare languages or language varieties; for 

example, tourist brochures or job advertisements in different languages (Thompson, 2001).  

Alternatively, according to Hunston, parallel corpora are “two or more corpora in different 

languages, each containing texts that have been translated from one language into the 

other”. Hence, it contains the same texts in original and translated forms. These corpora 

can be used to compare linguistic and discourse patterns across languages, and avoid the 

distortions introduced by translations (Hunston, 2002). To sum it all up, parallel corpus is 

taking the same text translated into two languages, but comparable corpora are similar texts 

in one or more language(s) or language varieties. 

1.2.3.3. Lerner Corpus vs. Pedagogic Corpus 

A learner corpus is a type of specialized corpus that consists of written or spoken 

transcripts that are used by learners of a given language. They are series of texts that are 

generated from learners of a language (Hunston, 2002). They can be generated, for 

example, to find learners common errors. Pedagogic corpus is defined by Hunston as “a 

corpus consisting of all the language a learner has been exposed to” (2002:16). It may 

include academic textbooks, transcripts of classroom interaction, or any other kinds of 

written texts or spoken transcripts that are produced in an educational setting. This type of 

corpora can be used to examine whether learners of a given language are taught useful 

language or not. 
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1.2.3.4. Historical/Diachronic Corpus 

It is a collection of texts that are gathered from different periods of time (Hunston, 

2002). It is used in studies aiming at following the development of a given aspect in 

language through time. The best and famous example of historical corpus is affiliated to 

the Helsinki Corpus. 

1.2.3.5. Monitor Corpus 

This type of corpus contains new texts that are added to monitor language change. 

It is “a corpus designed to track current changes in a language” (Hunston,2002:16). Its size 

increases annually, monthly or even daily in a rapid way; without any changes in the type 

of texts that remains constant.  

1.2.3. Features of Corpora 

Corpus is a collection of (1) machine readable (2) authentic texts (including transcripts 

of spoken data) which is (3) sampled to be (4) representative of a particular language or 

language variety (McEnery, Xiao & Tono 2006). There are many requirements that a 

corpus should fulfill. The first criterion is “authenticity”, by which materials selected as 

corpora for study should be from real situations of language in use. According to Aart, the 

starting point for linguistic enquiry is the language in use (1991). Selecting authentic texts 

helps in gaining validity for corpora under investigation. The second criterion is 

“representativeness” that is agreed upon by most, if not all, of the literature and it refers to 

the extent to which a sample includes wide range of assortments in a community. 

According to Biber (1993) (as cited in McEnery & Wilson (2001)) “Representativeness 

refers to the extent to which a sample includes the full range of variability in a 

population.”(p. 243).  Since the corpus is a sample from a bigger source, it should present 

it. Hence, it helps in the generalizability of the results. “Sampling” is the third criterion. 

The sample chosen for the study, corpus, should be as longer as possible, because “a 
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corpus made up of whole documents is open to a wider range of linguistic studies than a 

collection of short samples” (Sinclair, 1991, p. 19). Moreover, corpora should be in a 

“machine readable form”.  This format makes it possible for corpora to be searched by 

computers. This automatic means of investigation is much quicker and less error-prone 

than any other methods (McEnery & Wilson, 1996). . These criteria are agreed upon by 

many researchers (e.g., Aarts, 1991; Biber et al., 1998; Knowles, 1996; McEnery & 

Wilson, 1996a; Sinclair, 1991; Tognini Bonelli, 2001). 

1.2.4. Application of Corpora in many Fields 

The main feature and diversified types of corpora gained the attention of many 

fields. It was used extensively by many researchers despite the nature of the area they are 

working in. This figure shows how corpora are used by different fields in the study of 

language (as cited in Jablonkai, 2010). 
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Table 2 

Fields of linguistics that use corpora (Meyer, 2002; McEnery & Wilson, 1996; 

Partington, 1998, as cited in Jablonkai, 2010,p.76) 

 

 

 

 



 
27 

1.2.5. Aims of Corpora 

Corpus by itself can do nothing; however it is needed in many studies as data for 

analysis. In the last decades corpora witnessed many and different uses, here are some as 

shown by Hunston (2002): 

 Corpora are useful in giving information on the way language functions; that can be 

neglected unintentionally by its users. This can be very helpful in language teaching. 

 It is, also, encouraged to be used by learners themselves to observe variation and difference 

between languages. 

 Comparable corpora are used by translators while comparing illusive translation 

correspondents’ use in two languages. 

  Parallel corpora are called for to investigate how translation of words and phrases 

happened in the past. 

 General corpora can be applied for work in stylistics, clinical and in forensic linguistics. 

Since it is useful in establishing norms of frequency and usage according to which one’s 

texts can be measured. 

Conclusion 

In few words, it was concentrated, in this chapter, on the main characteristics and 

frames of reporting verbs as an academic feature with reference to literature review 

sections. In addition to that, slight reference was given to corpus linguistics as a modern 

approach to the study of language. Taking into consideration the complexity and the role of 

RVs in academic writing, a corpus analysis study should be conducted to figure out how 

learners use this type of lexical items and what problems they encounter while using them. 
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Chapter two: Methodology 

Introduction 

 The previous chapter reviewed significant points related to reporting verbs and 

literature review as important features of academic writing in addition to corpus analysis, 

the recent useful approach of analyzing lexis of a specific field. In this respect, this study 

aims at investigating how RV are used in LR sections that have been written by LSS and 

CLS students at the department of English, Larbi Ben M’hidi University; and comparing 

their use in both streams. To achieve the already mentioned aims, this chapter includes the 

practical procedures that have been followed. The main procedures include the collection 

of corpora, instrumentation, analysis, results, discussion of the findings and a conclusion 

for the whole chapter. 

2.1. Research Methodology 

2.1.1. Sampling Method 

The used sampling method has been given great importance to achieve 

representativeness, balance and diversity in corpus design. Random sampling is a 

technique in which the whole population, in this case MA literature reviews, has an equal 

chance to be selected as data for analysis. The method used to achieve this technique is the 

“Lottery method”; in which literature reviews are given codes then the selection is done 

randomly. 

2.1.2. Corpus Compilation 

2.1.2.1. Corpus 

 The corpus of the study is comprised of ten MA theoretical chapters from master 

dissertations written between 2012 and 2016 (The LMD system). They were selected from 
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both streams at the department of English (Oum El Bouaghi University). These sections 

were copied and coded L1 / L2 / L3 … L5 for the theoretical parts taken from Language 

Science stream and “C1 / C2 / C3 ... C5 for the data taken from the Literature and 

civilization stream. This process helped in maintaining theses postgraduates anonymous.  

2.1.2.2. Method 

  The data collected is analyzed using AntConc (3.5.0) (dev) 2016. AntConc is a 

freeware, multiplatform tool for carrying out corpus linguistics research and data-driven 

learning. It is the latest version which was developed by Laurence Anthony in October 10, 

2016. The data will be modified to a “txt.” format and it will be entered in the “File 

corpus” column one by one. Then it will be scanned to look for reporting verbs used in 

these texts. The writer will rely on Hyland’s classification of reporting verbs to facilitate 

this process.  Based on his classification a number of reporting verbs is going to be entered 

in the search column to be located within each corpus. Then, “Regex”, which means 

regular expressions, is ticked to include all word classes of verbs sought for. The list of 

reporting verbs were taken from Hyland’s classification. All verbs are entered in the word 

list of the software and looked for in each corpus alone. The parenthesis symbol “( )” was 

entered too, since APA and MLA styles demand the year of publication, or the page 

number, of the cited author which is mostly written between parenthesis. The key word 

“cited” was also employed in searching for the citation types because a number of 

secondary citations were noticed. After that, the verbs in citing sentences and those in the 

further discussions of a previously mentioned author in expressions like “this theory” or 

“their definition”, or “he/she” or “they” which referred to previously cited authors were 

investigated. 

 After tallying reporting verbs, they are going to be classified into three main groups 

“Research acts”, “Cognitive acts” and “Discourse acts”. The verbs were scored, registered, 
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and then classified according to Hyland’s classification (1999). After that the results are 

taken, compared and discussed in the results and discussion section. At the end, a number 

of MA students (2017) were asked orally for their employment of RVs in order to gather 

some reasons for their use. 

2.2. Results and Discussion 

This study sought to answer two main questions: how RVs are used by LS and AAS and 

which category of RVs is the most used in these theses based on Hyland’s classification 

(2002). In order to answer these questions, an analysis of RVs use was done on 10 MA 

theses. The first five data are taken from SL stream and the second data are taken from the 

AAS stream. The analysis is done on two phases. The first one is the tallying phase in 

which each corpus is analyzed separately. After that the founded verbs are classified 

according to Hyland (2002) classification of reporting verbs to figure out their use by MA 

postgraduates. The quantitative analyses of the gathered data have revealed the next 

coming findings. 

2.2.1. Analysis of LS MA theses 

Five MA postgraduates theoretical section are analyzed and the results are presented 

in the following sections. Tables and figures are presented first then followed by discussion 

of the findings 

2.2.1.1. L1 analysis 

After analyzing the use of RVs, Table 3 and Figure 3 illustrate their frequency and 

nature in L1. 

Table 3 

Frequency and percentage of RVs used in L1 

 RVs Frequency Percent 

Add 1 .7 

Address 3 2.2 

Adopt 1 .7 
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Advocate 1 .7 

Appear 1 .7 

Approach 2 1.5 

Assert 2 1.5 

Assume 1 .7 

Avouch 1 .7 

Believe 1 .7 

Bring 1 .7 

Claim 6 4.4 

Compare 1 .7 

Conceptualize 1 .7 

Conclude 4 2.9 

Contend 2 1.5 

Declare 2 1.5 

Define 5 3.6 

Denote 1 .7 

Denotes 1 .7 

Denounce 2 1.5 

Depict 1 .7 

Develop 1 .7 

Differentiate 1 .7 

Draw 1 .7 

Develop 1 .7 

Elaborate 1 .7 

Elucidate 2 1.5 

Embed 1 .7 

Establish 1 .7 

Exemplify 1 .7 

Explain 2 1.5 

Expound 1 .7 

Fail 1 .7 

Find 3 2.2 

Give 2 1.5 

Identify 1 .7 

Illustrate 2 1.5 

Incorporate 1 .7 

Indicate 2 1.5 

Inspire 1 .7 

Introduce 1 .7 

Investigate 2 1.5 

Keep 1 .7 

Label 1 .7 

List 3 2.2 
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Look 1 .7 

Maintain 3 2.2 

Modify 1 .7 

Note 1 .7 

Obtain 3 2.2 

Offer 2 1.5 

Outline 2 1.5 

point out 3 2.2 

Portray 3 2.2 

Prefer 1 .7 

Proclaim 1 .7 

Profess 1 .7 

Propound 1 .7 

Provide 4 2.9 

Reconsider 1 .7 

Refer 2 1.5 

Refer 1 .7 

Reflect 1 .7 

Regard 4 2.9 

Reject 1 .7 

Relate 1 .7 

Represent 1 .7 

Reveal 2 1.5 

Review 2 1.5 

Revisit 2 1.5 

See 3 2.2 

Show 2 1.5 

Specify 1 .7 

Stress 3 2.2 

Suggest 1 .7 

Undergone 1 .7 

Uphold 1 .7 

View 3 2.2 

Visualize 1 .7 

Total 137 100.0 
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Figure 3.Frequency of RVs in L1 

 

As shown in Table3, which illustrates the types and percentages of RVs in L1, the 

overall number of RVs used in L1 is 137. This high number of RVs indicates the vast 

variation the writer has e.g., uphold, elaborate, reveal, expound, elucidate, advocate, label, 

propound, undergone, etc. Moving to the alternative figure “Figure 3”, it can be noticed 

that “claim” is the most used verb with a percentage of 4.4%, followed by “define” with a 

percentage of 3.6%. With a percentage of 2.9 “conclude “, “regard” and “provide” come on 

the third place. Then, “address”, “portray”, point out”, “obtain”, “maintain”, “list”, “find”, 

“stress”, “see” and “view” appeared equally with a percentage of 2.2% of the whole used 

RVs. The next group of RVs like: “give”, “explain”, “review” and “revisit” has got the 

percentage of 1.5%. All the remaining verbs have appeared once in the thesis. 

2.2.1.2. L2 Analysis 

Table4 

Frequency and percentage of RVs used in L2 

RVs Frequency 

 

Percent 

acknowledge 1 2.5 



 
35 

argue 4 10.0 

assume 1 2.5 

call 1 2.5 

clarify 1 2.5 

classify 1 2.5 

consider 1 2.5 

construct 1 2.5 

define 4 10.0 

distinguish 1 2.5 

identify 1 2.5 

illustrate 1 2.5 

indicate 2 5.0 

list 2 5.0 

mention 2 5.0 

name 1 2.5 

note 1 2.5 

recite 1 2.5 

reveal 1 2.5 

say 4 10.0 

show 1 2.5 

state 5 12.5 

suggest 1 2.5 

view 1 2.5 
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Figure4. Frequency of RVs in L2 

 

Table 4 represents variations in RVs use in L2. This data used only 40 reporting 

verbs. This can be addressed to the writer’s lack of vocabulary in which s/he tends to use 

other strategies, while citing, in order to avoid using reporting verbs. In addition to that it 

can be addressed to the length of the data. Figure 4 represents the frequency of theses 

lexical items detailed in Table 4. This figure shows that “state” has got the highest 

frequency (12.5%) followed by “argue”, “define” and “say” with a percentage of 10%. The 

next percentage (5%) is given to the verbs: “list”, “mention” and “indicate”. The last 

category covers verbs that have appeared once; it includes: “acknowledge”, consider”, 

“identify”, “name”, “reveal”, “view”, etc.  

2.2.1.3. L3 Analysis 

Table 5 

Frequency and percentage of RVs used in L3 

RVs Frequency Percent 

acknowledge 2 4.7 

argue 4 9.3 

0

1

2

3

4

5

6

ac
kn

o
…

ar
gu

e
as

su
m

e
ca

ll
cl

ar
if

y
cl

as
si

fy
co

n
si

d
er

co
n
st
r…

d
ef

in
e

d
is
ti
n
g…

id
en

ti
fy

ill
u

st
ra

te
in

d
ic

at
e

lis
t

m
en

ti
o

n
n

am
e

n
o

te
re

ci
te

re
ve

al
sa

y
sh

o
w

st
at

e
su

gg
es

t
vi

ew

Frequency 

Frequency



 
37 

assert 1 2.3 

believe 1 2.3 

categorize 1 2.3 

classify 3 7.0 

conclude 1 2.3 

consented 1 2.3 

consider 2 4.7 

define 1 2.3 

demonstrate 1 2.3 

discuss 1 2.3 

distinguish 2 4.7 

exemplify 1 2.3 

explain 3 7.0 

hint 1 2.3 

notice 1 2.3 

point out 3 7.0 

provide 1 2.3 

refer 2 4.7 

see 3 7.0 

show 1 2.3 

summarize 1 2.3 

support 1 2.3 

use 1 2.3 

view 2 4.7 

work 1 2.3 
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Figure 5.Frequency of RVs used in L3 

 

Table 5 shows the nature of RVs used in L3 in tem of frequency and percentage. 

The total number of RVs in this data is 43 reporting verb. This number is not far from the 

one seen in L2. Consequently, the same reasons of luck of competency and length of data 

are to be addressed to. Figure 5 represents the frequency of RVs used in L3 and it shows 

that “argue” is the significant RV used in this data with a percentage of 9.3%. This 

significance can be related to the nature of the topic under investigation. “See”, “pointed”, 

“explain” and classify are within the second range with a percentage of 7% followed by 

“acknowledge”, “consider”, “distinguish”, “refer” and “view” (4.7%). All the remaining 

verbs got the percentage of 2.3%. 

2.2.1.4. L4 Analysis 

Table 6 

Frequency and percentage of RVs used in L4 

RVs Frequency Percent 

affirm 1 12 

argue 18 21.7 

0
1
1
2
2
3
3
4
4
5

Frequency 

Frequency



 
39 

characterize 1 1.2 

claim 11 13.3 

conclude 1 1.2 

contend 1 1.2 

define 8 9.6 

find 2 2.4 

held 1 1.2 

identify 1 1.2 

illustrate 1 1.2 

indicate 2 2.4 

maintain 1 1.2 

note 4 4.8 

pointed 5 6.0 

present 1 1.2 

provide 3 3.6 

refer 4 4.8 

relate 1 1.2 

report 2 2.4 

say 2 2.4 

show 1 1.2 

state 5 6.0 

stress 1 1.2 

suggest 2 2.4 

support 1 1.2 

view 2 2.4 
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Figure 6.Frequency of RVs in L4 

 

 It is displayed in Table 6 that the number of RVs used in L4 is 83 in whole. It is a 

significant number in relation to the wide variety of RVs represented. What is immediately 

noticed in Figure 6 is the height of the bar which indicates the frequency of the most used 

verb “argue”. The next class is given to “claim” with a percentage of 13.3% followed by 

the verb “”define” with a percentage of 9.6%.  “State” and “pointed” are present with a 

percentage of 6% overcoming the percentage of 4.8% that was related to “note” and 

“refer” in addition to “provide” (3.6%) and “view”, “suggest”, “say”, “report”, “indicate” 

and “find”(2.4%).  

2.2.1.5. L5 Analysis 

Table 7 

Frequency and percentage of RVs used in L5 

RVs Frequency Percent 

add 2 2.0 

affirm 1 1.0 

agree 1 1.0 

analyze 1 1.0 
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argue 7 7.1 

assert 1 1.0 

assume 1 1.0 

believe 1 1.0 

cite 5 5.1 

claim 3 3.1 

clarified 1 1.0 

classify 1 1.0 

come up 1 1.0 

conceive 1 1.0 

conclude 1 1.0 

confirm 2 2.0 

consider 1 1.0 

count 1 1.0 

criticize 1 1.0 

define 6 6.1 

delineate 1 1.0 

describe 1 1.0 

discriminat

e 

1 1.0 

distinguish 2 2.0 

emphasize 4 2.0 

exemplify 3 3.1 

explain 4 4.1 

explicate 2 2.0 

find 1 1.0 

indicate 2 2.0 
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maintain 3 3.1 

mark 1 1.0 

mention 1 1.0 

name 1 1.0 

note 2 2.0 

observe 1 1.0 

order 1 1.0 

point out 2 2.0 

prefer 1 1.0 

present 1 1.0 

presume 1 1.0 

propose 1 1.0 

proved 1 1.0 

refer 3 3.1 

reflect 1 1.0 

repot 1 1.0 

review 1 1.0 

say 2 2.0 

show 1 1.0 

sort 1 1.0 

speak 1 1.0 

state 2 2.0 

stress 2 2.0 

suggest 2 2.0 

summarize 2 2.0 

talk 1 1.0 

trace back 1 1.0 
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add 2 2.0 

Figure 7.Frequency of RVs used in L5 

 

 It can be noticed from Table 7 that the total number of RVs is 98, and his number is 

distributed closely between all varieties except few. Figure 7, on the other hand, gives a 

clearer image of what was inserted in Table7. The highest bar is associated with the verb 

“argue” with a percentage of 7.1% then the verb “define” with a percentage of 6.1% and 

the verb “cite” later is given the percentage of 5.1%.  A percentage of 4.1% is given to the 

verb “explain” followed by 3.1% which is associated with the verbs: “claim”, “maintain”, 

“exemplify” and “refer”. The remaining verbs like: “mention “, “observe”, “propose”, 

“trace back”, “assume”, etc; have got a percentage less than 2%. 

2.2.2. Analysis of AAS MA thesis 

2.2.2.1. C1 analysis 

Table 8 

Frequency and percentage of RVs in C1 

RVs Frequency Percent 

acknowledge 1 2.3 

announce 2 4.5 
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argue 3 6.8 

believe 1 2.3 

confirm 1 2.3 

declare 11 25.0 

distinguish 1 2.3 

establish 6 13.6 

explain 1 2.3 

mention 2 4.5 

present 1 2.3 

say 6 13.6 

state 6 13.6 

tackle 1 2.3 

view 1 2.3 

Total 44 100.0 

 

Figure 8.Frequency of RVs in C1 

 

Table 8 demonstrates the nature and frequency of RVs used in C1. The first thing 

that can be noticed is the low number of RVs (44 RV) with no significant variation in the 

0

2

4

6

8

10

12



 
45 

choice of verbs. Moving to Figure 8, the highest frequency is concerned with the verb 

“declare” that appeared 11 times in the corpus (25%). “Establish”, “say” and “state” are the 

next RVs having the second frequent use with a percentage of 13.6%, followed by “argue” 

with a percentage of 6.8%. Having the percentage of 4.5%, “announce” and “mention” 

comes on the third class. With a percentage less than 2.3%, “acknowledge”, “believe”, 

confirm”, “distinguish”, explain”, “present”, “tackle” and ”view” have  got the last 

position. 

2.2.2.2. C2 analysis 

Table 9 

Frequency and percentage of RVs in C2 

RVs Frequency Percent 

Acknowledge 2 1.8 

Address 2 1.8 

Advised 2 1.8 

Agree 1 .9 

Answer 1 .9 

Argue 36 31.6 

Ask 1 .9 

Assert 1 .9 

Believe 2 1.8 

call 4 3.5 

claim 16 14.0 

crate 1 .9 

decide 1 .9 

declare 11 9.6 

describe 1 .9 

establish 1 .9 
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ignore 2 1.8 

insert 1 .9 

mention 2 1.8 

relate 1 .9 

reply 2 1.8 

say 6 5.3 

seem 1 .9 

state 10 8.8 

support 1 .9 

tackle 1 .9 

talk 1 .9 

think 3 2.6 

Total 114 100 

 

Figure 9.Frequency of RVs in C2 

 

As the table above indicates (Table9), the total number of RVs used in this corpus is 144 

verbs, which can be considered as a significant number compared to other corpora. The 

above figure (Figure 9) adds that “argue” was tremendously used in this section with a 

percentage of 31.6%. With a percentage of 14% “claim” come on the second place 
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followed by “declare” and “state” with a percentage of 9.6% and 8.8% successively. 5.3% 

is the percentage of the verb “say” and it jumps directly to the percentage 2.6 associated 

with the verb “think”. With a percentage less than 1.8% the remaining verbs “reply”, 

“mention”, “ignore”, “talk”, “ask ”, etc; appeared.  

2.2.2.3. C3 Analysis 

Table 10 

Frequency and percentage of RVs in C3 

 

RVs Frequency Percent 

add 1 .7 

address 2 1.4 

admit 1 .7 

advocate 3 2.1 

announce 1 .7 

appoint 1 .7 

argue 6 4.2 

assert 3 2.1 

believe 20 14.1 

call 9 6.3 

claim 36 25.4 

criticize 5 3.5 

declare 5 3.5 

depict 1 .7 

describe 1 .7 

encourage 1 .7 

establish 2 1.4 

involve 1 .7 
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join 1 .7 

mention 1 .7 

note 1 .7 

notice 1 .7 

oppose 1 .7 

perceive 1 .7 

prefer 2 1.4 

present 5 3.5 

proclaim 2 1.4 

promise 1 .7 

question 1 .7 

recognize 1 .7 

reject 2 1.4 

relate 9 6.3 

remain 1 .7 

say 9 63 

see 2 1.4 

state 1 .7 

underline 1 .7 

Total 142 100.0 
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Figure 10.Frequency of RVs in C3 

 

Table 10 shows the high number of RVs, used by this, writer that reached 142 

verbs. This can be indicative of the writer’s competency in vocabulary knowledge. 

However Figure 10 shows that the writer tends to use certain type of RVs repeatedly more 

than other verbs like the verb “claim” with a percentage of 25.4% followed by the verb 

“believe” with a percentage of 14.1% then “say” and “relate” 6.3%. One can notice the 

rapid increase of verbs that indicates the focus on limited number of word neglecting the 

others. “Argue” is the next appearing verb with a percentage of 4.1% followed by the 

percentage of 3.5% that was associated with “present”, “declare” and “criticize”. The 

remaining verbs appeared with a percentage less than 2.1%. They include “add”, address”, 

“advocate”, “underline”, state”, “see”, “remain”, reject”, “proclaim”, etc. 

2.2.2.4. C4 Analysis 

Table 11 

Frequency and percentage of RVs in C4 

RVs Frequency Percent 

Add 4 3.9 

address 7 6.8 
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agree 4 3.9 

argue 11 10.7 

believe 12 11.7 

claim 5 4.9 

concentrate 2 1.9 

conclude 2 1.9 

continue 1 1.0 

declare 11 10.7 

define 1 1.0 

demonstrate 3 2.9 

disagree 2 1.9 

encourage 2 1.9 

exemplify 1 1.0 

explain 3 2.9 

illustrate 1 1.0 

point out 1 1.0 

propose 1 1.0 

publish 1 1.0 

refuse 4 3.9 

reject 4 3.9 

Say 8 7.8 

See 2 1.9 

shed light 1 1.0 

state 6 5.8 

suggest 1 1.0 

wish 1 1.0 

work 1 1.0 
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Total 103 100 

Figure 11.Frequency of RVs used in C4 

 

It can be demonstrated through Table 11 that the number of RVs used in this 

section reached 103 verbs. The length as well as the writer competency can illustrate this 

wide use of RVs. Relying on Figure 11, it can be noticed that the writer used a large 

variety of verbs extensively with less use to others. With close percentages from 10% to 

11%, “argue”, “declare” and “believe” have got the most frequency. “Say”, “address” and 

state” came on the second rank with the percentages: 7.8%, 6.8% and 5.8% successively. 

“Add”, “agree”, “refuse” and “reject” appeared equally with a percentage of 3.9% 

followed by “explain” and “demonstrate” with a percentage of 2.9%. “Concentrate”, 

“conclude”, “encourage”, disagree” and “see” appeared just twice for each one within the 

whole section. The percentage of 1% was related to last range of verbs that appeared just 

once throughout this section. It covers a range of verbs including: “wish”, “work”, 

“suggest”, “illustrate”, “propose”, “define”, etc. 
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2.2.2.5. C5 Analysis 

Table 12 

Frequency and percentage of RVs used in C5 

RVs Frequency Percent 

Call 1 .8 

Claim 3 2.4 

Consider 10 8.0 

Contribute 2 1.6 

Criticize 3 2.4 

Declare 9 7.2 

Define 4 3.2 

Explain 5 4.0 

Generalize 1 .8 

insist 1 .8 

intervene 1 .8 

mention 7 5.6 

present 5 4.0 

provide 6 4.8 

refer 3 2.4 

refuse 6 4.8 

reject 5 4.0 

reveal 4 3.2 

say 34 27.2 

show 5 4.0 

state 4 3.2 

   
succeed 1 .8 
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Figure 12.Frequency of RVs in C5 

 

 The above table (Table12) exhibit the total number of RVs used in C5 which is 125 

verbs. This number cannot be judged without relying on Figure 12 that shows how this 

number of RVs was distributed throughout the section. Figure 12 demonstrates that the 

verb “say” sews up the highest percentage which is estimated by 27.1%. This percentage is 

very high compared to the other percentages. The next percentage shifted directly to 

approximately 8% representing the verbs “consider” and “declare”. With a close 

percentage to 5%, “mention”, “provide” and “refuse” are ranked on the third place. The 

next group of verbs acquired a ratio nearby 4.5% followed by the percentage 2.4% and 

1.6% associated with the verbs  “refer”, criticize” and “claim” for the first percentage and 

“contribute” for the second one. At the end, verbs like: “generalize”, call”, “insist” and 

“intervene” got a percentage of 0.8%. 
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2.2.3. Discussion of findings in relation to Hyland’s (2002) classification of RVs 

2.2.3.1. Discussion of findings of SL stream 

Figure 13.Frequency of RVs in SL corpus 

 

Figure 13 represents the use of RVs in the corpora collected from SL stream. After 

comparing all data of SL stream (L1-L5), it was found that the most frequent verb is 

“define” (Non-factive verb) with a number of 24 times and followed by “claim” (Factive) 

and “argue” (Discourse/ Factive verb) which appeared 15 times within the whole corpus. 

“Refer” (research procedure) and “state” (discourse verb). The next category of verbs 

includes “indicate”, “explain”, “provide”, say”, “point out” and “note” which are classified 

within “discourse acts”. “Cognition” verbs, which refer to mental process, got considerable 

ratio; they include “believe” and “think”. The last category that got the least percentage is 

the “research acts” which includes “find”, classify”, distinguish”, etc. The results are 

illustrated in Table 13. 
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Table13 

Frequency of RVs used in SL 

Categories Frequency Percent 

Research acts 42 11% 

Cognition acts 67 18% 

Discourse acts 267 71% 

 

2.2.3.1. Discussion of the findings of AAS stream 

Figure14.Frequency of RVs in AAS 

 

On the other hand, RVs analysis within the AAS stream showed the same results 

after the classification of RVs. “Claim” and “argue” which belong to the same category 

“Discourse/factive verbs” have got the highest percentage. Followed by “declare” and 

“state” which belong to “Discourse/Non factive” category” and “believe” representing 

“Cognitive” category. The Table bellow summarizes all the findings. 
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Table 14 

Frequency of categories used in AAS 

Categories Frequency Percent 

Research acts 42 11% 

Cognition acts 67 18% 

Discourse acts 267 71% 

 

Conclusion 

 This section highlighted the results found after the analysis of MA theses that were 

grouped in two corpora, SL and AAS theses, submitted by 10 MA postgraduates in the 

department of English LBM University. As have been shown throughout this chapter, the 

analysis was done on each corpus separately, and then the results were gathered, discussed 

and compared. Despite the limited number of corpora used in this research, it gave a 

holistic view of how RVs are used in these theses.   
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General Conclusion 

 This study offered a detailed analysis of reporting verbs used by research writers at 

the department of English-Larbi Ben M’hidi University. The corpora were taken from both 

streams in this department; Language Sciences stream and Anglo-American studies stream 

throughout the years 2012-2016. The analysis was followed by a comparison of RVs use 

relying on Hyland’s classification. This section attempts to summarize main findings 

gained from this study, the limitations and drawbacks and to discuss some pedagogical 

implications based on the results. Finally, some suggestions for further research on the 

RVs in contrastive studies will be presented.  

Summary of the Findings 

The analysis of the use of reporting verbs has revealed that LS and AAS tend to use 

different types of RVs which can be addressed to the nature of their fields. However, these 

types of verbs belong to the same category when they were categorized according to 

Hyland’s classification. Hence, in both streams “Discourse acts” were the most prominent, 

followed by “Cognition acts” and “Research acts”. These findings go hand in hand with 

the disciplinary variations on citation conventions provided by Hyland (2002). However, 

these students’ use of limited number of RVs, their mistakes and non-idiomatic 

expressions used in reporting previous studies could reflect their deficit of vocabulary and 

their low level of language proficiency as indicated by Hyland (2002). In addition to that, it 

was found that, in terms of RVs’ evaluative potential, students limited themselves to non-

factive verbs. This can be related to their preference to be neutral while they contribute to 

others’ works. In addition to this, students in more than 10% of the total citations tended to 

use the avoidance strategy by using “According to” in order not to use RVs. Students’ 
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main reasons for this choice differed from one to another. When a number of students were 

asked about their choice of RVs,  

Pedagogical Implications 

 This research is of a huge importance at an academic level. The use of reporting 

verbs is one of the crucial elements in academic writing. This lexical element, as the 

findings demonstrate, is not used appropriately by writers. As a matter of fact, the results 

gained from this study are of a great importance both to MA postgraduates and their 

teachers.  

 For MA students, they must be aware of the different classification of reporting 

verbs. Since verbs differ in their meaning and they are used to convey many messages and 

comments on people being reported rather than just randomly used words. They should 

learn about reporting rhetorical functions and to be sensitive to their lexical choices when 

introducing citations.  

 For instructors, more instruction and support on source use are required to be 

provided for L2 students. This element should not be neglected due to the crucial role it 

plays in academic writing. 

 For curriculum designers, they should know the role of these lexical items and take 

the as a target material to be taught for their students. Thus, reporting verbs are to included 

within courses in academic writing to make students aware about their use. 

Limitations of the Study 

Like any other research, some difficulties and setbacks were encountered at some 

points in this study. The most important of which are: 
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The problem of accessing to the sample that was MA postgraduates’ literature 

review sections delivered within the research proposal. However the data was not available 

for better analysis and it was replaced by whole theses which made the study more 

complicated and time consuming. 

The difficulty to cover a wide range of data, that was at first intended to be sixty 

literature review sections (why not more). However due to time constraints it was not 

possible to deal with all the data planned for. 

4. Suggestions for Further Research 

What might be suggested for future research pursuing a similar topic is that having 

more time will allow for the selection of a larger representative sample that includes bigger 

number of verbs. In addition to that, it can be focused only on one category of reporting 

verbs. Then, it can be analyzed easily to avoid starting with counting RVs because it takes 

much time.  Besides that, RVs can b investigated based on their tenses because it was 

found that MA postgraduates do not only struggle with the choice of the adequate verb but 

they also struggle with the use of tenses. The research revealed that students used 

“According to” many times in their citations. This strategy of avoidance can be avoided in 

future research by doing a kind of tests in which students are going to report others’ claims 

and instructed not to use “According to” in order not to waste time with unneeded data. 
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Appendix One

The List of OEB University Corpus of MA Thesis submitted by SL Stream

1. (L1) Bensalem, I. (2016). A Contrastive Genre Analysis of English Native and

Nonnative Speakers’ MA Theses General Introductions The Case of Applied

Linguistics Postgraduates of Oum El Bouaghi, Iowa, and Birmingham Universities

2. (L2) Laib, I. (2013). The Role of Gender and Language Learning Strategies in

English Language Learning(Unpublished master’s thesis). Oum El Bouaghi University,

Algeria.

3. (L3) Benferdi, N. (2015). OVERGENERALIZATION AND INTERFERENCE IN

EFL LEARNERS’PRONUNCIATION: The Case of First Year Master Students

(SL) at Larbi Ben M’hidi University,Department of English(Unpublished master’s

thesis). Oum El Bouaghi University, Algeria.

4. (L4) Hassouna, A. (2013). Students’ Views about the Effects of Immediate

Instructive Feedback on Sustaining Motivation in Oral Classes The Case of

Second Year English Students(Unpublished master’s thesis). Oum El Bouaghi

University, Algeria.

5. (L5) Bougouffa, N. (2013). An Investigation of Students’ and Teachers’ Views

about the Impact of Vocabulary Knowledge on Reading Comprehension the Case

of First-year LMD English Students, Larbi Ben M’hidi University-Oum El

Bouaghi(Unpublished master’s thesis). Oum El Bouaghi University, Algeria.



Appendix Two

The List of OEB University Corpus of MA Thesis submitted by LC Stream

1. (C1) Saou, K. (2013). Democracy Promotion in the American Foreign Policy 2003-

2011.Case Study: Egypt(Unpublished master’s thesis). Oum El Bouaghi University,

Algeria.

2. (C2) Houadsi, H. (2013). American political thought and its impact on its relation

with the Islamic world(Unpublished master’s thesis). Oum El Bouaghi University,

Algeria.

3. (C3) Hernane, A. (2014). Raising and Educating Muslim Children in the United

States of America-Between Public and Islamic Schools (Unpublished master’s

thesis). Oum El Bouaghi University, Algeria.

4. (C4) Bradja, A. (2014). Feminism at Stake: Baby Girl (Unpublished master’s

thesis). Oum El Bouaghi University, Algeria.

5. (C5) Bouziane, M. (2014). Comparison Between the  Constitution of Medina and

the Constitution of the United States: the Application of Deconstruction and the

Projections of Chaos Theory(Unpublished master’s thesis). Oum El Bouaghi

University, Algeria.



صـــــــــــــــــــــملخ

”أفعال القول"تتعلق ھذه الدراسة باستخدام عنصر لغوي مھم ومفتاحي یستعمل أثناء اإلقرار بأقوال أآلخرین أال وھو

.تختار ھذه العناصر اللغویة بعنایة من طرف الطالب اثناء اإلشارة إلى أقوال اآلخرین بغیة االستدالل بھا أو تقییمھا

ولھذا ما تقتضیھ ھذه الدراسة ھو الكشف عن كیفیة استعمال ھذا النوع من األفعال في مذكرات التخرج بمعھد اللغة 

حیث تمت كتابة ھذه المذكرات من طرف طالب كال التخصصین - بواقيأم ال- االنجلیزیة بجامعة العربي بن مھیدي

ولھذا الغرض تم إحصاء وتحلیل . ٢٠١٦إلى ٢٠١٢خالل الفترة من ) علوم اللغة و أدب وحضارة(بھذا المعھد 

وجدت بناءا على تصنیف التياألفعالبعد ذلك تم تصنیف SPSS.وAntConcاستعمالھا وھذا باستخدام برنامجي

أظھرت النتائج أن كال التخصصین بادر باستعمال أصناف محددة . ألفعال القول) (Hyland, 2002)٢٠٠٢(" ایلندھ"

ما كان مشتركا بینھما ھو االستعمال العشوائي والغیر منتظم .و مختلفة عن تلك المستعملة من طرف التخصص اآلخر

كأحد االھداف الواجب تدریسھا و تضمینھا في المناھج لھذا السبب وجب اتخاذ أفعال القول. لھذه العناصر اللغویة

.القادمة وذلك بغرض توعیة الطالب حول استعماالتھا

.مذكرات التخرج-أفعال القول :الكلمات المفتاحیة



Résumé

L’étude présente concerne l’utilisation d’un élément linguistique important  pour

rapporter les paroles des autres. Ce qu’on appelle « les verbes introducteurs de

parole ». Ces éléments linguistiques sont bien choisis par des étudiants quand ils

veulent donner un exemple ou évaluer les paroles d’autrui. C’est pourquoi cette

étude vient pour montrer comment ce genre de verbes est utilisé dans les mémoires

de graduation dans le département d’Anglais- Université Larbi Ben M’hidi d’Oum

El Bouaghi. Ces mémoires sont rédigés  par les étudiants des deux filières

(Linguistique/ Littérature et civilisation) dans la période (2012- 2017). A cet effet,

l’analyse du recensement et de l’utilisation s’est faite à l’aide des deux programmes

SPSS et AntConc. Après cela, on a classé les verbes trouvés en faisant recours au

classement de (Hyland, 2002). Les résultats ont montré que les étudiants d’une

filière ont utilisé des types précis et différents de ceux de l’autre filière. Le point

commun entre les deux c’est l’utilisation arbitraire et désorganisée de ces éléments

linguistiques. C’est pourquoi il est important de prendre des objectifs ; il faut

enseigner les verbes introducteurs et les inclure dans les prochains programmes

dans le but de faire apprendre aux étudiants comment les utiliser adéquatement.

Mots Clés: Les Verbes Introducteurs, Les Mémoires de Graduation.
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