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Abstract 

English vocabulary has always been an area of struggle where it stands as an obstacle to 

master a language. In light of vocabulary importance, the present study is carried out to 

investigate both teachers’ and learners’ attitudes towards the role of online-reading in 

enhancing English as a foreign language learners’ vocabulary. In this respect, one main 

research hypothesis   has been set forward that if learners read online, this will have a 

positive impact on their words’ repertoire. In order to collect data for our study, two 

questionnaires have been designed. The first one was administered to 20 teachers and the 

second one was administered to 40 third year students at Larbi Ben M’Hidi University. On 

the basis of results obtained from both questionnaires confirmed our hypothesis, in the 

sense that, they agree that online-reading promotes vocabulary.  
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 General Introduction 

1. Statement of the Problem 

     English vocabulary has always been an area of struggle where it stands as an 

obstacle for many EFL students to master a target language. So, developing vocabulary is 

seen as a crucial necessity for every English learner. Reading is one way for enhancing 

vocabulary, however learners have always complained about traditional ways of reading 

which entails carrying heavy books, going to libraries and searching for the required 

books; all these create boredom and demotivate them.  

Conversely, the process of reading online books, articles, dictionaries…etc plays a 

crucial role in helping learners to read and get information whatever and whenever they 

want. No need for travelling to buy those books, the ability to move from one source to 

another, to carry more than 200 documents in a smart phone or tablet, extract new words 

and enrich the vocabulary repertoire are assured. Thus, it is noticed that most of the EFL 

students who rely on the digital screen to read, search, and do their works, do acquire 

vocabulary during the time they spent in front of their e-readers  

2. Aim of the Study 

     In order to shed light on the importance of using technology in language teaching 

and learning, this study aims at investigating teachers’ and learners’ attitudes towards the 

role of online-reading on enhancing EFL learners’ vocabulary.  

3. Research Questions and Hypothesis  

3.1. Research Questions 

Our research aims at addressing the following questions: 
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- What are the attitudes of teachers towards the role of online-reading on improving EFL 

learners’ vocabulary? 

- What are the attitudes of students towards the role of online-reading on improving EFL 

learners’ vocabulary? 

3.2. Research Hypothesis 

      Depending on these questions, it is hypothesized that: 

EFL teachers and learners would have positive attitudes towards the role of online-

reading on improving EFL learners’ vocabulary. 

4. Methodology of Research 

      In order to test the aforementioned hypothesis; two questionnaires were addressed 

to teachers and learners. Thus, a descriptive study was conducted to gather data. These 

questionnaires were administered to third year LMD students and EFL teachers at the 

English Department of Larbi Ben M’Hidi University in order to investigate their attitudes 

towards the role of online-reading on enhancing students’ vocabulary. The students’ 

questionnaire was handed to 40 students who were chosen randomly from 155 ones. 

Besides, another questionnaire was delivered to 20 teachers out for 40. Third year 

students were chosen for the reason that they are in an advanced level in learning the 

English language, so they rely on themselves to read, search, and prepare lessons, 

presentations…etc. So, they are required to use the internet and practice online-reading 

for their studies. 

5. Structure of the Study 

The current study is composed of two chapters. The first chapter, on one hand, 

represents a theoretical part, while the second chapter devoted to the practical part. The 
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first chapter is divided into two sections. The first section covers online-reading, its 

definition, advantages and disadvantages; it also deals with e-reader, online reading vs. 

reading printed materials, and finally the relationship between online-reading and 

learning. The second section reviews vocabulary, its definition and types. It also tackles 

the importance and the need to improve vocabulary in learning foreign languages, and at 

the end the relationship between vocabulary and online-reading. 

The second chapter, on the other hand, is about the description of the teachers and 

learners questionnaires along with their analysis and interpretation of the results obtained. 

In addition to that, the pedagogical implications and the limitation of the study are also 

provided in this chapter. 
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Introduction 

Being proficient in a target language implies mastering its four skills (reading, writing, 

listening, and speaking). Learners need to develop their skills in each of these areas. 

Reading is the process of looking at series of written symbols and getting meaning from 

them. When we read we use our eyes and brains. The former to receive written symbols 

(letters, punctuation marks etc) and the later to transfer those symbols into words, 

sentences, paragraphs etc to communicate messages. When it comes to education, students 

who read for leisure as well as who read for the sake of study, do better in their literacy 

than the others. Reading is a cultural activity that over millennia has changed alongside. 

This change has brought us into a revolutionary new world of digital text. University 

students have not left behind the reading of print, even thought they have become more 

interested in online texts.  

The expansion of reading online and electronic books (e-books) is rapidly becoming 

advanced to the point that hardly a reading, research or study in general goes when we are 

not engaged in some sort of interaction with our digital screens. E-books are widely used to 

encourage engagement in reading while promoting literacy development as well as 

enriching vocabulary. Relying on digital screens for reading, searching, obtaining 

information, enlarging vocabulary etc seem to be a growing trend. 

1.1.1. Definition of Online-reading  

To get a clear picture about what an online-reading is, it is necessary, first, to define the 

easy ‘online’ part then moving to the more complex issue of how to define reading online. 

The Oxford Basic English Dictionary (2006) defined an online the use of computer 

network or the internet. That is connected to the world wide network using an electronic 

device of any kind. Specifically, any electronic device uses a computer or a computer-like 
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process to connect to the world wide network. This includes desktop computers, laptop 

computers, mobile phones, handhold device and so on. On the other hand, and generally 

speaking, reading is to sound out the written form of a given written materials, in order to 

understand what is encoded in the text. 

Goodman (1988) argued that: ‘‘reading is not only an interaction between ideas and 

language but between the writer and the reader as well’’. He added that ‘‘reading is a long 

distance discussion between a reader and an author. It is the process through which readers 

interact with written symbols and letters to get meaning from them’’ (p. 12). 

        Reading online or digital reading is the process of picking up the needed information 

and meaning from a given piece of text which is written in a digital format (Coiro and 

Castek, 2010). So, reading online documents are those sources which are written in a 

digital arrangement, can be downloaded in any type of device for example Pc, Smartphone, 

Tablet, Computer etc. Readers rely on screen to read the information presented. Online 

books or what is known as ‘electronic books’ are the most popular type of materials that 

get access from online-readers.  

1.1.1.1. What is Electronic Book? 

Throughout the literature, e-Books have been defined and described in numerous 

ways. Most researchers and scholars defined them as texts that are digital and accessed via 

electronic screens. According to Borchers (1999) electronic book, or e-book, is a portable 

hard ware and software system that can display large quantities of readable textual 

information to the users, and that lets the users navigate through this information. In other 

words, electronic book is a copy-version of printed book, relying on devices for visual 

presentation. Texts are the primary contents of e-Book. 
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        The National Information Standards Organization (NISO, 2008) data dictionary for 

libraries and information providers that accompanies the standards for e-metric and 

statistics defined e-books as: […] digital documents, licensed or not, where searchable text 

in prevalent and which can be seen in analogy to a print book (monograph). The use of e-

Books is in many cases dependent on a dedicated device and/or special reader viewing 

software. 

        In 2003, the International Encyclopedia of Information and Library Science update its 

definition continuing to use the books- analogy approach, although this definition does not 

seem to be widely known. As Landoni (2003) said: 

The results of integrating classical book structure, or rather the familiar concept of a             

book, with features that can be provided within an electronic environment is 

referred to as an electronic book (or e-book), which is intended as an interactive 

document that can be composed and read on a computer (p. 168). 

        All in all, e-Book is an electronic version of traditional print book that can be read by 

using a personal computer or any type of device. E-books can be downloaded easily from 

the internet; some of them can be downloaded for free. Simply, it is a digital file containing 

the content of a book. Most authors emphasis on the electronic and digital nature of e-

books. 

        Generally, the term electronic and digital are used interchangeably, they are used and 

applied to describe e-books as versions of printed books. For instance: ‘‘electronic version 

of printed book’’ (Saones and Stevens, 2004) and ‘‘digital version of a traditional print 

book’’ (Reitz, 2004). Gold Leaf (2003) is the only one who uses the term online to define 

e-book ‘‘online version of printed books ’’. 

1.1.1.2. What is e-Textbook? 
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        One of the main tools that are used in learning is the textbook which is used as a guide 

or as a main tool of research. Whatever the role of a textbook, instructors and students as 

well consider it as a main tool for learning. With the development of technology the nature 

of textbook is changing. Recognizing the increasing numbers of owning computers, 

laptops, smart phones, tablets and/or any other type of device, publishers are offering an 

increased number of textbooks in a digital format (Tedd, 2005). As it is stated e-books are 

books written in a digital format. These digital texts also called e-textbook in which 

readers can easily get an access to them via internet and they can be downloaded on any 

type of device. To sum up, e-textbooks are books written in a digital format, easy to access, 

easy to download, contain all the information that readers look for (Smith and Caruso, 

2010).  

        Landoni and Diaz (2003) believed that e-textbooks are counted as educational tools 

prepared in an electronic way, which assist as methods of teaching and learning. 

Undoubtedly, letting people use electronic books will be less-time consuming than making 

use of printed ones. 

1.1.2. What is e-Reader? 

        In order to access an e-book and/or any type of reading online a piece of software 

called an e-Reader is necessary. This may be downloaded from the internet. It is a popular 

medium for delivering texts; it is a portable digital reading device, designed primarily for 

reading electronic files. 

   Nie, Ming, Armllini, Alejandro, Witthaus, Gabi and Barkland, Kelly (2011)                                                       

argued:  

An e-Reader is an electronic device designed primarily for reading digital files such 

as electronic book (e-book). It is smaller, lighter and cheaper than a small laptop 
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computer or notebook and uses black-and-white e-ink technology. Storage capacity 

and functionalities vary between models.  

 Most e-readers offer black-and-white resizable text presented on called e-ink. Besides, e-

Books and e-Readers in Public and Academic Libraries May, 2011 defined e-readers as: 

‘‘a device that can display an e-book’’. While many digital texts can be displayed on a 

computer screen, there is a new breed of portable device called an e-reader that is either 

fully or partially devoted to accessing and displaying electronic files. Some of these 

devices are compact and lightweight, and can hold hundreds of digital books, magazines, 

stories, articles etc. 

In the same respect, some e-readers also provide access to electronic documents 

like websites. Milliot (2010) added that there are new models that have replaced old 

models with upgraded and customer- pleasing changes in the space of five years or less. 

Amazon Kindle, Sony Reader, Apple I Phones, I Pad, IPod, Blackberry, Smart Phone are 

examples of e-readers. 

        The term e-reader refers to a portable, lower-power, high-resolution devices 

specifically designed to display and/or present versions of written materials from books, 

magazines, newspapers and other printed sources. One popular example of these devices is 

Amazon Kindle. One single device can hold hundreds of digital materials. E-reader is easy 

to download, easy to use. 

1.1.3. E-book Categories 

According to the Unesco article (2000) there are 5 main categories of e-books: 

 E-books that are identical to the printed version, usually published in Pdf format 

and downloaded by chapter. 
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 E-books that can only read online, in HMLT format. The book in short is a 

webpage. 

 E-books that imitate printed books, in which the reader can turn pages, in some 

cases, make notes etc. These books can be in an EPUB format, protected and 

require special software and an Adobe ID to be downloaded from the library. (Most 

e-books that are brought to a kindle, in Ibooks etc are also of this kind, however not 

in the EPUB format). 

 Enhanced e-books (Smart e-books) they are hybrid between three to five categories. 

They contain texts as well as quizzes, videos, interactive tables and charts. Apple I 

book is one example of this category. If the reader needs a full functionality of such 

a category, he/she must keep an I Pad or MC Computer. 

 E-books that are apps of their own. Text and illustrations are published as an app, 

usually with sound, movement or other features. 

1.1.4. E-book Format 

In the recent past there have been several different proprietary e-book readers. 

Trisci Clack (2013) put forward five main e-book formats which are: 

 EPUB: This format is designed by e-book open forum and developed by the 

International Digital Publishing Forum. Based on XHTML and XML. It 

was made by the intention to be a both source file format and end user 

format. EPUB reader, Firefox add on, Adobe Digital Editions are examples 

about software that may open this format.  

 AZW: This is an Amazon format used exclusively on the Amazon Kindle. 

This format uses a high compression option; it is basically a MOBI format. 
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AZW format files can also be opened on smart phones, computers, and 

tablets. 

 LIT: This format developed for the Microsoft Reader Software. It is native 

to the pocket Pc and Windows Mobile devices, and also can it be found on 

PCs. 

 ODF: This abbreviation stands for Open Documents Format. It is an XML 

based file format and is the default format for open office, an open source 

productivity suit that is becoming a popular alternative to Microsoft office. 

 PDF: The Portable Document Format was created by Adobe for its Acrobat 

product. This is very popular e-book format since software support for this 

format exists for a lot of devices. Adobe Reader is an example of PDF 

viewer. 

1.1.5. Advantages and Disadvantages of Reading Online 

           1.1.5.1. Advantages of Reading Online 

With the widespread uninterest in reading among today s’ youth and in a world 

where they are swept in a sea of technologies, online-reading offers various benefits for 

education. Besides, the emergence of e-readers such as Kindle, I Pad, and others has 

increased the use and access to electronic reading because if the file is in an electronic 

form, you can download it fairly easy. Also, with e-textbooks, you can perform a word or 

phrase search easily just by a screen touch with an ability of highlighting and taking notes. 

Besides, students may find e-textbooks easier to use than faculty, since the majority of 

students have been brought up in the technology age and use some form of technology 

everyday (Waller, 2013).   
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Borchers (1999) on the other hand put forwards a set of benefits for online-reading. 

Online-reading has various advantages in the term of availability. Here students are 

independent from libraries and their physical location or mailing delays, specific opening 

hours, and travelling. Also, it becomes easy to find passages, key words and definitions in 

the text in the term of searching. In addition, customization; it becomes possible to change 

display brightness, font size and style (especially interesting for the visual impaired), and 

to add markup, an-notations, and links.  Besides, physical storage room for printed copies 

is required anymore. 

Thierry Karsenti grouped online reading benefits into four categories: cognitive, 

affective, social, and other. First, cognitive benefits include interactivity, access, 

vocabulary, search, learning, quantity and variety. Online-reading provides students with 

endless opportunities of interaction, ranging from websites to exchange with authors. Also, 

it provides them with an easy access anytime, anywhere as well as helping them to obtain, 

get, and learn new words simply by clicking on a word to view its definition. Besides, 

online-reading allows readers to find what they want rapidly. Using an electronic device as 

tablet makes reading, searching, dictionary, images, sounds etc grouped in one place which 

make the reading more practical.  

Second, affective benefits cover the interest, enjoyment, adaptation, and 

multimedia. That is to say, online-reading plays a crucial role in catching students’ interest 

and pleasure because of its multimedia nature. Online-reading contains not only texts but 

images, sounds, videos etc within the text itself. So, it appealed to students and inspired 

them to read, interact and better understanding of the content.  

Third, social benefits in which students can easily share what they are reading with 

others. Besides, they could collaborate in real time with their classmates when reading 
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texts.  Finally, another advantage of online-reading is its portability in which studies have 

shown that carrying heavy textbooks on a daily basis can negatively affect students’ health. 

Darkness is not able to prevent readers from reading because online materials have the 

ability in which they can be read in low light. 

 Online reading has many advantages in various fields especially in education. The 

most Common ones are summarized as follow:  

 Availability: students will be independent from the library and its 

restrictions such as the physical presence, travelling to it, the opening 

hours etc. The use of the internet allows students to download whatever, 

whenever, wherever they want by a simple click. That is to say, you can 

purchase, download and start reading any file/article you want within 

minutes, without leaving your chair. You do not have to go to and buy 

them, neither wait for them for days, weeks and sometimes more to arrive 

in the mail.  

 Portability because of the creation of e-readers, students are allowed to 

carry more than 200 electronic materials in the small device tablet. 

 Customization: in which readers are able to control the file (the size, the 

style) in order to suit their needs according to their learning styles. 

 Enriching vocabulary by providing dictionaries to get the meaning of 

words. 

 Keeping interest, enjoyment and motivation because of its multimedia 

nature. 

 Electronic/online materials can be read in the dark. 

 People are already spending a lot of time in front of their computers, so 

why not read, instead of doing something else? 
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       Nowadays, one can find materials about every possible subject, fiction and nonfiction, 

free and not free. 

1.1.5.2. Disadvantages of Online-reading 

         Although online-reading has various advantages serve for users and education, it still 

has shortcoming which must be overcome. In the same respect, Borchers (1999) stated 

three main problems or disadvantages that online users suffer from. First, the fragility of 

online materials in which it is still far more liable to be damaged when dropped, bent, or 

otherwise abused. Second, ‘dead battery’ creates no access to online materials. Finally, 

parallel use in which users need for several hardware devices to view several files next to 

each other. 

 Waller (2013) illustrates several troubles that online users are suffering from. Take 

for example, the need for a device in order to show or present the materials and/or 

information. Without an electronic device (or e-readers) electronic users cannot access to 

any type of information. Besides, the reader device has limited battery life and has to be 

charged. In addition, the reader device may have technical problems and the users would 

not have an access to the electronic file. Moreover, some people complain of eye strain 

after reading for a long period of time. All in all, despite the fact that reading online 

brought large benefits to its users and for education, it has shortcoming as well which must 

be taken into consideration.  

To sum up, we can say that reading online requires full attention in handling and 

storing documents to avoid losing data on one hand, and users who have vision problems 

do not prefer computer screen on  the other hand. Taking into consideration, reading online 
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can cause problems for people who are not accustomed to working with computers. Battery 

life and the need for a device to have a look at the file creates an obstacle to the users. 

1.1.6. Reading Online vs. Reading Printed Materials 

         Reading printed materials is to sound out the written form of a given written 

documents in order to understand what is encoded in the text. However, reading online is 

the process of extracting meaning from a text that is in a digital format. Most researchers 

agree that the experience of reading online is fundamentally different from the experience 

of reading printed materials. According to Carter (2014), the table bellow shows us the 

main difference between the two ways of reading: 

  Table 01 The Differences between Reading Online and Reading Printed Materials  

                  Reading Online Materials                    Reading Printed Materials 

 Nonlinear: readers frequently jump 

around from source to source using 

hyperlinks that direct you to 

different ‘web-page’. 

 Linear: readers need to follow the 

reading sequence beginning at the 

start of the text and progressing 

throughout the text systematically. 

 The nature of reading: reading 

online requires readers to browse 

and scan, look for key words, more 

selective fashion. 

  The nature of reading: reading 

printed materials requires full 

concentration on following the text. 

 Online world oblige students to 

exercise much greater self-control 

(choose what you want, avoid 

unneeded information etc). It 

involves self-regulation and active 

decision making processes. 

  Reading printed documents need 

users to monitor them once they 

actually pick up the file. 

 Reading online stimulates interest 

and motivate readers because of the 

nature of the online files and what 

involves from different kinds of 

images, videos etc. 

  Reading printed materials create 

boredom because of the systematic 

nature that shapes the reading. 

 Online-reading allows readers to 

read whatever, whenever, and 

wherever they want. 

 Printed documents restrict the 

readers by place, time, and the type 

of content. The reader needs to 

travel, to get it, and the file contains 

restricted type of content. 
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The previous table shed light on the main difference that exists between reading-

online and reading printed materials. 

1.1.7. Online-reading and Learning 

Technology has advanced so much that the geographical gap is bridged with the 

tool that makes you feel as if you are inside the classroom. E-learning offers the ability to 

share materials in all kinds of format such as videos, word documents, PDFs. Technology 

is considered as a tool for teaching and learning literacy skills especially in the field of 

foreign languages. The rapid improvement of e-readers and tablets paved the way to an 

increase to read on screen. It becomes a greater part of everyday life. Reading on screen 

plays a crucial role in learning because of its various benefits. Online readers are able to 

search for their favorable topics more easily and rapidly compared of those of printed ones 

(Shelburne, 2009).  

The possibility of accessing to desire content as well as the lack of need for 

physical presence in library, time-and energy-saving and, sometimes, users’ cost- saving 

are popular among electronic readers. In addition, students like to have the possibility of 

moving through the text, flexibility, possibility of saving a lot of resources in cell phone 

hard disk as well as the possibility of using electronic ink for recording subject matter and 

notes and prefer them to printed materials (Gibson and Gibb, 2011). 

        Online-reading creates an interactive, enjoyable environment for learners. Providing 

them with a written text together with animated pictures, sound effects, living dictionary, 

all seem to comprise good support for learners’ vocabulary. It serves a large amount of 

benefits to the field of education. Online-reading encouraged students to read, extract new 

information, new words etc. 
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Conclusion 

 Foreign language learning (FL) in many parts of the world often involves students 

in rote memorization and repetitive tasks that are not motivational. A wealthy words’ 

repertoire is too beneficial for controlling communication in a target language. Students 

could enrich their repertoire by reading. Integrating technology seems to be supportive to 

learn a second language. With the higher preference for learning with technology, students 

are more likely to become actively involved in learning a second language. The creation of 

online-reading with its living dictionaries, animated pictures, and its motivational nature in 

general, play an important role in enlarging students’ vocabulary.  
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Introduction 

 Developing vocabulary is regarded as a crucial necessity for every language learner. 

We can better express what we mean and convey messages by expanding our vocabularies 

because a good presentation of ideas relies on how much words we know. Vocabulary is a 

means through which others can see your knowledge.  

The present section will shed light on one of the most important aspects of English 

which is mainly vocabulary. It includes vocabulary definition, followed by its importance 

in EFL context. Next, the section tried to mention types of vocabulary and the role of 

vocabulary in learning a foreign language. To end up, with the relationship that exists 

between vocabulary and reading online.      

1.2.1. Definition of Vocabulary 

The definition of vocabulary often differs from one view to another. Generally, 

vocabulary is a set of familiar words within a person’s language. It is considered as a main 

tool used for communication, to convey and understand messages. However, the Oxford 

Basic English Dictionary (2006) defined vocabulary as all the words that somebody knows 

or that are used in a particular book or subject, or it is all the words in a language (p. 425). 

In other words, vocabulary is about words repertoire that any person have and uses to 

express ideas, thoughts and messages. 

 Harmer (1991) argued ‘‘if language structure make up the skeleton of a language, the 

vocabulary provides the flesh and the vital organs’’ (p. 153). I.e. relying on grammar alone 

cannot convey ideas and express internal thoughts; without understanding the meaning of 

words, sentences being as meaningless graphics. In the Longman Dictionary (1995), 

vocabulary is all words that someone knows. Graves (2000) defined vocabulary as the 
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entire stock of words belonging to a branch of knowledge or known by an individual (cited 

in Taylor, 1990).  

The term vocabulary used interchangeably with the term ‘Lexis’. It is characterized by 

the amount of words’ taking into consideration their meanings. 

1.2.2. What is a Word? 

 According to Ghazal (2007): ‘‘words are the building blocks of language since 

they label objects, actions, and ideas. Without it people cannot convey the intended 

meaning ’’ (pp. 88-91). I.e. usually, the first thing comes to our minds when we talk about 

vocabulary is the group of single words. This group may be divided into several other 

groups for example animals like, dogs, cats etc. A word is a larger unit than a single sound 

and smaller than a phrase. 

According to Nation (2005) we need to consider three aspects to define the notion 

of word which are: the form, meaning and use. First, he claimed that form should be 

classified into written and spoken. Spoken form which means word’s pronunciation, 

whereas written form which represents the spelling aspect and any word part that help to 

build this aspect such as: (prefix, suffix, root). Second, meaning comes next to be classified 

into three other aspects. Meaning can be as associated with form, as expressed by concepts 

and referents, or other meaning associations. I.e. meaning involves all what the speaker 

needs to convey for the hearer and all the graphic presentation about the word that comes 

to the hearers’ mind in the time of hearing. Finally, he restrains the word use, in its turn, 

into three other classifications: grammatical function, collocations, and use constraints. In 

order to reach the total understanding of a word, learners should make a combination 

between these three aspects and/or categories because knowing the graphical form of a 
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word alone is not enough. Nation's (2005) classification is summarized in the following 

table: 

Table 02 What is involved in knowing a word?  

                                             What is Involved in Knowing a Word?  

 

 

            Form:  
 

Spoken  

 

 What does the word sound like? 

 

  How is the word pronounced?  

Written  

 

 What does the word look like? 

  

 How is the word written and spelling?  

 

 

          Meaning:  
 

Form and Meaning  

 

What meaning does this word form 

signal?  

What word form can be used to express 

this meaning?  

Concepts and Referents  

 

What is included in the concept? 

  

What items can the concept refer to?  

Associations  

 

What other words does this make us 

think of?  

 

What other words could we use instead 

of this one?  

 

 

             Use:  
 

Grammatical Functions  

 

In what patterns does the word occur?  

 

In what patterns must we use this word?  

Collocations  

 

What words or types of words occur 

with this one?  

What words or types of words must we 

use with this one?  

Constraints on Use  Where, when, and how often would we 

expect (register, frequency, etc.) to meet 

this word?  

Where, when, and how often can we use 

this word?  
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Nation (1990) also suggested the following list of the different kinds of knowledge 

that one must master in order to know a word. 

         * The meaning(s) of the word 

         * The written form of the word 

         * The spoken form of the word 

         * The grammatical behavior of the word 

         * The collocations of the word 

         * The register of the word 

         * The associations of the word 

         * The frequency of the word 

 In this context Lavelt (1989) argued that: ‘‘…since language consists of words and 

their derivation and composition, learners should develop the skills to be able to encode 

and decode multiphonemic words’’ (p. 186). That is to say, the aspects of a word help 

second language learners to control themselves with language easily, in both sides 

accuracy and fluency. So, they will get a rapid and correct reflection when they come 

across second language communication.  

1.2.3. The Importance of Vocabulary 

Communication is the direct goal behind learning a foreign language and to achieve 

that goal, second language learners should knock vocabulary’s door. As Wilkins (1972) 

said ‘‘a good knowledge of vocabulary is essential for communication’’. Vocabulary is too 

important and considered as a key component for learning a language. It is the first step 

that any learner pass through to learn a second or foreign language. In this context Lewis 

said: ‘‘lexis is the core or heart of language’’ (1993, p. 89). 
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Vocabulary is a central tool for conveying messages and ideas. Moreover, an 

accurate language does not stand only on grammar. I.e. In speaking words are the central 

part and more needed than grammar. In this respect Thornbury (2008) refer to David 

Wilkins’ stated that: ‘‘…while without grammar very little can be conveyed, without 

vocabulary nothing can be conveyed’’ (p. 13). In other words, if a foreign language 

learners spend all their lives studying grammar they will not improve their language 

learning level. However, acquiring new words and expressions helps in improving the level 

of learning a foreign language.  

 EFL learners recognize the importance of vocabulary in language learning and this 

explains what Schmitt (2010) said: ‘‘learners carry around dictionaries and not grammar 

books’’ (p. 14). 

According to Tahmasebi, Ghaedrahmat and Haqverdi (2013), vocabulary is 

important because it includes all the words we must know to access to students’ 

background knowledge, express their ideas and communicate as well as possible, and learn 

about new concepts (p. 97). For them, without words there is no communication as there is 

no life for fish outside the water. 

 All in all, without a sufficient understanding of words, learners cannot understand 

each other and express their own ideas. Vocabulary is the table that anyone reclines on in 

order to share ideas, understand what they are reading. To sum up, vocabulary is the 

foundation of proficiency. 

1.2.4. Types of Vocabulary 

Vocabulary can be seen from a general angle as a principle under which there is a 

set of types: 
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1.2.4.1. Productive vs. Receptive Vocabulary 

According to Palmer (1921) ‘‘receptive carries the idea that we receive language 

input from others through listening or reading and try to comprehend it. Productive that we 

produce language forms by speaking and writing to convey messages to others’’ (p. 118). 

These two types of vocabulary are concerned with the four language skills. The productive 

vocabulary (or what is known as active vocabulary) frequently linked with speaking and 

writing however; the receptive (or the passive vocabulary) one is connected with listening 

and reading (Pignot, 2012, p 38).  

In the other hand, the active vocabulary includes words, phrases that you recall to 

be present when the situation requires. Whereas the passive vocabulary means the words or 

phrases that you understand and store but you do not use. That is to say, this type of 

vocabulary is all about how you store your memory of words for later use. A passive 

vocabulary used for listening and reading whereas active vocabulary is used for speaking 

and writing, you can recall and use that vocabulary appropriately. However, receptive 

vocabulary is when you get control of words that you understand when you hear or read 

them. I.e. receive the language and decode the meaning to understand messages. While 

productive vocabulary is when you get control of words that you use to express yourself, in 

speaking or writing. I.e. using the language that you have acquired and produce a message 

that you want others to understand through speech or written text.   

1.2.4.2. Breadth Vocabulary vs. Depth Vocabulary 

Another distinction is made between breadth and depth vocabulary. While breadth 

vocabulary involves how many words are known, depth vocabulary involves how much is 

known each word (corrigan, 2008, P. 110). I.e. breadth vocabulary refers to the quantity of 
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words that is known while depth vocabulary relates to the quality of words and/or how 

well a word is mastered. 

According to Rastegar, Haglighi and Yamini (2001) both breadth and depth is how 

many words a person knows at a particular level of competence. However, depth refers to 

how well one knows a word (p. 666). In other words, breadth or what called size 

vocabulary relates to the quantitative aspects of vocabulary. Also, it is about the L2 

language learners’ size the mental lexicon. However, depth vocabulary relates to the 

qualitative aspects of vocabulary. That is to say, breadth vocabulary is about how many 

words a learner knows, whereas depth vocabulary is about how well a learner knows the 

vocabulary items that he/she has in mind in the term of meaning, morphology, syntax and 

other aspects. 

1.2.4.3. Intentional vs. Incidental Vocabulary 

Another crucial distinction is made between incidental and intentional vocabulary. 

Intentional vocabulary is a conscious process. Usually, learners are aware about what they 

are learning. However, incidental vocabulary is a subconscious process. Learners often 

acquire vocabulary through reading or listening. 

In this respect, Halstijn (2001) said ‘‘incidental vocabulary is the by product of any 

activity not explicitly geared to vocabulary learning. …However, intentional vocabulary is 

any activity geared at committing lexical information to memory’’ (p. 271). In other words, 

incidental vocabulary lies on the subconscious level of the mind. So, learners acquire and 

get new words without even knowing about the process of getting it. It is an implicit 

process of learning and acquiring new words. However, intentional vocabulary is a process 

in which learners could take or face a direct activity, lesson, etc in order to obtain new 

words and lexis. It is an explicit process of learning. So, learners are aware about the new 
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words and that they are going to store into memory. Moreover, incidental learning of 

vocabulary take no time or effort whereas, intentional vocabulary is time consuming and 

demands effort from learners to acquire the new words. They need a full concentration 

over the content area of vocabulary. 

1.2.5. Vocabulary Learning  

Learning vocabulary is a crucial part of learning a language. The process of 

understanding what others say or what you read depends on the amount of the words that 

you store in your repertoire. Moreover, the more you enlarge your repertoire the better you 

express yourself easily, transmit messages, share ideas and say whatever you want to say 

either via speaking or writing. 

According to Ghazal (2007), 

Vocabulary learning is one of the major challenges foreign language Learners face 

during the process of learning a language. One way to alley the burden is to assist 

students in becoming independent learners during the process of L2 vocabulary 

learning. This could be achieved through instructing learners to apply vocabulary 

learning strategies as efficiently as possible (p. 84). 

The National Reading Panel (2000) as cited in Sedita (2005) found that there is one 

best method for vocabulary instruction, and that vocabulary should be taught both directly 

and indirectly. 

1.2.5.1. Types of Vocabulary Learning 

There are two main types of vocabulary which are the direct and the indirect 

instructions.  Sedita (2005) has distinguished between the two types. She stated that the 

direct instructions mean teaching specific words. For example ‘‘direct instructions involves 
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the analysis of word root and affixes (suffixes and prefixes)’’ (p. 2). In other words, 

learners learn and acquire words that they often occur in their daily life communication or 

the most important and needed ones in their academic goals or practices. So, direct 

vocabulary learning refers to learning new words through explicit instruction. Despite the 

fact that, no teacher could teach all the needed words that students want to learn. 

Vocabulary must include also the indirect method ‘‘such as exposing students to lots of 

new words and having them read a lot. Indirect instructions also includes helping students 

develop an appreciation for words and experience enjoyment and satisfaction in their use 

(Baumann, kame’ ennui and Ash, 2003)’’ (2005, p. 2). Also, the indirect vocabulary 

learning refers to learning and obtaining new words while hearing or seeing (I.e. looking at 

written symbols via reading). 

As Gallo and Zewekh (2002) said: ‘‘both direct and indirect approaches to 

vocabulary learning can be useful’’ (p. 668). Both of them agreed that the direct and the 

indirect methods are very crucial in the vocabulary learning. Direct as well indirect ways 

of learning vocabulary are important, one may say complementary, they rely on each other. 

1.2.5.2. The Processes of Learning Vocabulary 

Since vocabulary has different types, it has also different processes to be learned. 

Jurkovic (2006) has mentioned five important procedures that help the learners learn new 

vocabulary items. 

According to Jurkovic (2006), Referring to Brown’s and Payne’s five steps in the 

process of learning vocabulary […], the activity relates to the first three steps: having 

sources for encountering new words, getting a clear  (auditory or visual) image of the new 

words, and learning the meaning of the new words. Additional strategies would have to be 

introduced in relation to the last two steps: making a strong memory connection between 

the forms and the meanings of the new words, and using the new words (p. 29). 
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1.2.5.3. Strategies of Vocabulary Learning 

It is so obvious that teachers should give students the equipments for acquiring their 

own vocabulary. Facing words into a meaningful context help learners to acquire them 

easily whereas other words must be taught directly. Teachers should model effective word 

learning strategies for learners. 

According to Gallo and Zerwekh (2002) ‘‘ the nature of the language task presented 

to the participants, that is, vocabulary learning using different strategies, was new to most 

of them. Most were not aware that actually were different ways of learning vocabulary 

words’’ (p. 69). That is to say, there are a wide range of different vocabulary strategies as 

demonstrated by different researchers.  

Schmitt (2007) divided vocabulary learning strategies into five categories 

summarized as follows: determination strategies, social strategies, and memory strategies, 

cognitive and metacognitive strategies. First, determination strategies have to do with 

learners when face new unknown word where they should guess its meaning without 

referring to another person’s expertise. It includes, guessing from L1 cognates, analyzing 

available pictures or gestures, guessing meaning from context, using reference materials 

and/or asking someone else. A second way to discover the meaning of new unknown 

words is by employing the social strategy in which learners ask a teacher or a colleague 

who knows what they are looking for. Learners often rely on teachers in order to help them 

in different ways such as: translating the new unknown words, giving synonyms, 

paraphrasing, using the new word in a sentence to make it clearer or rely on a combination 

of all these ways. The interaction with others is the key to improve learning a language. 

Also, mnemonic (as traditionally called) or memory strategies involve relating words to the 

previous learned knowledge, relying on some form of grouping or imagery for example: 
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using semantic maps or associating new words with its already known synonyms and 

antonyms. Moreover, cognitive strategies even though they are not so specifically focused 

on mental processing as memory strategies, they entail transformation and manipulation of 

information about words to be learned, they include repetition, using mechanical means to 

study vocabulary. Two main examples, represent this type of strategy is by keeping a 

vocabulary notebook and putting English labels on physical objects. Finally, meta-

cognitive strategies used by students to control and evaluate their own learning. These 

strategies are for making decision about planning, monitoring, or evaluating the best ways 

to study such as testing oneself and studying words consciously overtime. All in all, 

metacognitive strategies involve a conscious overview of the learning process. 

Other researchers argued that learning vocabulary stands on the grasp of various 

step. Gook (2001) supported the idea that vocabulary learning follow a procedure contains 

a collection of steps that learners have to go after. 

Gook (2001) said: 

Getting meaning strategies include guessing meaning from situation or context, 

using a dictionary, making deductions from the word form, and linking lexical 

items to cognates. While acquiring word strategies include repetition and role 

learning, organizing words in the minds of learners, and Linking lexical items to 

existing knowledge (as cited in Raadi, 2016, p. 48). 

Unconsciously, without a prior intentions, and naturally one may find 

himself/herself following such steps and strategies.  
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1.2.6. Vocabulary and Online Reading 

Vocabulary learning is very important in learning a second or foreign language. It is 

considered as the body that makes up a language. Vocabulary allows us to say what we 

mean and use the language effectively. Nevertheless, learners find difficulties when they 

come to express themselves. Hence, learners adapt and adopt different methods and 

techniques that help them to enlarge their vocabulary repertoire. However, traditional ways 

of learning vocabulary- as direct instructions, memorization techniques, reading printed 

documents- have been an area of complainant by learners because it is time consuming and 

demands much effort. Nowadays, technology is playing a central role in making learners 

able to acquire new words either incidentally or intentionally. The best example for this is 

the intensive exposure of learners on reading online materials with all its types such as 

books, articles, stories etc in which it helps learners to expose to new words, new 

vocabularies. In addition, it is noticed that learners rely on digital screen to read and search 

in order to do their works, presentations of lessons, reading for pleasure and/or all 

academic needs. 

Hence, online reading seems to be the best way for acquiring a good number of new 

words while most learners acquire it during the time they spent in front of their e-readers. 

Conclusion 

Eventhough vocabulary has always been an area of struggle for second/foreign 

language learners, the creation of digital screen was the key day fall for this obstacle. 

Vocabulary is the first step for proficiency. Enlarging vocabulary repertoire is a strong aid 

for all skills and to enlarge it one should follow certain steps and strategies for gaining this 

support. If anyone want to learn the English language more quickly, enriching vocabulary 

is required.  
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Introduction 

The present chapter is devoted to the presentation and the analysis of the data 

obtained from the questionnaires which are submitted to both, third year students and 

English teachers at Larbi Ben M’Hidi University. The questionnaires are used to collect 

data about students’ and teachers’ attitudes towards the role of online-reading in enhancing 

EFL learners’ vocabulary. The results will direct us to confirm or reject the hypothesis. 

This chapter includes the two research samples, the method used to get data and the reason 

behind choosing it, in addition to the description, analysis and interpretation of results. 

2.1. The Research Sample   

The two questionnaires submitted to two samples. The students’ sample consists of 

40 students. In our study the target population represents 155 third year students. The 

whole sample have answered the questionnaire with regards to their intermediate level in 

learning the English as a foreign language and for their need and access to the internet in 

order to do their academic works and researches. 

The sample of teachers consists of 20 teachers out of a whole population that 

represents 40 teachers. Unfortunately, not all the distributed questionnaires were returned. 

Only 16 questionnaires out of 20 were returned. Thus, teachers’ sample consists of 16 

teachers. 

 2.2. The Research Method 

Because our research look for teachers’ and learners’ attitudes towards the role of 

online-reading on enhancing EFL learners’ vocabulary, the questionnaire is considered as  

a practical and a useful means to gather data about our research. It enables researchers to 

control and cover large number of population quickly and efficiently. In this study two 
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questionnaires are designed. The first one is administered to third year students however; 

the second one is administered to English teachers at Larbi Ben M’Hidi University.   

2.3. The Students’ Questionnaire 

2.3.1. Description of the Students’ Questionnaire 

The students’ questionnaire contains 19 questions grouped into six sections. 

Questions diverse between multiple choices, yes/no questions, open-ended questions. The 

close questions entail students to pick up the appropriate answer, while; the open ended 

questions need justification. The first section covers students’ background information 

(Q1-Q2). The second section is about online-reading (Q3-Q8). The third section covers the 

benefits of online-reading (Q9-Q11). The fourth section is concerned with vocabulary 

(Q12-Q16). The fifth section is about the role of online-reading on enhancing vocabulary 

(Q17-Q18). Finally, the six and last section is concerned with further 

suggestions/comments. 

2.3.2. The Analysis of the Students’ Questionnaire Results 

Section One: General Information 

Q1. Gender             a. Male                                   b. Female 

 

 
 

 

 

 

 

 

Table 03: Participants’ Gender 

 Frequency Percent 

Valid 

Yes 9 22,5 

No 31 77,5 

Total 40 100,0 
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As shown in the table and figure above, the majority of participants are females. 

They represent (77.5 %) of the sample. However, males represent only (22.5 %) of the 

sample. Learning FLs in general and English in particular is more attractive for girls than 

boys since they are the primary dominant gender within the population.  

Q2. Your age                  a. 20-25                                  b. 25-30 

Table 04 : Participants’ Age 

 Frequency Percent 

Valid 20-25 40 100,0 

 

 
 



35 
 

The results of the table and the figure above showed that all participants are 

between the ages of 20 to 25. This demonstrates that all of them are young learners. So, the 

age is a suitable display for the reliability of data. 

Section Two: Online-reading 

Q3. Do you have a digital device? 

 a. Yes                      b. No 

Table05: Students who Have Digital Device 

 Frequency Percent 

Valid Yes 40 100,0 

 

 
 

Students asked whether they have a digital device or not. From the results shown in 

table 05 and figure 03, it is clear that all participants answered ‘yes’ .I.e. they all have an 

electronic device. This indicates that digital devices become a crucial necessity between 

today youth because of its various usages especially when it comes to education. 

Q4. How many hours per-day do you spend in front of your digital screen? 

a. 1-5                  b. 5-10                       c. 10-15                d. More than 15 hours 
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Table 06: Students’ Freuency of Spending Time in front of Digital Screens  

 Frequency Percent 

Valid 

1-5 14 35,0 

5-10 17 42,5 

10-15 6 15,0 

More than 10 

hours 
3 7,5 

Total 40 100,0 

 

 
 

After asking students if they have a digital device, they are asked about hours that 

they spent in front of their digital screens. The results obtained from table 06 and figure 04 

showed that students spend almost all the time in front of digital screens. (42.5%) are 

students who spend from 5 to 10 hours per-day. (35%) from them expend from 1 to 5 

hours. Moreover, from 10 to 15 hours are spent by (15 %) from students, while the 

remaining students spend more than 15 hours facing their digital screens. With the 

improvement of technology and the different functions that it plays; digital screens become 

part of our daily life that we cannot be away from. 

 Q5. Have you ever had any academic work that required to be done via internet? 

     a. Yes                       b. No 
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Table 07: Students’ Attitudes towards Having Works that Required the Use o Internet  

 Frequency Percent 

Valid 

Yes 39 97,5 

No 1 2,5 

Total 40 100,0 

 

 
 

According to the table and figure above, (97.5%) from students answered ‘yes’ they 

had works that required to be done via internet whereas only (2.5%) answered ‘no’ they 

did not have. Internet is an important tool that helps in doing works because it allows 

researchers to find whatever they are looking for, whenever and wherever they want.  

 

Q6. If yes, was that academic work about: 

a. Reading                 b. Writing                c. Both 

Table 08: Nature of Academic Works that Required to be Done via Internet 

 Frequency Percent 

Valid Reading 2 5,0 
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Writing 6 15,0 

Both 32 80,0 

Total 40 100,0 

 

 
 

As noticed from the figure above, only (5 %) from the participants claimed that 

they use the internet to read whereas, (15%) get access to the internet in order to write. The 

majority of participants agree with (80%) that they practice both reading and writing to 

achieve tasks given by their teachers. It is deduced that (5%) from students read via 

internet to obtain information, collect data, or read for pleasure. 

 

Q7. How often do you read online? 

a. Always             b. Often               c. Sometimes              d. Rarely            e. Never 

Table 09: Frequency of Reading Online 

 Frequency Percent 

Valid 

Always 10 25,0 

Often 8 20,0 

Sometimes 12 30,0 

Rarely 9 22,5 
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Never 1 2,5 

Total 40 100,0 

 

 
 

Students are asked about their frequency of reading online. The results show that 

(30%) from the participants stated that they sometimes read online. Whereas, (25%) of 

students always read via internet. While (20%) often get access to the internet to read. 

However, (22.5%) rarely go and read a file online, and the last percentage (2.5%) from 

students never read online. The majority of students read online with different rates. We 

can deduce that students are aware about the nature of online reading and the benefits 

behind it. The easy access to the internet by a simple click makes it easier for learners to be 

oriented to read online.     

 

Q8. How do you feel when you read online? 

a. Interested to read more  

b. Entertained 

c. Bored 



40 
 

 

Table 10: Students’ Feeling when Reading Online? 

 Frequency Percent 

Valid 

Interested to read 

more 
10 25,0 

Entertained 23 57,5 

Bored 7 17,5 

Total 40 100,0 

 

 
 

From the results obtained from table 10, it is clear that the majority of students 

(55%) feel entertained while reading online. Whereas, (25%) from them stated that reading 

online keep them interested to read more. However, (20%) claimed that they feel bored. 

Thus, in general we can say the majority of the respondents find reading-online beneficial 

as it keeps their interest and amuses them. The (20%) who claimed that they get bored 

prefer printed books and documents or maybe they are not really aware about online-

reading. 

Section Three: Benefits of Online-reading 

Q9. Online-reading can enhance your English vocabulary. 



41 
 

a. Agree      b. Strongly agree       c. Disagree         d. Strongly disagree            e. Undecided 

 

Table 11: The Role of Online-reading on Enhancing Vocabulary 

 Frequency Percent 

Valid 

Agree 26 65,0 

Strongly agree 12 30,0 

Undecided 2 5,0 

Total 40 100,0 

 

 
 

 

The table and the figure above showed us that the majority of students with (65%) 

agreed on the fact that online-reading enhances their vocabulary. Besides, (30%) strongly 

agreed on the same statement. However, only (05%) picked the undecided choice. This 

goes in harmony with what most of researchers have found concerning the role of online-

reading in enhancing students’ vocabulary (chapter 01). Karsenti argued that… as well as 

online-reading helps students to obtain, get, and learn new words simply by clicking on a 

word to view its definition. 
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 Q10. Online-reading can raise your motivation.  

a. Agree       b. Strongly agree        c. Disagree         d. Strongly disagree          e. Undecided 

Table 12: The Role of Online-reading on Raising Motivation 

 Frequency Percent 

Valid 

Agree 25 62,5 

Strongly agree 5 12,5 

Undecided 4 10,0 

Strongly disagree 6 15,0 

Total 40 100,0 

 

 
 

In this question, students were asked whether reading-online can raise their 

motivation or not. The majority of students with (62.5%) agreed on this statement. (12.5%) 

strongly support the presented idea. (10%) on the other hand did not decide. However, 

(15%) disagree with this report. Hence, Students who supported this idea believed that 

sitting in front of a digital screen and downloading materials to be read is a motivating task 

especially with the large benefits that reading online provides. Whereas, those who 

disagree with this idea may only use the internet to read when they are obliged to do so. 



43 
 

Q11. Online-reading is a useful means that improves your level in language learning. 

a. Agree       b. Strongly agree      c. Disagree         d. Strongly disagree          e. Undecided 

Table 13: Improving Students’ Language Learning Level through Online-reading  

 Frequency Percent 

Valid 

Agree 24 60,0 

Strongly agree 11 27,5 

Undecided 2 5,0 

Disagree 3 7,5 

Total 40 100,0 

 

 
Students in this question were asked whether online-reading improves their 

language learning level or not. The majority (60%) were agreeing with the presented 

report. (27%) strongly supported the idea however; (7%) disagreed. The majority of the 

students are aware about the great role that online-reading plays in language learning 

improvement especially with its new style of reading.  

Section Four: Vocabulary 

Q12. Do you face difficult words while reading? 
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a. Yes                       b. No 

Table 14: Difficult words while reading 

 Frequency Percent 

Valid 

Yes 36 90,0 

No 4 10,0 

Total 40 100,0 

 

  
 

As the figure above made it, the overwhelming majority of students (90%) face 

difficult words while reading. Whereas only (10%) do not. These rates entailed that the 

large majority regarding their level in language learning still have problems when it comes 

to vocabulary which indeed represents a real challenge for EFL students. 

Q13. If yes, what do you do then? 

a. Check a dictionary 

b. Check an electronic dictionary 

c. Ask a teacher 

d. Ask a classmate 
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Table 15: Students’ Strategies in Interpreting Difficult Words   

 Frequency Percent 

Valid 

Check a dictionary 10 25,0 

Check an electronic 

dictionary 
27 67,5 

Ask a collegue 3 7,5 

Total 40 100,0 

 

 
 

According to figure 13, the majority of participants (70%) relied on electronic 

dictionaries to overcome difficulties faced while reading online. (25%) preferred to check a 

dictionary while (5%) reclined on their colleagues to understand the meaning of new 

words. Electronic dictionaries are useful, practical, carried in a small device; students 

relied on to get definitions of new words quickly, that is why the great part from our 

sample chose it.  

Students specified other ways; they saw it effective to overcome difficult words that 

they may find while reading. We can summarize it as follow:  

- Understand it from the context. 

- Translate it in the L1. 
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- I do not stick to one way, usually I vary ways. 

-  Do not pay attention at all and pass. 

Q14. Is it important for you to learn new words? 

a. Yes                b. No 

Table 16: The Importance of Acquiring New Words 

 Frequency Percent 

Valid Yes 40 100,0 

 

 
 

The results from the table above showed us that all participants agreed on the point 

that vocabulary acquisition is important. Taking into consideration that vocabulary is the 

building block of language learning. 

Q15. Justify your answer, please? 

……………………………………………………………………………………………….. 

Students’ justification stated as follow: 
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- To understand passages and texts while reading without ambiguity. 

- To make communication easier. 

- Vocabulary is a central tool to improve your level in speaking as well as writing. 

The participants’ justification turned around just one main idea that is communication. 

The more students enlarge their words’ repertoire, the more they can communicate easily, 

transmit messages, and avoid misunderstanding. 

Q16. How do you usually acquire new words? 

a. Through memorization 

b. Via reading 

c. By using a vocabulary notebook 

Table 17: Students’ Vocabulary Learning Strategies 

 Frequency Percent 

Valid 

Through 

memorization 
16 40,0 

Via reading 22 55,0 

By using a 

vocabulary 

notebook 

2 5,0 

Total 40 100,0 
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In this question students were asked about the strategies they rely on when learning 

vocabulary. The results from figure 15 showed that the majority of participants (55%) 

reclined on reading to acquire new words while; (40%) from them used memorization 

technique. However only (5%) kept a vocabulary notebook. Reading helps learners to 

come across new words and strengthen the meanings in their minds. In fact, most 

vocabularies are acquired- either intentionally or incidentally- during the time of reading. 

Section Five: The Role of Online-reading in Enhancing Vocabulary 

Q17. It is believed that most of vocabularies are gained incidentally while reading in a 

digital screen. 

a. Agree      b. Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

 

Table 18: Students’ Attitudes towards the Relationship between Online-reading and Incidental 

Vocabulary 

 Frequency Percent 

Valid 

Adree 31 77,5 

Strongly agree 2 5,0 

Undecided 5 12,5 

Disagree 2 5,0 

Total 40 100,0 
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Figure 16 showed that the majority of participants that represented (77.5%) 

believed that most vocabularies are gained incidentally. (5%) showed their strong support 

for this idea however; (5%) disagree with it. However, (12.50%) claimed that they do not 

pay attention to the collected words they obtained while reading. Most of the respondents 

supported the idea because gaining vocabulary while reading is taken for granted. 

Q18. Online-reading allows students to meet words repeatedly and this will help them to 

strengthen the meanings in their minds. 

a. Agree      b. Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Table 19: Students’ Attitudes towards the Benefits of Online-reading in Strengthening the 

Meaning of Words in their Minds 

 Frequency Percent 

Valid 

Agree 26 65,0 

Strongly agree 10 25,0 

Undecided 2 5,0 

Disagree 2 5,0 

Total 40 100,0 
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Students were asked whether online-reading helps them to reinforce the meaning of 

words in their minds or not. (65%) agreed with the presented idea, and (25%) strongly 

agreed. Actually, the more students read; the more they see words in different contexts 

with different meanings. However (5%) of the participants disagreed with the presented 

report. Those ones do not practice reading a lot on one hand and they do not focus well 

while reading. 

Section Six: Further Comments/ Suggestions 

In this section, students are asked to add further comments and suggestions 

concerning our study. 

We summed up the major points: 

- I see that online-reading is very useful for us (New generation), it helps us to 

enhance our level and helps us to learn more. 

- Personally, I find that digital devices are helpful for learners, especially English 

learners. That is why we should benefit from them. 

- Since technology is essential part in our daily life, in the recent years learning 

through it is obviously helpful and more effective. 

- No matter how long time it takes, online reading is considered as an effective 

source to rely on. 

- The more I will expose to electronic devices, the more I find myself encountered by 

new linguistic repertoire.  

2.3.3. Interpretation of Results 

On the light of the obtained results from the students’ questionnaire, we noted that: 
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 The majority of students (97.5%) assumed that they rely on the internet to do their 

academic works because internet nowadays became an essential part in our daily 

life where we rely on to do any research that we need in all fields. 

 Great tendency of students with about (75%) read online materials. In a way or 

another students came across works that required them to read via internet. Internet 

became an obligation for conducting any type of research. 

   (80%) from students agreed that they are interested and feel entertained while 

reading online because it provided them with freedom that goes along with reading. 

For example, it helped students get rid of the systematic nature that shapes the 

printed materials.   

 The greater part of students (95%) argued that online-reading is an effective source 

for acquiring new vocabulary. Since reading permitted students to meet a rich 

number of new words. 

 The majority of students (75%) agreed that online-reading motivated them. This is 

due to the multimedia nature of online materials such as animated books, living 

dictionaries…etc. This played a role in motivating and attracting students. 

 A great part from our sample (87%) claimed that online-reading is a useful means 

for improving language learning level. The more students read online, the more 

they become familiar with the target language and that will help them to improve 

their level. 

 All students (100%) agreed that they faced difficult words while reading. Logically, 

students are in front of new language, new lexis, which they are not familiar with; 

that is why they find it difficult to understand. 

 We are in a world in which internet is present in any part, the majority of students 

(70%) relied on electronic dictionaries to understand difficult words that they may 
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face while reading. Students depended on electronic dictionaries because it is easy 

to use, practical, time consuming and could be carried in small digital device. 

 (100%) from students believed that acquiring vocabulary is a crucial necessity. 

Vocabulary is considered as a guide for developing other skills. Without it, students 

cannot speak, write, or even understand what they are listening to. 

 Reading is considered as an effective way for obtaining new lexis. (65%) from the 

participants argued that they read as much as they can to enrich their words’ 

repertoire. 

 Great tendency (90%) from students agreed that most vocabularies are gained 

incidentally while reading in a digital screen. Readers come across new words 

while reading online, they generally understood their meanings, and acquired them 

without paying attention to this process. 

 The majority of students (90%) agreed that online-reading allowed them to meet 

words repeatedly and that helped them to strengthen meanings in their minds. 

Online-reading allowed students to face different words in different contexts and 

this will reinforce the meaning of those words in their minds.   

 

Conclusion 

This work aimed at investigating teachers’ and learners’ attitudes towards the role 

of online-reading on enhancing EFL learners’ vocabulary. After analyzing and discussing 

the results of the questionnaires, the results we have obtained confirmed our hypothesis, in 

the sense that results showed a positive connection between online-reading and vocabulary. 

This indicated that most of the EFL learners were aware about the importance of reading 

on enhancing their words’ repertoire. 
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2.4. The Teachers’ Questionnaire 

       2.4.1. Description of the Teachers’ Questionnaire 

Teachers’ questionnaire contained 11 questions grouped into five sections. 

Questions diverse between multiple choices, yes/no questions, open-ended questions. The 

first section covered teachers’ background information (Q1-Q3). The second section 

concerned with teachers’ attitudes towards online-reading (Q4-Q8). The third section 

covered teachers’ attitudes towards vocabulary (Q10-Q13). The fourth section were 

concerned with the effect of reading-online on improving vocabulary (Q15-Q16). Finally, 

the fifth and the last section were concerned with further suggestions/comments. 

 2.4.2. The Analysis of the Teachers’ Questionnaire  

Section One: Teachers’ Background Information 

 

Q1. Gender             a. Male                             b. Female    

Table 20: Teachers' Gender 

 Frequency Percent 

Valid 

male 8 50,0 

female 8 50,0 

Total 16 100,0 
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The results from table 20 and figure 19 showed that there was an equality in 

numbers of the teachers’ gender. We observed that (50%) represented male and the second 

(50%) represented female. This may be because both males and females are interested in 

teaching FLs. 

 

Q2. Educational Qualification 

a. Licence               b. Master               c. Magister               d. PhD 

Table 21: Teachers' Educational Qualification 

 Frequency Percent 

Valid 

master 2 12,5 

magister 11 68,8 

PHD 3 18,8 

Total 16 100,0 

 

 
 

It is important to ask such a question to know about teachers’ educational 

qualification, in other words, to know whether the sample of the research is highly 

qualified or not. The results obtained from table 20 showed that (68.75%) of teachers hold 
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a magister degree. However, only two teachers hold a master degree with (12.5%) and 

three participants hold a PHD degree (they represented 18.75%), whereas no one hold a 

licence degree. It was clear that most of teachers are qualified, and they are aware of the 

important role that online-reading played in learning FLs. 

Q3. How long have you been teaching English as a foreign language? 

a. 1-4                       b. 4-6                       c. 6-10                   d. More than 10 years 

Table 22: Teachers’ Experience 

 Frequency Percent 

Valid 

1-4 3 18,8 

4-6 3 18,8 

6-10 5 31,3 

more than 10 years 5 31,3 

Total 16 100,0 
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From table 22 and figure 21, it was clear that the majority of teachers (31.25%) 

have been teaching English for (6-10) years. The same percentage represents more 

experienced teachers who have been teaching English for more than 10 years; (18.75%) of 

them have been teaching English for (1-4) and the same percentage for (4-6) years. We 

noticed that the majority of teachers (31.25+ 31.25%) have been teaching English for more 

than 6 years. This indicated that those teachers are more experienced than their colleagues. 

Hence, their responses helped more in conducting the research. Nevertheless, we cannot 

neglect other teachers who have just started their profession they might benefit from the 

experience of their colleagues. 

 

Section Two: Teachers’ Attitudes towards Online-reading 

Q4. According to your experience in teaching, how can you evaluate your students’ level 

in reading? 

a. Below the average               b. Average                 c. Above the average 

Table 23: Teachers' Evaluation of Students’ Level in Reading 

 Frequency Percent 

Valid 

below the average 5 31,3 

Average 10 62,5 

above the average 1 6,3 

Total 16 100,0 
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The figure above showed that the majority of teachers with (62.5%) agreed that 

their student’s level in reading is average. Whereas the minority with (6.25%) agreed that 

their students’ level in reading is above the average. However, (31.25%) agreed that their 

students’ level is below the average. We can deduce that the majority of students are aware 

about the importance of reading however; the minority included students who dislike this 

skill. 

Q5. When I say online-reading what comes to your mind? 

a. Entertainment 

b. Acculturation 

c. Enhancing vocabulary 

d. Improving other skills 
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Table 24: Teachers' Attitudes towards Online-reading 

 Frequency Percent 

Valid 

Entertainement 4 25,0 

Acculturaton 1 6,3 

enhancing vocabulary 8 50,0 

improving other skills 3 18,8 

Total 16 100,0 

 

 
 

Teachers were asked in this question about their attitudes towards online-reading. 

(50%) from teachers agreed that online-reading is a tool to enhance vocabulary. (25%) saw 

that online-reading is an entertaining activity. (18.75%) granted that online-reading had a 

favor to do to other skills as it improved them. However, only (6.25%) said that online-

reading played a role in acculturating students. So, vocabulary is the major aspect that 

benefited from online-reading. We can deduce that online-reading is by no means 

considered as an effective tool that improved many aspects of language learning. 

Q6. Do you think that reading online is important for learners? 

a. Yes                           b. No   
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Table 25: Teachers' Attitudes towards the Importance of Online-reading 

 Frequency Percent 

Valid yes 16 100,0 

 

 
 

Teachers were asked about their attitudes concerning the importance of online- 

reading for learners. Results from the table above showed a great support from teachers to 

this statement. All teachers were aware of the significant role of online-reading in learning 

FLs; they agreed with (100%) that online-reading is beneficial for EFL learners. 

Q7. If yes, do you think that because it  

a. Improves students’ vocabulary  

b. Improves students’ writing 

c. Improves students’ speaking 

 d. All of them 
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Table 26: Teachers' Attitudes towards the benefits of Online-reading 

 Frequency Percent 

Valid 

improving students' 

vocabulary 
6 37,5 

improving students' 

writing 
1 6,3 

improving students' 

speaking 
2 12,5 

all of them 7 43,8 

Total 16 100,0 

 

 
 

In this question, teachers were asked about the benefits of reading online. We 

observed from the results taken from table 26 that (37.5%) of teachers believed that online- 

reading is a means to improve vocabulary. In fact, the more students read online, the more 

vocabulary they will acquire, however, without a considerable amount of vocabulary 

nothing can be conveyed (Thornbury, 2008 refer to David Wilkins). (12.5%) from teachers 

believed that reading online improves students’ speaking skill. Moreover, (6.25%) of 

teachers classified writing skill among the benefits of online-reading. This might be 
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because they believed that when learners acquired a considerable amount of vocabulary at 

first, they will develop their writing skill next. However, the majority of teachers (43.47%) 

agreed that all suggestion given can benefit from online-reading.  

Q8. The more students read online, the more their words’ repertoire will be developed 

 a. Agree        b. Strongly agree         c. Disagree        d. Strongly disagree        e. Undecided 

Table 27:  The Role of Online-reading in Enlarging EFL Learners' Vocabulary 

 Frequency Percent 

Valid 

Agree 8 50,0 

strongly agree 7 43,8 

Undecided 1 6,3 

Total 16 100,0 

 

 
 

In this question, teachers were asked about their opinions concerning the role of 

online-reading in enlarging students’ vocabulary. The results above (table 27) showed a 

great tendency (43.75% strongly agree; 50% agree) from teachers’ trusted online-reading 

as a support for vocabulary acquisition. 
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This is supported by Wilinks (1972) in which he claimed that without grammar a 

little can be conveyed, without vocabulary nothing can be conveyed. 

Q9. How often do you encourage your students to download materials to do their academic 

works? 

a. Always             b. Often            c. Sometimes            d. Rarely             e. Never 

 

Table 28: Teachers' Frequency of Encouraging their Students to Download Materials 

 Frequency Percent 

Valid 

always 4 25,0 

often 7 43,8 

sometimes 4 25,0 

rarely 1 6,3 

Total 16 100,0 

 

 
 

Teachers were asked about how often they encourage their students to download 

materials. From the table above (table 28), we noticed that the majority of teachers (always 

25%; often 43.75%) encourage their students to download materials, simply because those 
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teachers are more aware of the significance (saving time, find the information needed) of 

downloading materials in learning FLs. While (25%) of teachers encouraged their students 

to download from time to time. This may be done only when the students are required to 

do research or presentation of specific topics where they are obliged to do so. However, 

(6.25%) of teachers rarely encouraged their students to download materials. May be they 

do not focus on such way of learning.  

Section Three: Teachers’ Attitudes towards Vocabulary  

Q10. Do you think that lack of vocabulary affects the students’ learning of the foreign 

language? 

a. Yes                      b. No 

Table 29: Teachers' Attitudes towards the Lack of Vocabulary 

 Frequency Percent 

Valid yes 16 100,0 
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Teachers were asked about their attitudes towards the lack of vocabulary in learning 

FLs. From the table 29, we noticed that teachers showed positive attitudes towards the 

statement. Thus, all of them believed that the lack of vocabulary affect the process of 

learning FLs. In fact, without vocabulary learners cannot learn a foreign language and 

master its aspects if they do not know what most of words mean. 

Q11. Through your experience, do you think that your students have difficulties with 

vocabulary mastery? 

a. Yes                      b. No 

Table 30: Teachers' Attitudes towards Vocabulary Difficulties 

 Frequency Percent 

Valid yes 16 100,0 

 

 
 

In this question teachers were asked if their students had difficulties with 

vocabulary mastery. From the figure above, we can easily notice that teachers showed 

positive attitudes towards the statement. Thus, all students had difficulties with enlarging 
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words’ repertoire. English vocabulary has always been an area of struggle where it stands 

as an obstacle to master a target language.  

Q12. How do you usually teach vocabulary? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

Teachers agreed on some strategies which they relied on to teach vocabulary. Some of 

their answers are quoted as follow: 

- I usually teach vocabulary via reading. I support my students to read and obtain 

new words. 

- I rely on context to teach vocabulary by present texts, articles, and activities that 

are rich of new words. 

- Through reading and translation. 

 From the answers given by teachers, we noticed that in a way or another reading is the 

major strategy that teachers relied on to teach vocabulary. 

Q13. In your opinion, which of the following ways are more beneficial to teach 

vocabulary? 

a. Memorization  

 b. Keeping a vocabulary note book 

 c. Online-reading 

  d. All of them 

Table 31: Teachers' Choice of The Best Vocabulary Teaching Strategy 

 Frequency Percent 

Valid memorization 1 6,3 
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keeping a 

vocabulary notebook 
3 18,8 

online reading 10 62,5 

all of them 2 12,5 

Total 16 100,0 

 

 
 

Teachers were asked to choose from a list of suggestions the method they think is 

more effective to teach vocabulary. We noticed from the table above (table 31) that two 

vocabulary methods have taken the higher percentage specifically, keeping a vocabulary 

notebook with (18.75%) and online-reading with (62.5%). Whereas, memorization have 

been selected by (6.25%) of teachers. However, (12.5%) of teachers believed that the best 

way for learning vocabulary is to make a combination of all the above methods. The 

majority of teachers believed that online-reading is an effective way to teach vocabulary 

because it helps learners to guess the meaning of the difficult words from the context. In 

addition, it helps them to learn words with their different meanings. 

Q14. To what extent do you think that online-reading is helpful to improve your students’ 

vocabulary? 
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a. Helpful                      b. somehow helpful                c. less helpful 

Table 32: Teachers' Perception about The Extent to which Online-reading Improves Students' 

Vocabulary 

 Frequency Percent 

Valid 

helpful 13 81,3 

somehow helpful 3 18,8 

Total 16 100,0 

 

 
 

Teachers were asked about their perception towards the extent to which online-

reading improved students’ vocabulary. From the table 32, we noted that (81.25%) of 

teachers agreed that online-reading is helpful for improving vocabulary. However, 

(18.75%) from teachers saw that online-reading is somehow helpful for enlarging 

vocabulary. In fact, the more you read the more you face new words in different contexts 

and different meanings.  

Section Four: The Effect of Reading-online on Improving Vocabulary 

Q15. To what extent do you think that online-reading motivates your students? 



68 
 

a. motivating                      b. somehow motivating                c. less motivating 

Table 33: Teachers' Perception about The Extent to which Online-reading Motivation 

Students 

 Frequency Percent 

Valid 

motivating 13 81,3 

somehow 

motivating 
3 18,8 

Total 16 100,0 

 

 
 

In this question, teachers were asked about their perception about the extent to 

which online-reading motivates their students. The results obtained from the table above 

table 33 showed that (81.25%) of teachers had positive attitudes towards the statement. 

Because of the multimedia nature of online materials, it motivated students and kept their 

interest. However, (18.75%) of teachers agreed that online-reading is somehow motivating. 

All in all, according to their experience; teachers believed that online-reading is a 

motivating way for students. 

Q16. It is believed that most of vocabularies are gained incidentally while reading-online 
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a.Agree       b. Strongly agree          c. Disagree       d. Strongly disagree           e. Undecided 

Table 34: Learning Vocabulary Incidentally throught Online-reading 

 Frequency Percent 

Valid 

Agree 8 50,0 

strongly agree 6 37,5 

Undecided 2 12,5 

Total 16 100,0 

 

 
 

In this question, teachers were asked about their attitudes about acquiring 

vocabulary incidentally while reading online. The results obtained from table 34 showed 

that half of the respondents (50%) agreed that most of vocabularies are gained incidentally 

while reading online. (37.5%) strongly agreed with the statement. However, (12.5%) 

resided with no opinion. In fact, in a way or another getting new words incidentally while 

reading online may occur easily. 

Section Five: Further Comments/ Suggestions 



70 
 

In this section, teachers were asked to give their comments or suggestions 

concerning our study. Only 04 teachers (27.27%) had answered this question. Their 

comments and suggestions turned around the following ideas: 

- Online-reading is a good way to learn vocabulary that should be adopted in teaching; also 

teachers should encourage their students to learn more words via reading online. 

- Students should be encouraged to read; asking them to do presentations that require to do 

research about a particular topic is a good instance. 

- Developing one’s vocabulary register is not a matter of storing words in mind, but of 

exciting them through awareness raising.  

2.4.3. Interpretation of Results 

On the light of the obtained results from the teachers’ questionnaire, we note that: 

 The majority of teachers (75%) showed their support for online-reading as a means 

for entertainment as well as enlarging students’ vocabulary. Using internet for the 

sake of study is doubling beneficial because it entertains students with the 

enjoyable atmosphere that multimedia nature of documents creates, and gain new 

words at the same time. 

 All teachers (100%) agreed that online-reading is important for learners since it 

goes along with enriching their words’ repertoire. This latter played a central role in 

improving students’ writing and speaking skill as well. A large amount of words 

responsible for making any one speaks fluently and write whatever he/she wants. 

  (93%) argued that they encourage students to read online; either by giving them 

works that required the reading online, or reading for pleasure. Teachers were 

aware of the important role that online reading plays. 
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 All teachers (100%) agreed that the lack of vocabulary affects students’ learning of 

the foreign language without a wealthy words’ repertoire nothing can be conveyed. 

Vocabulary is a door that one enters through to a foreign language.    

 Most teachers (62.5%) relied on reading in order to teach vocabulary. They 

considered it more beneficial because it allowed students to meet new words in 

different contexts and this will help them to acquire it easily. 

 The majority of teachers (81.5%) agreed that online-reading motivational for 

students. The multimedia nature of online documents and the enjoyable atmosphere 

that they create played an important role in motivating students.  

Conclusion 

The results of teachers’ questionnaire highlighted the value of online-reading in 

enhancing students’ vocabulary. The majority of teachers believed that the more students 

read online the more they will be able to enrich their vocabulary repertoire. The outcomes 

mirror teachers’ positive attitudes towards the role of online-reading on enhancing EFL 

learners’ vocabulary. 
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   General Conclusion 

              Since vocabulary learning is a main concern for EFL learners, it entails an 

enjoyable atmosphere. Learning vocabulary should not be dependent on the classroom 

setting, but it should expend. That’s why, online reading is believed to be one successful 

learning strategy. The present study is undertaken to shed light on the importance of online 

reading as well as investigating both teacher’s and learner’s attitudes towards the role of 

online reading in enhancing EFL learner’s vocabulary .The first chapter was devoted to the 

theoretical part. We have presented some theoretical background about some issues related 

to our study. This chapter includes two main sections: The first section tackles the first 

variable, online reading. Whereas, the second section tackles the second variable, 

vocabulary.  However, the second chapter is devoted to the practical part. It includes the 

analysis of data collected from the two questionnaires which are administered to both 

teachers’ and third year students’ at Larbi Ben M’HidiI University. The analysis of both 

questionnaires revealed that both teachers and learners have positive attitudes towards the 

role of online reading in enhancing EFL learners’ vocabulary. The results obtained from 

students’ questionnaire show that more than a half of third year students are online readers. 

Moreover, the findings of teachers’ questionnaire show that teachers also agree that online 

reading lead to language improvement. However, they argued that the major problem that 

students have is their unwillingness to read.                                                          
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Pedagogical Implications  

             Throughout our study, it is noticed that most of the EFL students have difficulties 

in using English because of their deficiency in vocabulary, however, practicing reading can 

solve such problem. 

-  EFL students should use technology in a positive way, they should use their digital 

devices to acquire and improve their level in English. 

- EFL teachers should encourage their students to practice online reading in general 

whether online documents which are related to their studies or other online documents to 

be read for pleasure to boost their desire for reading in the foreign language. 

- EFL Teachers should raise their students’ awareness about the benefits that can be drawn 

from reading online in enriching their students’ vocabulary. 

Limitations of the Study 

1. The main problem that the researchers comes across was time constraints; 

extended time would be very helpful for conducting this study on larger sample of students 

and teachers to get more reliable results.  

2. The second limitation is the method of investigation, it would be better to 

conduct an experimental method because it will be more helpful in providing valid and 

correct results rather than a questionnaire which can not reflect the student’ real 

viewpoints. 

Suggestions for Further Research 

              Due to the importance of online-reading in EFL classrooms, it would be better to 

make a link between the aforementioned variable and the writing skill and to investigate 

the role that online-reading plays through an experimental study, because the more EFL 
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students read the better their writing abilities will be. Also, teachers are invited to 

encourage their students to read online by giving them works that necessitate getting 

access to the internet. Furthermore, it will be very interesting to conduct the same study 

using an experimental method.   
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Appendix A: Students’ Questionnaire 

Dear Students,                                  

We would appreciate if you help us by answering the following questions in a 

survey conducted in the English Department of Larbi Ben M’hidi University. This  

questionnaire is designed to gather data as a part of a research work carried out in the 

frame work of a master degree. It aims at investigating teachers’ and learners’ attitudes 

towards the role of online-reading on enhancing EFL learners’ vocabulary. Please answer 

each statement by ticking the corresponding box (es) and make a full statement whenever 

necessary. 

 

                                                               Thank you in advance for your collaboration. 

 

                                                                                                                Ms: Latifa REGUIG     

                                                                                                             Department of English 

                                                                                                      Option: Language Sciences 

                                                                      Larbi Ben M’HidiUniversity, Oum El Bouaghi 

 

 

 

 

 

 



 
 

Section One: General Information about the Participants 

Q1: Gender             a. Male                                  b. Female 

Q2: Age                  a. 20-25                                  b. 25-30 

Section Two: Online-reading 

Q3: Do you have a digital device? 

 a. Yes                        b. No 

Q4: How many hours per-day do you spend in front of your digital screen? 

a. 1-5                          b. 5-10                       c. 10-15                      d. More than 15 hours 

Q5: Have you ever had any academic work that required to be done via internet? 

a. Yes                         b. No 

Q6: If yes, was that academic work about: 

a. Reading                  b. Writing                c. Both 

Q7: How often do you read online? 

a. Always                    b. Often               c. Sometimes            d. Rarely           e. Never 

Q8: How do you feel when you read online? 

a. Interested to read more  

b. Entertained 

c. Bored 

 

 



 
 

Section Three: Benefits of Online-reading 

Q9: Online-reading can enhance your English vocabulary. 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Q10: Online-reading can raise your motivation.  

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Q11: Online-reading is a useful mean that improves your level in language learning. 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Section Four: Vocabulary 

Q12: Do you face difficult words while reading? 

a. Yes                         b. No 

Q13: If yes, what do you do then? 

a. Check a dictionary 

b. Check an electronic dictionary 

c. Ask a teacher 

d. Ask a colleague 

Q14: Is it important for you to acquire new words? 

a. Yes                   b. No 

Q15: Justify your answer, please? 



 
 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

Q16: How do you usually acquire new words? 

a. Through memorization 

b. Via reading 

c. By using a vocabulary notebook 

Section Five: The Role of Online-reading in Enhancing Vocabulary 

Q17: It is believed that most of vocabularies are gained incidentally while reading in a 

digital screen. 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Q18: Online-reading allows students to meet words repeatedly and this will help them to 

strengthen the meanings in their minds. 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Section Six: Further Comments/ Suggestions 

Q19: Do you have any further comments/ suggestions? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

                                                                 

                                                                                                                     Thank You 

 



 
 

                                                     Appendix B 

                                         Teachers’ Questionnaire 

Dear Teachers, 

This questionnaire is designed to gather data as a part of a research work carried out 

in the framework of a master degree. It aims at investigating teachers’ and learners’ 

attitudes towards the role of reading-online on enhancing EFL learners’ vocabulary. 

We would be very grateful if you take part in this questionnaire. Please answer each 

statement by ticking the corresponding box (es) and make a full statement whenever 

necessary. 

                                                                   Thank you in advance for your collaboration. 

 

 

                                                                                                                 Ms: Latifa REGUIG     

                                                                                                              Department of English 

                                                                                                      Option: Language Sciences 

                                                                       Larbi Ben M’Hid University, Oum El Bouaghi 

 

  



 
 

Section One: Teachers’ Background Information 

 Q1: Gender           a. Male                             b. Female    

Q2: Educational Qualification 

a. Licence               b. Master               c. Magister               d. PhD  

Q3: How long have you been teaching English as a foreign language? 

a. 1-4                       b. 4-6                       c. 6-10                   d. More than 10 years  

Section Two: Teachers’ Attitudes towards Online-reading 

Q4: According to your experience in teaching, how can you evaluate your students’ level 

in reading? 

a. Below the average               b. Average                 c. Above the average   

Q5: When I say online-reading what comes to your mind? 

a. Entertainement 

 b. Acculturation 

c. Enhancing vocabulary 

 d. Improving other skills  

Q6: Do you think that reading online is important for learners? 

a. Yes                           b. No  

Q7: If yes, do you think that because it  

a. Improves students’ vocabulary  



 
 

b. Improves students’ writing 

c. Improves students’ speaking 

 d. All of them  

Q8: The more students read online, the more their words’ repertoire will be developed 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Q9: How often do you encourage your students to download materials to do their academic 

works? 

a. Always             b. Often               c. Sometimes            d. Rarely             e. Never 

Section Three: Teachers’ Attitudes towards Vocabulary Learning 

Q10: Do you think that lack of vocabulary affects the students’ learning of the foreign 

language? 

a. Yes                      b. No  

Q11: Through your experience, do you think that your students have difficulties with 

vocabulary mastery? 

a. Yes                      b. No  

Q12: How do you usually teach vocabulary? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 



 
 

Q13: In your opinion, which of the following ways are more beneficial to teach 

vocabulary? 

a. Memorization  

 b. Keeping a vocabulary note book 

 c. Online-reading 

  d. All of them 

Q14: To what extent do you think that online-reading is helpful to improve your students’ 

vocabulary? 

a. Helpful                      b. somehow helpful                c. less helpful 

Section Four: The Effect of Reading-online on Improving Vocabulary 

Q15: To what extent do you think that online-reading motivates your students? 

a. motivating                      b. somehow motivating                c. less motivating 

Q16: It is believed that most of vocabularies are gained incidentally while reading-online 

a. Agree       b.Strongly agree         c. Disagree         d. Strongly disagree          e. Undecided 

Section Five: Further Comments/ Suggestions 

Q17: Do you have any further comments/ suggestions? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

                                                                                                                   Thank You 

 



 
 

 الملخص

يعتبر الرصيد اللغوي للطلبة الذي يدرسون اللغة االنجليزية كلغة أجنبية  دائما مجاال للتحديات ويمثل عقبة كبيرة تحول 

وعلى ضوء أهمية الرصيد اللغوي قمنا بإجراء هذه الدراسة التي من خاللها حاولنا  .وإتقان اللغة االنجليزيةبين الطالب 

في إثراء الرصيد اللغوي لدى طلبة اللغة اإلنجليزية بإعتبارها لغة أجنبية، وذلك من   إبراز دور القراءة اإللكترونية

وفي هذا الصدد تم رسم فرضيات بحث رئيسية نستعرض  .الشأنخالل دراسة موقف كل من األساتذة والطلبة في هذا 

ومن أجل التحقق من  .من خاللها محاولة إثبات أن القراءة اإللكترونية لها تأثير إيجابي في إثراء الرصيد اللغوي للطلبة

أما   أستاذ  لغة إنجليزية  02اإلستبيان األول سلم إلى :ت الصحيحة قمنا بإجراء إستبيانينالفرضية وجمع البيانا

وإستنادا للنتائج المتحصل  .طالب سنة ثالثة على مستوى جامعة العربي بن مهيدي 02اإلستبيان الثاني فقد سلم إلى 

 .د اللغويعليها من كال اإلستبيانين تم تأكيد الفرضية السابقة اللي تثبت دور القراءة اإللكترونية في إثراء الرصي

 



 
 

Résumé 

Le vocabulaire de l'anglais a toujours été un domaine de lutte où il constitue un obstacle 

pour de nombreux étudiants EFL de maîtriser la langue cible. En considération de 

l'importance du vocabulaire, la présente étude est réalisée pour étudier les attitudes des 

enseignants et des apprenants vis-à-vis du rôle de la lecture en ligne sur l'amélioration du 

vocabulaire des apprenants EFL. À cet égard, une hypothèse de recherche principale a été 

mise en avant que les enseignants et les étudiants ont des attitudes positives à l'égard du 

rôle que joue la lecture en ligne pour améliorer le répertoire du vocabulaire des élèves. 

Ainsi, afin de réaliser l'objectif de cette étude, deux questionnaires ont été conçus. Le 

premier a été administré à 20 enseignants de l'EFL et le second a été adressé à 40 étudiants 

de troisième année de l'EFL à l'Université Larbi Ben M'Hidi. Sur la base des résultats 

obtenus des deux questionnaires, on peut affirmer que l'hypothèse est confirmée, en ce sens 

que la lecture en ligne est efficace pour promouvoir le vocabulaire des élèves. 

Mots clés: lecture en ligne et vocabulaire. 

                                

 

                                                                                                                       

  

 

 

 

 

                                                                                           


