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Abstract 

The notion of integrating authentic materials in language teaching is supported by many 

scholars and professionals in the field of language pedagogy. In essence, the present 

investigation aims at highlighting EFL teachers’ and students’ attitudes toward the use of 

authentic materials to teach the students’ listening skill. To fulfill this aim, a descriptive 

method was undertaken and data were gathered through two questionnaires administered to 

30 third year LMD students and 10 teachers of Oral Expression at Larbi Ben M’Hidi 

University. The questionnaires were analyzed in terms of frequency and percentage by means 

of the statistical package SPSS. The results indicate that both teachers of Oral Expression and 

students hold a positive attitude toward presenting authentic materials in the classroom as a 

strategy to enhance students’ listening skill. Furthermore, the use of authentic materials 

encourages students to improve their listening skill, build self-confidence and sustain 

motivation. On account of these findings, a number of pedagogical implications are given to 

teachers, students and course designers in addition to some limitation. 
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General Introduction 

In English language teaching, materials are considered as the basic source for teachers, 

students and course designers in terms of providing input relating to all aspects of English 

language teaching. However, with the emergence of the communicative approach to language 

teaching a lot of efforts were made by scholars of language teaching and educational policy 

makers to use authentic materials for teaching language skills. Those materials involve 

language naturally used in its real context, and reflect the actual use of language aspects by 

native speakers. All around the world, most of teachers approve the effective role of 

integrating authentic input in improving the language learning process including the listening 

skill.   
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1. Statement of the Problem 

 It is common in every EFL classroom that students seek to master the four skills. 

Frequently, they focus on reading, writing, speaking and listening. Among all those skills, 

listening is considered as the most important and difficult skill to master. It plays a significant 

role in educational settings since it has a crucial effect in developing other language aspects. 

Listening can be defined as the ability or the process that involves understanding speaker’s 

accent or pronunciation, grammar, vocabulary. Despite its importance, listening in our context 

does not receive a considerable attention, i.e., it is not a separate module. Thus, foreign 

language learners encounter difficulties in understanding authentic language because teachers 

do not use authentic materials.  

In this research, teachers will use authentic materials as a substitute for the traditional 

one (non-authentic materials) in which the former represents real life situations with natural 

vocabulary, phrases and intonation used by the native speaker.  

2. Aim of the Study  

The aim behind conducting this study is to shed light on the use of authentic materials 

in English as a foreign language listening classrooms. 

3. Research Questions  

 This study seeks to answer the following questions: 

1- What are students’ attitudes towards using authentic materials in EFL listening classrooms?  

2- What are teachers’ attitudes towards the use of authentic materials in developing students’ 

listening skill?  

4. Research Methodology  

In this study, a descriptive method will be followed due to its appropriateness to this 

study, by using the data gathered from the questionnaires to describe and analyze the role of 
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using authentic materials in EFL listening classrooms taking both the teachers and students 

views.  

4.1. Research Tools 

The most important tools of collecting data are questionnaires. First, the students 

questionnaire; aim at gathering information about their attitudes towards authentic materials 

.Second, the aim behind designing the teachers ‘questionnaire will be to collect teachers’ 

opinions about the use of authentic materials in teaching Oral Expression, and to see whether 

this device is effective on developing students’ achievement in listening skill. 

4.1. Population and Sampling   

         The target population is third year LMD students at the English department of Larbi Ben 

Mhidi University, Oum El Bouaghi. The sample consists of (10) teachers of Oral Expression 

and (30) students. The choice of this level is due to the following reasons: 

-They have already linguistic background knowledge. 

-More importantly, they become familiar with the English language, so they may not face 

many difficulties in understanding the language presented by authentic materials.  

5. The structure of the Study 

         This research consists of three chapters. Chapter one deals with authentic materials. 

Chapter two is devoted to listening skill. Chapter three presents and discusses the findings of 

the questionnaires. 

6. Significance of the study 

The ultimate purpose of this study is to investigate EFL teachers’ and students’ 

attitudes toward the use of authentic materials in EFL listening classrooms. Findings and 

results getting through conducting this type of research will help the following participants 

giving some insights on the use of authentic materials in EFL classes. Therefore, in the first 

place, it will encourage English language teachers to use authentic materials as an alternative 
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strategy to the non-authentic ones in their listening instructions. In addition, the study will 

provide information for EFL learners about the beneficial role of authentic materials in 

improving their listening skill. Besides, the study will also serve as a guideline for teachers 

specifically in selecting and using authentic materials for listening classes.  Furthermore, the 

study will show the different available sources of authentic materials for both teachers and 

students and how to get access to them. Finally, the present study will lay the ground work for 

further studies in using authentic materials for enhancing other language skills. 

Chapter One 

An Overview of Authentic Materials in Learning Foreign Language 

Introduction 

 The use of authentic materials in English as a foreign language learning has an extended 

history with Sweet (1899) being one of the first linguists to regularly implement them in his 

textbooks. He claimed that “The great advantage of natural, idiomatic texts over artificial methods 

or series is that they do justice to every feature of the language” (p. 177). In the mid-1970s, 

communicative approach to language teaching comes across with a need to develop students’ skills 

for the real world. One of the main aspects of such communicative movements is the emphasis on 

communication rather than forms and structures in second language learning.  Therefore, this 

approach would yield better outcomes in developing both the learners’ learning process in general 

and the learners’ communicative competence in the target language in particular. That was an 

obvious insistence towards using the materials that reflect language in the real world use. Then, 

teachers, consequently, must stimulate this world in the classroom. One of the ways is to 

incorporate the use of authentic materials. Richards (2001) states that “the language which the 

learners are engaged with in classroom, must represent the language used in the real world” (p.122). 

That is to say, language taught in the classroom must be linked to its functions in the real world. In 

addition, Scholars argue that the usage of authentic materials helps to bridge the gap between the 
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classroom knowledge and the students’ capacity to participate in the real-world events. In other 

words, authentic materials provide foreign learners with the chance to be able to communicate the 

learned language in real situations outside the classroom milieu. 

 Therefore, in this section, we will shed light on the importance and reasons of using authentic 

materials in teaching English as a foreign language in classrooms, but first we will give general 

overview about them and identify some of their sources, then we will deal with their advantages as 

well as factors to consider when selecting them. In the final, we will deal with their role and impact 

in classroom on listening skill. 

1.1.1. Authentic and non-authentic materials 

 In the literature in the second/ foreign language acquisition and learning, it would be wrong to 

say that materials are entirely neglected in educational research. The process whether acquiring or 

learning a language is based on two kinds of teaching materials: authentic and non-authentic 

materials.  

1.1.1.1 Definition of Authentic Materials  

 The term “authentic materials‟ means different things to different people; therefore, it has 

been defined in a number of ways.  

 Ur (1996) used the term authentic in the context of real-life reading and of pupils´ authentic 

responds to a task. 

 Peacock (1997) claimed that, authentic materials are “materials that have been produced to 

fulfill some social purpose in the language community”. 

 Sanderson (1999) argued that “authentic materials are materials that we can use with the 

students in the classroom and that have not been changed in any way for ESL students…” (p.75). 

 Herrington and Oliver (2000) suggested a new pedagogical term, called "authentic learning". 

This term is directly related to the students' real life and prepares them to face and deal with real 

world situations 
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 Richards and Schmidt (2002) stated that authentic materials refer to audio/video recordings of 

a discourse or a conversation that is spontaneously generated by native speakers of the language 

 Hitler (2005) stats that, “Authentic materials are any text written by native English speakers 

for native English speakers” (p.04). 

 Harmer (2007b) defined authentic material as “language where no concessions are made to 

foreign speakers” (p. 273) and “it is normal, natural language used by native or competent speakers 

of a language” (p. 273) 

 Scrivener (2011) mentioned the term authentic in the following phrases as “authentic 

exposure” and “authentic output” (p. 397). Authentic exposure is defined by Scrivener (2011) as 

“exposure to language when it is being used fairly naturally” (p. 397) and authentic output as 

“students speaking or writing using the full range of language” (p. 397). 

 From a cultural point of view, authentic materials demonstrate situations that learners are 

likely to encounter through their day- to-day socio-cultural interaction with native speakers of 

English. McGrath (2002) argued that" Authenticity is felt to be significant because it offers learners 

a sense of the real world, a chance to ‘rehearse’ in a protected situation, hence the less authentic the 

materials we use, the less preparation learners will make for that real world". Therefore, students 

exposed to authentic materials in the foreign language classroom are better able to process foreign 

language input in real-life situations and have a more positive attitude towards learning the foreign 

culture.    

1.1.1.2. Non-authentic materials     

Teaching a foreign language requires educational sources to be used as an aid in order to improve 

the learners’ knowledge and contribute in facilitating the learning process in general. The word 

instructional came from the word ‗instruction‘. Heinich, Molenda, Russell and Smaldino (2002) 

defines instruction as an “… arrangement of information and environment to facilitate learning. By 

environment we mean not only where instruction takes place but also the methods, media and 
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technology needed to convey information and guide the learner‘s study”.(p.7-8). Thus, instruction 

as an array of knowledge has to be delivered through several materials that the teacher attempts to 

select and implement in the classroom. In other terms, non-authentic materials are carefully planned 

to meet some specific or general pedagogical purposes. They can be presented in different forms 

including audio and video cassettes, prose, recordings of conversations. In fact, they try to present 

real use of the target language in a simulated manner.  

 The common feature of such materials is the deliberate choice of language, situations and 

people to comply with communicative, structural or behavioral needs. So, the aspects of language 

presented in this kind of material are carefully selected and adapted to the learners. Features such as 

grammar, lexis, rhythm, intonation, and speech delivery are simplified. As a result, many learners 

find it difficult to cope with real life situations where they are normally expected to both understand 

and speak the target language. What happened to many foreign learners of English at first is the 

incapacity to fully understand native speakers in ordinary everyday situations. Nevertheless, the 

value of non-authentic materials should not be completely discarded. As far as the foreign language 

teaching is concerned, non-authentic materials are very useful in early stages as a preliminary 

preparation for the use of genuine authentic materials. This is due to the fact that we cannot let our 

learners go through any authentic material before they are sufficiently equipped to do so. 

These types of materials generally exhibit the following characteristics: 

- Simulation: They present simulated situations and reactions resembling successfully at times real 

situations. 

- Suitability: Carefully designed so as to be in accordance with the learners’ level, age and 

motivation. 

- Easiness: Language features such as structures, lexis, rhythm, intonation and speed of delivery are 

simplified. 

- Limitation: limited in terms of content, language and length. 
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- Appropriateness: Appropriate to the teaching situation 

 

 

 

1.1.1. Authentic Vs Non-Authentic materials 

  Underwood (1989) identifies the following characteristic features which distinguishes 

authentic and non-authentic speeches. These are presented in the box below.  

 

 

       Characteristic features of authentic speeches 

 

         Characteristic features of non- authentic 

speeches 

Natural rhythm Unnatural rhythm 

Natural intonation Unnatural intonation 

       Natural pronunciation(i.e. not especially 

carefully enunciated) 

Over-clear enunciation 

Some overlap between speakers (including 

interruption) 

Little overlap between speakers 

      Normal rate of delivery (sometimes fast, 

sometimes slow) 

Slow (and perhaps monotonous) delivery 

           Relatively unstructured language, which is 

used spontaneously in speech 

           Structured language which was meant to be 

read silently rather spoken aloud 

        Incomplete sentences, false starts, hesitations Complete sentences as utterances 

          Background noise and, sometimes background 

voices 

No background noise 
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 As can be located, several distinctions can be found between authentic and non-authentic 

materials, and that many scholars and researchers have referred to such differences (Tomlinson, 

2012; Mishan; 2005; Adams, 1995; Miller, 2003; and Gilmore, 2007). A unique and distinguishing 

feature of authentic materials is that they are produced for real communication purposes; whereas 

non-authentic ones are specially prepared for educational ones. Another notable difference is the 

merits of authentic materials in improving and developing communicative abilities of language 

learners, while non-authentic materials put an emphasis on language forms, and structures. Gilmore 

(2007) for instance, stated that textbook materials frequently fail to develop learners’ 

communicative competence because they are mostly organized around a graded structured syllabus 

with lexico-grammatical features sequenced according to perceived difficulty. Another key 

difference is the acceptance of false starts. Authentic materials contain incomplete sentences, pauses 

and false starts, whereas, non-authentic materials are accurately, and false free prepared. Authentic 

materials qualify language learners for the real use of language outside of classroom setting while 

non-authentic materials prepare students for learning grammar, spelling, and even pronunciation. 

The topmost difference between authentic and non-authentic artificial materials is also in the idea of 

naturalness. The former is naturally presented as it happened from their original sources while the 

latter is purposefully prepared for pedagogical aims.  

1.1.3. Types of Authentic Materials  

 Teaching materials are a very crucial part of teaching and learning a foreign language. For 

this reason, teachers and course designers should classify authentic materials before introducing 

them in language teaching /learning process. Gebhard (1996, p. 56) gives more examples of 

Natural starts and stops Artificial  stops and starts 

           Less densely packed information than in 

written language 

Densely packed information 
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authentic materials EFL/ ESL teachers have used. Some of his examples, which may serve as 

source material for lesson planning, are shown below: 

1.1.3.1. Authentic Listening Viewing Materials: It means all those materials that help or enable 

the learners to see and hear the English language and how it has produced from own users in real 

context. These are; TV commercials, quiz shows, cartoons, news clips, comedy shows, movies, 

professional audio taped short stories and novels, radio ads, songs, documentaries, and sales 

pitches…etc. Therefore, Gebhard (1996) thinks the appropriate definition should be that authentic 

listening materials are real, natural and spontaneous spoken language materials, and that is 

represents the source of authenticity in classrooms to enhance learners listening skill. 

1.1.3.2. Authentic Visual Materials: This includes slides, photographs, paintings, children’s 

artwork, stick-figure drawings, wordless street signs, pictures from magazines, postcard pictures, 

and wordless picture books…etc. Those materials play an important role in teaching process as they 

provide learners with opportunities to use language in interesting situations and they can help them 

to communicate their ideas. 

1.1.3.3 Authentic Printed Materials: This type refers to any materials in written form such as: 

newspaper articles, movie advertisements, sports reports, lyrics to songs, restaurant menus, street 

signs, tourist information brochures, university catalogs, telephone books, maps, comic books, 

greeting cards, pins with messages, and bus schedules …etc. According to Jacobson, Degener, and 

Gates (2003), “printed materials used in ways that they would be used in the lives of learners 

outside of their adult education classes” (p. 01). 

1.1.3.4 Realia: These include coins and currency, folded paper, wall clocks, phones, Halloween 

masks, dolls, and puppets…etc. Realia are often used to illustrate points very visually or for role-

play situations. 

1.1.4 Sources of Authentic Materials in EFL Courses  
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 There are many sources of authentic materials in the current time of which teachers and 

language learners can make use. In today’s globalized era, the most commonly sources used are 

newspaper, TV programs, magazines, the internet, movies, songs and literature…etc. 

 

1.1.4.1. Literature  

      Mishan (2005) believed that, the definition of literature is “writing that are valued for their 

beauty of form, specially novels and poetry and plays …etc” (p. 97). He added that, “literature can 

be used with all students’ levels, to links cultures and to enhance students’ knowledge of the target 

language and its culture”. (p. 100). According to him, the use of literature in language 

teaching/learning context would successfully help learners to develop positive attitudes towards 

both the target culture and the study of literature in the native speakers’ community. Thus, in using 

any kind of literature text, the focus should be on teaching language not literature.  

1.1.4.2. The Broadcast Media  

 As a tool for language teaching media, broadcast have always been used to facilitate the task 

of language learning. In other words, as cited in Mishan (2005) that “the broadcast media offer the 

most diversified set of genres.” (p132). 

 1.1.4.3. Television   

     According to Oxford learner’s pocket Dictionary, Television is “piece of electrical equipment 

with a screen on which you can watch movies and sounds.”  

Using television in the English language classroom allows learners to access to more different 

information; in which TV in English class offers visual and audio clues to meaning. That is to say, 

TV provides FL learner with the context in which the TL is used. In other words, non-verbal 

behaviors or paralinguistic features of the spoken text are available to the learners. Furthermore, TV 

brings the outside world into the classroom. This means that it gives the class and the teacher 
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something to talk about beyond the confines of the classroom. As a result, it gives a powerful 

stimulus for communication in class. 

 According to Mishan (2005),” TV as a universal medium relates learner with the target 

culture language as it is in host community, it enables them to see their traditions, relations with 

each other. (p.135). In other terms, TV can introduce the culture of the target language into the 

classroom. That is to say, the learner can see what life among users of a FL is like. 

 To sum up, the use of TV as an authentic material is a powerful motivator in EFL classes 

since it enriches students’ English vocabulary, lexical power, and enhances their listening skill 

when it enables them to see their linguistic features. 

 1.1.4.4. Radio  

 Mishan (2005) claimed that “using radio is one of the more easily accessible forms of 

authentic listening practice we can provide the learner. Moreover, its use makes them more familiar 

with FL culture” (p. 138). In line with this, Tomalin (1986) stated that “listening to radio is a 

marvelous way of developing listening ability.”(p.102). From the above scholars’ point of views, 

one can understand that there are a range of topics and areas discussed on the radio; we can mention 

as an examples of radio stations such as BBC and voice of America (VOA), which have the effect 

of bringing the outside world into the classroom.  

 Therefore, using the radio is a medium of exposure to real speech in the target language. In 

other words, listening to radio the learners’ ear can be attuned to the sounds of English. Thus, this 

will improve their overall proficiency in understanding the language.  

1.1.4.5. Newspaper   

 According to Mishan (2005) “Newspaper is probably the best single source of information 

about the contemporary culture of country.” (p. 154). It means that learner would be able to identify 

the English language culture from newspaper color, size, headlines, text, and photographs. With 

newspaper, they can feel personal involvement with events that are happening surrounding the 
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target language (p.161). Furthermore, according to Mishan, newspaper in classroom can be a 

product of motivation when students acquire the linguistic complexities of this language in this 

product. That is to say, the use of newspaper in language learning process would supply FL with the 

context in which the language is used as well as provide them with strategies to dealing with 

difficult texts. 

1.1.4.6. Songs  

  Music and song are consistently well-represented of several aspects of the TL inside the 

classroom as Morales (2007) suggested: “evidently, music provides meaningful content for EFL 

learners to learn many aspects of the target language in regards to language usage in a real context” 

(p.17). Moreover, Tourki (2003) stated that, “students would potentially internalize the elements of 

culture presented in the song as well as they enjoy with song lyrics that has combined with a 

melody”.  

 To conclude, according to Tourki (2003), songs give an excellent authentic example of 

grammar in action that is enable learners to use of sentence structure. In other words, songs can be 

helpful for comprehension, where FL learner concentrate their lyrics as well as make them practice 

pronunciation as it is in real language and improve their listening skill. 

1.1.4.7. Films   

 Mishan (2005) stated that film is “the one that is designed to appeal most directly and fully to 

our emotions and it is also the one most clearly entrenched in learners’ minds as a medium of 

entertainment.” (p.223). It means that any teacher who has used the film in class he enhance 

students learning as well as enjoy them. The films as an authentic source have advantages on 

learning, as viewed in Tourki (2013) that, “historical films may be used in classroom to give 

students a glimpse of what was ones the reality of the target language culture.” That is to say, films 

as authentic materials provide learners with cultural information taken about the native speakers 

culture, where these information taken from the implicit-values and ideals, to the explicit so 
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students can see how people speak, move, behave…etc. Furthermore, Film can be a tool to enhance 

students listening skill, by seeing the linguistic features of language as it is in context.  

 

1.1.4.8 The Internet  

 As found in Microsoft Encarta Premium internet (2009) “Is a computer- based global system 

[…] the internet has made it possible for people all around the world to communicate with one 

another effectively and expensively.” With the advent of the World Wide Web, teachers have at 

their disposal large amounts of texts, visual stimuli and newspapers, live radio and TV, video clips 

and much more (Martinez 2002). Wilson (2008) also points out that students who log on to a 

number of English language learning websites can find much that is of use. He explains that these 

sites contain listening texts, questions, answers and even explanations. There are a number of 

benefits that students can practice listening alone in their own time. In other words, the activities are 

repeatable; thus, students can work at their own pace and have the scope for both intensive and 

extensive listening. Furthermore, according to Tourki (2003), online newspaper and chat rooms 

give opportunities for students to read authentic materials that could provide them with cultural 

knowledge and they allow them to visit many sites to look for the language in real context. 

      Additionally, E-mail enables individuals or group of individuals to quickly exchange massages. 

In other words, via online communication, students are aware about the target culture, by means of 

interacting with native speakers also in developing their language skills. 

 Generally, teachers can direct their students to the use of Internet, where they can practice 

listening to these materials. One can understand that these sources can present teachers and learners 

with good sample of materials which have connection to the real world.  

1.1.4.9. Computer Software   

 According to Oxford Learner’s Pocket Dictionary, computer is “an electronic machine that 

can store, organize and find information.” It means that software in general is used to enable 



30 
 

students to interact with personal computer as well as with each other. Therefore, students of 

foreign language can use other means of education on computer not just the internet but also CD-

ROM which contains many of the programs have excellent visuals and sounds which make the 

education attractive and also it includes many games that involve a great amount of receptive skills; 

reading and listening. Moreover, Lee and Winzenried (2009) viewed a computer as “discrete 

teaching tools […] had minuscule impact on the nature of teaching and the development of 

traditional academic skills” (p. 74). 

     In conclusion, authentic materials play a most importance in the learning foreign language 

process as it develops the learners’ skills and enrich their linguistic repertoire. 

1.1.5.  Advantages of Using Authentic Materials  

 In order to go beyond the limited classroom environment and to achieve more development in 

language classroom, teachers realize the necessity to expose their learners to true and real language 

through the use of authentic materials. An “immersion” in real language would certainly motivate 

learners towards “thinking English”. They will soon acquire some basic notions and functions 

necessary to fulfill their communicative needs in the target language. Therefore, for an effective and 

practical use, it is useful to deal with real language for many reasons, as stated in Undrwood (1989):  

Authentic materials allow the students to hear as much more real act of 

communication with all the interactional features which are not normally found in 

scripted materials. It gives them a true representation of real spontaneous speech with 

its hesitation, false, starts and mistakes, which will make them more able to cope 

with real life speech when they meet it outside the learning situation. (p.100) 

 It means that by authentic material students can acquire the foreign language as it is in native 

speakers with all its own features. Moreover, Glisan (1994) claimed that, “students process 

information in meaningful ways, take responsibility for their own learning, and become independent 

learners” (p.43). In other words, authentic materials are the good method that can involves 
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opportunities for learners to think about the real language and the responsibility to develop their 

learning skills using those materials by their own. 

 This simply means that we should not only teach the target language but how its speakers 

think, react and behave in different situations. Accordingly, teachers are expected to intensify the 

use of authentic materials to help learners build their communicative strategies for their 

information, negotiation, discourse, interpretations, turn taking etc…. Another important aspect of 

authentic materials is their significant impact on learners’ motivation; with motivation defined here 

as the willingness to persevere in a learning task (Papalia, 1986). That is to say, motivation provides 

the primary impetus to initiate learning the second language and later the driving force to sustain the 

long and tedious learning process. Indeed, as both traditional and more current methods fail to 

involve the learner in the learning process, authentic materials are believed to enliven the 

classroom, being a powerful motivating factor, by providing motivation through enjoyment 

(Karpova, 1999). As a result, the use of authentic sources leads to greater interest and variety in the 

material that learners deal with in the classroom. As a matter of fact, it increases their motivation 

and contributes in lowering their affective filter and soliciting their active participation in activities. 

Furthermore, successful comprehension of authentic texts can be confidence building and highly 

motivating , and gradually they pave the way to the learners’ autonomy just like that described by 

Shrum and Glisan (1994), ”Students process information in meaningful ways, take responsibility for 

their own learning, and become independent learners”. In addition to this, and as cited in Little et al 

1989, the introduction of authentic materials serves three important functions, enhancing 

motivation, promoting language acquisition and contributing to language immersion. Moreover, 

authentic materials reflect the culture and sociolinguistic background of the target language. 

Knowledge of such cultural aspects gives the learner socio-cultural awareness in his communication 

acts. Communicative competence is not limited to the mastery of grammar rules together with 
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lexicon however it is about the knowledge when and how to speak i.e. appropriateness. A sentence 

might be grammatically correct and acceptable but inappropriate to the context.  

    Another important aspects of authentic materials are argues by Martinez (2000, § 5)   

 Students are exposes to real language when it keeps them informed about what is happening 

in the world.  

 Textbooks do not include inaccurate English.  

 Authentic materials create a sense of achievement; it may be inspirational for some students.  

 Their use provides learners with various activities and tasks.  

 “Language is reflected into material.” Therefore, there is a wide choice of styles, genres, and 

forms of authentic text.  

 Authentic materials motivate students in many sides reading, more than that, their listening 

skill.  

 To sum up, we can say that authentic materials are valuable sources of instruction and 

information for a learner by making them relevant with the foreign language that is interests in. As 

they represent the most important materials that are develops their listening skill, because it 

contains the natural spoken of native speaker and many hard words. 

1.1.6. Factors to Consider When Selecting Authentic Materials  

 It is essential to know that any kind of teaching materials should satisfy the learners’ needs. 

It is equally important that these materials should serve a stimulus for learning the target language. 

It is also logically that students face some difficulties with those materials. Therefore, to reduce 

those difficulties, practioners can achieve certain grading by using specific criteria suitable to their 

teaching situations. 

 Due to the difficult of authentic task many elements are involved in the choice and 

implementation of the material to succeed in teaching FL and meet learners’ needs and interest. In 

the task of selection a text for classroom, Hedge (2000) stated that “one solution to this problem for 
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teacher who want to expose learners to authentic text is to choose conversation with clear setting, 

role, relationships, topic and structures” (p.245). In addition, he proposed another solution that is to 

take flexible approach to the concept of authenticity. When EFL instructors decide to use authentic 

materials, the materials should be appropriate to students’ target language area that applied to the 

four basic skills (listening, speaking, reading, and writing) and meet students’ needs and interests. 

The more skills the authentic materials embrace, the more valuable authentic materials are. The 

selection of such materials should also be based on some specific criteria such as linguistic 

complexity, amount of information, length, speed of delivery, varieties of English accents and the 

objectives to be achieved. Besides, having learners participate in the selection of authentic materials 

might be beneficial to them. 

1.1.7. Criteria for Selecting Authentic Materials 

 Berardo (2006) stated that there are three criteria for choosing authentic texts: suitability 

of content, exploitability, and readability. Suitability of content refers to the fact that the material 

should be chose based on students’ needs and interests. Bacon and Finneman (1990) suggested that 

choosing authentic material should be based on considering the culturally relevance with experience 

of the students. In this respect, Lee (1995) stated that “a careful and wise selection of materials 

focused on learners is a must if we want a positive response from them” (p.325). Exploitability 

means usability of the texts for developing the students’ competence and teaching purposes. 

Readability points to the structural and lexical difficulty of the text, as well as the amount of new 

vocabulary and grammatical forms in it. Brown and Eskenzai (2004) indicted that the main factor 

for selecting appropriate authentic text should be the reader’s common vocabulary knowledge and 

the desired vocabulary knowledge which is supposed to be gained during the course and also 

grammar difficulty and text cohesiveness. However, Rivers (1987) stated that content is the primary 

factor for choosing appropriate authentic text. He states that “although length, linguistic complexity, 

and interest for the student all play significant roles in the selection of materials, the single most 
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important criterion for selection is content” (p. 50) However, Rivas (1999) and Mishan (2005) 

believed that learners’ interests and needs are the essential factors in selecting authentic texts. Little 

and colleagues (1989) have mentioned that the more texts are related to learners’ personal concerns 

and interests the deeper and more rabid the processing will be. Moreover, Lee (1995) believed that 

the text must be in harmony with the curriculum objectives to be able to improve the language skills 

of the learners. In addition, the teachers should care about both the length of the text and teaching 

approach at the same time. Different genres such as articles, advertisements, interviews, poems, 

application forms, train timetables, and brochures must be chose as authentic teaching materials. 

1.1.8. The Role of Teacher  

 As Spelleri (2000 cited in Segueni 2009, p. 47) believes that, the teacher should                                                        

perform the following roles:  

 Filter:  Teachers present the language in suit ways, to meet learners’ level, needs, and Interest.  

 A culture guide: teachers should provide their learners with all information of culture that is 

available in authentic materials.  

 An objective chairperson: Sometimes authentic items may lead to clashes in some discussions 

on certain topics; the teacher must be a fair and sympathetic listener.  

       Generally speaking, the effective selection of authentic materials enables teachers and 

practitioners to adequately create a motivational learning atmosphere that meet learners’ needs.  

1.1.9. When should Authentic Materials be introduced?  

 When to bring in authentic materials is a controversial issue in language teaching. On the one 

hand, according to Kilickaya (2004) and Kim (2000), teachers can only use authentic materials in 

intermediate and advanced language classes. Similarly, Guariento and Morley (2001) believed that 

authentic texts should not be used with lower level students because it would lead to frustration, 

confusion and de-motivation. However, on the other hand, other researchers believe that learners 

should using authentic materials in the FL classrooms: Teachers’ perspectives in EFL classes be 
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exposed to authentic materials in the earliest stages of language learning (McNeil, 1994; Miller, 

2005), claiming that exposure to such texts in the earliest stages will lead to developing useful 

strategies for dealing with complex tasks later on.   

1.1.10. The Reasons for Using Authentic Materials    

 There are several reasons why a teacher should use authentic materials. According to Gilmore 

(2007) FL learners can develop three levels of communicative competencies through the use of 

authentic texts in EFL teaching. First, linguistic competence Gilmore (2007, p.99) points out how 

teaching of the linguistic knowledge has largely been based on the classical notion of grammar and 

has only examined the written form and sentence-based grammar. However, this kind of standard 

grammar taught in textbooks fails to account for the different features of spoken discourse. This had 

led to a situation where EFL learning materials do not present adequate models of spoken grammar 

that is being used in real life. In other terms, authentic language materials would therefore provide 

the learner with a better example of the grammar and structures that can genuinely be found in 

English conversations. The second competence benefitting from authentic materials is pragma-

linguistic competence, i.e. knowledge about the meaning beyond the linguistic form. As Mishan 

(2004) noted that “comprehension of a foreign language is not only about being linguistically 

competent but it is also a function of the cultural knowledge that the speaker has” (p.49). In other 

words, to communicate successfully in a FL, the learner needs to have an understanding of the 

meanings that are not linguistically expressed but that arise from the context and culture 

surrounding the language. The third competence achieved through the use of authentic texts as 

learning materials is discourse competence. According to Gilmore (2007):  

It is common in foreign language teaching to teach language on a sentence-level while 

ignoring the social context in which the interaction takes place. For example, language 

teaching materials often focus on structured dialogues and rarely promote more interactional 

and casual conversation that occurs in real-life language situations. (p.102) 
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    That is to say, teachers should realize that developing learners’ ability to cope with natural 

language demand the use of authentic materials drawn from natural contexts.  

 The need for and usefulness of authentic materials have been increasingly acknowledged in 

recent years. Most language teachers recognize the value of using authentic materials for teaching 

and learning purposes (Wong et at. 1995).  It is believed that authentic materials are a rich source 

for planning and conducting teaching and learning activities. Wong et al. (1995) state that authentic 

materials can help us to achieve the aims of enriching students’ experience in the learning and use 

of English, sensitizing them to the use of English in the real world, and helping them to generate a 

learning strategy for learning not only English but also other subjects. This means that to help 

students learn the language in the real life situation and give them the opportunity to practice using 

the language the way in which the target language speakers use it. Authentic materials play a 

significant role in exposing FL learners to real language use in FL teaching/learning processes. In 

other words, authentic materials are one of the most important and essential tools in second/foreign 

language teaching and learning that enable learners to transfer what they learn in the classroom to 

the outside world. 

      At the end, authentic materials can provide a variety of several different language aspects, for 

example, speed of delivery, accent, and formality of language which highly contribute in strengthen 

FL learners’ listening comprehension skill that surely leads to the development of the other skills; 

speaking, reading, and writing so success in FL learning. 

Conclusion  

 After going through the related literature, it is obvious that the use of authentic materials in 

FL teaching/ learning is supported by many researchers. They regard the use of this type of 

materials as valuable sources of real language input that enables learners to interact with the real 

language and its content rather than its form. Considering this, authentic materials when they are 

appropriately selected and implemented could be adopted by EFL teachers to meet EFL learners’ 
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needs and interest , through technology in lesson environment, attract attention as it is showed in 

this section since it contributes in improving learner’s listening skill to vocabulary, grammar and 

pronunciation …etc. In other terms, authentic materials can be successfully incorporated into 

pedagogical context to develop and support learners' language learning process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Section two: listening skill 

Introduction 
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       Language is an instrument or a medium of communication and interaction among 

people in their different speech communities. In Leslie words (1999), “every successful 

communication requires a sender and receiver. When a message is spoken, it is received by 

listening” (p.26). Despite its importance, listening is also a significant part in language 

learning, that is why many teachers and researchers focus on developing this skill by 

introducing some authenticity in their classes. In one word, delivering courses by using 

authentic materials contribute immensely to the teaching and learning process. 

      The second section is a review of the listening skill. It starts by shed light on the nature 

and definition of listening by different scholars and highlighting its features as opposed to 

hearing. A definition of listening comprehension then is presented. After that, it 

demonstrates the role listening plays in EFL classes. Moreover, Part of this section is 

devoted to clarifying the models of listening which are top-down process and bottom-up 

process. Furthermore, this section sheds lights on some types of listening as well as stages 

of listening. Subsequently, the second section deals with the main problems that learners 

encounter when trying to comprehend what they are listening to. Finally, a slight attention 

is put upon the positive impact of using authentic material on teaching foreign language to 

develop the listening skill. 

1.2.1. Nature of Listening    

    In order to know the nature of listening, we need to refer back to its place between 

theory and practice in both old and modern foreign language learning. For many years, 

research effort has been devoted to know the nature of listening. This can be accomplished 

by obviously making a clear distinction between the three aspects: hearing, listening and 

listening comprehension. For many students, listening has a tendency to be expected as 

hearing. The terms are regularly utilized conversely, yet there are imperative contrasts 

between them.  
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        According to Lundsteen (as cited in Purdy & Borissof, 1997, p. 5), “hearing is a 

physical act and listening a mental act. Hearing has to do with our physiological capacity 

to receive and process sounds”. That is to say, hearing and listening are two very 

distinctive activities. Hearing is done with the ears. It is primarily a physical act that allows 

for reception of sounds; whereas listening is a cognitive process in which people listen to 

the deep meaning of what is being said. In the same line, Rost viewed that (1990) hearing 

is the primary physiological system that allows for reception and conversion of sound 

waves that surround the listener. However, listening is a mental process of constructing 

meaning from spoken input. For him, the components making up listening are:  

1. Discriminating between sounds  

2. Recognizing words   

3. Identifying stressed words and groupings of words  

4. Identifying the expressions and utterances that act to create meaning   

5. Connecting linguistic cues to paralinguistic cues (intonation and stress) and to non-

linguistic cues (gestures and relevant objects in the situation) in order to construct 

meaning. 

6. Using background knowledge (what we already know about the content and the form) 

and context (what has already been said) to predict, confirm meanings, and recalling key 

words, topics and ideas. 

       As a conclusion, from the above distinctions between listening and hearing, listening 

is a mental process that goes hand in hand with attention and understanding while hearing 

is the physical capacity to receive sounds. Listening implies more than just hearing and 

perceiving speech sounds.  

          Traditionally, listening has been regarded as a passive skill or a “receptive skill”. 

However, this claim was strongly criticized by many linguists and nowadays it is 
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considered as an active skill. Many definitions  ranging from simple to more complex have 

been given to listening. 

Wilson (2008) argued that, “Listening is not passive. Indeed, it is extremely active, but all 

the activities happen in the mind. Listeners guess, predict, infer, criticize and, above all, 

interpret” (p. 21). That is to say, listening is more than a passive process since it is a 

thinking process.   

         According to Downs (2008), “the word listening is defined as making an effort to 

hear something: to pay attention or heed” (p.1). This means that listening requires paying 

close attention to what is being said. Moreover, Downs considered listening as an active 

process that requires the use of certain behaviors and processes such as: attending, 

understanding, interpreting, responding, and remembering. Underwood (1989) simplified 

the definition of listening to “the activity of paying attention to and trying to get meaning 

from something we hear” (p. 1).  

         Mendelsohn (1994) defined listening as “the ability to understand the spoken 

language of native speakers” (p. 64). That is to say, listening is considered as the capacity 

to understand the utterance produced by native speakers in terms of accent, pronunciation, 

vocabulary and to get the message. 

         These definitions are not yet enough to explain clearly how comprehension takes 

place. Furthermore, in other disciplines the listening skill is often called listening 

comprehension, which is the combination of processes that transform an auditory stimulus 

to a mental interpretation on the part of the listener of the speaker’s purpose (Poelmans, 

2003). According to Rost (1990), listening comprehension is an inferential process. Thus, 

listening involves understanding the inferred meaning from what is heard. Brown and Yule 

(1983) refer to listening comprehension as a person’s understanding of what he/she has 

heard and relate listening comprehension to English as a Foreign Language context by 
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expressing that in EFL teaching, listening is often regarded as the listener’s ability to 

repeat the text despite the possibility that the listener may replicate the sound without 

genuine comprehension. For O’Malley and Chamot (1989), listening is “an active and 

conscious process in which the listener constructs meaning by using cues from contextual 

information and from existing knowledge, while relying upon multiple strategic resources 

to fulfill the task requirement” (p. 19). O’Malley and Chamot provided a useful and more 

extensive definition to the term listening. This definition seems to be inclusive of several 

elements involved in the listening comprehension act. It involves the idea of active and 

conscious process. This means that a listener is active and conscious. In addition, the 

listener builds expectations on the basis of contextual and world knowledge by using 

different strategies. For Purdy (1997), listening is “the active and dynamic process of 

attending, perceiving, interpreting, and responding to the expressed (verbal and non-

verbal), needs, concerns, and information offered by other human beings” (p. 8). Similarly, 

Nunan (2001) considered listening as a six-staged process that consists of hearing, 

attending, understanding, remembering, evaluating and responding.  Although these 

definitions differ to some extent, they all agree that listening is no longer a passive process. 

It is rather an active skill whereby listeners receive speech sounds and try to attach 

meaning to oral symbols, comprehend and interpret messages. 

      Therefore, listening is the process in which the individual focuses on selected aspects 

of oral input to construct meaning from the passage. Moreover, Hedge (2000) said, 

“Listening ability will develop automatically through exposure to the language and through 

practice of grammar, vocabulary and pronunciation” (p.288). This process involves 

understanding speaker’s accent or pronunciation, the speaker’s grammar, vocabulary and 

comprehension of meaning. In addition, Harmer (2001) viewed it as the fundamental 

language skill. “It provides the perfect opportunity to hear voices other than the teacher’s, 
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enables students to acquire good speaking habits as a result of the spoken English they 

absorb, and helps to improve their own pronunciation”(p.288). In this oral mass 

communication, it is important that students are taught to listen effectively and critically. 

Thus, with the emphasis on using the language for real communicative needs, language 

teaching focused on developing learners’ ability to use the language in an effective and 

appropriate way, both productively and receptively, in unrehearsed context sought 

exposure to authentic language (Brown, 1994). As a result, the need to equip students with 

real world communication skills has required language teaching materials to be authentic. 

Thus, learners can make a clear connection between the classroom world and the world 

beyond. 

1.2.2. The Importance of Listening  

      Listening is the first language skill to be developed. It comes before speaking, reading 

and writing (Wolvin & Coakly, 1988). It is the principle skill by which learners receive 

linguistic input. In spite of its importance, listening has received little attention in teaching 

and learning English as a foreign language. In the past, there was much interest in teaching 

reading and speaking over listening. However, in the late 1960’s, there was a new interest 

in developing students’ language communicative skills. i.e., an awareness of the 

importance of listening comprehension in second/foreign language instruction emerged 

(Moreley, as cited in Abu Hatab, 2010).  Due to the importance of listening 

comprehension, several researchers stated that listening comprehension is essential in 

language learning. Some of them argued that listening paves the way for speaking to be 

developed. In other words, listeners cannot develop their speaking skill unless they develop 

their listening skill. Field (2008), for example, maintained that “it is listening which 

enriches the learner’s spoken competence with new syntactic, lexical, phonological and 

pragmatic information” (p. 5). That is to say, listening plays a significant role in helping 
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the learners to build vocabulary, sounds, words and grammar of English through what they 

hear. Rost (as cited in Bozorgain, 2012) proposed three reasons to illustrate the critical role 

listening plays in enhancing the speaking skill. The first reason is that EFL learners need to 

understand the language they are exposed to, i.e., they hear in order to interact and achieve 

understanding. Second, listening to authentic input might be a great challenge for EFL 

learners to attempt to understand the target language as it is used by native speakers. Third, 

exercises and activities which are used during listening sessions can help teachers with 

appropriate tools for attracting learners’ attention to new forms in language (vocabulary, 

grammar). Nation and Newton (2009) emphasized the importance of listening in 

developing speaking. They stated that “listening is the way of learning the language. It 

gives the learner information from which to build up the knowledge necessary for using the 

language. When this knowledge is built up, the learner can begin to speak”. (Nation & 

Newton, 2009, p. 38). This means that listening is a crucial part of speaking since learners 

cannot speak without understanding what they hear. In other words, listening paves the 

way for speaking to occur through providing learners with necessary information to start 

speaking. Moreover, listening facilitates the emergence of other language skills. According 

to Vandergrift and Goh (2012), “listening is an important skill: it enables learners to 

receive and interact with language input and facilitates the emergence of other language 

skills” (p. 4). Very recently, a study conducted by Yalcinkaya, Muluk and Sahin (2009) 

showed that the foundation of reading and writing skills is built upon the aural skill 

(listening). They stated that the expressive skill (writing) cannot be developed without 

realizing the infrastructure of a language (sounds). That is to say, they considered listening 

as the basic structure to develop the other skills. They come to a conclusion that listening 

influences speaking, reading and writing. Listening is a very important skill that should 
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gain a remarkable attention by EFL teachers along with speaking, reading, and writing. 

Dash and Dash (2007) stated that: 

 The four language skills: listening, speaking, reading and writing… are 

interdependent in the sense that failure to acquire one will lead to a general 

failure in learning the language. Listening leads to speaking. Speaking leads to 

reading which in turn leads to writing. In other words, writing depends upon 

speaking which is dependent upon listening. (p. 36). 

  This means that learning a foreign language depends on mastering the four skills. 

Those skills are interrelated in the sense that each skill depends on the other skill to occur 

and develop, thus writing depends on reading which in turn depends on speaking that also 

depends on listening. In summary, listening is an important process in learning any foreign 

language as well as in helping EFL students to communicate and interact in the target 

language. 

 1.2.3. Listening and Language Processing  

     In the process of listening, the listener processes information in two strategies. These 

referred to as bottom-up and top-down  

  1.2.3.1.   Bottom-up Processing Mode  

 Bottom- up processing mode where the listener uses the linguistic information in order to 

attain meaning. According to Peterson (1991) “the lower level processes (bottom-up) are 

triggered by the sounds, words and phrases which listener has as they attempt to decode 

speech and assign meaning” (p.109). 

     Therefore, the language input processed by decoding its components start from the 

smallest speech constituent to higher stages to construct meaning.  

1.2.3.2.  Top-down Processing Mode  



45 
 

     The top-down processing mode involves the understanding of the message as a whole 

rather than the perception of individual sounds and words. The listener uses his previous 

knowledge to solve a linguistic problem, what Ellis (2003) summarized as “schemata and 

contextual knowledge” (p.45). Generally, these two processes help the listener to 

understand the language meaning of the speaker. 

1.2.4. Types of Listening   

    Generally speaking, listening is considered as a basic skill in EFL classrooms. This skill 

is very crucial for learners to help them interact effectively with each other. Therefore, 

improving learners’ listening comprehension is related to understanding that different 

situations require different types of listening. People may listen to receive information, to 

develop relationships, appreciate or discriminate things, or engage in critical evaluation 

(Kline, 1996). According to Kline (1996), there are five types of listening. Each type 

depends mainly on the reason behind the act of listening.  

1.2.4.1. Information Listening: In such kind of listening, the listeners’ main goal is to 

understand the message. For example, learners listen to lectures or instructions from the 

teacher. One can say that listeners are successful only if their interpretation of the message 

is as closer as possible to the speaker’ intention. 

1.2.4.2. Relationship Listening:  the aim behind this type of listening is to help an 

individual or to improve the relationship between people. In this type, the listener does not 

focus on what is being said but on the meaning behind the speaker’s information. Another 

type embedded under relationship listening is therapeutic listening. It is also known as 

emphatic listening. It has to do with emotions. The main goal of this type of listening is to 

help people such as: family members, friends and colleagues to feel better after expressing 

their concerns and speaking about their problems.   
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1.2.4.3. Appreciative Listening: in this type of listening, the focus is on enjoying and 

relaxing. For instance, when teacher makes his learners listen to music, jock or to person’s 

speech.  

1.2.4.4. Critical Listening: this kind of listening requires from the listener the ability to 

evaluate the speaker’s information, to check the validity of what is being said and judge it. 

For Wolvin and Coakely (as cited in Wolvin, 2009, pp.142-143), critical listening requires 

that a listener evaluates, judges what is being said. Once the critical listener understands 

the message, it is necessary then to form judgments about the message in order to accept or 

reject the persuasive appeals. In other words, critical listening is to check the authenticity 

and the validity of what is being said such as listening to advocates and politicians.   

 1.2.4.5. Discriminative Listening: it may be the most crucial type because it is the base of 

all the already mentioned types. The listener’s objective is to be accurate and sensitive to 

all the changes happen in speakers’ utterances such as: rate, volume, pitch as well as visual 

movements to get the message. That is to say, the listener concentrates on the speaker’s 

pitch, stress, pauses as well as movements. (Kline, 1996). 

1.2.5. Listening Stages 

    In all EFL classrooms, teachers divide listening tasks into three stages: pre-listening, 

while-listening, and post-listening. In each stage both teachers and students have many 

roles to play. 

1.2.5.1. Pre-listening stage 

       The pre-listening stage occurs before learners start their listening activity. It refers to 

things that students are supposed to do before starting listening in order to help them get 

the most out of what they are going to listen to. In other words, this stage serves as a 

preparation for listeners where the teacher makes students aware of the situation and 
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activates their prior knowledge. This kind of activation helps the learners to get ready to 

participate in the activity (Flowerdew & Miller, 2005; Dash & Dash, 2007) 

      It would not be logical to engage students straight into the listening task without giving 

them a clear image about the topic that they are supposed to work on. Teachers should 

provide learners with some hints at the pre-listening stage. This pre-listening support will 

lead to significant success in listening comprehension since it motivates students and 

makes them more confident (Underwood, 1989) 

1.2.5.2. While- listening stage 

   This stage, as the name itself suggests, consists of activities and tasks that students are 

supposed to carry out during the listening activity. After preparing the learners and 

activating their prior knowledge, teachers provide their learners with the listening passage 

and try to make them pay attention and acting actively towards the passage. The purpose 

behind this stage is to guide EFL listeners during the listening activity as they try to grasp 

the main ideas and information of the passage. Underwood (as cited in Nakao, 2000) stated 

that: 

While-listening activities are what students are asked to do during the Time 

that they are listening to text. As far as listening comprehension (i.e. 

listening for meaning) is concerned, the purpose of while listening activities 

is to help learners develop the skill of eliciting messages from spoken 

language. (p. 16) 

 That is to say, during-listening is the stage where students practice listening through a 

set of activities provided by the teacher. They may listen for gist, i.e. listening for meaning 

with the goal of developing skills of depicting meanings from messages. 

 1.2.5.3. Post-listening Stage 
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   At this stage, students relate what they have heard with their own experiences and reflect 

on some aspects of language. Therefore, the teacher tries to determine whether the learners 

have understood what they have listened to or not. It means that learners in the post-

listening stage can use whatever information they have gathered from a text to have an 

extended discussion. Post-listening tasks may include the following activities: 

 Answering multiple-choice or true false questions to ensure comprehension of a text. 

 Summarizing passages by referring to notes taken during the while listening stage. 

As a conclusion, listening is an important skill that requires training and guidance from the 

part of teachers in order to achieve better listeners. Therefore, students should receive 

training techniques that fit their needs namely: pre-listening techniques, while-listening 

techniques and post-listening techniques. 

1.2.6. Listening Strategies that Develop Students Comprehension  

      Teaching listening strategies to the students is very helpful (Goh, 2000), but it is not 

enough unless the teachers increase students’ vocabulary, grammar, and phonology 

knowledge. Vandergrift (1999) claims that “strategy development is important for listening 

training because strategies are conscious means by which learners can guide and evaluate 

their own comprehension and responses’’ (p.176). Most researchers concluded that there 

are mainly cognitive, metacognitive and socio-affective strategies in listening 

comprehension. Strategy may change due to the level of the learner. Students’ language 

level is the basic reason that affects the choice of method (Conrad, 1985; O’Mallay & 

Chamot, 1990; Rost & Ross, 1991).  

1.2.6.1. Cognitive strategy 

       This is a strategy that is used to understand linguistic input and obtain data. Learners 

sometimes do not know the meaning of the words and they try to guess the meaning from 

the context. This is an example of cognitive strategy. The cognitive strategies are 
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connected to comprehending and accumulating input in short term memory or long-term 

memory for later access. Comprehension starts with the received data that is analyzed as 

successive levels of organization-sounds, words, as a process of decoding. Learners use 

cognitive strategy to deal with the learning task and make easier the acquisition of 

knowledge. Examples of cognitive strategies include repeating to memorize, summarizing, 

and piecing together details.   

1.2.6.2. Metacognitive strategy 

      In this strategy, learners are conscious when listening to the text cautiously. This 

method deals with learning how to plan, monitor and asses the gathered information from 

the listening part the same as pre listening activities (Holden, 2004). Oxford (1990) states 

that the conscious use of metacognitive strategies helps learners get their attention back 

when they lose it. Vandergrift (2003) found that advanced listeners used twice as many 

metacognitive strategies as elementary listeners use. Metacognition can be defined as 

thinking about one’s own thinking. That is to say, students who can recognize how and 

when one can choose the suitable learning methods in its proper situation. For instance, a 

student may understand that he has difficulty in finding the connection between important 

concepts within a story. If he/she is taught to use a graphic organizer, such as a concept 

map, to identify the main concepts and connect them together using lines, then that student 

has used metacognition to complete the task (Nelson & Conner, 2008).   .   

1.2.6.3. Socio-affective Strategy 

      This strategy ensures and promotes positive emotional reactions and perspective of 

language learning. Vandergrift (2003) defined socio-affective strategies as the techniques 

listeners employ to collaborate with others, to verify understanding, or to lower anxiety. As 

in his book, Wilson (2008) explains the socio-affective strategy; Socio-affective strategies 

are concerned with the learners’ interaction with other speakers and their attitude towards 
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learning. For example, they may choose to rehearse a telephone conversation in L2 with 

another student in order to develop confidence, or reward themselves with a doughnut 

when they successfully complete some task in the target language (p.34). Habte-Gabr 

(2006) implied that it is nonacademic in nature and include stimulating learning through 

building a degree of relation between the lecturer and student. It is necessary for learner to 

know how to reduce the anxiety, feel confident during listening tasks and raise personal 

motivation in enhancing listening ability (Vandergrift, 1997).  

   In one word, the choice of one of these strategies depends on learner’s language ability 

and competence. 

1.2.7. Factors Affecting EFL Learners’ Listening Comprehension  

Generally speaking, listening to authentic materials is a very hard task for most EFL 

learners. They face a lot of difficulties while listening to FL/SL in terms of their inability 

to understand and interpret the spoken message. So, improving learners’ listening 

comprehension is strongly related to identifying the different factors and problems that 

learners may experience during the task of listening to the TL. Thus, being aware of those 

factors will help the EFL instructors to better address the needs of their students. The main 

factors which affect the EFL learners’ listening comprehension will be discussed in terms 

of: Speaker’s factors (related to the instructor), oral text factors and listener’s factors 

(related to the students). 

1.2.7.1. Speaker’s Factors  

    The manner in which the teacher talks to his students influences the learner’s listening 

comprehension. This manner may include: speech rate, accent, pauses, intonation and the 

amount/degree of redundancy.  

 Speech Rate    
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     According to Lynch (1995), speech rate is the average number of words or syllables that 

a speaker utters per minute. If the speech is of fast rate, students may have difficulty to 

keep up with the lesson. However, slowing down and speaking distinctly allows them to 

focus more on the content. Thus, slowing down the speech rate is going to help students to 

improve their listening comprehension.  

 Accent  

    According to Rost (1990), the accent is a regional variation in speech patterns. Far 

(1993) points out that ESL/EFL listeners (students) tended to use their teacher’s accent or 

the standard variety of British or American English, i.e. the strong accent is difficult to be 

understood and any teacher has to bear in mind that the accented speech should be 

produced at a lower rate.  

 Pauses  

    Pauses are short stops or intervals in action or speech. According to Goss (1982), 

employing pauses helps to achieve the accuracy and effectiveness of listening 

comprehension. The inclusion of pauses in the output enhances the listener’s 

comprehension … with the speaker’s pauses; the listener may decode the message 

smoothly.  

 Intonation   

    Intonation is the rise and fall of the voice in speaking. According to Lynch (1995), the 

understanding of the English intonation could facilitate the listener’s knowledge of how the 

spoken message was divided into “blocks”. The falling intonation can be used to give hints 

that the idea is finished. In general, intonation patterns are significant for interpreting 

questions, statements, emphasis, and praise….etc. 

 Redundancy  
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      It is a kind of rephrasing of words and ideas, elaboration of content and insertions of “I 

mean” and “you know”. It helps students to recognize repetition in language. Brown’s 

(1994) “Teaching by Principles” recommends making students aware of redundancy and 

repetition when it happens and looking for its signals to increase students’ comprehension 

of spoken and written language.  

1.2.7.2. Oral Text Factors  

Spoken text is entirely different from written text. Listeners, unlike readers, cannot 

read back the content over and over again or conclude meaning between printed lines. As a 

result, a listener’s comprehension depends chiefly upon the oral text. In general speech, the 

speaker holds the control of the scope and difficulty of utterances. The listener, however, 

must prepare to encounter and decode unfamiliar messages. Therefore, a listener’s 

understanding of the spoken text has the roots in the fleeting information the text conveys 

itself. Oral text factors include the complexity of the lexis and syntax, topic familiarity, 

discourse signals, word familiarity, conceptual difficulty of the text and explicitness of 

information contained in the speech (Boyle, 1984; Sheils, 1988).  

 Complexity of the Lexis and Syntax  

      Here, the complexity of the lexis and syntax refers to a modification to the syntax (e.g., 

the usage of two simple sentences instead of one complex sentence) and an alteration in the 

lexis of the passage e.g., « would like to » rather than « fancy » (Chiang & Dunke, 1992). 

The alteration of lexis and syntax would work a profound influence on the outcome of the 

listening training.  

 

 

 Topic Familiarity  
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Topic familiarity would also affect the amount of the listener’s recall (Schimdt-

Rinchard, 1994). In their exploration of the correlation between the listener’s 

comprehensions and topic familiarity, they suggested that all subjects score higher on the 

familiar passage while the unfamiliar topics, such as cultural or linguistic oral input, make 

comprehension difficult. Thus, topic familiarity does appear as a powerful variable for 

listening comprehension.  

 Discourse Signals  

With regard to the functional effect of discourse signals on listeners’ comprehension 

of the discourse, Chaudron and Richards (1986) empirically demonstrated that a speaker’s 

use of discourse markers facilitate comprehension of the incoming information. Perhaps it 

would be more accurate to say that when the speaker utters clearly signaled markers e.g., « 

What I’m going to talk about today; you probably know something already; this is how it 

came about ». Such signals make the task of understanding easier for the listener.  

 Word Familiarity  

Another characteristic concerning the text is word familiarity. Hung (1998) reported 

that spoken passages with familiar words are easier for students to comprehend, even if the 

content is unfamiliar to them. His research denoted that using words familiar to listeners 

might arouse their learning interest and lead to a positive effect on listening training.  

 Level of Difficulty  

The content of what is said may be fairly unpredictable and abstract in nature. It may 

deal with a range of complex topics and will probably be expressed in quite complicated 

linguistic form. Besides, there will be a number of different speakers, with different 

accents and voices, so what listeners have to do is to practice more with the aid of teaching 

tools, such as pictures, to enhance their own listening ability.  

 



54 
 

1.2.7.3. Listener’s Factors  

Obviously, there are other listener factors that have a direct impact on the students 

listening comprehension. They can be classified into: background knowledge, motivation, 

attention and anxiety.  

 Background Knowledge   

It is defined by Rost (1994) as a prior experience that assists the listener in 

understanding an utterance or text. A student’s background knowledge on a subject affects 

his listening comprehension. Any student can construct meaning based on his/her 

background knowledge he/she gained from books, movies … Without adequate 

background knowledge, the student with poor listening skill will have a difficult time 

accessing difficult information. So, preparing students for new or difficult materials by 

reading books, showing videos… and breaking down difficult vocabulary into words they 

can relate to. This is helpful for the listeners whose background knowledge may be 

lacking.  

 Motivation  

Motivation is the driving force that initiates and directs behavior. It is a kind of 

internal energy which drives a person to do something in order to achieve something. In 

the process of listening, either in EFL classrooms or in real life situations, the listener with 

strong motivation will be interested to listen to the message. According to Harmer (1998), 

highly motivated students do better than ones without any motivation.  

 Attention   

Rost (1990) argues that attention is a cognitive system that exerts conscious control of 

mental resources for processing input. Attention is vital for the listener to understand the 

meaning (the message), i.e. he/she has to pay attention adequately to the incoming 
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information in order to grasp and process the meaning efficiently and successfully. In this 

regard, James (1890) says:  

Everyone knows what attention is. It is the taking possession of the mind, in a 

clear and vivid form, of one out of what seen several simultaneously possible 

objects or trains of thought. Focalization and concentration of consciousness are 

of its essences. It implies withdrawal from some things in order to deal 

effectively with others. (p. 405).  

 Anxiety       

Many research on language learning and teaching confirmed that anxiety influences 

negatively the student’s listening comprehension in EFL classrooms. Students may feel 

anxious and stressful during a listening task because of time constraints …, so that this will 

affect negatively and directly on their performance. Anxiety may result from the 

complexity and the unfamiliarity of the oral texts, lack of visual support …etc. Thus, the 

students’ listening anxiety needs to be minimized by the instructors by using visual 

materials to ensure good listening comprehension. 

 1.2.8. Authentic Materials in EFL Listening  

      Due to the importance of listening in learning foreign language, many researchers 

argued that introducing some authenticity that has a vital role in developing listening 

students’ skill. As Otte cited in Sabet, p. 2012) stated that exposure to authentic materials 

would improve students’ listening comprehension abilities and motivation. In addition, 

Herron and Seay (cited in Sabet, 2012, p. 218) indicate that FL learners’ listening 

comprehension can be improved with increased exposure to authentic speech. While tasks 

such as grammar or pronunciation drills do not provide students with the chance for 

exchanging authentic messages, the use of video and film, radio broadcasts, and television 

programs will involve students in activities that present real- life listening contexts. That is 
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to say, the more interest to authentic speech, the more listening comprehension skill 

develops. Hadley (2001) concludes that:   

The use of real or simulated travel documents, hotel registration forms, 

[…] labels, signs, newspaper, and magazines will acquaint students more 

directly with real language than will any set of contrived classroom 

materials used alone. (p.97) 

It means that authentic listening materials engage students with how language is used in real 

context and narrow the distance between them and the target language. Moreover, Rost (1994) 

believed that authentic materials are an important tool for teaching listening, because it 

“presents a challenge for the learners to understand language as it is actually used by native 

speaker”(p.141). In addition, the main advantages of using authentic materials on listening 

skill according to Richards (cited in Sabet, 2012, p.  220) are:  

 They have a positive effect on learners’ motivation.  

 They provide authentic cultural information and exposure to real language.  

 They relate more closely to learners’ need.  

 They support creative approach to teaching.  

     In sum, authenticity in teaching EFL/ESL has a positive impact on developing learners’ 

listening skill to meet their needs and facilitate the difficulties that students faced, to make 

the listening for second language more enjoyable. In this regard, most language teachers 

recognize the value of using authentic materials for teaching and learning purposes. Wong 

et al. (1995) indicate that: 

Most language teachers find authentic materials as a rich source for planning and 

conducting teaching and learning activities to enrich students’ experience in the 

learning and using English in the real world and helping them to generate 

learning strategy for learning English and other subjects.  
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Therefore, one way of introducing students with this rich source of language data is 

through the use of authentic materials. 

Conclusion                                                                                            

          As a conclusion, it is important to acknowledge that listening is an active skill as 

opposed to the belief of many researchers who consider it as a passive skill. The 

importance of listening has led teachers to focus on it, as a crucial skill, and implement it 

in their curriculum to provide learners with various tasks and activities that might help 

them to overcome their difficulties when they are introduced to the target language, 

comprehend the intended message of the speaker, and create conscious behaviors to 

develop effective strategies. 
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Chapter Two 

The Field Work 

Introduction  

This chapter reports the practical part of the study; it deals with a full analysis and 

discussion of the data obtained through two questionnaires (teachers’ questionnaire and 

students’ questionnaire). The two questionnaires have been used to shed light on EFL 

students’ and teachers’ attitudes towards the use of authentic materials in EFL listening 

classrooms at Larbi Ben M’hidi University. In order to investigate the significance of using 

authentic materials in EFL listening classrooms i.e., to conduct our investigation- answering 

the research questions, we have tried to scrutinize how third year LMD students at Larbi Ben 

M’hidi University, perceive learning English through the integration of authentic materials, 

and how they consider the effects of using them in their listening classrooms. We have also 

investigated how teachers, particularly of oral expression module judge the use of authentic 

materials as a teaching equipment to enhance their students’ listening skill. The main 

concerns of this chapter are: description of the research methodology, population of the study 

and the sample, data collection instruments, and the interpretation and analysis of the findings 

collected from the questionnaires.    

1. Method of the Research  

In this study, a descriptive method is followed due to its appropriateness to this study. 

This type of research method suits the nature of the discussed issue (EFL teachers and 

students’ attitudes towards the effect of using authentic materials as an alternative strategy for 

promoting their listening skill). Not only that, but the descriptive method also provides us 

with the facts about the actual situation (while integrating authentic materials).   
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2. Teachers’ Questionnaire 

2.1. The sample 

The total population of the present study is comprised of the teachers of the English 

Department at Larbi Ben M’hidi University. Hence, the sample of this study is 10 teachers of 

oral expression module.  

2.2. The Description of the Questionnaire  

The teachers’ questionnaire (see appendix 1) is mainly used to see to what extent 

teachers use authentic materials and whether or not they implement in EFL listening 

classrooms at the department of English, Larbi Ben M’hidi University. This questionnaire is 

composed of 20 questions, and these questions are organized into four parts: Background 

Information, the role of authentic materials in language teaching, the comparison between 

authentic and non-authentic materials and listening skill and the use of authentic materials.  

 Part One: Background Information   

This part is aimed at obtaining general information about the respondents, namely, gender 

and their teaching experience.   

 Part Two: The Role of Authentic Materials in Language Teaching (Q1_Q7)  

This part is composed of ten questions. It is intended to investigate the teachers’ 

perspectives and the general intention about the use of authentic materials in language 

teaching process. 

 Part Three: The Comparison between Authentic and Non-authentic Materials 

(Q8_Q14) 

This part attempted at reflecting EFL teachers preference to the use of authentic and/or 

non-authentic materials and their reasons behind their choices. 

 Part four: Listening Comprehension and the Use of Authentic Materials (Q15_Q20) 
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The third part of this questionnaire is composed of 5 questions. It aims at exploring the 

teachers’ perspectives towards the relationship between listening and authentic materials 

along with the problems and the difficulties that may encounter the students’ listening 

comprehension. 

3. Students’ Questionnaire 

3.1. The Sample  

     In this research work, we have dealt with 30 Third year LMD students as a sample 

selected randomly from a population of about 120 students. The choice of this level is due to 

the following reasons: 

-They have already linguistic background knowledge. 

-More importantly, they become familiar with the English language, so they may not 

face many difficulties in understanding the language presented by authentic materials. 

3.2. The Description of Questionnaire 

This questionnaire (see appendix2) is designed for third year students to give them an 

opportunity to express and state their perspectives and attitudes towards learning with the 

integration of authentic material and its impact on enhancing their listening skill. As well as, 

the difficulties they may encounter in listening to English language. 

 The questionnaire is composed of 22 questions, and these questions are organized in 

three parts: Attitudes towards the implementation of authentic materials, listening skill and 

authentic materials and listening skill. 

 Section One (Q6_Q14):  The whole section is about the authentic materials. It seeks the 

students’ knowledge and attitudes towards learning by authentic materials and the difficulties 

they encounter while using them.  
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Section Two (Q15_Q22): This section is about the students’ listening skill as it seeks to 

identify difficulties students encounter during the listening task and whether they follow any 

steps to overcome or at least minimize them 

Section Three (Q23_Q27): It is about the relationship between authentic materials and 

listening skill. In other word, it aims at identifying the impact of authentic materials over the 

listening skill, and to what extent does the use of these materials enhance it? 

4. Questionnaires’ Analysis 

4.1. Students’ Questionnaire 

Section one: Attitudes towards Authentic Materials 

 Item 1: Do you know what authentic materials are? 

Before asking them about their attitudes towards the use authentic materials, students 

were first asked if they know what the notion of authentic materials is or not. 

Table1. 

Students’ Knowledge about the Definition of Authentic Materials 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 30 100,0 100,0 100,0 

 

Graph1. Students’ Knowledge about the Definition of Authentic Materials 

 As shown from the table, all third year students (30) at the English Department 

declared that they are familiar with the meaning and the concept of authentic materials.  
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Item 2: If yes, do your teachers use authentic materials in oral or written courses?  

Table2.  

Courses Taught Using Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

oral courses 19 63,3 63,3 63,3 

written courses 9 30,0 30,0 93,3 

both of them 2 6,7 6,7 100,0 

Total 30 100,0 100,0  

 

Graph2. Courses taught using Authentic Materials 

 The majority of students representing 63.3% said that Oral Expression is the most 

common course where the teachers use authentic materials. It is the course which depend on 

tape-recorded materials to practice listening. 9 participants (30%) said that their teachers use 

authentic materials in written courses, whereas 2 other participants (6.7%) declared that their 

teachers use authentic materials in both courses. 
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Item 3: What kind of authentic materials do your teachers often use in classroom? 

Table3.  

Types of Authentic Materials Used in Class 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

printed materials 8 26,7 26,7 26,7 

visual materials 8 26,7 26,7 53,3 

viewing-listening materials 6 20,0 20,0 73,3 

a+b 4 13,3 13,3 86,7 

a+c 1 3,3 3,3 90,0 

b+c 3 10,0 10,0 100,0 

Total 30 100,0 100,0  

 

Graph3. Types of Authentic Materials Used in Class 

 As it is noticeable in the table above, 26.7% claimed that printed materials are most 

frequent used materials. The same proportion (26.7%) indicated that visual materials are the 

most used materials. Thus, printed and visual materials seem to be the common and the most 

used teaching materials. Viewing-listening deserved the third rank with a proportion of 20%. 

Then, 4 participants from the sample represent (13.3%) marked both printed and visual 

materials. Merely, 3 students (10%) assumed that their teachers used both viewing –listening 
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materials and visual materials. Moreover, only one student indicated that both printed and 

viewing-listening materials are most used in class. A result confirms that  teachers have a 

great role in the use of visual and printed authentic materials as images, pictures and texts in 

the EFL classrooms. At the second rank, we notice the use of viewing-listening materials, in 

which sounds and pictures are gathered together, that represent an attractive and an interesting 

way of delivering courses in which motivation is maintained. 

 Item 4: What is your attitude toward the use of authentic material in the learning 

process in general? Why? 

By asking this question, we would like to know learners’ attitudes toward the use of authentic 

materials.   

Table4.  

Students’ Attitudes toward the Use of Authentic Materials 

Attitudes Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Positive 23 76,7 76,7 76,7 

Neutral 6 20,0 20,0 96,7 

Negative 1 3,3 3,3 100,0 

Total 30 100,0 100,0  

 

 
Graph4. Students’ Attitudes toward the Use of Authentic Materials 
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The table shows that, the majority of participants (76.7%) claimed that they prefer the 

use of authentic materials as a teaching equipment because these materials mirror out the 

social and the real use of the English language with its different aspects as well as they 

consider their use as a motivational strategy that guarantees students’ interest and motivation 

during the lesson. 6 (20%) participants have neutral attitudes toward the implementation of 

authentic materials, and they state as a justification that either the use of authentic materials or 

teachers’ explanation can give the same results or the same level in terms of understanding 

lessons. Only one participant (3.3%) claimed that she has a negative attitude toward the use of 

authentic materials. She reinforces her choice by justifying that those materials contain a 

complex language and she may not receive or understand the lesson. So, she needs to be of a 

high level in order to get the meaning of the materials presented. 

  Item 5: Are the materials used in the classroom authentic? 

Table5. 

Students’ Awareness of the Materials Used in Class 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Yes 22 73,3 73,3 73,3 

No 8 26,7 26,7 100,0 

Total 30 100,0 100,0  

 

Graph5. Students’ Awareness of the Materials Used in Class 
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Table 10 shows that 22 students (73.3%) out of the total sample indicated that teachers 

make use of authentic materials in delivering the courses, whereas 8 participants (26.7%) 

denied the use of those materials.  

Item 6: If yes, what are their benefits? 

Table6. 

 Students’ Recognition of the Advantages of Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

No 8 26,7 26,7 26,7 

They illustrate how English 

is used naturally 
2 6,7 6,7 33,3 

They motivate you 5 16,7 16,7 50,0 

They get you closer to the 

real world 
2 6,7 6,7 56,7 

They connect you to the 

target culture 
1 3,3 3,3 60,0 

a+b 2 6,7 6,7 66,7 

a+c 1 3,3 3,3 70,0 

a+d 1 3,3 3,3 73,3 

b+c 2 6,7 6,7 80,0 

b+d 2 6,7 6,7 86,7 

c+d 1 3,3 3,3 90,0 

a+b+d 1 3,3 3,3 93,3 

all of them 2 6,7 6,7 100,0 

Total 30 100,0 100,0  
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Graph6. Students’ Recognition of the Advantages of Authentic Materials 

 

As shown in the table above, the students who agree on the beneficial role of using 

authentic materials in EFL classes contribute in providing their answers. The majority of the 

participants marked more than one box which can really reflect their well understanding of 

the advantages of authentic materials. The first rank that is represented by 5 students (16.7 %) 

indicated that using authentic materials is a motivational strategy in the classroom. 2 other 

participants with a percentage of 6.7% said that using these materials illustrate how English is 

used naturally which  inevitably includes different language aspects in its real use. There is 

also participants who believe that the use of authentic materials and help to bridge the gap 

between the classroom world and the world out side 

This would likely be less shy and communicate easily with others. Only one student 

(3.3%) said that the use of these materials help students to know more about the target culture. 

The rest of the participants chose more than one answer as illustrated in the table.  
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Item 7: Do you feel that your teachers use the authentic materials skillfully and 

appropriately? 

Table7. 

Students’ Feeling about Teachers’ Use of Authentic Materials 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

yes 17 56,7 56,7 56,7 

no 13 43,3 43,3 100,0 

Total 30 100,0 100,0  

 

 
Graph7. Students’ Feeling about Teachers’ Use of Authentic Materials 

  

From the above table, we can state that the students gratitude of their teachers’ good 

use of authentic materials differ from one to another. 17 students (56.7%) believe that their 

teachers use authentic materials skillfully and appropriately, while 13 students (43.3%) feel 

that their teachers do not use these materials skillfully or they do not care about the 

appropriate use of authentic materials. 
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Item 8: Do your teachers vary the authentic materials activities and tasks each session? 

Table8. 

Teacher Rate of Varying Authentic Materials Tasks and Activities 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Yes 15 50,0 50,0 50,0 

No 15 50,0 50,0 100,0 

Total 30 100,0 100,0  

 

 

Graph8. Teacher Rate of Varying Authentic Materials Tasks and Activities 

 

As it clearly observed from this table that 15 students (50%) who argued that their 

teachers vary the activities by using authentic materials. This refers to the teachers’ attention 

and intention of enhancing students’ English language levels. However, the other 15 students 

claimed that their teachers never vary their activities; it may refer to their inability to use 

authentic materials. All those results may refer to the teachers’ attitudes towards using 

authentic materials in the EFL classroom. 
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Item 9: If yes, do these activities help you to develop? 

Table9. 

 Students’ Opinion Concerning the Variation of Activities 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

No 15 50,0 50,0 50,0 

The knowledge of lexical 

items, syntax (rules of 

grammar) 

2 6,7 6,7 56,7 

Understand the social 

context in which 

language is used, 

participants and the 

shared information 

8 26,7 26,7 83,3 

a+c 1 3,3 3,3 86,7 

a+d 1 3,3 3,3 90,0 

b+c 1 3,3 3,3 93,3 

c+d 2 6,7 6,7 100,0 

Total 30 100,0 100,0  

 

Graph9. Students’ Opinion Concerning the Variation of Activities 

As it is shown to table 14, all participants who indicated that their teachers indeed vary 

the authentic materials’ activities, they do also believe that the task of variation using these 

materials really helps them to develop language skills in general. For more details, we notice 
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that the majority of the students (26.7%) said that varying activities contributes much to 

understanding the social context, in which the language is used, participants and the shared 

information. Then, only 2 students (6.7%) argued that varied activities helps them to develop 

the knowledge of lexical items, syntax i.e., grammar rules. The rest of the participants said 

that the varied activities develop more than one language aspects, such as understanding the 

social context of the language used as well as developing communicative strategies. Others 

think that the use of different authentic materials’ activities help them to develop both 

grammar rules and the knowledge of achieving coherence and cohesion in spoken or written 

texts.  

Section Two: Listening Skill 

Item 10: Do you like oral expression courses? 

Table10. 

Students’ Attitudes towards Oral Expression Courses 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Yes 21 70,0 70,0 70,0 

No 9 30,0 30,0 100,0 

Total 30 100,0 100,0  

 

Graph10. Students’ Attitudes towards Oral Expression Courses 
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 As far as table 10 is concerned, we notice that the majority of them 21 students (70%) 

indicated that they like the oral expression module in which students have the opportunity to 

express their ideas and share opinions, whereas 9 students (30%) argued that they do not like 

the oral expression session this may be due to some psychological issues, for instance, 

shyness, and lack of self-confidence.  

Item11: If yes, please justify 

Table11. 

 Students’ Reasons behind their Positive Attitudes towards Oral Expression  

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

No 9 30,0 30,0 30,0 

Practice speaking 15 50,0 50,0 80,0 

Enjoyable 3 10,0 10,0 90,0 

Both of them 3 10,0 10,0 100,0 

Total 30 100,0 100,0  

 

Graph11. Students’ Reasons behind their Positive Attitudes towards Oral Expression  

 As illustrated in the table above, 15 participants (50%) declared that they prefer oral 

expression module, and they justified saying that the oral expression module provide them 

with the chance to express and share their ideas, opinions and thoughts. 3 of them (10%) 
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indicated that it is enjoyable and motivated them to improve and enrich their listening and 

speaking abilities. The rest 3 students sated that they like it because of both reasons. 

Item12: How do you consider your listening skill? 

Table12. 

 Students’ Abilities in Listening Skill 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

good 8 26,7 26,7 26,7 

average 22 73,3 73,3 100,0 

Total 30 100,0 100,0  

 

Graph12. Students’ Abilities in Listening Skill 

  By asking this question, we aimed at obtaining student’s self-evaluation to their 

listening ability level. The results as shown in the table above revealed that 22 (73.3%) have 

an average listening ability level. 8 subjects (26.7%) reported that they have a good level in 

listening ability, and there is no one has a bad or very bad listening level. 
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Item13: Do you encounter any difficulties in listening? 

Table13. 

 Students’ Listening Difficulty 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

yes 19 63,3 63,3 63,3 

no 11 36,7 36,7 100,0 

Total 30 100,0 100,0  

 

Graph13. Students’ Listening Difficulty 

 Concerning the students’ listening difficulty 14 participants (36.7%) stated that they 

have no difficulty in listening. However, 16 subjects (63.3%) reported that they really face 

difficulties when they listen to the English language materials, and they state their difficulties 

in the table below. 
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Item 14: If yes, what are they? 

 The proportion of 45% who claimed that they encounter a difficulty while listening 

were asked again to determine the factor causing these barriers, the factors are presented in 

the table below. 

Table14. 

Students’ Listening Difficulty 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

No 14 46,7 46,7 46,7 

Delivery of speed 4 13,3 13,3 60,0 

Pronunciation 6 20,0 20,0 80,0 

Reduced forms 2 6,7 6,7 86,7 

a+b 1 3,3 3,3 90,0 

a+c 1 3,3 3,3 93,3 

b+c 2 6,7 6,7 100,0 

Total 30 100,0 100,0  

 

Graph14. Students’ kind of Listening Difficulty 

 The table 20 shows that 20% of students’ assumed that pronunciation is a difficulty they 

encounter in the listening task. The second difficulty is represented in delivery of speed 

(13.3%). 6.7% of the students have difficulty in reduced forms. 3.3% have a difficulty in 

delivery of speed and pronunciation, and same percentage represents those who have 
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difficulties in delivery of speed and reduced forms. The rest of participants (6.7%) claimed 

that they have a difficulty in both reduced forms and pronunciation.  

Item 15: Do you fellow certain methodologies to deal with your difficulties?  

Table15. 

Students’ Estimation of Dealing with Certain Methodologies 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

yes 13 43,3 43,3 43,3 

no 17 56,7 56,7 100,0 

Total 30 100,0 100,0  

 

 

Graph15. Students’ Estimation of Dealing with Certain Methodologies 

 

   As the results show, 13 participants which represent 43.3% follow certain 

methodologies to deal with and minimize their listening difficulties. However, 56.7% claimed 

that they do not follow any kind of methodologies in order to overcome their listening 

difficulties. Thus, they encounter difficulties in the learning process in general. 
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Item 16: In your opinion what is the best way to enhance the listening skill? 

Table16. 

 Students’ Ways to Practice Listening 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

listening to authentic 

materials 
24 80,0 80,0 80,0 

listening to teacher talk 6 20,0 20,0 100,0 

Total 30 100,0 100,0  

      

 

Graph16. Students’ Ways to Practice Listening 

 As shown in the table above, the majority of students (80%) claimed that they prefer 

listening to authentic materials which is considered as an important way to listening learn. 6 

participants (20%) choose listening to teacher talk, as a simplified English language. None of 

them prefer to listen to the peers. 
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Section Three: Authentic Materials and Listening Skill 

Item 17: How can you consider the difference in listening to authentic materials and 

non-authentic materials? 

Table17.  

Students’ Opinion Concerning the Difference between Listening to Authentic and non- 

Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

quite difference 21 70,0 70,0 70,0 

little bit difference 9 30,0 30,0 100,0 

Total 30 100,0 100,0  

      

 

Graph17. Students’ Opinion Concerning the Difference between Listening to Authentic 

and non- Authentic Materials 

 As the table 23 illustrates, 21 students (70%) argued that listening to authentic materials 

is quite different from listening to non-authentic ones. 9 (30%) participants claimed that there 

is a little bit difference between them. No one said that they are almost the same. We can 

conclude that the majority of the participants prefer learning with genuine materials that 

reflect real language use and also sustain students’ motivation. 
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Item 18: Do you find difficulties and problems in listening to the authentic materials? 

Table18. 

 Students’ Difficulties in Listening to Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

yes 16 53,3 53,3 53,3 

no 14 46,7 46,7 100,0 

Total 30 100,0 100,0  

     

 

 

Graph18. Students’ Difficulties in Listening to Authentic Materials 

 

As the table 24 illustrated, 16 students which represent (53.7%) reported that they 

indeed encounter difficulties while listening to authentic materials. However, 14 participants 

(43.3%) declared that they do not face any difficulties when it comes to listening to these 

materials.    
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Item 19: If yes, what are they? 

Table19. 

 Students’ difficulties while listening to authentic materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

They may be too 

culturally biased 
2 6,7 6,7 6,7 

Too many structures are 

mixed 
5 16,7 16,7 23,3 

Accent and dialect are 

varied in listening 
12 40 40,0 63,3 

They are linguistically 

difficult 
2 6,7 6,7 70,0 

a+b 3 10 10,0 80,0 

b+c 6 20 20,0 100,0 

Total 30 100,0 100,0  

      

 

Graph19. Students’ Difficulties while Listening to Authentic Materials 

 As shown from the table above, the participants, who claimed that they have difficulties 

when listening to authentic materials, have been asked again to determine the factors causing 

these difficulties. The results are the following: 12 respondents justified their answers 

claiming that their difficulties are a result of the variation of accents and dialects while they 

listen. 5 participants stated that their difficulties are due to a mixture of many structures. 2 

students justified their answers saying that authentic materials are linguistically difficult, and 
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also two other students stated that their difficulties are due to the language culturally biased. 6 

students stated that those problems refer to mixed structures and the variation of accents and 

dialects. Three students pointed mixed structures and culturally biased language as difficulties 

while listening to the authentic materials. 

Item 20: How often do your teachers use authentic materials to improve your listening 

skill? 

Table20. 

Students’ Evaluation of Teachers Using Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

often 8 26,7 26,7 26,7 

sometimes 16 53,3 53,3 80,0 

rarely 5 16,7 16,7 96,7 

never 1 3,3 3,3 100,0 

Total 30 100,0 100,0  

      

 

 
Graph20. Students’ Evaluation of Teachers Using Authentic Materials 

 As table 26 demonstrated that sometimes as an option received the highest rates 

(53.3%). 26.7% of the participants report that they were often training to improve their 

listening skill. 5 students indicate that they were rarely being exposed to authentic materials. 

Only 3.3% claimed that they never training to improve their listening skill. All these results 
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refer to the time allocated for the oral expression sessions, and the availability of authentic 

materials. Furthermore, they may refer to teachers’ attitudes towards using authentic materials 

to enhance learners’ listening skill.  

Item 21: What do you think of teaching listening comprehension in EFL classroom with 

authentic materials? 

Table21. 

Students’ Attitudes about Teaching Listening Comprehension with Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Effective 11 36,7 36,7 36,7 

Motivating/interesting 15 50,0 50,0 86,7 

Simulating 3 10,0 10,0 96,7 

boring 1 3,3 3,3 100,0 

Total 30 100,0 100,0  

     

 

Graph21. Students’ Attitudes about Teaching Listening Comprehension with 

Authentic Materials 

         The table shows that 15 participants (50%) agree that using authentic materials to 

improve their listening skill is motivating and interesting. Then, in the second rank, 11 

students (36.7%) believe that the task of improving their listening skill would be effective 

through the use of authentic materials. Then, 3 students claim that these materials stimulate 

them. However, there is only one student who claims that they are boring. The results show 
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that students have positive attitudes towards authentic materials as a motivational element to 

develop their listening skill. 

Teachers’ Questionnaire Analysis 

Item 1: Gender distribution 

Table22. 

Teachers’ Gender 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Male 1 14,3 14,3 14,3 

Female 6 85,7 85,7 100,0 

Total 10 100,0 100,0  

 

 

Graph22. Teachers’ Gender 

As the table 22 shows, 85.7% from the whole sample are females, whereas only 14.3% 

represents male 
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Item 2: Years of teaching Experience 

Table22. 

Teachers’ Gender 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1-5 1 14,3 14,3 14,3 

5-10 4 57,1 57,1 71,4 

more than 10 2 28,6 28,6 100,0 

Total 7 100,0 100,0  

 

Graph23. Teachers’ Teaching Experience 

The results show that the diversity in the teaching experience at the University of 

Larbi Ben M’hidi is ranging from 5-13 years. We find that 4 participants (57.1%) have been 

teaching between 5-10 years. Then, in the second rank there are 2 teachers with a period of 

teaching more than 10 years represented by 28.6%. In the third position, 14.3% represent 

teachers with 1-5 years teaching experience. From the teachers’ responses, we deduce that the 

scope of teachers experience in teaching English ranges from Five years to thirteen years. 

This means that the respondents have different backgrounds about English language learning 

and learners’ needs and interests. It is positive in the sense that we have different viewpoints 

towards the subject under investigation. 
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Section One: 

Item 1: Would you prefer to use authentic materials? 

Table24. 

 Teachers’ attitudes towards the use authentic materials 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 7 100,0 100,0 100,0 

 

 
Graph24. Teachers’ Attitudes towards the Use Authentic Materials 

As shown in the table above, the results indicated a general consensus among oral 

expression teachers concerning the beneficial effect of authentic materials in teaching 

English. In their answers to the first item, all 7 teachers (100%) indicated that they prefer to 

use authentic materials in their language classes. Since all of the participants prefer to use 

authentic materials, none of them answered item two regarding the reasons behind not 

preferring to use such materials.    
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Item 3: Why do you prefer to use authentic materials? 

Table25. 

 Teachers’ Reasons behind Preferring the use of Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Expose students to real 

language 
1 14,3 14,3 14,3 

a+b+c+d 2 28,6 28,6 42,9 

a+b+c+d+e+f 2 28,6 28,6 71,4 

a+c+e+f 2 28,6 28,6 100,0 

Total 7 100,0 100,0  

 

 

Graph25. Teachers’ Reasons behind Preferring the Use of Authentic Materials 

 

All of the participants indicate that they want to provide students with authentic 

materials in order to develop their language skills in general. None indicate that doing so is 

required by the administration. Thus, it appears that the administrative policy does not 

encourage teachers to include authentic materials in the curriculum. However, it does not 

provide any constraints for this issue either. The overwhelming majority (28.6 %) is devoted 

equally to cover three categories of different options: First category claims that they would 

provide authentic input in order to expose students to the real language, help students to build 

self-confidence and develop their receptive skills as well as raise students’ motivation. Second 

category indicates that they prefer using authentic materials due to its effectiveness in 
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stimulating the world where the real language is used, help students to develop both receptive 

and productive skills and raise students’ motivation and build their confidence in using 

English. Not only that but authentic materials also broaden students’ knowledge, 

understanding and experience of various cultures in which English is used in the real world. 

The third category argues that students’ exposure to real language helps them to broaden their 

knowledge, understanding and experience of various cultures aspects. In addition, using 

authentic materials aid students to develop their productive skills and build students’ 

confidence. Only one participant (14.3%) indicates that implementing authentic materials 

expose students to real language. 

Item 4: In which class (s) do you use them? 

Table26. 

 Skills where Authentic Materials are Used 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Suggested 

option 
1 14,3 14,3 14,3 

Listening 6 85,7 85,7 100,0 

Total 7 100,0 100,0  

 

 

Graph26. Skills where Authentic Materials are Used 
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From the table above, we notice that 85.7 % would use authentic materials in listening 

classes, whereas 14.3% suggest using these materials in writing classes as the participant 

justifies her response saying that “giving texts as samples to students which are written by 

native speakers of English language to develop their writing skill”.  

Item 5: at which level do use authentic materials? 

Table27.  

Levels when Authentic Materials should be Introduced 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Intermediate level 1 14,3 14,3 14,3 

Advanced level 1 14,3 14,3 28,6 

b+c 4 57,1 57,1 85,7 

a+b+c 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 
Graph27. Levels when Authentic Materials should be Introduce 

Concerning when to introduce authentic materials into the classroom, almost all of the 

participants (57.4 %) believe that authentic materials can be used at the intermediate and 

advanced levels, while only 14.3% suggest using these materials with beginner, intermediate 

and advanced levels. Then, 14.3% of the participants see that these materials can be 

introduced at the intermediate level, while the same proportion (14.3%) believes that 

authentic materials should be introduced at an advanced level. Clearly, the teachers indicate 
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some disagreement concerning this issue. This finding is consistent with the literature (chapter 

one, section one) which shows that the suitable level for presenting and introducing authentic 

materials is one of the most debated aspects in the field.  

Item 6: What are the sources that you would use to obtain authentic materials? 

Table28. 

 Sources to Obtain Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Internet 2 28,6 28,6 28,6 

a+b+d 2 28,6 28,6 57,1 

b+d 1 14,3 14,3 71,4 

b+c+d 1 14,3 14,3 85,7 

a+d 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

Graph28. Sources to Obtain Authentic Materials 

The results show that 28.6% would use internet as a source for obtaining authentic 

materials. Additionally, 28.6% of the participants argue that they would use newspapers and 

magazines, TV/Video and internet. Then, 14.3% represent three categories: the first category 

claims that TV/Video and internet are the sources to get authentic materials. The second 

category indicates that TV/Video, radio and internet are the sources. The third category finds 
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that newspapers, magazines and internet are the most useful sources in obtaining authentic 

materials. 

Item 7: what criteria of selection do you follow? 

Table29. 

Criteria for Selecting Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

a+c+d 5 71,4 71,4 71,4 

a+b+c+d 1 14,3 14,3 85,7 

c+d 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 
Graph29. Criteria for Selecting Authentic Materials 

 

 Regarding the selection criteria, the majority of participants (71.4%) indicate that 

the three elements are included in the task of selecting authentic materials which are: 

language level, students’ needs and the course objective. Further, 14.3% represent the 

participant who claims that language level, length of the text, students’ needs and course 

objective would be the primary guidelines for materials selection. One participant (14.3%) 

takes into consideration course objective and students’ needs and interests as the important 

factors in selecting authentic materials. 
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Section two: Comparison between authentic and non-authentic materials  

The following abbreviations stand for  

(SD: strongly disagree/A: agree/N: neutral/D: disagree/SD: strongly disagree) 

Item 8: Authentic materials are more beneficial to students’ English learning 

Table30. 

Teachers’ Assumptions towards the Role of Authentic Materials in English Learning 

Process 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

SA 2 28,6 28,6 28,6 

A 4 57,1 57,1 85,7 

N 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 

 
Graph30. Teachers’ Assumptions towards the Role of Authentic Materials in English 

Learning Process 

 

         As the table displays, the majority of the participants (57.1%) agree on the beneficial 

role of authentic materials in the learning process. 28.6% strongly agree, and 14.3% have a 

neutral position concerning the role of authentic materials. Therefore, authentic materials play 

a vital role in improving students’ English learning.  
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Item 9: Authentic materials should act as a supplement to local materials 

Table31. 

Teachers’ Assumption towards whether or not Authentic Materials is a Supplement to 

Local Materials  

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

SA 1 14,3 14,3 14,3 

A 3 42,9 42,9 57,1 

N 2 28,6 28,6 85,7 

D 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 

Graph31. Teachers’ Assumption towards whether or not Authentic Materials is a 

Supplement to Local Materials 

 

As the table above illustrates, the majority of the participants (42.9%) agree that 

authentic materials should act as a supplement to local materials. 14.3% strongly agree with 

the statement above. Two participants (28.6%) have neutral attitudes, whereas only one 

teacher disagrees. 
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Item 10: Students can still learn English and develop their listening skill well 

without exposure to authentic materials. 

Table32. 

Teachers’ Attitudes towards Learning English without using Authentic Materials 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

N 2 28,6 28,6 28,6 

D 3 42,9 42,9 71,4 

SD 2 28,6 28,6 100,0 

Total 7 100,0 100,0  

 

 
Graph 32 Teachers’ Attitudes towards Learning English without using Authentic 

Materials 
 

The majority of the participants disagree with the statement that students can still learn 

English and develop their listening skill well without exposure to authentic materials. 28.6% 

strongly disagree, whereas the other participants with a percentage of 28.6% are neutral. Thus, 

we can say that local materials often neglect the communicative aspects of the English 

language. Without the exposure to authentic materials, students may lack the capacity or the 

ability to develop a good linguistic and cultural knowledge to meet the addressee’s 

expectation form the conversation. 
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Item 11: Authentic materials are always linguistically challenging than non-authentic 

materials.  

Table33. 

Teachers’ Attitudes towards whether or not Authentic materials are Linguistically 

Difficult than Non-authentic ones 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

SA 3 42,9 42,9 42,9 

A 3 42,9 42,9 85,7 

N 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 

Graph33. Teachers’ Attitudes towards whether or not Authentic materials are 

Linguistically Difficult than Non-authentic ones 

 

As the table 33 shows, 42.9% strongly agree and also 42.9% agree on the statement 

above, whereas, only one participant shows a neutral attitude. As the results display, authentic 

materials are indeed linguistically challenging than non-authentic ones. So, if teachers do not 

explore and explain the different language features either in written or spoken discourse of 

authentic materials to students in an explicit manner, students may not be able to notice all 

these features. Thereby, drawing students’ attention to the different language aspects 

presented by these materials is an effective way to improve students’ skills in particular and 

English language learning in general. 
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Item 12: Non authentic materials are generally lacking in natural use of English. 

Table34. 

Teachers’ Attitudes towards those Non-authentic Materials are Lacking the Natural Use 

of English 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

SA 3 42,9 42,9 42,9 

A 3 42,9 42,9 85,7 

N 1 14,3 14,3 100,0 

Total 7 100,0 100,0  

 

 

Graph34. Teachers’ Attitudes towards those Non-authentic Materials are lacking the 

Natural Use of English 

 

As the table 34 demonstrates, 42.9 % from the whole sample are completely agree on 

the statement saying that the implementation of non-authentic materials does not reflect the 

natural use of English language. Furthermore, the other participants with a percentage of 

42.9% agree. However, only one participant shows a neutral attitude. Thus, teachers have 

negative attitudes towards the use of non-authentic materials due to its inauthenticity in 

reflecting the real use of language. 

 

 

0

5

10

15

20

25

30

35

40

45

50

SA A N

Number

Percentage



96 
 

Item 13: In terms of teaching listening, non-authentic materials are more effective than 

authentic materials 

Table35. 

Teachers’ Attitudes towards Authentic VS Non-authentic Materials in terms of 

Teaching Listening 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

D 3 42,9 42,9 42,9 

SD 4 57,1 57,1 100,0 

Total 7 100,0 100,0  

 

 

Graph35. Teachers’ Attitudes towards Authentic VS Non-authentic Materials in terms 

of Teaching Listening 

As illustrated in the table above, all the participants (100%) are ranging between 

strongly disagree and disagree concerning the effectiveness of using non-authentic materials 

in teaching listening skill. So, authentic materials are the most adequate equipment to enhance 

EFL students’ listening skill. 
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Item 14: Non-authentic materials often ignore the cultural aspects of a language. 

Table36. 

Teachers Attitudes towards that Non-authentic Materials often ignore the cultural 

aspects of language 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

SA 4 57,1 57,1 57,1 

A 1 14,3 14,3 71,4 

N 2 28,6 28,6 100,0 

Total 7 100,0 100,0  

     

 

 

Graph36. Teachers Attitudes towards that Non-authentic Materials often Ignore the 

Cultural Aspects of Language 

As the table 42 demonstrates, 71.4% from the whole sample select strongly agree and 

agree regarding that non-authentic materials often ignore the cultural aspects of a language. 

However, 28.6% show neutral attitudes. Thus, authentic materials give EFL students the 

opportunity to be in touch with the target culture. 
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Section three: Listening Skill and the Use of Authentic Materials 

Item 15: How often do you use authentic materials in your English language classes? 

Table37. 

Teachers’ Frequency in Using Authentic Materials 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Always 1 14,3 14,3 14,3 

Often 3 42,9 42,9 57,1 

Sometimes 3 42,9 42,9 100,0 

Total 7 100,0 100,0  

 

Graph37. Teachers’ Frequency in Using Authentic Materials 

As the figure illustrates, all teachers manage to use authentic materials in different 

degrees. 42.9% from the whole sample indicate that they sometimes make use of authentic 

materials, whereas another portion estimated by 42.9% argues that they often use authentic 

materials in delivering their lessons. Then, only one teacher (14.3%) claims that s/he always 

uses these types of materials in class. The result of this study shows that none of the 

respondents select rarely or never. This means that all of them use authentic materials.  But 

their frequency of using authentic material is different. The difference in frequency could be 

explained in terms of teachers’ positive attitudes towards the use of authentic materials.  
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Item 16: do you vary the authentic materials’ activities and tasks whenever you make 

use of them? 

Table38. 

Teachers’ Variation of Activities 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 1,00 7 100,0 100,0 100,0 

 

Graph38. Teachers’ Variation of Activities 

As the table above demonstrates, all teachers with their different frequency in 

implementing authentic materials in classes claim that they vary the types of activities and 

tasks whenever they make use of authentic materials. 

Item 17: If yes, do these activities help students to develop? 

Table39. 

 Teachers’ Reasons behind the Activities’ Variation 
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 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Language skills 1 14,3 14,3 14,3 

a+b+c+d 4 57,1 57,1 71,4 

a+b+d 1 14,3 14,3 85,7 

b+d 1 14,3 14,3 100,0 

Total 7 100,0 100,0  
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Graph39. Teachers’ Reasons behind the Activities’ Variation 

 

In this statement, teachers’ responses have to deal with justifications and reasons 

concerning activities’ variation. 57.1% of the participants indicate that they vary tasks 

whenever they make use of authentic materials in order to encourage students and helping 

them to develop grammatical knowledge, cultural knowledge, language skills and 

communicative competence. However, one teacher claims that she varies tasks and activities 

when it comes to using authentic materials with the intention of develop students’ language 

skills. Another one argues that the main objective is to improve students’ grammatical 

knowledge, cultural knowledge and communicative competence. 14.3% claim that varied 

activities help students to broaden their cultural knowledge and enhance their communicative 

competence. The results show that the course objective aimed to be achieved is the 

determinant factor concerning activities’ variation whenever teachers use authentic materials. 
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Table40. 

Teachers’ Recognition of Students’ Listening Difficulties  

 Frequency Percent Valid Percent Cumulative Percent 

Valid yes 7 100,0 100,0 100,0 

 

Graph40. Teachers’ Recognition of Students’ Listening Difficulties 

All teachers (100%) agree that EFL students indeed encounter difficulties in listening 

comprehension to authentic materials. Thus, listening to authentic materials is a very 

challenging task due to different aspects as it will be illustrated below. 

Item19: If yes, are they due to 

Table41. 

Reasons of Listening Difficulties 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Delivery of speed 1 14,3 14,3 14,3 

b+c+d 1 14,3 14,3 28,6 

a+d 3 42,9 42,9 71,4 

a+b+c+d 1 14,3 14,3 85,7 

a+b+d 1 14,3 14,3 100,0 

Total 7 100,0 100,0  
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Graph41. Reasons of Listening Difficulties 

 

As the table displays, all teachers gave approximately the same responses regarding 

students’ difficulties in listening comprehension to authentic materials. The majority (42.9%) 

state that delivery of speed and language complexity are the two main causes that lead to 

encountering listening difficulties. The response of the rest of the sample their concerning the 

different reasons of facing listening difficulties vary: one participant believes that delivery of 

speed is the foremost reason. Another one claims that pronunciation, reduced forms and 

language complexity are the most influential aspects that lead to listening difficulties. 14.3% 

indicate that delivery of speed, pronunciation and language difficulties are the most important 

aspects. Another 14.3% argue that the four stated aspects are the leading causes to encounter 

listening problems which are; speed of speech, pronunciation, reduced forms and language 

complexity such as the use of vocabulary beyond students’ linguistic competence and/or 

difficulties of understanding idioms. Therefore, the majority of EFL students encounter 

listening difficulties, which require more consideration to enhance their listening 

comprehension by reducing and minimizing those difficulties. 
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Item 20: Do you think that using authentic materials would minimize learners’ listening 

difficulties. 

Table42. 

Teachers’ Attitudes towards the Use of Authentic Materials as a Strategy to Minimize 

Students’ Listening Difficulties 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 7 100,0 100,0 100,0 

 

Graph42. Teachers’ Attitudes towards the Use of Authentic Materials as a Strategy to 

Minimize Students’ Listening Difficulties 

As the table illustrated, all teachers (100%) agree on the effectiveness of using 

authentic materials as a strategy to help students overcome their listening difficulties. 

However, only two teachers justified in the following way:  

Teacher1: “authentic materials expose students to real language which is used in daily life. It 

is the language produced by native speakers, with correct pronunciation, right intonation and 

rhythm…etc. If students are exposed to these materials constantly, they are more likely to 

become accustomed to the way native speakers produce the language and the identification of 

words moreover, extracting the meaning will be easy.” 

Teacher2: “Exposure to authentic materials is very useful for the students to overcome their 

problems in listening. 
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Summary of the Major Findings  

This descriptive study attempts to confirm the hypothesis set previously: teachers and 

students will have positive attitudes towards the use of authentic materials in improving 

students’ listening skill. This research mainly examined EFL teachers’ and students’ attitudes 

towards the integration of authentic materials as a teaching strategies in the EFL classroom to 

develop students’ listening skill. Based on the data analysis and discussions, the following 

major findings are drawn:  

1. The results of EFL teachers’ and students' questionnaires showed that both of them were 

aware of the positive impact of using authentic materials in teaching and learning listening 

skills.  

2. Teachers make use of authentic materials in their classes with different frequencies. This 

may be due to their preferences towards using them and/or the task of selecting these 

materials to achieve students’ needs and maintain the course objective.  

3. In terms of teaching listening, the majority of EFL teachers believe that authentic materials 

are more effective than artificial ones since authentic materials are taken from the real world. 

They are able to attract the students to be more active in the teaching and learning process. 

When the students are active in the teaching/learning process, their achievement can be surely 

improved optimally.    

Pedagogical Implications    

 

     The ultimate purpose of the present work identifying EFL students’ and teachers’ 

attitudes towards the effect of using authentic materials on improving students’ listening skill. 

After conducting this research, the obtained results showed that both EFL teachers and 

students have positive attitudes concerning the effectiveness of integrating authentic materials 

in the learning process to enhance the listening skill. Based on these results, it is thought that 

the study would be of a benefit to course developers in general and EFL teachers in particular. 
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The study would be important for EFL course developers who might find it worthwhile to 

integrate these materials in their courses for their beneficial role in reducing and minimizing 

learners’ problems in listening comprehension. Teachers of oral expression and their students 

should pay particular attention to the development of the listening skill and the usefulness of 

authentic materials. Teachers should re-examine their techniques and focus on the listening 

skill as a crucial component in the foreign language classroom rather than concentrating on 

other aspects of the language. The findings of this study have implications for practice and for 

further research. The first implication of this study is that authentic materials might be one of 

the important tools that contribute in the development of listening comprehension. When 

integrating these genuine materials in oral sessions, this might help students to perform the 

listening task more successfully since they help to create a motivational atmosphere which 

leads to better understanding. Thus, learners should be provided with the opportunity to work 

with these materials and use the foreign language in a meaningful context in the class. 

Another implication of this study is that teachers must do more than just providing learners 

with authentic materials. They must explain to them the different produced both language and 

cultural aspects to avoid misunderstanding, demotivation and/or the occurrence of negative 

attitudes towards either the target culture or the genuine materials in general.   

  Therefore, teachers should prepare learners for this essential stage. With the increasing 

accessibility of authentic materials, foreign language teachers could provide students with 

many opportunities to listen to authentic speech with natural rate and correct pronunciation. 

Teachers could use the different available sources to obtain materials that fit the course 

objectives of the curriculum. Moreover, EFL prospective teachers and any advanced EFL 

learner in general may find using authentic materials a useful tool for self-learning.  

Limitations of the Study 

There are a number of limitations that should be noted:  
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1. The small-scale research with only 30 students and 10 teachers of the English department at 

Larbi Ben M’Hidi University is one of the limitations. So, the findings cannot be generalized 

to larger populations. Any findings of this research may be relevant only to the English 

department. If possible, future researchers may include a larger amount to increase the 

generalizability of the study. 

2. The time was limited in which we could not conduct an experimental study to measure 

effectively listening comprehension, and the questionnaire was not enough to investigate 

about listening which is the most difficult skill.  

3. The sample of the study was limited in the sense that some teachers did not bring back the 

questionnaires; we administered 10 questionnaires and we only received 07, which had an 

impact on the results. 

Recommendations for Further Research 

 The results obtained from this study portrayed the positive attitudes of both EFL 

learners and teachers towards the effect of using authentic materials on students’ listening 

comprehension. Therefore, adopting such technique in EFL classrooms should be taken into 

accounts, particularly in oral courses where there is much time for interaction and discussing 

what is being presented in terms of language and cultural aspects. Both students and teachers 

would find it a motivating method to maintain stimulation during the lesson. Besides, the 

varied information gained from authentic materials can enhance not only students’ listening 

skill but also their speaking skill. Further research can be conducted to examine the effect of 

authentic materials on other aspects of language as pronunciation since they provide learners 

with real exposure to the target language. Another study would be on authentic materials and 

their role in increasing EFL students’ interest and learning motivation, which is an effective 

strategy to sustain motivation inside classroom for a long time. The results obtained from this 

study showed the positive attitudes of both EFL teachers and students towards the 
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effectiveness of implementing authentic materials on EFL learners’ listening comprehension. 

It would be beneficial to carry out an experimental study to examine to what extent these 

materials influence EFL learners’ listening comprehension. The insertion and implementation 

of authentic materials could have a considerable effect on both recognition and recall of 

foreign language vocabulary both receptive and productive. Finally, additional aspects of 

authenticity should be explored such as teachers’ opinions about how authentic materials can 

develop productive skills or how to plan instruction that incorporates such materials 

effectively.    

Conclusion 

This study explored the attitudes of teachers and students toward using authentic 

materials in EFL classroom in the English Department at Larbi Ben M’Hidi University. 

Through the results generated from both partial and global analysis of our data, both teachers 

and students consider the listening skill as an important skill in language learning process.  

Generally, EFL learners show positive assumptions towards the effectiveness of integrating 

authentic materials in enhancing their listening skill. By using such effective method, students 

get more exposure to the real language. Thereby, they become accustomed to the real 

language use. Furthermore, teachers show positive assumptions towards the integration of 

authentic materials because they consider them as an effective teaching aid for improving 

students’ listening skill. Thus, through the implementation of such materials EFL learners can 

be encourage to overcome their listening difficulties and acquire the English language 

appropriately. The results of this study could be viewed as a starting point for further 

exploration into the use of authentic materials in EFL teaching.  

 

 

 



108 
 

General Conclusion  

The purpose of this study is to examine EFL teachers’ and students’ attitudes and 

assumptions towards the effect of using authentic materials on improving learners’ listening 

skill. The study was conducted at Larbi Ben M’Hidi University. The results reveal that the 

majority of the participants both teachers and students have a positive attitude towards the use 

of authentic materials. That is to say, the implementation of authentic input in EFL classes 

facilitates students’ English language learning in general and students’ listening skill in 

particular. After analyzing teachers’ questionnaire, the result shows that all participants have 

used authentic materials with different frequencies. This difference may be due to the 

satisfaction of using traditional materials and/or the lack of the adequate means i.e., authentic 

materials that suit student s’ needs, interests and levels. One significant finding gained from 

the analysis is that despite of the linguistic challenge (difficult vocabularies, speech rate and 

pronunciations) of these materials, all teachers believe that integrating authentic materials in 

EFL classes is still an effective teaching aid that reflects the real language use for improving 

EFL learners’ listening skill. Moreover, concerning the implementation of authentic materials 

in teaching-learning English, the students’ questionnaire revealed the following: almost EFL 

students perceive the positive effect of learning with the exposure to authentic materials and 

consider them effective and motivating since they contribute to reflect the real use of English 

language, make the learner closer to the outside world by acquiring correct pronunciation, 

broaden their linguistic and cultural knowledge, and thus bridge the gap between the 

classroom and the outside milieu. 

The investigation carried out has attempted to confirm the hypothesis stated previously: 

teachers and students will have positive attitudes towards the use of authentic materials in 

improving students’ listening skill. This research mainly examined EFL teachers’ and 

students’ attitudes towards the integration of authentic materials in EFL classroom to develop 
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students’ listening skill. In order to test the validity of the stated hypothesis two 

questionnaires had been administered to both teachers and students in the English Department 

at Larbi Ben M’Hidi University. The standpoints and perspectives regarding the issues under 

investigation are the following: 

 The majority of third year LMD students encounter difficulties in listening 

comprehension due to different language aspects such as pronunciation, delivery of 

speed, clustering and reducing forms. 

 Despite the difficulties in listening to authentic materials, almost the majority of 

students show positive attitudes towards learning with authentic materials. In one 

word, students perceive the positive effect of using authentic materials as a strategy to 

improve the learning process. 

 Being exposed to authentic materials mirrors out the natural use of English language 

through different sources (TV, newspapers and internet) where they get in touch 

directly with real language produced by native speakers. Consequently, exposure to 

authentic materials had a positive impact on enhancing EFL students’ listening skill. 

 The careful selection of authentic materials based on a certain criteria (course 

objective, language level and students ’needs) is the key element of the successful 

delivery of information presented by these materials. Therefore, teachers argued that 

implementing authentic materials in the teaching process has a positive effect on 

improving students’ listening skill.  
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Appendix A: Teachers’ Questionnaire  

(Adapted and modified from: International Journal of Learning & Development  

ISSN 2164-4063 2015, Vol. 5, No. 3)  

Teachers’ Questionnaire  

This questionnaire is designed to gather data as part of a research work carried out in the 

framework of a Master degree. It aims at investigating EFL teachers‟ attitudes towards the 

effect of using authentic materials on improving students‟ listening skill.  

We would be very grateful if you take part in this questionnaire. Please answer each statement 

by ticking in the corresponding box (es) and make a full statement whenever necessary.  

Thank you in advance for your collaboration. 

Ms: Besma ALLAG  

Department of English  

Option: Language Sciences  

Larbi Ben M‟Hidi University, Oum El Bouaghi  
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Background Information:  

Gender: a. Male b. Female  

Years of teaching English: ………….  

Section one: the Role of Authentic Materials in Language Teaching  

1. Would you prefer to use authentic materials in your classes?  

a. Yes                b. No  

If your answer is ‘’Yes’’, move to item no. 3.  

2. Why do not you prefer to use authentic materials?  

a. Time consuming (in terms of selection and preparation)  

b. Difficult for the students to comprehend  

c. Due to syllabus constraints  

Others……………………………………………………………………..……………………

………………..…………………………………………………………………………………  

3. Why do you prefer to use authentic materials?  

a. Expose students to real language  

b. Students show greater learning motivation when you use authentic texts  

c. Authentic materials help to build students‟ confidence in using English  

d. Authentic materials are beneficial to students‟ development of receptive skills  

e. Authentic texts are beneficial to students‟ development of productive skills  

f. Authentic materials broaden students‟ knowledge, understanding and experience of various 

cultures in which English is used  

g. Administration requirement  

h. Using authentic material is a good way to introduce students to the idea of “English-as-a-

global-language”  

4. In which class(s) do you use them?  

a. Listening         b. Grammar  

Others……………………………………………………………………………………………

…………………………………………………………………………………………………  
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5. At which level(s) do you use authentic materials?  

a. Beginning levels      b. Intermediate levels      c. Advanced levels  

6. What are the sources that you would use to obtain authentic materials?  

a. Newspapers and Magazines            b. TV/ Video         c. Radio          d. internet  

7. What criteria of selection do you follow?  

a. Language level. (Vocabulary and grammar)  

b. Length of the text  

c. Students‟ needs and interests  

d. Course objectives  

Others………………………………………………………………………………………….

…………………………………………………………………………………………………  

Section two: Comparison between Authentic and Non-authentic Materials:  

• Please tick only one box  

8. Authentic materials are more beneficial to students’ English learning.  

Strongly agree    Agree    Neutral     Disagree       Strongly disagree  

9. Authentic materials should act as a supplement to local materials.  

Strongly agree Agree Neutral Disagree Strongly disagree  

10. Students can still learn English and develop their listening skill well without exposure to 

authentic materials.  

Strongly agree Agree Neutral Disagree Strongly disagree  

11 .Authentic materials are always more linguistically challenging than non-authentic 

materials.  

Strongly agree Agree Neutral Disagree Strongly disagree  

12. Non-authentic materials are generally lacking in natural use of English.  

Strongly agree Agree Neutral Disagree Strongly disagree  

13. In terms of teaching listening, non-authentic materials are more effective than authentic 

materials.  

Strongly agree Agree Neutral Disagree Strongly disagree  

14. Non-authentic materials often ignore the cultural aspects of a language.  
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Strongly agree Agree Neutral Disagree Strongly disagree  

Section three: Listening Skill and the Use of Authentic Materials  

15. How often do you use authentic materials in your English language classes?  

a. always b. often c. sometimes d. seldome. never  

16. Do you vary the authentic materials’ activities and tasks whenever you make use of them?  

a. Yes b. No  

17. If yes, do these activities help your learners to develop  

a. Grammatical Knowledge?  

b. Cultural Knowledge?  

c. Language Skills?  

d. communicative competence?  

18. From your personal experience in TEFL, do learners encounter difficulties in listening 

comprehension?  

a. Yes b. No  

19. If yes, are they due to  

a. Delivery of Speed  

b. Pronunciation  

c. Reduced Forms  

d. Language Complexity  

20. Do you think that using authentic materials would minimize learners’ listening 

difficulties?  

a. Yes b. No  

Please, justify your answer……………………………………………………………………  

…………………………………………………………………………………………………  

………………………………………………………………………………………………….                          

Thank you  
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Appendix B: Students’ Questionnaire  

(Adapted and modified from: International Association of Research in Foreign Language 

Educational and Applied Linguistics ELT Research Journal 2015, 4(1), 2-15 ISSN: 2146-

9814)  

Students’ Questionnaire  

Dear student,  

This questionnaire is designed to gather data as part of a research work carried out in the 

framework of a Master degree. It aims at investigating EFL students‟ attitudes towards the 

effect of using authentic materials on improving their listening skill. We would be very 

grateful if you take part in this questionnaire. Please answer each statement by ticking in the 

corresponding box (es) and make a full statement whenever necessary.  

Thank you in advance for your collaboration. 

Ms: Besma ALLAG  

Department of English  

Option: Language Sciences  

Larbi Ben M‟HidiUniversity,Oum El Bouaghi  
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Section One: Authentic Materials  

1. Do you know what authentic materials are?  

a. Yes b. No  

2. If yes, do your teachers use authentic materials in?  

a. Oral courses? b. written courses?  

3. Which kind of authentic materials do your teachers often use in classroom?  

a. Printed authentic materials  

b. Visual authentic materials  

c. Viewing –listening authentic materials  

4. What is your attitude towards the use of authentic materials in the learning process in 

general?  

a. Positive b. Neutral c. Negative  

Why? 

……………………………………………..………………………………………………… 

……………………………………………………………………………………………… 

……………………………………………………………………………………………  

5. Are the materials used in the classroom authentic?  

a. Yes b. No  

6. If yes, what are their benefits?  

a. they illustrate how English is used naturally  

b. they motivate you  

c. they get you closer to the real world  

d. they connect you to the target culture  

7. Do you feel that your teachers use the authentic materials skillfully and appropriately?  

a. Yes b. No  

8. Do your teachers vary the authentic materials’ activities and tasks each session?  

a. Yes              b. No  

9. If yes, do these activities help you to develop:  

a. The knowledge of lexical items, syntax (Rules of grammar)?  
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b. The knowledge of achieving coherence and cohesion in spoken or written texts?  

c. Understand the social context in which language is used, participants and the shared  

information?  

d. The coping strategies that you employ to initiate, repair, and terminate the communication?  

Section Two: Listening Skill  

10. Do you like oral expression course?  

a. Yes b. No  

11. If yes, is this because?  

a. It is appropriate to practice your speaking b. It is enjoyable  

12. How do you consider your listening ability?  

a. Good  

b. Average  

c. Bad  

d. Very bad  

13. If it is “bad” or very “bad”, say why?  

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

………………………………………………………………………………………………  

14. Do you encounter any difficulties in listening?  

a. Yes b. No  

15. If yes, what are they?  

a. Delivery of speed  

b. Pronunciation  

c. Reduced Forms  

16. Do you follow certain methodology to deal with your difficulties?  

a. Yes b. No  

17. In your opinion what is the best way to learn and acquire the listening skill?  

a. Listening to authentic materials  
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b. Listening to teacher talk  

c. Listening to peers  

Section Three: Authentic Materials and Listening Skill  

18. How can you consider the difference in listening to authentic and non-authentic materials?  

a. Quite different   b. Little bit different     c. No differences at all  

19. Do you find difficulties and problems in listening to the authentic materials?  

a. Yes b. No  

20. If yes, what are they?  

a. They may be too culturally biased  

b. Too many structures are mixed  

c. Accents and dialect are varied in listening  

d. they are linguistically difficult  

21. How often do your teachers use authentic materials to improve your listening skill?  

a. Often  

b. Sometimes  

c. Rarely  

d. Never  

22. What do you think of teaching listening comprehension in the EFL classroom with 

authentic materials?  

a. Effective  

b. Motivating/ Interesting  

c. Simulating  

d. Boring  

Thank you 
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Résumé 

La notion d'intégration de matériel authentique dans l'enseignement des langues est soutenue 

par de nombreux chercheurs et professionnels dans le domaine de la pédagogie des langues. 

Essentiellement, la présente enquête vise à mettre en évidence les attitudes des enseignants de 

l'EFL et des étudiants à l'égard de l'utilisation d'un matériel authentique pour améliorer les 

compétences d'écoute des élèves. Dans ce but, une méthode descriptive a été entreprise et les 

données ont été recueillies au moyen de deux questionnaires administrés à (30) étudiants de 

LMD de troisième année, et (10) enseignants d'expression orale à l'Université Larbi Ben 

M'Hidi. Les questionnaires ont été analysés en termes de fréquence et de pourcentage au 

moyen du paquet statistique SPSS. Les résultats indiquent que tous les enseignants d'anglais 

ont une attitude positive à l'égard de la présentation de matériaux authentiques dans la classe 

en tant que stratégie pour améliorer les compétences d'écoute des élèves. En outre, les 

étudiants montrent également des attitudes positives à l'égard de l'utilisation de matériaux 

authentiques, car cette stratégie alternative pour les matériaux traditionnels encourage les 

élèves à améliorer leurs compétences d'écoute, à renforcer la confiance en soi et à soutenir la 

motivation lorsqu'ils sont exposés à la langue cible. Compte tenu de ces résultats, un certain 

nombre d'implications pédagogiques sont accordées aux enseignants, aux étudiants et aux 

concepteurs de cours, en ce qui concerne les contraintes qui ont empêché ce travail d'être plus 

élaboré. 
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 الملخص

يين في دعم فكرة دمج المواد األصيلة في تدريس اللغة بين العديد من العلماء والمهن تم

اقف لى موع يهدف البحث الحالي في جوهره إلى تسليط الضوء .مجال علم أصول اللغة

باع المنهج ولتحقيق هذا الهدف، تم ات من تأثير استخدام المواد األصيلة المعلمين و الطالب

 الوصفي،

هارة االستماع لدى الطالبفي تحسين م وتم جمع البيانات من خالل استبيانين تم  

معلمين للتعبير الشفهي في ( 31، و )جامعيلثالثة ( طالبا في السنة ا03توجيههما إلى )

مئوية من خالل من حيث التكرار والنسبة ال يانينتم تحليل االستب جامعة العربي بن مهيدي

 الحزمة

أن جميع معلمي اللغة اإلنجليزية وتشير النتائج إلى .SPSS اإلحصائية 

 .تراتيجية لتعزيزيتخذون موقفا إيجابيا تجاه تقديم المواد األصيلة في الفصول الدراسية كاس

وعالوة على ذلك، يظهر الطالب أيضا مواقف إيجابية .مهارة االستماع لدى الطالب  

 .شجع الطالبلبديلة للمواد التقليدية تنحو استخدام المواد األصيلة ألن هذه االستراتيجية ا

عند التعرض  على تحسين مهاراتهم في االستماع، وبناء الثقة بالنفس والحفاظ على الدافع

 اآلثاروعلى ضوء هذه النتائج، يتم إعطاء عدد من  )اللغة االنجليزية(. للغة الهدف

ت هذا د التي عرقلللمعلمين والطالب ومصممي الدورة، مع اإلشارة إلى القيو التربوية

.العمل من أن تكون أكثر تفصيال  
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