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Abstract 

This research work investigates the use of the Role Play Technique in the EFL classroom 

and its impact on developing EFL learner  

opted for a quasi-experimental design to collect data. The research went through three 

main phases: the pre-test phase, the treatment period phase, and the post-test phase. 

Thesample consisted of two groups that were chosen randomly with a total of fifty-eight 

first year students at Mohammed Sheriff Mesaadia University, Souk Ahras. The 

experimental group dealt with the target lan  through the 

use of the role play; while, the control group was exposed to the same target language 

using the traditional lecturing approach. The independent 

sample t-test and the paired sample t-test were used to analyze data statistically. The 

results indicate that there are significant differences between the experimental group and 

the control group in that the former has outscored the latter in the post-test which 

measured their  results of the 

study have led to the conclusion that the use of the role play technique effectively 

develops  
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General Introduction 

1. Statement of the Problem   

 In the last decades, foreign language teaching has witnessed a major shift of 

attention from the linguistic competence to the communicative competence. This shift has 

highlighted the great importance of certain non-structural aspects in learning a foreign 

language that were disregarded previously. One of which is the target-language culture 

(TLC). It had been argued that foreign language instruction with no culture integration is 

inaccurate and incomplete because English as a foreign language (EFL) learners will find 

it senseless or at least confusing to learn a language and yet know nothing about the 

people who speak it or the country in which it is spoken. Therefore, language learning 

should be more than the manipulation of syntax and lexicon (Peck, 1984, p.1). 

Several research works have pointed out to the importance of teaching culture in 

the foreign language classroom, and as a result, many modern language teaching methods 

and approaches are being embedded with cultural implications.  The importance of 

integrating cultural issues in Teaching English as foreign language (TEFL) curricula lays 

in the fact that language is used within a particular context; thus, teaching culture 

provides students with better contextual understanding leading them to communicate 

more effectively. This context, however, con

where norms, values, beliefs, and behaviors are shared, and reflected in language use and 

upon which communication depends heavily. Yet, it is at that level where 

misunderstandings and communication breakdowns occur. Therefore, Cultural awareness 

helps students to understand why people of the TLC act the way they do, and why they 



are so different. This will not only prevent misunderstandings from occurring, but will 

also develop such a tolerance and appreciation towards the TLC, curiosity, learning 

motivation, and critical thinking.  

 The important position that teaching the TLC has taken in foreign language 

instruction has entailed the emergence of several techniques that serve to accomplish this 

objective effectively. Case Studies, Critical incidents, Culture Capsules, Culture 

Assimilators, Role plays and Simulations are examples chosen out of a wide variety of 

techniques that are designed to teach culture effectively in foreign language classes.  

Even though teachers in the Algerian EFL teaching community are aware of the 

importance of incorporating culture in English teaching, they do not have clear guidelines 

on how to do so; thus, most of their methods exclude cultural elements. Accordingly, this 

research work aims to supply practitioners in the Algerian EFL teaching community with 

a contemporary technique to teach TLC through examining the effectiveness of the role 

play technique in developing EFL students  small c  cultural awareness.  

2. Aim of the Study 

 Since incorporating the TLC in EFL classrooms is as important as the four 

language skills (speaking, listening, reading, and writing), this research work mainly aims 

 

contextual understanding, and enables them to communicate more effectively. In order to 

achieve the above mentioned aim, this study adopted the role play technique in 



instructing the TLC. In other words, this study examines the effectiveness of using the 

  

3. Research Question and Hypothesis 

The study addresses the following question: 

1- Is the use of the role play  

cultural awareness? 

In light of this research question, it is hypothesized that: 

H1-  small 

 

H0-  

cultural awareness? 

4. Research Methodology 

 In order to collect data, this study adopted a quasi-experimental design. The target 

population of the study is first year English students at Mohammed Sheriff Mesaadia 

University, Souk Ahras. The Sample consists of two groups randomly chosen among 

three groups that represent the entire population. Firstly, both groups had a pre-test in 

 Target Language(TL) 

culture. After that the experimental group received a treatment that consists of instructing 

ultural aspects using the role play technique. However, the control group dealt 



with similar content through explanations provided in a lecture format. Then, participants 

had a post-test that indicated how much both groups developed their TLC awareness. 

Finally, the results of both groups were compared in order to statistically determine the 

effectiveness of using this technique. 

5. Structure of the Dissertation 

Following the general introductory section, the study is organized into two main 

chapters. Chapter one, the theoretical part, provides several definitions about culture that 

were suggested by different scholars. It also highlights the interrelationship between 

culture and language. Then, it discusses the importance of incorporating culture in 

foreign language teaching. Finally, the techniques that are used in teaching culture are 

mentioned. Chapter two is devoted to role plays. Several definitions are provided, then, 

advantages of using this technique, its types, limitations, and finally a framework guide to 

design role plays for EFL classroom implementation is provided. The Third chapter deals 

with the practical part; it includes an account of the method of analysis adopted to 

statistically analyze the data, the discussion of the findings, and their interpretation. 

Finally, the summary and discussion of the results, pedagogical implications and 

limitations of the study are considered. 
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Chapter one: Culture In the EFL Class 

Introduction 

Culture is an immensely expansive and deep notion; therefore, its definition is 

fluctuating. It was perceived, thought of, understood, and hence defined differently 

through time, also through different philosophical views. Its relationship with language is 

reciprocal and interdependent; in fact, it attracted the attention of many scholars in the 

field of applied linguistics. However, the idea of its integration as an essential component 

in FL classrooms is an area of conflicting arguments even though it has always been in 

the background of any FL classroom. As practioners in the field are getting more and 

more aware of its importance for effective intercultural communication, several 

techniques and activities were developed for implementing it adequately in their teaching 

curricula. 

1.1. Delineating Culture  

1.1.1. What Culture is 

 Culture is a complex concept in nature; thus it is not easy to define. Moreover, it 

exists in everything related to human life. It represents great human achievements such as 

 smaller things like 

shapes emotions, thinking patterns, behaviour, and even the way a person perceives the 

which denotes the tillage and tending of the soil and plants to transform them into a 



 a strain with selected and improved characteristics. A cultivated 

person meant someone who has a good educat ., 

1994.p.69). 

 Culture is a term that is being increasingly employed in a wide variety of fields 

(Anthropology, psychology, sociology and so on). Accordingly, one thing that is making 

it  et al. (1994, p.68 - 

t have a stable definition that fits to all relevant contexts; rather, each 

definition is viewed from one angle attached to the particular field defining it.   

 Anthropologists were the first to define culture given that it is the core of their field of 

study. In the 19th century, culture was exemplified in Mathew Arnold Culture and 

Anarchy (1867) in reference to fine artistic endeavors and products, what today is 

 (avruch, 1998, p.6). Also at that time, it 

referred to western civilizat cultures pass through 

culminating stotally fair to say that such a definition is 

ethnocentric and assumes that western culture was consideredsuperior (Jandt, cited in 

Merrouche, 2006, p.10). In reaction to this Sir Edward B. Tylor (1871) referred to it as a 

quality possessed by all people in any social group and defined it 

which includes knowledge, belief, law, costume, and any other capabilities and habits 

acquired by man as a member of so p.6). 



1.1.1.1. Approaches to Culture 

Through the development of its definition and conceptualization, culture has 

witnessed four major approaches: firstly

the perspective that culture is:  shared observable behaviours or patterns of 

behaviour, having to do with habits,events, and customs Behaviourists were, however, 

interested in the mere description of behaviours without interpreting them (Merrouche, 

2006, p.12). Secondl as the 

underlying shared rules that guide behaviour, and being aware of these rules leads to 

better participation in the culture in question  (Merrouche, 2006, p.12).Th

 culture as a software or a program that runs and 

operates the individual (Hardware) in a certain way. In Goodenough's words (cited in 

Damen, 1987, p.85): 

A society's culture consists of whatever it is one has to know or believe in 

order to operate in a manner acceptable to its members.  By this definition ... 

culture is not a material phenomenon ; it does not consist of things , people , 

behavior ,or emotions. It is rather an organization of these things. It is 

theforms of things that people have in mind, their models for perceiving, 

relating, and otherwise interpreting them. 

 Finally, he Socio-cognitive Approach  combines both the traditional and 

the alternative view of culture, hence, it is more expansive and comprehensive   

(Merrouche, 2006, p.14-15). On the one hand,the traditional view conceives culture as an 

all-compassing entity that combines understandings, norms, values shared by a certain 



community.On the other, the critical alternative view focuses on inequalities and 

differences at the idiosyncratic level ,i.e,  that do exist within 

one culture. From this angle, cultures share borderlands and vary at the level of the 

individual according to his experience and personality (it is an interaction between 

culture in head and culture in the world); therefore, culture is unstable and ever changing. 

Briefly, this approach neither conceptualizes culture as homogeneous and monolithic, nor 

heterogeneous nor fragmented (Merrouche, 2006, p.15). In other words it shares similar 

universal features as well as varieties at the level of the society and particularly the 

individual himself. 

1.1.1.2. Analogies of Culture  

 Due to the complexity of this phenomenon, many analogies and models were 

created to illustrate its several levels of depth. Accordingly, Trompemaars and Hampden-

Turner (1998, p.22) suggested a model whereby culture was illustrated asan onion with 

three layers that represent its levels of depth: 

outer layer which represents the observable side of the culture such as buildings, food, 

art, fashion and so on;   which determines 

appropriateness and inappropriateness in the society; finally, basic assumptions as the 

granted within the people of that culture (Trompemaars and Hampden-Turner. As cited in 

Nguyen, 2013, p.15-16). 



 

Figure 01. Trompenaars and Hampden-Turner's Onion Model of Culture( Trompenaars& 

Hampden-Turner, 1998, p. 22). 

 Another Analogy of the onion  was suggested by Hofstede and Hostede (2005, 

p.7). This model is composed of four layers (levels) that are summarized as follows: 

 Symbols: The superficial outer side of the onion which includes cultural products 

and objects such as images, flags, anthems and so on. 

 Heroes: This layer is beneath the outer one and it comprises Idols, artists, 

historical and even mythical entities. In other words, it includes highly valued models of 

the culture. 

 Rituals: they are technically superfluous, but are considered socially essential. As 

they are carried out for their own sake like wedding ceremonies.   

 Values: placed at the core of the onion and represent tendencies in preference of 

some state of affairs over others (good vs. evil, or rational vs. irrational). 

Artifacts and products 

Norms and values 

Basic assumptions 

---Explicit 



 Practices: they are considered as the manifestation of the symbols, heroes, and 

values all together and it is at this level that all the components become visible to the 

outsider. Hence, all layers are subsumed under the term practices  (Hofstede and 

Hostede, cited in Nguyen 2013, p.16). 

 

 

 

 

 

 

Figure 02. Hofstede and Hofstede'sOnion Model of Culture ( Hofstede&Hofstede, 2005, 

p. 7). 

 One more analogy of culture is that of Ting-Toomey and Chung (2005, p.28). 

They illustrated culture as an iceberg with several levels of depth. The tip of the ice berg 

that is peaking out of the water represents the surface-level culture. Then the 

intermediate-level culture that consists of symbols such as signs, gestures, words and 

non-verbal behaviours to which interpretations are attached.After that, there is the deep-

level culture that includes traditions, values, and beliefs. Finally, the bottom of the ice 

berg is concerned with universal human needs such as security, social connections, 

inclusions and so on (Ting-Toomey and Chung, cited in Nguyen, 2013, p.17). 



 

 

 

Figure 03. Ting-Toomey and Chung's Iceberg Model of Culture (Ting-Toomey & Chung, 

2005, p. 28). 

 In summary, culture is a very deep and broad concept; many attempts to define it 

and conceptualize its levels of depth and complexity were exhibited, yet, each of them 

reflected it from one philosophical point of view ignoring other relevant contexts. As 

definitions to culture as there are fields of inquiry in human societies, groups, systems, 

 

1.1.2. What Culture is Not 

 Culture exists in everything. It is broad, bewildering, and intricate. Hence it can be 

easily confused and/or restricted to one of its parts. To avoid such occurrence, Brooks 



(1968) carried a fieldwork to draw a line of distinction between culture and other related 

subjects (geography, history, folklore, civilization, literature, sociology). 

 Culture is not geography. The latter is the milieu in which human culture takes 

place and that does not . Rather, it is merely a material environment 

in which culture roots, flourishes, and comes to fruition (Brooks, cited in Merrouche, 

2006, p.8). Culture is not history either for the fact that history relies on written 

recording; thus, history can go no further than the invention of writing and this makes it 

younger than culture that started to exist since the existence of mankind(Brooks, cited in 

Merrouche, 2006, p.8). Folklore is not culture as well; it provides a part of culture but 

from a very restricted view. However, it does not represent costumes, superstitions, 

assumptions, understandings, and the way they are learned generation after another 

through oral communication and experience. Culture is not sociology in that the latter 

focuses on the individuals that live together in a society, while the former is associated 

with their thinking, emotional, and behavioral patterns. In addition to that, if a society has 

a culture that makes culture a possession of the society which entails that culture and 

society are not the same thing. Culture cannot be confined with literature as well. The 

latter is another considerable part of culture that can provide us with valuable information 

to be taught on culture, but still however, cannot stand as a whole culture. Civilization is 

another word that is even broader and more inclusive than culture. It represents the 

achievements, development, and sophistication that humankind achieved in culture, 

industry, science, and politics (Brooks, cited in Merrouche, 2006, p.9).    



1.1.3. Culture vs.  Culture 

 In specialized fields of study, common words take on specialized meanings. 

Writers in cross-cultural studies often distinguish between

2006). The distinction was later on adopted and given a great importance by other 

scholars in determining what aspects of culture should be included and/or excluded in 

foreign language teaching curricula. 

 

sophistication and the highest or best of what a society has to offer. Chlopek (2008, p.11) 

lture represents factual knowledge about the fine arts such as 

literature, music, dance, painting, sculpture, theater, and film the National 

Standards for Foreign Language Learning (NSFLL) asserts that all the cultural products 

of a society go  

architecture and so on (cited in Thu, 2010). Accordingly,Merrouche (2006) asserts that 

high-pitched products of a givensociety. This subdivision then includes all what is high 

achievements of a particular society. 

 culture in a broad view refers to the daily life practices, 

psychological features, assumptions, values and needs, meanings and attitudes that are 

mostly exclusive to a particular group of people and which distinguishes them from other 

groups overseas (Thu,2010). Chlopek (2008, p.8) holds that  culture: 



Comprises of a wide variety of aspects, many of which are inter-

connected, including attitudes, assumptions, beliefs, perceptions, norms 

and values, conventions, patterns of interaction and discourse 

organization, the use of time in communication, and the use of physical 

space and body language. Needless to say, language is also part of what 

we call culture, and it also reflects and interprets culture. 

 

That is to say that this type of culture 

thinkingpatterns, verbal and non-verbal communication and even his/her perception 

towards his/her society andthe rest of world.

behavioural culture has long been noticed in the foreign languages (FL) education field; 

as behavioral culture is an integral part of human communication 

whose meanings often do not lie in the linguistic items but in the social and 

culturalcontexts; hence, its integration in foreign language courses is very important in 

avoiding miscommunications cited in Qin, 2014, p.77). Moreover, Judit et al.(2006, 

p.86)argue that  

because stu  whenusing the target language communicatively; 

thus, they have to be familiar with the different behavioural and pragmatic patterns of the 

TLC:  

There are two main reasons for putting a bit more emphases on teaching 

behaviour culture than on teaching achievement culture. I

students meet in the target country every minute and that is why we have 



to provide them with a taste of the lifestyle of the target nation. The other 

reason for familiarizing language learners with behaviour culture is to help 

them how to survive in a foreign country. Many useful readings can be 

found on history or literature but it is the language class where students 

can learn about the patterns of the pragmatic domain of culture.(Judit et 

al., 2006, p.86). 

Furthermore, Chlopek (2008) also asserts that cross-cultural differences at that level is 

what causes misunderstandings to a foreigner: A person who encounters an unfamiliar 

culture will lack  knowledge of such behaviors, which may lead to amusing situations, 

and even conflict, caused by miscommunication. This happens because these aspects of 

culture are unspoken rules created by a community  (Chlopek,2008, p.8). Therefore, it is 

hi  is what should be emphasized upon when 

it comes to incorporating the TLC in EFL classrooms. 

1.1.4. Elements of Culture 

 Culture, as has been characterized previously, is wide, broad and exists in 

everything related to human life. It has also been defined as a background (beliefs, 

values, assumptions, behaviors, rituals, superstitions, myths, taboos, stereotypes and 

prejudices) shared by a society (Merrouche, 2006, p.21).Several scholars have selected 

these major components to understand the deep structure of culture to draw culture 

profiles and analyze cross-cultural variation (Merrouche, 2006, p.21). 

 

 



1.1.4.1. Beliefs and Assumptions 

  true. In other words, it is a faith or 

and thinking); needless to say that logic and patterns of thinking are culturally based 

(Damen, cited in Merrouche, 2006, p.21). While these unwarrantable, 

taken for granted beliefs towards life and the world;they could differ from one culture to 

another in terms of what is right or wrong. This may cause communicative complications, 

unless one or both interlocutors are aware of what the other assumes to be true. Hence, it 

is very important for effective cross-cultural communication to take place (Merrouche, 

2006, p.23). 

1.1.4.2. Values and Behaviours 

 

good or bad and what is appropriate or inappropriate. Accordingly, Brislin (cited in 

Merrouche, 2006) argues that: 

People make judgments and draw conclusions about what is and what is 

not ofvalue. These judgments give rise to certain presuppositions from 

which people actwith little or no conscious awareness. These 

presuppositions learned duringchildhood, play a pervasive role in all areas 

 (p.22). 

That is to say that values shape interpretations towards certain behaviours and concepts; 

they are learnt during childhood socializations, and even  life as an 



adult. ehaviou  are comportments that are based on the 

 Some behaviours could be routineous in one 

culture and disproportionate in another. Dominant cultural behaviours of people from one 

 and 

space and transferring them to other cultural contexts can be absurd: 

The patterning that make it possible for unique occurrences to operate as 

same among the members of a culture did notdevelop for operation across 

cultures .When they do occur in contact across cultures , many instances 

of predictable misinterpretation and cross-cultural communication 

breakdowns take place .(Lado, cited in Merrouche, 2006, p.26). 

1.1.4.3. Rituals and Superstitions 

 Rituals and Superstitions  are essential elements to culture as wel

can be defined as prescribed, costmaryand established acts and forms related everyday 

life activities like greeting a friend in public or in private, dressing up for ceremonies, 

opening and closing meetings (Merrouche, 2006, p.26). Whereas, Superstitions , are 

mere beliefs about something that people take for granted without any valid reasoning or 

real facts. People have different kinds of superstitions about many things in their life. A 

superstition could be something one thinks about or happens in everyday life. They can 

be associated to luck or a positive feedback in a previous experience. They exist in every 

culture and may vary to every individual. a learned habit 

repeated periodically, often a behavior coincidentally reinforced in association with other 

rewarded action cited in Merrouche, 2006, p.29). 



1.1.4.4. Symbols and Myths  

 Symbols, according to Hofstede and Hostede (2005), include cultural products 

and objects like words, images, costumes, and flags that have particular meanings 

constructed and interpreted by members of a cultural group cited in Nguyen, 2013, 

p.16). They are quite noticeable in religious ceremonies, weddings, funerals;they could 

and interpreted according to the socio-cultural context in which they were constructed 

(Merrouche,2006, p.30). Then, Myths, which are of great importancein this framework. 

They provide the image of perfection in a culture; they are associated to symbols and 

urs like in using the American Cowboy  in 

cigarettes advertisements (Jandt, cited in Merrouche, 2006, p.30). Furthermore, 

Mythsmay include the category of heroes that a those people whose 

characteristics are highly valued among a cultural group and who are considered as 

behavioral models. Heroes can be either alive or dead, and either real or 

imagined. (Hofstede and Hostede, cited in Nguyen,  2013, p.16). 

1.1.4.5. Taboos, Stereotypes and Prejudices  

 ne major element in culture as all cultures have their own taboos. A 

taboo is an inhibited or a banned behaviour that results from social values; they should 

never be approached, used or mentioned because they are culturally inappropriate. 

Sexuality in the Arab and particularly the Islamicworld is a typical example in this 

regard. Taboos are not to be discussedin public; however, in certain context where they 



must be discussed, 

 taboos is of major importance in invoking an effective 

cross-cultural communication (Merrouche, 2006, p.32). Stereotypes are exaggerated 

ideas, opinions, or images that are formulated on a different cultural group, generally 

from an ethnocentric view; like saying all Arabs are Muslims or all Muslims are 

 western perspective). Stereotypes are handed through generations as 

n questioned or modified 

(Merrouche, 2006, p32). Finally, a  and irrational 

hostiletowards a particular individual, group, or culture. Clarke and Clarkeargued that 

this hostile is fueled by ignorance and lack of knowledge: 

A prejudice is an aversion fuelled by ignorance, and although this is not 

the terminology used by Krashen (1982), it is clearly cognate with those 

negative feelings on the part of a learner towards a target language / 

performance, the raising of the affective filter and the consequent 

hindering oflanguage learning / acquisition.''(Cited in Merrouche, 2006, 

p34). 

These stereotypes and prejudice can be an obstacle in terms of  

motivation as they develop negative attitudes towards the TLC and lose interest in 

learning the language. Thus, ions is a 

step forward to higher their motivation and classroom engagement. 



2.1. Language, Culture and Communication 

1.2.1. Relationship between Language and Culture 

 Language and culture are tightly tied up and intact in a way that makes it 

unthinkable to separate and cut apart one without losing the significance of either 

language or culture. As language is an institution that operates within a social and a 

cultural setting, one cannot use, interpret, or understand language in a vacuum separately 

from its setting of operation (Merrouche, 2006). One  and cultural 

background is responsible for processing thought, forming perception, and interpreting 

reality; thus, when one uses language to express thoughts, the values and beliefs of 

his/her culture are reflected in his/her language. In other words, language is a window to 

the wide  system and cultural background: language 

serves as a complex system to classify experience, an important window on the universe 

of thought, a link between thought and behavior, and a prototypical tool for interacting 

with the world. In one word, to speak a language means to enter a culture; it is through 

Thanasoulas, 

cited in Merrouche, 2006, p.68). Hocket (Cited in Merrouche, 2006, p.69) argues that a 

child acquires the language of the culture in which s/he was raised, and through the 

reflection of the culture in language s/he comes to recognize and learn the aspects of this 

culture. Accordingly, Jin and Cortazi (cited in Merrouche, 2006, p.69) hold that language 

is a cultural property: s culture. However, language is part of culture and 

it also constitutes 



culture without language will remain a shadow; hence, they are interdependent and 

cannot survive with the absenc no 

languagecan subsist excepts if it is in the context of  a culture and reciprocally, the 

culture which does not have at its centre the structure of a standard and ordinary language 

can Cited in Tengku, 2012, p.232). In their cultural relativity theory, Sapir 

and Whorf (Cited in Tengku, 2012, p.232

and view of the world hence it influences culture. They argue that the way languages 

express different concepts like gender, time, and space influences the way its speakers 

think about the world. For example, if a language didnot have terms to denote specific 

times, speakers wouldnot understand the concept of time flowing: The languages which 

are completely different in their vocabulary and structure put across and convey different 

cultural significances and meanings. Such a belief, indeed, maintains that the way people 

view the world is determined wholly or partly by the structure of their native language  

(Sapir and Whorf, cited in Tengku, 2012, p.232). Lenberg and Roberts (1953) in 

reinforcement to the theory revealed  refer to the colors 

. They concluded that difference in 

language codability leads to different color perception and vice versa; furthermore, they 

explained that, these people perceive those colors similarly because their languages has 

the same codability for those colors. Gordon et al. (2008),with another claim that 

strengthens the theory, highlights the Piraha  langu

e in that tribe literally failed to 



and five  objects. So, the linguistic relativity theory highlights the way language 

influences thought, perception and, hence, culture. 

In the end, we can say that language and culture are interrelated and 

interdependent in a way that they influence each other and reflect each other and even 

cannot subside without each other. This tight and strong relationship betweenlanguage 

and culture was illustrated by Jiang (2000) as a living organism where language is flesh 

and culture is blood; thus, without culture, language would be dead and without language 

culture would be shapeless (as cited in Merrouche,2006, p.70).  

1.2.2.Communication as a Culturally Based Act 

 By definition, communication is the transfer of a message from one side to 

another through a particular mean. However, in daily social interactions, language is used 

as a mean to communicate. Whether this communication is verbal or non-verbal or both, 

the messages being sent and exchanged are culturally coded and interpreted, i.e., they are 

constructed within a particular socio-cultural context and are to be understood only in 

reference to that context: 

Culture and communication are inseparable because culture not only 

dictates who talks to whom, about what, and how the communication 

proceeds, it also helps to determine how people encode messages, the 

meanings they have for messages, and the conditions and circumstances 

under which various messages may or may not be sent, noticed, or 



interpreted... Culture...is the foundation of communication. (Samovar, 

Porter & Jain, 1981, p. 24). 

Therefore, culture is one of the major corner stone of communication, for it gives 

meaning to language and without it language would be of very narrow sense. In other 

words, the linguistic code is certainly important, but communication goes far beyond 

processing the linguistic code only, i.e., the cultural code is what can make a successful 

communication occur; hence, the linguistic code is not adequate to communicate 

successfully without the processing cultural code  (Agar, 1994, p.20-21). Furthermore, 

Hinkel (1999) holds perceived to display inappropriate 

Hence, a foreigner 

from a different culture who has no reference to the culture in which the communication is 

taking place may not participate quite appropriately/effectively in that communication and 

could easily fall in misunderstandings and communication breakdowns, because knowledge 

achieve effective communication (Ronowicz and Colin, 2011, p.5). So having an effective 

communication depends not only on mastering the structural part of the language but also on 

how much one knows about the culture of the interlocutor and the socio-cultural context in 

which communication is taking place.  

1.3. Integrating Culture in EFL Classrooms 

1.3.1. History of Teaching Culture 

 As mentioned previously, the interdependence of language and culture is too 

strong for them to be cut apart. Therefore, teaching a language inevitably entails teaching 



the culture of thatlanguage which means that culture had always been there in any 

language teaching class. Indeed, a review of foreign language teaching literature reveals 

that the teaching of  is not a new comer to the academic scene; rather,It 

 language teaching (Byram, 1989, p.1).  

 The grammar translation method is the first and most traditional method of 

teaching foreign languages. It came into existence in the 19th century. Its aim was to 

then, literary language was viewed as superior to spoken language, so it aimed at 

lity to translate passages 

from one language to another. Furthermore,culture used to be viewed aswhat we call 

; hence this method used the 

target language literature as teaching material (Larsen-Freeman, 1986, p.4-15). Students 

delved into these literary passages for grammar and vocabulary, and culture was acquired 

n; cited in Merrouche, 2006, p.123) 

 In the fall of the 19th century international business, international industry and 

economy were the matter of focus in Europe, and the goal of foreign language teaching 

shifted to international communication (Merrouche, 2006); something that the Grammar 

translation Method failed to achieve. In reaction to that,the Direct method emerged with a 

natural  approach that excluded translation and activities like reading aloud, map 

drawing, and conversation practice were worked on instead. This method strictly aimed at 



forming students who think in the target language; hence, it dealt with theTLC explicitly. 

In fact, one of the major principles of the method was: 

learning a language involves learning the culture of people living in the 

target country; culture consisting of the history of the people who speak 

the target language; the geography of the country or countries where the 

language is spoken and information about behavioural culture and the 

daily lives of the speakers in the target language are studied.

2006, p.13). 

  which is the Audio-lingual Method. It was 

developed in the United States during World War II as there was a great demand for 

soldiers to fluently speak foreign languages for military purposes; yet, they had to be 

prepared for their tasks shortly and through quick intensive courses (Judit et al, 2006, 

p.13-14). This method shared some principles with the Direct method but many were 

different though. Its main goal was to prepare soldiers to use the language 

communicatively and automatically (without pausing); therefore, they had to overlearn 

the target language and form new habits (Judit et al, 2006.p.13-14). However, cultural 

information was contextu  these dialogues are learnt 

through imitation.(Larsen-Freeman, 1986, p. 31-50). 

 n as the 

communicative approach. In this view, language is a mean of communication; hence, it 

acknowledges that teaching linguistic structures is important, and emphasizes the 



importance of knowing how to use language to fulfill acts and functions appropriately in 

a social context (Judit et al, 2006, p.22). In other words, it consists of teaching everyday 

language use in various socio-cultural settings. AsLong-Fu (2001) The 

Communicative Approach intends to place foreign language teaching in a clearly defined 

social and cultural context in line with the socio-linguistic viewpoint that language is 

generally influenced by the society, economics, culture and the people who use it as 

well Cited in Heidari, Ketabi, &Zonoobi, 2014, p.4). Therefore, this approach focused 

on developing l

Swain (1980) as composed of four main corners:linguistic competence, discourse 

competence,socio-linguistic competence, and strategic competence (cited in Heidari, 

Ketabi, &Zonoobi, 2014, p.4).  

 Further advancements regarding the incorporation of culture in FL (Foreign 

Language) 

language teaching is no longer restricted to the acquisition of the communicative 

ability to act in a foreign language in a linguistically, socio-

linguistically and pragmatically appropriate ways  (Council of Europe.As cited in 

Heidari, Ketabi, & Zonoobi, 2014, p.6),but went even further than that: the success of 

interaction implies not only an effective interchange of information, as was the goal of 

communicative language teaching, but also the the ability to decenter and take up the 

dysfunctions in communication and behaviour (Bryam,1997, p.42). So students must be 

aware of the target culture, able to observe and gather information, assess it critically, 



then ally competent 

(Merrouche, 2006, p.128). Furthermore, Kramsc

where the learner should no longer take for granted what is given to them; rather, should 

analyze it, assimilate it, then reflect it upon their own experience and world view;in 

effect, they will  their own culture where They 

can appreciate, tolerate, understand, and act in both cultures appropriately (cited in 

Merrouche, 2006, p.129). 

 Given these points, culture has always been inevitably present in foreign language 

classrooms either as, unstated, or explicit. However, its integration varied from one 

method/approach to the next according to the needs of students and certainly according to 

the practioners  awareness of  its importance in foreign language teaching and  learning. 

1.3.2. Conflicting Views towards Culture Teaching 

 Even though language and culture are inseparable and tightly tied up, there had 

classrooms. Some professionals rejected this idea completely and suggested alternatives 

instead. While others believe that it is a necessity and that the idea is not even disputable. 

 Altan (1995) argues that cultural issues that are included in textbooks (finding a 

culture and, in his view, 

textbooks that include English cultural values are -

Merrouche, 2006, p.108). Furthermore he puts forward that in a context where language 

is taught for specific purposes (science technology, bus



essentially useless, for it does not serve to meet their academic needs and interests (Atlan, 

cited in Merrouche, 2006, p.108). Also, he claims that this is an attempt to gradual 

westernization of younger generations that consists of belittling their native culture and 

superiorizing the western one which happens to be very different from theirs making 

them alienated in their native environment (Atlan, cited in Merrouche, 2006, p.108).  

 On the other hand, several alternatives to incorporating culture are suggested. 

franca, it no longer belongs exclusively to native English speakers, but to whomever 

knows it, hence, it should be taught as emptied from any reflection of specific cultural 

values and beliefs (Atlan, cited in Merrouche, 2006, p.110). Secondly, other scholars 

the wish to learn the language for purposes 

of study or career promotion the desire to identify 

with and integrate into the target-language culture

that threa  cited in Merrouche, 2006, p.110). Finally, 

easier; yet, give them a chance to explore themselves further (Post and Rathet, cited in 

Merrouche, 2006, p.108). This latter supports the findings of the schemata theory (Post 

and Rathet, cited in Merrouche, 2006, p.110); however, it cannot serve the goals of 

language teaching; yet, it will result in nothing but another variation of the English 

language (ex: Algerian English). 



 Other scholars, however, stood for the view that TLC teaching is necessity, if not 

an inevitable truth and this is due to the very nature of language that functions as an 

inseparable of the speakers (Merrouche, 2006, p.112). Another argument reflects 

instrumentality in that culture is necessary aspect that without which students will not be 

able to communicate and react appropriately in the target socio-cultural context 

(Merrouche, 2006, p.112). Finally, psychologically speaking, culture teaching boosts 

ereotypes and prejudices, develops 

their critical thinking and diversity tolerance (Merrouche, 2006, p.112). 

1.3.3. Goals of Teaching Culture 

 Incorporating culture is very important in foreign language classes for the benefits 

that it serves. Hence, it is not taught for its own sake, but rather, to attain certain 

necessary goals. In fact, one of the major principles of culture teaching is that it has to be 

purposeful, i.e, it is taught to fulfill certain course objectives and not just randomly. 

In this regard, Syeele (1988) classifies six goals of cultural instruction. The first 

goal consists of helping students to assimilate the idea that people from different cultures 

exhibit  different culturally conditioned behaviours; The second goal is to make them 

aware of common behavioral patterns in certain situations in the target culture; The third 

goal is to familiarize them with the cultural connotations of some phrases and expressions 

in the target language; The fourth goal is to foster their ability in evaluating and refining 

generalizations and stereotypes on the target culture; The fifth goal is to provide them 

with the necessary skills to locate and organize information about the target culture; and 



the Sixth  goal is to boost their motivation, curiosity, empathy and acceptance towards its 

people (cited in Judit et al., 2006, p.87).      

 Furthermore, Judit et al (2006) put forward three major aims: cognitive, 

pragmatic, and attitudinal goals (p.84). ent the ability to 

 

intercultural communication; developing 

attitudes such as open-mindedness, respect and tolerance and to avoid stereotypes, 

prejudice and discrimination Judit et al., 2006, p.84). 

 

(the know what) which is the accumulation of factual information and patterns about the 

target culture and the ability to recognize and describe them (cited in Merrouche, 2006, 

comprehension of these cultural patterns, to be able to explain them and to reflect upon 

the embedded values and the logic underlying them (Lafayette and schulz, cited in 

Merrouche, 2006, p.150

operate and react appropriately using these cultural patterns in the right time and in the 

right opportunity (Lafayette and schulz, cited in Merrouche, 2006.p.150). 

 

 



1.3.4. Techniques of Teaching Culture 

 As culture gradually became accepted as an essential component to be integrated 

in FL  competence, a wide variety of 

techniques and activities developed to fulfill  this matter. 

1.3.4.1. Culture Capsules 

 This technique was suggested by Tayler and Sorensen (1961). Its goal is to 

provide learners with cultural information through comparing the TLC to the 

NC (native culture) using a descriptive summary about a cultural item that is different 

from their NC: ick out those key differences which are 

especially difficult for outsiders to understand on the 

(p.350). This technique is mostly suitable for intermediate level learners since they have 

to prepare the capsule before class and then present it themselves using visual aids (Hua, 

2013, p.128). 

1.3.4.2. Culture Assimilators  

This technique is often referred to as (intercultural sensitizers); it was developed 

by Fiedler and Mitchelle (1971). This technique adopts a series of scenarios or critical 

incidents defined by a culture clash or a misunderstanding to prepare students for 

effective communication with culturally different others (Landis, Bennet&Bennet, 2004, 

p.85). Students are asked to make an attribution that explains the incident from choices 

they are given and then receive feedback on their attributions (Landis, Bennet&Bennet, 

2004, p.85). Students are exposed to these attributions continuously in order to learn how 



to behave appropriately according to the new socio-cultural context (Landis, 

Bennet&Bennet, 2004, p.85). 

1.3.4.3. Multimedia 

 Tools like radio, compressed discs, Internet, computers, videos and films, blogs 

and audio cassettes are classified under the umbrella of multimediaand are in fact useful 

in teaching the TLC (Shyamlee and Phil,2012, p.150). This technique is very useful in 

terms of providing many choices that cover various learning styles and preferences that 

students possess. 

1.3.4.4. Drama 

The use of drama in the FL classroom usually aims to engage participants in the 

fictional events deeply enough to create spontaneous and authentic language use, and 

hence, boosting language learning (Wagner, 1998, p.8). This technique is significant in 

the sense that it engages stu an active 

role in the classroom to make them learn through experience rather than sitting on their 

chairs holding a pen and a paper. 

1.3.4.4.1. Role plays 

 Role play is one of the techniques that fall under the umbrella of drama. it 

requires students to act scenarios in which there is a communication failure or a culture 

clash using cue cards and scripts, then they cope together to solve the misunderstanding. 

After that the entire class participates in the debriefing to discuss the issue and provides 



further examples and explanations. This technique will be discussed in details in the 

second chapter. 

Conclusion 

The strong and tight relationship of language and culture makes it essential if not 

inevitable for culture to be introduced in FL classrooms. It has an immense impact on the 

 psychology, cognition and most importantly their ability to react and operate 

appropriately in intercultural communicative situations. Hence it should be introduced as 

an essential component in FL classrooms.  
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Chapter Two: Role Plays In Language and Culture Teaching 

Introduction  

The previous chapter discussed the interweaving and interdependence of language 

and culture for effective communication to take place, it also dealt with the importance 

and inevitability of integrating culture in foreign language curricula. One way of 

integrating culture in foreign language classrooms is through Role plays. This chapter 

discusses the u  

2.1. A Historical Overview of Role plays 

2.1.1. Defining Role plays 

 A r

and hence, thinking, acting and feeling like them. In other words, it involves the 

imagination or fantasy of being someone else or to be ourselves in a precise context for a 

short period of time: a role play is an activity where students assume a role (either their 

with their knowledge of the real world and developing their ability to interact with other 

andousse, 1987, p.5). According to Ardriyati (2009), a role play is a kind of a 

life game that has a goal, rules, and involves a feeling of fun where students are put in a 

certain atmosphere outside of the class (p.219). Mustapha (2011) points out that a role 

play is when students portray a role of a particular type of people, for example, a 

principal, a teacher, the president, a driver, or a customer inside the classroom (p.71). 

 

 



2.1.2. Types of Role play 

Landousse (1987) delineates role plays in two major types: scripted and non-

scripted role plays (p.13). As far as the former is concerned, students will have to work in 

pairs or in groups using cue cards that contain hints on a target situation to script their 

dialogues and practice this dialogue before playing it in class (Landousse, 1987, p.13). 

This type is very useful especially with beginner level students who are not proficient 

enough to improvise a scene immediately. However, in the non-scripted type, students 

will carry out their role play in class while improvising dialogues using these cue cards 

and without preparing any script or dialogue beforehand (Landousse, 1987, p.13). This 

type of role plays suits best a FL classroom with a higher level of proficiency 

2.1.3. History of Role Plays 

The idea of role play as a method of instruction can be traced back to the Greeks, 

where it was used to train servants in stores before they deal with actual costumers 

(Corsini, cited in Dorathy, 2011, p.2). The Viennese psychiatrist Morneo (1910) was the 

first one to use this method in a scientific context (Corsini, cited in Dorathy, 2011, p.2). 

Moreno used role plays for psychiatric treatment objectives and named them 

Corsini, cited in Dorathy, 2011, 

1970s and 1980s, where role plays were then used in teaching several subjects including 

business, history, languages, and in industrial training programs (Corsini, cited in 

Dorathy, 2011.p.2). 

 



2.1. Role P Foreign Language Teaching 

Tompkins (1998) argues for the status of r

language; (2) A theory regarding language learning. 

2.2.1. Theory of Language  

 Richard and Rodgers (1986) put forward three theoretical views towards 

language: (a) the structural view, the view that language is a system of structurally related 

elements (b) the functional view, the view that language is a vehicle for the expression of 

functional meaning (c) the interactional view, the view that language is a mean for the 

realization of interpersonal relations and for the performance of social transactions 

between individuals (p.17). Accordingly, Tompkins (1998) argues that role plays follow 

an interactional view of language as role plays clearly promote effective interpersonal 

relations and social transactions among participants In order for a role play to occur the 

participants must accept the duties and responsibilities of their roles and functions, and do 

the best they can to interact with each other properly in the situation in which they find 

themselves" (Jones, cited in Tompkins, 1986, p.2). Jones further explains that students 

must relate to each other using social skills in order to fulfill their roles appropriately 

(cited in Tompkins, 1986, p.2). 

 

 

 



2.2.2. Theory of Language Learning 

Sarcella and crookall (1990) clarify how a role plays facilitates language 

acquisition through associating this activity with three leaning theories. The latter hold 

that learners acquire a language when:  

1- They are exposed to large quant

H  

2-They are actively involved (Active learning theory). 

3- They have positive affect  Filter H  (cited in Tompkins, 

1986, p.3). 

Tompkins (1986) maintains that comprehensible input is provided in role plays 

because students engage in genuine language use while improvising their dialogues, 

besides the fact that the teacher is always in control of the level of language provided in 

the scripts that are used during the activity (p.3). Active involvement stems from 

participation of the students in their learning as a basic requirement of role plays, and that 

role plays are student-geared. Finally, students will have the opportunity to try out new 

behaviours in a safe, fun and joyful environment which raises their positive filter and 

evokes long term motivation (Tompkins, 1986.p.3). It is further argued that these "real 

life" problems will help students develop their critical thinking and problem solving skills 

(Tompkins, 1986.p.3).    

 

 

 



2.3. Role play Design 

2.3.1. Six Steps to Designing Role Plays 

In her article about ulture ,Kodotchigova (2002) suggests 

six major steps to successfully design role plays to prepare learners for intercultural 

communicative situations: 

 Step one: A situation for a role play 

 Step two: Role play design 

 Step three: Linguistic preparation  

 Step four: Factual preparation 

 Step five: Assigning the roles 

 Step six: The follow up 

2.3.1.1. Step One: A Situation for a Role Play 

 To begin with, teachers must decide for a situation for the role play while keeping 

in mind their stu

tokeep students interested, is to let them choose the situation themselves, or provide them 

with a model scenario that is adaptable to fit their inteerests (Livingstone, cited in 

kodotchigova, 2002, p.2). Either they suggest topics that fall in their interest or they 

choose a topic for a situation from a list provided by the teacher. Teachers can write 

down situations that they encountered in their own life, from movies, books, and so on as 

long as they reflect cultural differences (Livingstone, cited in kodotchigova, 2002, p.2). 

 

 



2.3.1.2. Step Two: Role Play Design  

 After deciding about the context where the role play is going to occur, the next 

step 

level of proficiency should be taken into consideration (Livingstone, in kodotchigova, 

2002, p.2). If the role play requires profound proficiency that students do not possess, 

teachers should simplify and adapt it to the stud p.2). 

2.3.1.3. Step Three: Linguistic Preparation  

 This step consists of predicting the language that is possibly needed for the 

dialogues (words, expressions, proverbs, and so on). The teacher should highlight the 

language needed for this situation and allow students to ask questions if they are 

struggling in expressing ideas. Hence, it is necessary to introduce any new language 

before the role play is initiated (kodotchigova, 2002, p.2). The higher the level of the 

students  proficiency, the harder it is to predict accurately the language needed, but some 

prediction is always possible (Livingstone, cited in kodotchigova, 2002, p.2). 

2.3.1.4. Step Four: Factual Preparation 

 In this step, concrete information and detailed description of the roles is provided 

so students can play their roles with confidence (kodotchigova, 2002, p.2). Students will 

be given cue cards that contain hints and information about the character (fictitious name, 

status, age, personality, and fictitious interests and desires, cultural background, origin, 

values, and so on) so they can improvise dialogues or prepare scripts depending on the 

type of the role play (kodotchigova, 2002, p.2). 

Sample cue cards (Huber-Kriegler, Lázár& Strange  2003, p.87). 



Cue card A: 

You come from Redland. 

You like to meet foreigners, but you really 

dislike being touched by strangers. In your 

and you always avoid eye contact when you 

first meet someone. You eat with a spoon. 

 

 

 

Cue card B: 

You come from Whiteland. 

You love to meet people and express your 

enthusiasm with a lot of gestures. In your 

country, people gently, but consistently touch 

 they talk When you 

meet someone, you touch your earlobes and 

with chopsticks. 

 

 

2.3.1.5. Step Five: Assigning the Roles 

 Some instructors ask for volunteers to act out the role play in front of the class; 

however it is highly recommended that roles should be planned and assigned to each 



student beforehand (kodotchigova, 2002, p.4). Often, at the beginner level, teachers take 

a role themselves and act it in front of the entire class as a model; other teachers give a 

home task exercises on the role play so that learners can practice and think about what to 

say when they act in the next class (kodotchigova, 2002, p.4). Furthermore, both 

personalities and abilities are taken into consideration at that level; for instance, a group 

that consists of the shyest students in the class will certainly not be a success; one way to 

overcome that is by letting students work with their friends so that they feel comfortable 

(kodotchigova, 2002, p.4). Therefore, creating balance within groups is of great 

importance for the task to succeed.   

2.3.1.6. Step Six: The Follow-up 

 After the role playing phase, teachers should start debriefing, giving feedback and 

discussing; they should avoid correcting mistakes straightforwardly in order not to 

 confidence and willingness to participate in the other role plays 

ollow- students for their 

opinionsabout the role play and to welcometheir comments, because the aim of the 

follow-up is to discuss what has happened on stage and clarify the major points behind 

this role play (kodotchigova, 2002, p.4). Huber-Kriegler, Lázár& Strange(2003) suggest a 

list of framework questions to be worked on at this level: 

 What caused (or could have caused) conflicts? 

 What did we learn about these different cultures? 

 How did participants avoid/solve conflicts? 

 Are there any similarities between your culture and any of these cultures? 



 What are some of the differences? 

 Which culture did you find the strangest of all? 

 What else would you like to learn about these cultures? 

 How did you feel while you were participating in the game? 

 What did you notice when you were observing the role play? (p.88). 

2.3.2. The Role of the Teacher in Role Plays 

Inrole plays, the centre of focus is the student, i.e, it is a leaner-centered approach. 

Hence, the teacher is not as dominant as s/he used to be in previous traditional methods, 

where teachers used to be controllers. Adriyati (2009) highlights other possible roles for 

teachers in role plays: 

 Facilitator: as students are role playing or practicing their role plays, they might find 

difficulties in expressing themselves sometimes. The teacher here may help them to 

-  

 Spectator: The teacher may as well watch the role plays closely and then offers 

comments at the end of the session. 

 Participant: teachers may also get involved in the role plays and take a part 

themselves to perform with students (p.222).  

2.4. Benefits and Limitations of Using Role Plays  

2.4.1. Benefits of Role Plays 

A role play is very effective in teaching foreign languages, for it engages learners 

in imaginary events that are deep enough to evoke spontaneous and authentic language 

use, and thus, fostering language learning (Wagner, 1998, p.8). In addition to that, it 



prepares them for unpredictable use of language (Gastao, 1998, p.8). Role plays are 

 in that it

Heini, 2008, p.36)  As far as integrating culture in foreign language classes is 

concerned, role plays are very useful in teaching the TLC as it helps students to know 

about people of the target community and tosee the world from their perspective: 

The concept underlying this approach is the recognition that man is a role 

player, that every individual is characterized by a certain range of roles 

which dominate his behaviour and that every culture is characterized by 

a certain set of roles which it imposes with a varying degree of success 

upon its members (Hare and Hare, 1996, p.5).  

cultural competence 

 attainment of intercultural competence, through the use of role plays, calls for the 

acquisition of skills that are non-lin p.39). Accordingly, 

Ments (1999) argues that role play is a way of identifying and labeling a set of 

appearances and behaviours on the assumption that these appearances and behaviors are 

characteristic of a particular person and predictable within a given context (p.6). 

Furthermore, Ments (1999) argues 

to empathize 



competence within their second language communicative competence, thus, preparing 

them for intercultural communicative situations. Nonetheless, much will depend on the 

way TLC is incorporated in role plays. Larsen-Freeman (1986) explains that role plays 

with both of its types, whether structured (scripted) or less structured (non-scripted), are 

important in the communicative approach as they give learners an opportunity to practice 

communicating in different social contexts and in different social roles. 

Another benefit of implementing role plays in TLC teaching role plays is that it 

goes with the experiential learning which takes students away from the passiveness of 

sitting on the chair, holding a piece of paper and taking notes for hours. Instead, it 

encourages them to learn through doing, being active and involved physically, 

emotionally and cognitively: -cognitive learning in role plays can be seen 

to take place as students experience the situation created in the drama. It happens to them 

and they live through the emotions that i p.40), which 

may even let them experience culture shock for a few minutes (Huber-Kriegler, Lázár& 

Strange  2003, p.85). It accumulates information and facts about the target culture (the 

know what), it raises critical think  reflection of this information 

on themselves to understand themselves and people of the target culture better (the know 

why) and it helps them to act and operate appropriately in intercultural communicative 

situations using both verbal and non verbal communication (the know how). Hence, it is a 

great way to adequately achieve the major goals of TLC teaching.  

 

 



2.4.2. Limitations of Role Plays 

 As discussed before, role plays are very effective in teaching the target language 

and the TLC as well. However, like any other activity, it has its own limitations. 

One of the major problems of a role play is that it causes embarrassment and 

awkwardness to learners, especially adult ones, which leads to less focus and affects the 

quality of the activity. Assigning appropriate roles for each one is, hence, very important. 

According to Richards (1985), culture can also be problematic in a role play in the sense 

that the activity is more suited for cultures where drama and learner-geared activities are 

common. However, in cultures where teacher_dominated classrooms is still the norm, the 

learners may not respond willingly.  The level of the activities may not be suitable for all 

students; there are always some students in each class who lack fluencyto carry out the 

activity, as role plays involve conversations, discussions, and spontaneous language use 

which requires some fluency in speaking and listening. 

Conclusion 

 In summary, applying role plays in foreign language and TLC teaching is a great 

way for preparing learners for intercultural communication due to the myriad of benefits 

and advantages that it has on the learner, the classroom atmosphere, and the learning 

process in general. It gives students a chance to practice on behaving appropriately in 

intercultural communicative situationsin a safe, and yet joyful environment. 
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Chapter Three: Implementing the Role Play Technique: Field Work 

Introduction  

 This chapter is devoted to the field work. The following sub-sections discuss the 

procedure of the experiment in details, while the second section analyzes the data and 

interprets the results. Finally, limitation of the study and pedagogical implementations are 

considered. 

3.1. Description of the Procedure  

3.1.1. Population and Sample 
 
 The targeted population in this fieldwork is first year LMD students of English at 

Mohammed sheriff Mesaadia University, Souk Ahras. There are several reasons behind 

selecting this population: first, no other experimental research works are carried out on 

these students except the present work; this will assure that no extraneous variables 

nce and engagement in the field

validity. Secondly, the level of students is appropriate for this work. In fact, one of the 

major principles in TLC teaching is to introduce students to TLC issues at the beginning 

levels of language learning, i.e, at this level students have not yet formed any kind of 

stereotypes and prejudices that may hinder their motivation to learn about the TLC 

(Saluveer, 2004, p.20). 

 The sample consists of fifty-eight students in total, divided into two groups that 

are selected randomly; thirty students from the experimental group and twenty-eight 

students from the control group. 



3.1.2. Choice of the Method 

 Choosing the method relies heavily on the nature of the research work itself and 

its main objectives. This study aims at answering the following question: Is the use of the 

 

In other words, this research work aims at proving through statistical analysis whether 

cultural awareness. 

  Following this research question, one main hypothesis is put forward: 

H1- 

cultural awareness. 

This alternative hypothesis predicts that there would be a significant statistical difference 

at the level 

introduced to the TLC content through the role play technique than those who were 

exposed to the same content through traditional lecturing.  

H0-The use of the Role Play technique would no

cultural awareness. 

 In considering the nature of this research work, its objectives, research question 

and hypothesis, we opted for a quasi-experimental design where both the experimental 

and the control group go through: (A) The pre-test phase; (B) The treatment phase and; 

(C) The post-test phase.   



3.1.2.1. The Pre-test Phase 

 The pre-test is in the form of a two-part cultural quiz. The first part is composed 

of multiple choice questions where students are supposed to tick the most appropriate 

answer(s). The second one is a true or false activity where students are supposed to read 

the statements carefully and decide whether each statement is true or false. This pre-test 

which will work as a measurement point of reference in comparison later on. 

 The pre-test was held two weeks (two sessions) before role playing. Students 

were informed that this pre-test is to be answered individually, and that it is not by any 

means related to their classroom evaluation mark in order to: (a) avoid cheating and 

increase the validity of the results; (b) 

more on answering. It took approximately thirty minutes for the participants to do the 

pre-test.    

3.1.2.2. The Treatment Phase 

 Throughout this phase, both the experimental and the control group were 

difference between the two groups does not lay in the content of the course; rather, it lays 

in the way the content is presented to students. In other words, the experimental group 

was introduced to the TLC through role plays, while the control group dealt with the 

same content but through traditional lecturing. 

 



3.1.2.2.1. The Experimental Group  

 

some areas of cultural differences between the Algerian culture and the English culture 

-

cultural communication breakdowns in general. 

 Among the myriad of the techniques available to instruct the TLC, this study 

adopted the role play technique. The reasons behind this choice are very simple, yet, 

vitally important. Evidently, as principles of TLC instruction changed and developed 

through time, techniques of TLC instruction were affected by that development. If we go 

traditional TLC instruction technique employed  

Learners were totally passive and teaching was merely a body of information that is 

transferred from the teacher to the learner. After that, the status of the learner as an active 

participant in the TLC course was viewed as more effective. This principle resulted in the 

-solving activities. However, 

What i

students will not only be involved in the TLC learning, but they will get to live and 

experience problematic situations along with moments of culture shock, and learn about 

behaving appropriately in such critical situations in a safe and joyful environment. This 



will encourage them to be relaxed, to have fun while learning and to be involved 

cognitively, emotionally and physically in TLC learning. 

 The treatment period for the experimental group was made up of three main 

phases described in the following sub-sections: (a) The pre Role Play phase; (b) The Role 

Play phase and; (c) The post role Play Phase. 

3.1.2.2.1.1. The Pre Role Play Phase 

 In this research work, we dealt with first year students. At this level most students 

are not proficient enough to improvise a lengthy conversation in the role play, hence, we 

students at this level.   

This phase took about two sessions after the pre-test and before the role play phase 

started. Students were asked to form groups themselves. That way they will be able to 

choose their friends and closest classmates to make them more comfortable while 

performing. 

 After they form their groups, they got to choose one of the topics out of the list 

that was given to them (See Table 3.1 below) to work on. Then, they get the model 

scenario of their role play along with the cue cards that contain cultural hints about the 

roles that they will be performing. We informed students that everything in the scenarios 

 moment of 



be preserved. That way, students can make a scene that fits their interest, and they can 

omit or add-in members to their performance as they wish.  

Finally, students work together as a group to map-out the scripts of the role plays. 

Our role during that process is to guide them, help them in expressing their thoughts the 

right way and answer any of their questions and concerns.      

3.1.2.2.1.2. The Role Play Phase 

 At this level, students have already adapted the scenario, mapped-out the script 

and divided the roles in between them. What is important at this level is the performance 

of the play. Here, groups will go on the stage one by one and perform the play about the 

topic they chose; the groups will perform the role plays in the session that was assigned 

for their topic. Each topic can be presented more than one time since each group had their 

 The Cultural information that were 

implemented in the cue cards were inspired from many relevant sources; among which, 

 The topics that 

were tackled were throughout the role plays in each session are presented in the table 

below: 

Table 3.1. 

Topics Tackled in the Role Plays 

Role Play Topics 

Greetings 

Offers 



Idioms 

Time & punctuality 

Invitations & visiting 

 

Before role plays started, students were informed that mistakes are not going to be 

taken into consideration. This helps in reducing their anxiety and provides more comfort 

to student so they can deliver a better performance. 

Finally, each group performs a play about the topic that they chose, the scenario 

that they adapted, and the scripts that they mapped- out. Meanwhile, we gave the other 

groups a list of discussion questions about the role play so they can reflect upon, watch 

the play critically and prepare for the post role play phase (discussed further in the 

following sub-section). 

3.1.2.2.1.3. The Post Role Play Phase 

 This phase is referred to as the -

concerned groups already performed their plays and went back to their seats while other 

groups have deduced answers and opinions from the performance to a set of discussion 

questions that were given to them before the role plays as a group task. This phase is vital 

and helps students to better understand the cultural issues that were implemented. It 

consists mainly of discussing their answers and opinions about the role play, answer their 

questions, and discuss the cultural issues even further with more examples if needed. The 

questions of the task are: 



 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 

 How did you feel while performing the role play? (This question is exclusive to 

the participants who performed). 

3.1.2.2.2. The Control Group  

 

play technique, the control group dealt with the same cultural issues only through 

traditional lecturing. Furthermore, the control group instruction is characterized by 

reading a small descriptive summary about each cultural topic, with illustration, 

discussion and a recapitulation at the end of each session.  

3.1.2.3. The Post-test Phase 

 The post-test is held after the treatment period, and it is the same cultural quiz that 

was held at the pre test. Here, students were already introduced to the content of the 

-test. The 

same procedure was followed; students were informed that the test is not included in the 

classroom evaluation mark; they also had 30 minutes to complete the task individually. 



3.1.3. Statistical Tools 

 In order to analyze the results, we used the statistical package for social sciences 

(SPSS) to calculate the mean, standard deviation, the paired sample t-test and the 

independent sample t-test 

3.2. Data Analysis 

3.2.1. Experimental Group and the Control Group Statistical Summary   

The tables 3.2 and 3.3 below provide a general overview and a summary of the 

statistical results obtained by both groups before and after the treatment period. All scores 

in the table below are out of 20. 

Table 3.2. 

 The Experimental Group and the Control Group Scores and Frequency 

The Experimental Group The Control Group 
 

  

Scores 

Pre-test Post-test  Pre-test Post-test 

     
 

4 1 -  2 - 
5 2 -  2 - 
6 4 -  4 - 
7 3 -  5 1 
8 8 1  4 1 
9 4 1  5 7 
10 5 3  2 7 
11 - 2  1 5 
12 1 3  1 4 
13 - 4  - - 
14 - 3  - 1 
15 1 6  - 1 



16 - 3  2 1 
17 1 1  - - 
18 - 1  - - 
19 - 2  - - 
Total 30 30  28 28 
x 8.433 13.666 8.178 
 

Table 3.2 above presents a summary of the scores obtained by both groups in the 

pre test and the post test along with their means x) and frequency ( ).

Table 3.3. 

 Descriptive Statistics of the Pre-test and the Post-test for the Experimental Group and the Control 
Group 

Tests& Groups N Minimum 

value 

Maximum 

Value 

Sum 

 

Mean 

 

Standard 

Error 
Standard 

Deviation 

Variance 

 

Control Group  

 

Pre-test 28 4 16 229 8.18 .559 2.957 8.745 

Post-test 28 7 16 296 10.57 .379 2.008 4.032 

Experimental 

Group 
 

Pre-test 30 4 17 253 8.43 .500 2.738 7.495 

Post-test 30 8 19 410 13.67 .517 2.832 8.023 

Table 3.3 above summarizes the descriptive statistical results of the Pre-test and 

the Post-test for the Experimental Group and the Control Group in terms of the mean, 

minimum and maximum values, standard error means, standard deviation and the 

variance.

The results above are discussed and interpreted separately and in detail in the 

following subsections. Tables 3.2 and 3.3 are also to be used along with the statistical 



package for social sciences (SPSS) to carry a statistical analysis on: Experimental Group 

and the Control Group Pre-test Independent Sample T-test; Control Group Paired Sample 

T-test (Pretest- Vs. Post-test); Experimental Group Paired Sample T-test; Experimental 

Group and the Control Group Post-test Independent Sample T-test. 

3.2.1.1. Pre-test: Control Group Vs Experimental Group Scores 

Table 3.4. 

 Experimental Group and Control Group Pre-test Statistics 
 

 

Pre-test N Mean Std. Deviation Std. Error Mean 

     
Control Group 28 8.1786 2.95715 .55885 
     
Experimental Group 30 8.4333 2.73777 .49985 

 

From table 3.4 above we deduce that the control group consists of 28 students in 

total. The mean of the pre-test regarding the control group is 8.17 which is under the 

average. Its standard deviation is 2.95; this denotes that the control group scores average 

distance from the mean (8.17) is only 2.95 points with a standard error mean of only 

-test scores in the control group are close and represent a 

homogenous level.  

 It is also evident that the experimental group consists of thirty students in total. 

The mean of the pre-test in the experimental group is 8.43 which is also under the 

average distance from the mean (8.43) is only 2.73 points with a standard error mean of 



-test scores in the experimental group are also close and 

 

The diagram below illustrates the Experimental Group and the Control Groups 

scores and frequency as follow 

Figure 04. Control Group Vs Experimental Group Pre-test Results 
  

-test scores and frequency of scores in both 

groups. For the control group the minimum value is four (04) and the maximum value is 

sixteen (16); hence, the pre-test scores of the control group range between four (04) and 

sixteen (16). There are two modes in the control group, seven (7) and nine (9) with a 



frequency of five (5) occurrences for each mode. For the experimental group the 

minimum value is four (04) and the maximum value is seventeen (17); hence, all scores 

range between four (04) and seventeen (17). The mode in the experimental group is eight 

(08) with a frequency of eight (08) occurrences. 

3.2.1.2 Post-test: Experimental Group Vs Control Group scores 

 
Table 3.5. 

Experimental Group Vs Control Group Post-test Statistics 

Post-test N Mean Standard Deviation Standard Error Mean 

Control Group 28 10.5714 2.00792 .37946 

 Experimental Group 30 13.6667 2.83249 .51714 

 

The results of the Control Group Vs Experimental Group Post-test are depicted as 

follows in the following diagram: 



Figure 05.Control Group Vs Experimental Group Post-test Scores 
 

Figure 05 above -test scores and frequency of scores in 

both the experimental and the control groups. For the control group, the minimum value 

is seven (07) and the maximum value is 16; hence, the pre-test scores of the control group 

range between seven (07) and 16. There are two modes in the control group, nine (9) and 

ten (10) with a frequency of seven (07) occurrences for each mode.  

For the experimental group the minimum value is eight (08) and the maximum 

value is 19; hence, all scores range between eight (08) and seventeen 19. The mode in the 

experimental group is 15 with a frequency of six (06) occurrences. In other words, the 

range of scoring increased in terms of the minimum and maximum values as well as the 



mode for the experimental group and the control group. However the mode and the range 

of scores in the Experimental Group are much higher than they are in the Control Group. 

3.2.1.3. Control Group Post-test Vs Pre-test Scores 

Table 3.6. 
 
Control Group Post-test Vs Pre-test Statistics 
Control Group 
Tests 

Mean N Standard Deviation Standard Error Mean 

Pre-test 8.18 28 2.957 .559 

Post-test 10.57 28 2.008 .379 
     

     
From Table 3.6 above we can see that the control group scored 8.18 in the pre-test 

and 10.57 in the post-test. The scores in this group deviate from the mean with an average 

distance of 2.957 and has standard error mean of 0.559 in the pre-test. In the post-test, 

scores deviate from the mean with an average distance of 2.008 and has standard error 

mean of 0.379. Simply speaking, the results displayed in the above table prove that the 

scores of both the pre-test and the post-test are not distant from their means and they are 

representative of the students overall level.  

Figure 06 below demonstrates the Control Group pre-test and post-test scores and 

frequency of scores.   



 
Figure 06. Control Group Pre-test Vs. Post-test scores 

 
Figure 06 above shows that the Control Group pre-test minimum value is four 

(04) and the maximum value is sixteen (16) which gives a twelve (12) points range of 

scores. The pre-test modes are seven (07) and (09) with a frequency of five (05) for each 

mode. The post-test scores ranged between a minimum value of (07) and a maximum 

value of (16) which gives a shorter but higher (09) points range of scores. 

3.2.1.4. Experimental Group Post-test Vs Pre-test Scores 

 

 



Table 3.7. 
Experimental Group Post-test Vs Pre-test Statistics 

Experimental 
Group Tests 

Mean N Std. Deviation Std. Error Mean 

Pre-test 8.43 30 2.738 .500 

Post-test 13.67 30 2.832 .517 

 

Table 07 above shows that the experimental group scored a mean of 8.43 in the 

pre-test. The scores deviate from the mean with an average distance of 2.783 points and a 

standard error mean of 0.500. In the post-test the experimental group scored a mean of 

13.67. The scores deviate from the mean with an average distance of 2.832 and a standard 

error mean of 0.517. These results imply that the scores of both the pre-test and the post-

test are clearly far from each other as they have low dispersion and they do, in fact, 

represent the students overall level. 

The scores recorded in the pre-test and the post test by the Experimental Group 

are presented in Figure 7 below: 



Figure 07.Experimental Group Pre-test Vs. Post-test scores 

Figure 07 above evidently shows that the Experimental Group pre-test minimum 

value is four (04) and the maximum value is 17 which gives a 13 points range of scores. 

The pre-test mode is eight (08) with a frequency of eight (08) occurrences. The post-test 

scores ranged from a minimum value of eight (08) and a maximum value of 19 which 

represents 11 points range of scores. 

3.2.2. Experimental Group and the Control Group Pre-test Independent Sample T-
test 

Through comparing the scores of the pre-test of the Experimental Group and the 

Control Group, the aim behind this test is to check whether or not the two groups have an 



equivalent level regarding 

treatment period. 

Table 3.8. 

 Pre-testIndependent Samples T-test 

 Levene's 
Test for 

Equality of 
Variances 

t-test for Equality of Means 

F Sig. T Df Sig.  
(2-tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

 

Equal 
variances 
assumed 

.193 .662 -.341 56 .735 -.25476 .74775 -1.75269 1.24316 

Equal 
variances 
not 
assumed 

  

-.340 54.817 .735 -.25476 .74977 -1.75745 1.24793 

 

These independent sample t-test results as outlined in table 08 above clearly 

show that the mean difference between the two groups is only 0.25 point which is very 

insignificant. It also shows that sig. (significance of variances) is 0.662 and exceeds 0.05 

(p value) by far (0.662>0.05). This means that there is no significant difference and 

exceeds (p value) 0.05 then the difference is not statistically significant, but if the value 

of (sig.) is less than (p value) 0.05 then we can say that the difference is statistically 



significant. In addition to that, the Sig. 2-tailed (significance of means) also exceeds 0.05 

(0.735>0.05).  

Therefore, we can say that the results of this independent sample t-test clearly 

show that the experimental group and the control group are compatible in terms of their 

 

3.2.3. Control Group Paired sample T-test 

 The aim behind this test is to show the statistical difference between the control 

group pre-test and pos-test scores. In other words, it shows the development of the 

control group scores after going through traditional lecturing. 

 

The table above indicates that the mean difference between the pre-test and the 

post-test is 2.393 points and it shows that there is a certain improvement in the post-test 

scores. The sig. 2-tailed value (significance of means) is below than (p value) 0.05 

(0.003<0.05) which means that there is a statistically significant difference between the 

-test and post-test results. In other words, the traditional lecturing 

Table 3.9. 

 Control Group Paired Samples T-test 
 

 
Control 
Group 
Tests 

Paired Differences T d.f Sig.  
(2-tailed) Mean Std. 

Deviation 
Std. 

Error 
Mean 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

Pre-test 
vs.  
Post-test 

-2.393 3.862 .730 -3.890 -.895 -3.279 27 .003 



(2.393) points and a 

standard deviation of 3.8.  

The scores of the pre-test and the post-test for each student along with the 

differences of development are presented below in Figure 08. 

 

 
Figure 08.Control Group Pre-test Vs. Post-test Scores with Individual Differences 

 

Figure 08 shows the scores and individual development of each student in the 

control group. It also shows that four students (6th, 13th, 16th and 21st) scored less in the 

post-test than they did in the pre-test. 

 



3.2.4. Experimental Group Paired Sample T-test 

The aim behind this test is to show the statistical significant difference between 

the Experimental Group pre-test and pos-test results. In other words, it shows to what 

extent the use of the role play technique deve

 

 
Table 3.10. 

 Experimental Group Paired Samples T-test 

 Paired Differences T d.f Sig. (2-
tailed) Mean Std. 

Deviation 
Std. Error 

Mean 
95% Confidence 

Interval of the 
Difference 

Lower Upper 

 
Pre-test and 
Post-test 

-5.233 3.501 .639 -6.540 -3.926 -8.188 29 .000 

 

This Table denotes that the mean difference between the pre-test and the post-test 

for the experimental group is 5.23 points which represents a remarkable improvement in 

scores. The sig. 2-tailed value (significance of means) is less than the p value 0.05 

(0.00<0.05) which proves that there is a statistically significant difference between the 

Experimental Group pre-test and post-test. In other words, the role play technique 

-post-test in comparison the pre- test with a mean 

difference of 5.23 points and a standard deviation of 3.5.  



Figure 09: Experimental Group Pre-test Vs. Post-test Scores with Individual Differences 

Figure 09 shows that all students increased their scores in the post-test in 

comparison to the pre-test except for the thirteenth (13th) student who scored one (01) 

point less than he scored in the pre-test. 

3.2.5. Experimental Group and the Control Group Post-test Independent Sample T-
test 

The aim behind this test is to prove whether or not there is a statistically 

significant difference between the experimental group and the control group post-test 

scores in order to decide whether traditional lecturing or role playing technique is more 

effective in developing stu  



Table 3.11. 

Post-test Independent Samples T-test 
Post-test 

Experime-
ntal 

Group and 
Control 

    Group 

Levene's 
Test for 

Equality of 
Variances 

T-test for Equality of Means 

F Sig. T d.f Sig. 
(2-

tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

Equal 
variances 
assumed 

4.081 .048 -4.770 56 .000 -3.09524 .64892 -4.395 -1.795 

Equal 
variances 
not 
assumed 

  

-4.826 52.339 .000 -3.09524 .64142 -4.382 -1.808 

 

Table 3.11 above indicates that the post-test mean difference between the 

experimental group and the control group is 3.09 points which is a very large difference 

in favour of the experimental group. In addition to that, the table shows that Sig. 

(significance of variances) is less than (the p value) 0.05 (0.048<0.05) which means that 

equal variances are not assumed. This test also shows that sig. 2-tailed (significance of 

means) is also less than (the p value) 0.05 (0.00<0.05). This means that there is a 

-test means. In other 

words, the experimental group significantly outscored the co

results. Hence, we can say that the role play technique is much more effective than 

traditional lecturing in terms of raising EFL learners  



3.2.6. Summary and Discussion of the Results 

This research work opted for a quasi-experimental design for answering the following 

research question: 

2- Is the use of the role play  small 

? 

In that capacity, it was hypothesized that: 

H1- 

 

After carrying out the experiment and analyzing the data, we deduced that both the 

experimental group and the control group developed their performance in the post-test 

and outscored their pre-test results. The control group mean was 8.18 in the pre-test and 

increased to 10.57 in the post-test with a mean difference of 2.393. The experimental 

group scored 8.43 in the pre-test and 13.67 in the post-test with a mean difference of 

5.233. 

We used the independent sample t-test to compare between the development of each 

ormance in the post test and prove whether or not there is a statistically 

significant difference between the two groups. The results revealed that sig. 2-tailed 

(significance of mean) was less than the (p value) 0.05 (0.00<0.05) and sig. (significance 

of variances) is also less than (p) 0.05 (0.048<0.05) which means that the difference 



between the two groups is statistically significant in favour of the experimental group 

with a large mean difference of 3.09 points between the two groups.  

In conclusion, we shall say that the control group evidently developed its 

performance in the post-test in comparison to the pre-test, hence, traditional lecturing is 

not to be totally rejected. Nonetheless, the experimental group outscored the scores of 

control group in the post-test with a mean difference of 3.09 points. In effect, the results 

confirmed the H1 and rejected H0. Under these circumstances, we can say that the role 

awareness but it is much more effective than the traditional way of lecturing.      

3.2.7. Limitations of the study 

Throughout this study, there were some obstacles that we faced. Among these 

challenges, the major ones were: (1) a few students in the experimental group shied out, 

since they are not used to role plays and this has lead to some absences during the 

treatment sessions; (2) the treatment period was relatively short as role plays were time 

implementation; (3) obvious lack of focus and participation among some students in the 

control group. 

However, despite the challenges and the limitations, most of the students in both groups 

and particularly in the experimental group participated quite willingly and adequately 

during the treatment. 

 



3.2.8. Pedagogical implications 

This research work suggests three main pedagogical implications. The first one 

has to do with the importance of integrating the TLC. The second one has to do with 

recommending the use of the role plays technique in doing so. The third one is about 

some tips and cues on implementing this technique in EFL classrooms. 

 

courses curricula is extremely vital in such a world where languages are used 

communicatively and cross-culturally. Yet, successful intercultural communication is 

highly unlikely to occur without awareness of the TLC, in addition to the fact that 

students find it motivating, interesting and logical as it links some dots for them and it 

allows them to think and see the world from the nat  

Secondly, the way the TLC is presented in the EFL classroom is of major 

importance as well: The traditional way of teaching culture was shown to be of limited 

benefits and could not serve the goals of TLC instruction adequately. However, the role 

play technique was proved to be very effective in incorporating the TLC in EFL 

classrooms, as it introduces the content in a way that is experiential, joyful and interesting 

to students even at an elementary level language class. Hence, it is highly recommended 

to use the Role Play technique in incorporating The TLC in EFL courses as it is time for 

-

more contemporary classroom where students are involved in their own learning, can 

focus and understand better and the atmosphere is just right for learning to take place. 



Finally, the role play is a very strong tool in FL classrooms as it provides 

experiential learning and a very positive atmosphere in the classroom. Teachers should 

understand that some students may not feel comfortable at first as they are used to teacher 

dominated classrooms; yet, they should also understand that one of their main roles in the 

classroom is to make students more comfortable with the activity and suggest the idea 

that learning is fun rather than stressful. Teachers should also take advantage of the fact 

that role plays are flexible and adaptable to all levels of students and should make sure 

that students are not challenged too much with the activity level because this point is 

determinative. It is also important to be able to differentiate between noise and chaos 

because noise is natural in this kind of activities but chaos is unmanageable and very 

negative on the learning process as well. 

Conclusion  

 In brief, this chapter was devoted to the field work of this study in which we 

adopted a quasi-experimental design to answer the research question and check the 

hypothesis. In this chapter we provided a detailed description of the procedure we 

followed in this work. After collecting the data we carried an analysis of the data using 

the SPSS. The results of the analysis showed that the experimental group outscored the 

control group in the post test with a mean difference of 3.09 points. Under these 

circumstances this study confirms the hypothesis that the role play technique is effective 

 

 



General conclusion 

The aim of this study was to investigate the use of the role play technique in 

developing stude

three main chapters. In the first chapter we reviewed the literature that is relevant to the 

definition of culture, its components, its role in communication and cross-cultural 

communication, its importance in FL classrooms and the main techniques of 

incorporating it in EFL curricula. The second chapter focused upon the role play 

technique, its definition, history, guidelines to design it effectively, its benefits and 

limitations and other major points that were tackled by previous scholars and pioneer 

features in the field. The third chapter was devoted to the field work; we provided a 

detailed description of the procedure  where we explained the experiment step by step; 

then we analyzed the data and provided statistical evidence that the role play technique is 

much more effective than  the traditional way of lecturing in terms of raising EFL 
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Appendices 

Appendix one: Pre-test 

Pre-test   Level: first year English   Time: 30mns 

 

Dear student, 
 

This pretest is designed for the fulfillment of a master degree research work. 

You are kindly asked to answer the following questions. May I thank you in advance. 

              Mr. BekhoucheAbderrahim 

I-  Activity one 

Select the appropriate answer(s) for each question: 

According to the English culture: 

1- The appropriate and most common way of greeting in England is through 

a-

b- 

c- 

d- 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

  Activity two

 Say whether the following statements are or according to the 

English culture  

a-  English people give more priority and value to individuality, independence 

and personal space than to collectiveness, social cooperation, and group 

orientation. 

b- English culture is polychronic (people focus on many parts of the schedule 

simultaneously with 



 (people focus on one thing at a 

time, like orderliness and take time commitment very seriously)  

c- in at any ti  

invitation to visit them at anytime with no need to inform them beforehand.  

d-  Greeting with a hug or a kiss is only appropriate with really close friends and 

siblings, but only handshaking is appropriate with strangers. 

e- When someone rejects your offer the first time, it is considered inappropriate 

and unserious to not insist on the offer again. 

f-  

because it is a very common behaviour in the English culture.   

g- English people really love to enjoy private time at home with family, and 

 

h- It is completely appropriate to wear hats indoors. 

i- 

and relax. 

 

 

 

 

 

Appendix Two: Treatment Period of the Experimental Group 

Role Play No 01 



Timing: 35 minutes. 

Topic:  Greetings. 

Objective: At the end of this role play students  

 Will understand the appropriate ways of greeting people in the English 

Culture. 

Model Scenario: 

Ahmad was waiting for his friend Mustapha down the street when he met his fellow 

worker John. They started chatting when Mustapha arrived and was about to greet John. 

cultural way for greeting) John pushed Mustapha away from him as he found it weird. 

Ahmad, then, clarified the issue and solved the conflict between them. 

Cue cards: 



Cue card A 

Your name is John. You are from 

worker. In your culture you only shake 

hands as a way of greeting, however, 

cheek kiss and hugging is done with 

really close friends and siblings only as it 

is inappropriate to be done with strangers. 

Cue card B 

Your name is Mustapha. You come from 

your culture you always shake hands and 

give a cheek kiss as a way of greeting 

both with really close friends and 

strangers as well.   

 

Follow-up and Discussion: 

 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 

 How did you feel while performing the Role Play? (This question is exclusive to 

the participants who performed). 

 

 



Role Play No02 

Timing: 35 minutes. 

Topic: Offers. 

Objective: At the end of this session students  

 Will understand that English people have an individualistic culture. 

 Will understand how individualistic cultures deal with offers. 

Model Scenario: 

Nadia and Lynda are graduate students in Lancaster University. They are both 

Algerian and they are roommates as well. They usually walk their way wherever they 

need to go. After one late class in winter it was raining when Jane (their classmate) 

offered them a ride home but they turned down the offer. Jane, then, left when Nadia 

and Lynda were shocked that Jane did not insist on the offer (as they were intending 

to accept the offer the second time). On their cold walk home they were chatting and 

they both agreed that Jane was rude and not serious about her offer. The next time 

they met her they mentioned the incident and she explained hersef and cleared up the 

misunderstanding. 

 



Cue card A 

Your name is Jane. You are from England. 

In your country people have an 

individualistic 

more important than the need of the group) 

where independence is highly valued. 

When making an offer, it is considered as 

pushy and imposing to insist if someone 

rejects the offer because personal space is 

highly respected in your culture.  

Cue card B 

Your name is Nadia/Lynda. You are from 

Algeria in your country people have a 

collectivist culture (people give more 

importance to the group and social 

cooperation than personal space and 

independence). When making offers, it is 

considered very polite, yet, necessary to 

insist on the offer if someone shy out and 

rejects the offer the first time. It is,hence, 

inappropriate not to insist. 

 

Follow-up and Discussion: 

 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 

 How did you feel while performing the Role Play? (This question is exclusive to 

the participants who performed). 



 Role Play No 03 and 04 

Timing: 60 minutes. 

Topic: Idioms. 

Objective: At the end of this role play students  

 Will understand a fewidiomatic expressions In the English culture. 

 Will understand the importance of learning idiomatic expressions for successful 

cross-cultural communication. 

Model Scenario  

Linda is the Algerian friend of Rachel. One day they were hanging out together at the 

coffee house. Linda was talking about her last holidays abroad where she was showing 

pictures and videos to her friend Rachel. As she was doing so, Linda was constantly 

complimenting herself as she was comfortable with her friend. Rachel in a friendly way 

and with a smile referred to 

trying to say and she (Linda) got really offended and angry and was about to leave when 

sara explained herself and they worked out the situation.  

Cue cards: 

 



Cue card A 

Your name is Rachel. You are from 

England. In your country the idiomatic 

ego, self fullness and self confidence and 

it is said especially to someone who 

compliments himself. However, it is used 

in a friendly way with people whom you 

know as a compliment, so it is neither 

considered as offensive nor rude. 

Cue card B 

Your name is Linda. You are from 

Algeria. In your country the expression 

largely sized physical head. It is 

considered as a rude, impolite, and 

verbally aggressive expression that is 

only used in a sarcastic way to offend 

someone on purpose.  

 

 

Model scenario 02 

 Maghy, Monica, Leila, and Yasmine are colleagues in the University of 

Canterbury.  Maghy and Monica are from England while Leila and Yasmine are 

Algerians. One day as they were in the library, Leila was wearing her hat all the time 

there. At that moment, Mary came by and informed them in a really sad voice that 

she started to be sarcastic and laughed with Yasmine. Mary, then, got angry and left, after 

she told Leila that she is being very disrespectful for wearing the hat inside and for taking 

things sarcastically. After that, Maghy and Monica started blaming Leila and Yasmine for 



their behaviour which led to an argument. Finally, they worked out the situation and 

eventually solved the conflict.      

Cue card A 

Your name is. You are from England. In 

your country the idiomatic expression 

expression when they are not 

comfortable about saying that a certain 

person died. Also in your country it is 

kind of inappropriate to wear a hat 

indoors as people see it disrespectful.     

Cue card B 

Your name is. You are from Algeria. In 

eral 

meaning of someone kicked the bucket, 

which may seem like useless information 

or even a bit funny to even mention to 

some extent. Also wearing hats indoors is 

completely normal and appropriate. 

 

Follow-up and Discussion: 

 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 



 How did you feel while performing the Role Play? (This question is exclusive to 

the participants who performed). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Role Play No 05 

Timing: 35 minutes. 

Topic: Time and punctuality. 

Objectives: At the end of this role play students will: 

 Understand the value of time and punctuality in the English culture. 

 Understand that English people have a monochronic culture. 

Model Scenario  

Sara is an Algerian exchange student at south Hampton University. After one class 

she agreed with her classmate Laura to take dinner together at a restaurant later at 7pm. 

On her way there, Sara went to the library to get a book that she needed. Unluckily, her 

visit to the library took longer than she expected and she was running late to the 

appointment with Laura who was there on the dot at 7pm sharp. As she (Sara) arrived 

 

apologize when she arrived. They got into an argument and then they eventually made 

thing clear and solved the conflict.  

Cue cards 



Cue card A 

Your name is. You are from England. In 

your country people have a monochromic 

-

to a large extent. Hence, being punctual is 

very important especially in maintaining 

social and professional relationships. 

Thus, being late to a meeting is 

considered very rude, impolite and 

disrespectful in your culture, namely, if it 

is not preceded by a phone call, an 

explanation, and a serious apology.    

Cue card B 

Your name is. You are from Algeria. In 

your country people have a polychromic 

culture which means they are not much 

-

situations, being on time is always 

appreciated, but being late is not of a big 

deal either. It is very common and taken 

for granted , and yet, not considered as 

inappropriate or rude at all to be a bit late 

on a meeting.  So there is no necessary 

need to call, explain, or apologize for it in 

most situations.   

 

Follow-up and Discussion: 

 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 



 How did you feel while performing the Role Play? (This question is exclusive to 

the participants who performed). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Role Play No 06 

Timing: 35 minutes. 

Topic: Visiting and invitations. 

Objectives:  At the end of this role play students will: 

 Understand the cultural norms of visting and invitations in the English culture. 

Model Scenario: 

Asma was taking a walk by herself down the street when she met her classmate Nina. 

They started talking to each other. After a while, when Asma was about to leave, Nina 

told her that this is where she lives and she can feel free to visit her at anytime she 

pleases. Indeed, A week later Asma had some free time, and acted by the instructions of 

her classmate as she went to her for a surprising visit. When She arrived, Nina apologized 

and told her 

explained to her that she should have called beforehand. After that they got into a small 

argument and Asma was angry and offended, then she left right away. 

Cue cards  



Cue card A 

Your name is Laura. You are from 
England. In your country people really 
appreciate their private space and their 
time at home with family; yet, they are 
very preservative about it. Before 
visiting, the host will be expecting a 
phone call beforehand at least. Even 
though colleges, friends or neighbors may 

may sound as an opened invitation but 
these are consumed expressions that are 
used to show politeness and friendliness 
only. Therefore, unless the host makes an 
official invitation with a precise date and 
time, or the guest called the host 
beforehand it is considered very 
inappropriate to just show up at 

 

Cue card B 

Your name is Asma. You are from 

Algeria. In your country people are very 

collective and welcoming in their houses. 

is my house, feel free to drop in at any 

invitation. Calling the host beforehand is 

always nice but there is no harm in not 

doing so either. 

 

Follow-up and Discussion: 

 What is the main factor that caused the conflict? 

 How did participants manage to solve the conflict? 

 How would you act if such a conflict occurred to you? 

 Which culture did you find the strangest? And why? 

 Is there any specific thing that you noticed while watching the Play? 

 What else would you like to learn about the English culture? 



 How did you feel while performing the Role Play? (This question is exclusive to 

the participants who performed). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix Three: Post-test 

Post-test   Level: first year English   Time: 30mns 

Dear student, 
 

This pretest is designed for the fulfillment of a master degree research work. 

You are kindly asked to answer the following questions. May I thank you in advance. 

       Mr. BekhoucheAbderrahim 

III-  Activity one 

Select the appropriate answer(s) for each question: 

According to the English culture: 

6- The appropriate and most common way of greeting in England is through 

e- 

f- 

g- 

h- 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

  Activity two

 Say whether the following statements are or according to the 

English culture  

j-  English people give more priority and value to individuality, independence 

and personal space than to collectiveness, social cooperation, and group 

orientation. 



k- English culture is polychronic (people focus on many parts of the schedule 

simultaneously 

 (people focus on one thing at a 

time, like orderliness and take time commitment very seriously)  

l- ere is my house, drop  

invitation to visit them at anytime with no need to inform them beforehand.  

m-  Greeting with a hug or a kiss is only appropriate with really close friends and 

siblings, but only handshaking is appropriate with strangers. 

n- When someone rejects your offer the first time, it is considered inappropriate 

and unserious to not insist on the offer again. 

o-  

because it is a very common behaviour in the English culture.   

p- English people really love to enjoy private time at home with family, and 

 

q- It is completely appropriate to wear hats indoors. 

r- oblems 

and relax. 

 

 

 

 

 



Résumé 

Cette recherche étudie l'utilisation de la technique de jeu de rôle dans la classe 

EFL, et son impact sur le développement de sensibilisation envers la culture avec un petit 

recueillir les données. L'étude est passée par trois phases principales : la phase de pré-

test, la période de traitement et la phase post-test. L'échantillon de l'étude était constitué 

de deux groupes qui ont été choisis au hasard avec un total de cinquante-huit étudiants de 

première année EFL à l'Université Mohammed Sheriff Mesaadia, Souk Ahras. Le groupe 

expérimental a été introduit aux aspects culturels de type petit "c"  de la langue cible en 

utilisant la technique jeu de rôle ; tandis que, le groupe témoin a été exposé aux mêmes 

aspects culturels petit "c" de  langue cible à l'aide de l'approche traditionnelle des cours 

magistraux. L'échantillon indépendant t-test et l'échantillon apparié t-test ont été utilisés 

pour analyser les données statistiques. Les résultats indiquent qu'il existe une différence 

significative entre le groupe expérimental et le groupe témoin en ce que le premier a  

mieux réalisé les objectifs que ce dernier dans le post-test qui mesure leur sensibilisation 

culturelle de type petit "c" de la langue cible. Par conséquent, les résultats de l'étude ont 

conduit à la conclusion que l'utilisation de la technique de jeu de rôle améliore et 

développe effectivement la conscience culturelle de type petit "c" de la langue cible 

parmi les étudiants EFL. 
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