
People’s Democratic Republic of Algeria

Ministry of Higher Education and Scientific Research

Larbi Ben M’h

Faculty of Letters

Investigating Students’ 

Provocative Themes as a 

The case of third year LMD students of English at Oum El 

 

A Dissertation Submitted in 

Degree of Master of Arts in Language Sciences and Teaching English as a 

 By: Ouettar Fatima Zohra 

                                                                                              

 Examiner: Dr Hamadouch

 

 

 

People’s Democratic Republic of Algeria 

Ministry of Higher Education and Scientific Research

Larbi Ben M’hidi University-Oum El Bouaghi

 

Faculty of Letters and Languages 

Department of English 

 

tudents’ Attitudes towards the Effect of Using

hemes as a Critical Pedagogy on

Classroom Interaction 

The case of third year LMD students of English at Oum El 

Bouaghi University 

A Dissertation Submitted in Partial Fulfillment of the Requirements for the 

Degree of Master of Arts in Language Sciences and Teaching English as a 

Foreign Language 

 

                                                                                               Supervisor: 

r Hamadouch Mokhtar  

2016-2017

 

Ministry of Higher Education and Scientific Research 

Oum El Bouaghi 

Effect of Using 

on Raising 

The case of third year LMD students of English at Oum El 

Partial Fulfillment of the Requirements for the 

Degree of Master of Arts in Language Sciences and Teaching English as a 

Supervisor:  Mrs Bechoua Soraya  



 

 

I 

 

Dedication 

I dedicate this modest work:I dedicate this modest work:I dedicate this modest work:I dedicate this modest work:    

To the twoTo the twoTo the twoTo the two    candles that have enlightened my days, my dear parents.candles that have enlightened my days, my dear parents.candles that have enlightened my days, my dear parents.candles that have enlightened my days, my dear parents.    

I have casted on you alI have casted on you alI have casted on you alI have casted on you all my tears and fears, but you gal my tears and fears, but you gal my tears and fears, but you gal my tears and fears, but you gave me instead all yourve me instead all yourve me instead all yourve me instead all your    love, patience, support, love, patience, support, love, patience, support, love, patience, support, 

guidance, and understanding.guidance, and understanding.guidance, and understanding.guidance, and understanding.    

My motherMy motherMy motherMy mother    

A strong and gentle soul who taught me to trust in Allah,A strong and gentle soul who taught me to trust in Allah,A strong and gentle soul who taught me to trust in Allah,A strong and gentle soul who taught me to trust in Allah,    believe in hard work,believe in hard work,believe in hard work,believe in hard work,    andandandand    that so much could that so much could that so much could that so much could 

be done with little.be done with little.be done with little.be done with little.    

My fatherMy fatherMy fatherMy father    

For earning an honest living for us and for supporting me to believe in myselfFor earning an honest living for us and for supporting me to believe in myselfFor earning an honest living for us and for supporting me to believe in myselfFor earning an honest living for us and for supporting me to believe in myself    

May God bless them now and foreverMay God bless them now and foreverMay God bless them now and foreverMay God bless them now and forever 

To my adorable sisterTo my adorable sisterTo my adorable sisterTo my adorable sisters,s,s,s,    ROMAISSA and Boutheina for being by my side along my lifeROMAISSA and Boutheina for being by my side along my lifeROMAISSA and Boutheina for being by my side along my lifeROMAISSA and Boutheina for being by my side along my life    

To the source of happiness in my lifeTo the source of happiness in my lifeTo the source of happiness in my lifeTo the source of happiness in my life,,,,    my dear friends: my dear friends: my dear friends: my dear friends: KamiliaKamiliaKamiliaKamilia, , , , WahibaWahibaWahibaWahiba,,,,    

And Marwa for enlighten my life and always support me in the hardest times I went throughAnd Marwa for enlighten my life and always support me in the hardest times I went throughAnd Marwa for enlighten my life and always support me in the hardest times I went throughAnd Marwa for enlighten my life and always support me in the hardest times I went through    andandandand    forforforfor    

their nevertheir nevertheir nevertheir never----endingendingendingending    lovelovelovelove    

To my best To my best To my best To my best friendsfriendsfriendsfriends    Razika, Mani, Razika, Mani, Razika, Mani, Razika, Mani, Hadjer, Hadjer, Hadjer, Hadjer, for for for for your helpyour helpyour helpyour help    and and and and youryouryouryour    supportsupportsupportsupport    

ToToToTo    my best friend and teacher: Salah for being always there for me, for your help and guidance. Thank my best friend and teacher: Salah for being always there for me, for your help and guidance. Thank my best friend and teacher: Salah for being always there for me, for your help and guidance. Thank my best friend and teacher: Salah for being always there for me, for your help and guidance. Thank 

you word seems small, to what you have done for me.you word seems small, to what you have done for me.you word seems small, to what you have done for me.you word seems small, to what you have done for me.    

To my lovely cousin,To my lovely cousin,To my lovely cousin,To my lovely cousin,    Manel for your supportManel for your supportManel for your supportManel for your support, love, and understanding, love, and understanding, love, and understanding, love, and understanding    you have alwaysyou have alwaysyou have alwaysyou have always    given megiven megiven megiven me    

                                                                                                                                                                                                                                                                            To To To To all my familyall my familyall my familyall my family    

To all my classmates, and to all thoseTo all my classmates, and to all thoseTo all my classmates, and to all thoseTo all my classmates, and to all those    who loved me and prayed for my who loved me and prayed for my who loved me and prayed for my who loved me and prayed for my successsuccesssuccesssuccess    

    

 

 

 



 

 

II 

 

Acknowledgements 

In the Name of Allah, the most Gracious, most Merciful. 

First of all, I would like to thank the most Graceful and Compassionate Allah the 

Almighty, the Sustainer of the entire world, for giving me strength and capacity to 

accomplish this work. 

I would like to express my open-hearted gratitude and respect to my supervisor Mrs. 

BECHOUA SORAYA:  for her help, guidance, and worthy comments. May God bless her 

now and forever. 

I wish to express my thanks to my examiner, Dr. HAMADOUCH, who has been kind to 

accept, read and evaluate my work. 

My profound thanks to all third year students for being entirely 

collaborative during the administration of the questionnaire; without their generous 

cooperation this work would not have possibly come out. 

I would like to thank all my classmates for the nice time we spent together helping one 

another. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

III 

 

Abstract 

 

The present study is an attempt to discover the role of using provocative themes as a 

critical pedagogy in improving the learners’ classroom interaction, thus, classroom 

interaction is a key to gain that goal. This study introduces the effects of using provocative 

themes and the importance of classroom interaction in the second language learning. More 

importantly, it investigates the hypothesis which states that learners would have favorable 

attitudes towards the use of provocative themes as a critical pedagogy to raise classroom 

interaction by reconsidering the role of classroom interaction in Teaching English as a 

Foreign Language and showing the effectiveness of learner-learner and teacher-learner 

interaction inside the classroom. The study is based on a questionnaire assigned to third 

year students in the Department of English at Larbi Ben M’hidi University, during the 

academic year 2016/2017. The questionnaire was administered to a sample of 42 students 

to inspect their perceptions about the effectiveness of provocative themes as a critical 

pedagogy on raising classroom interaction. The findings obtained from the collected data 

have revealed that students have positive attitudes towards the use of provocative themes 

as a critical pedagogy to increase their classroom interaction; and as such, our hypothesis 

stated earlier is validated. 

 
Key terms: provocative themes, critical pedagogy, classroom interaction 
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General Introduction 

1. Statement of the Problem  

Since English is an international language, many universities and language 

schools emphasize the important role of interaction in classroom. Classroom 

interaction has been actually considered as one of the most important pedagogical 

research topics in language classrooms in recent decades. Interactions in language 

classrooms have therefore become a major social activity for students through 

which they not only construct knowledge, but also build confidence and identity as 

competent language users. Interaction in the classroom, on the other hand, refers to 

the conversation between teachers and students, as well as among the students, in 

which active participation and learning of the students become vital. This 

interaction might be motivated by various factors: the direct influence of the 

teacher, the teaching/learning materials, the topics and themes dealt with during the 

different phases of the lectures, etc.  

To cause interaction requires the use of interesting topics and, in our case, 

provocative ones which would be considered as a stimulating factor for discussing 

the topic or writing about it. Therefore, such provocative themes remain important 

patterns of interaction, which constitute topics of great interest to learners that can 

easily generate class discussion. Using the right interaction pattern is a fundamental 

factor in the success of any activity under the teacher’s guidance and within the 

pedagogical philosophy of ‘critical pedagogy’. 

Provocative themes which involve topics of different interest for foreign 

language learners are parts of what is known as ‘critical pedagogy’. The latter is 

most associated with the Brazilian educator and activist Paulo Freire using the 

principals of critical theory of the Frankfurt school as its main source. Critical 
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theory is concerned with the idea of a just society in which people have political, 

economic, and cultural control of their lives. (See the Pdf entitled ‘Basic Principles 

of Critical Pedagogy’). In the same context, critical pedagogy (CP) is an approach 

to language teaching and learning which, according to Kincheloe (2005), is 

concerned with transforming relations of power which are oppressive and which 

lead to the oppression of people. It tries to humanize and empower learners.   

In conclusion, it is our contention that the adoption and the use of thoughtful 

and interesting provocative themes and topics would have an effective effect on 

students’ performances in various skills, particularly when interacting and/or 

communicating. 

2. Aim of the Research 

The aim of the present research is to investigate the students’ attitudes towards the 

effect of using provocative themes as a critical pedagogy on raising classroom interaction. 

3. Research Questions and Hypothesis 

  a. Research Questions 

On the basis of what has been discussed so far, our research is based on the 

following question: 

   1. Do third year EFL students have positive or negative attitudes towards the use of 

provocative themes as a critical pedagogy to improve classroom interaction? 

   b. Research Hypothesis 

It has been hypothesized that: 

       Third year EFL students would have positive perspectives towards the effect of using 

provocative themes as a critical pedagogy to raise classroom interaction. 
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4. Research Methodology 

  a. Population and Sampling  

The present study involves third year LMD students in the department of English, 

at the University of Larbi Ben M’hidi, Oum ElBouaghi, Algeria. A questionnaire has been 

designed to assess and stand on the major issues of the study. The population is 142 for a 

sample of 42; they are of the two genders and have an average age of 21years old. Their 

answers would constitute the major source of data upon which an analysis of the various 

questions of the questionnaire would be done.  

  b. Instruments 

To test our hypothesis and to manage the data provided by the respondents, and to 

fit the aim of the study, this latter relies principally on one instrument that is the 

questionnaire which would be, as mentioned earlier, as the main source of data. 

       The questionnaire designed for these third year university students would include 

different sections that turn around the major issue of the dissertation. It, therefore, 

constitutes an essential tool to gather not only the required information, but also surround 

the various aspects of the study which has taken place during the second semester of the 

academic year 2016-2017, following the descriptive method in investigating students’ 

attitudes toward the effect of using provocative themes (as a critical pedagogy) on 

classroom interaction. 

5. Structure of the Study 

This dissertation includes a general introduction, two main chapters and a general 

conclusion. The first chapter is devoted to the literature review which is divided into two 

sections. The first one provides definition of what is critical pedagogy, its characteristics 

and its application in Second Language learning and teaching. The section also tackles the 

types of themes dealt with in academic classroom as well as the provocative themes. The 
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second section sheds light on the concept of classroom interaction and how students and 

teachers interact under the umbrella of critical pedagogy and provocative themes. The 

second chapter is the practical part which contains data collection tools, population and 

sampling, as well as the results, and finally the analysis and the discussion of the collected 

data. The general conclusion tackles the pedagogical implications, limitations of the study 

and suggestions for further researches. 
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Chapter one:  

Theoretical Background 

Section one: Provocative Themes. 

Introduction  

        Along the history of language teaching and learning, many changes and shifts have 

been introduced via several approaches, orientations, and methods. One of these 

orientations is critical pedagogy (CP). Critical pedagogy came to cultivate a more 

democratic culture and encourage critical thinking and creative learning rather than 

memorizing materials, and also to incorporate cultural aspects of L2 into language 

instruction (Morgan, 2004 as cited in Fatemeh .H. 2016. The Role of Critical Language 

Pedagogy in Education. ). Since the main aim of teachers is to prepare learners for 

informed citizenship in a democratic society, it is assumed that critical pedagogy is a good 

adaptation for achieving this purpose through the use of provocative themes that provoke 

learners to exchange their experiences and be active in the classroom. 

       In this section, the concept of critical pedagogy is described through defining critical 

pedagogy, provocative themes, and problem posing with some selected definitions 

provided by numerous researchers. Overviews of CP and its components are other issues 

raised in this section. Finally, a brief presentation of previous studies of CP which is 

related to second language learning and teaching processes. 

1.1.1. Overview of Critical Pedagogy 

       The early hints of critical pedagogy were found in the 80’s and 90’s in many fields, 

such as school creation, literature, sociology, feminist studies, and cultural reviews. The 

term ‘critical pedagogy’ was attached to the work of the Brazilian literacy educator and 

curriculum specialist Paulo Freire (1958, 1967, and 2004). Freire's critical pedagogy was a 

way to deal with first and second language literacy education situated in Catholic, 
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dynamic, and radical critiques of society, in which education was to be instructed that poor 

people and the common laborers could decipher reality in order to have the capacity to 

follow up on it to improve their lives. 

         Besides, critical pedagogy has discussed the reason and the procedure of education. 

Education in the critical pedagogy illuminates the relation between knowledge, authority, 

and power (Giroux, 1994; cited in Nasser .R.(2010). A Model for eFL materials 

development within the framework of critical pedagogy). Freire by this pedagogy attempts 

to enhance student’s ability to think critically about their circumstances and permit them to 

perceive associations, between their personal problems and experiences and the social 

setting in which they are implanted. He believed that social change and organization ought 

to be real objects of education. In addition to Freire, scholars like Michael Apple, Henry 

Giroux, Peter McLaren, and Ira Shor have contributed to enrich it. 

        Recently, the examination of CP shed the light on areas such as management 

education (Currie & Knights, 2003) and nursing education ( Perron, Rudge, Blais, & 

Holmes, 2010). It has affected a wide range of domains, for instance, sociology, 

anthropology, literature, pedagogy, critical social theory (McLaren, 2010). Critical 

pedagogy plays a significant role in various academic fields specially education. 

1.1.2. Definition of Critical Pedagogy  

        Critical pedagogy is grounded on a view of affecting social change through the 

context of English language teaching (ELT).Individual and social improvement was looked 

for through language education. Currently, CP has received a great attention and much 

practice has been done in this domain. McLaren (2003, as cited in Nahid . N. A. 

(2014.July). Relationship between critical pedagogical attitudes and effectiveness among 

high school english teachers) defines critical pedagogy as “a way of thinking about, 

negotiating, and transforming the relationship among classroom teaching, the production of 
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knowledge, the institutional structures of the school, and the social and material relations 

of the wider community, society, and nation-state” (p. 69). In other words, CP tends to 

foster teachers’ and learners' self-esteem to question the power relations in society and 

develop consciousness-raising and cooperative work among learners to become critical 

thinkers and have responsibility for their own learning process. For Kincheloe (2005, as 

cited in Nahid . N. A. (2014.July). Relationship between critical pedagogical attitudes and 

effectiveness among high school english teachers), critical pedagogy is concerned with 

transforming relations of power that are oppressive and break in the oppression of the 

individuals. In addition, Freire (1970, as cited in Fatemeh .H. 2016. The Role of Critical 

Language Pedagogy in Education.) stated that in collaborative learning situation, critical 

pedagogy shows learners' active participation through learning process such as dialogues. 

The dialogic form can be important in the process of critical and active language learning 

due to the nature of human beings and human development. Learners can solve their 

problems better in the dialogic contexts. 

         Ira Shor (as cited in Mohammad.J.R. & Fatemeh.M .(2012). Critical Pedagogy and 

Language Learning.)   also defines critical pedagogy as: 

Habits of thought, reading, writing, and speaking which go beneath surface 

meaning, first impressions, dominant myths, official pronouncements, 

traditional cliches, received wisdom, and mere opinions, to understand the 

deep meaning, root causes, social context, ideology, and personal 

consequences of any action, event, object, process, organization, experience, 

text, subject matter, policy, mass media, or discourse. (p.129) 

        This quotation tends to explain that CP is a matter of exchanging thoughts, ideas, 

experiences and being active in the context that surrounds the learner through writing, 

reading, or speaking. By the use of CP, they show the extent of their understanding to the 
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social topic given and try to deal with it in a critical way. Furthermore, critical pedagogy is 

characterized in various names, for instance, transformative pedagogy, broader pedagogy, 

participatory approach, liberatory teaching, etc. Table 1 illustrates some prevalent terms 

that CP has covered and how it has been defined by some scholars. 

Table 1: Definition of common names related to critical pedagogy 
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Terms  Definition 

Border pedagogy Border pedagogy is a multicultural educational approach which is 

attempted to develop a democratic public philosophy that 

respects the notion of difference. Border pedagogy aims to 

remove cultural and political barriers to attain a greater 

conceptualization of the human experience; and links the notions 

of schooling and education to a more substantive struggle for a 

radical democratic society (Giroux, 1991; Kazanjian, 2011) 

Post-

modernpedagogy 

 

Postmodern pedagogy recognizes that education is a situated, 

collective learning process with difference at its core. This 

pedagogy enables the naming of institutional, cultural, and 

socioeconomic directions that individuals bring into the 

classroom (Kilgore, 2004). 

Empowering 

Education 

Empowering education is a student-centered, critical-democratic 

pedagogy aimed at self and social change. The goals of this 

pedagogy are for multicultural democracy in school and society; 

as well as the development of academic knowledge, habits of 

inquiry, and critical curiosity towards society, power, and 

transformation (Shor, 1992). 

Pedagogy of 

possibility 

 

Pedagogy of possibility is a moral practice that interrogates 

social forms and their possible transformations in correspondence 

with three basic principles: 1) securing human diversity, 2) 

securing compassionate justice, and 3) securing the renewal of 

life (Simon, 1992). 
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1.1.3. Components of Critical Pedagogy 

       Scholars claim that CP put forward steps to encourage dialogue, critique, counter 

hegemony, and praxis in its use. Those steps are considered as the core components of CP, 

generally lacking in the conventional classroom. (As cited in Peter.C. (2007) . Critical 

Pedagogy and Classroom Praxis.) 

 1.1.3.1. Dialogue 

       Dialogue is an important method in the of critical and active language learning. 

“Dialogue is a key to the literacy process and teachers need a forum to dialogue”. (Freire, 

1996). Dialogues refer to the dynamic cooperation between students and teacher in 

discussion and investigation. By rising above the conventional culture of silence (Freire 

1974), students pick up a feeling of empowerment, particularly when collaboration is 

coordinating towards a critical examination of genuine learner encounters. Also, dialogue 

requires critical thinking and equality among learners. Dialogue does not only aim to 

expand active student’s interest in the classroom, but also to build up a social 

consciousness among them. 

 1.1.3.2. Critique 

       By critique we mean the systematic investigation of both self and society with an 

emphasis on equality, oppression, and mastery. An examination of class misuse is urgent to 

most promoters of critical pedagogy, whereas similarly imperative is the thought of race, 

ethnicity, and gender persecution (Darder, Baltodano, and Torres 2003). In investigating 

these subjects a comprehension of the scientific techniques is significant. Supporters of 

critical pedagogy dismiss empiricist, positives, and post-present studies for a critical 

realistic worldview where researchers seek after research that incorporates praxis as the 

premise of science and emancipator knowledge (Bhaskar 1997; Callinisco 1992; Collier 

1994). As indicated by Roy Bhasker, “critical realists argue for an understanding of the 
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relationship between structures and human agency that is based on a transformational 

conception of social activity” (1989, p.2-3). 

1.1.3.3. Counter Hegemony 

       The four basic instructional method advocates mentioned the development of a counter 

homogeny contrary to a middle class administration. Uncovering class inconsistencies in 

students’ lives, demonstrating how predominant philosophies may conflict with their own 

material advantages, encourage this development.”They can take many forms: 

photographs, drawings, collages, stories, written dialogues, movies, songs” (Wallerstein, 

1983, p.19).  It, likewise, includes the advancement of a counter culture where oppositional 

qualities, mentalities, and practices are advanced. Subsequently, independence may be 

countered with libertarianism, while dictator and various leveled structures could be 

countered with vote based and participatory structures (Beyer 1996; Shor 1987). 

 1.1.3.4. Praxis 

       Praxis refers to the real use of information to the change of society. It moves the 

human science educational programs past the classroom and interfaces basic reflection to 

activity in the group. From a basic academic point of view, praxis separates itself from 

administration learning or group based volunteerism with a more express accentuation on 

aggregate endeavors at social change.). Praxis, another key component of critical 

pedagogy, is “reflection and action” (Freire, 1997, p. 106). Less radical ways to deal with 

encouraging group contribution are not intended to go up against frameworks of force and 

may even help repeat an individual perspective (Gimenez 1998).  

1.1.4. Critical Pedagogy and Second Language Learning 

       In the field of ELT, critical pedagogy is concerned with the relationships between 

language learning and social substitution (Norton &Toohey, 2004). To put it another way, 

‘critical pedagogy in ELT is an attitude to language teaching which relates the classroom 
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context to the wider social contexts and aims at social transformation through education’ 

(Akbari, 2008b, p. 276). 

       As indicated by Freire (1970 as cited in Fatemeh .H. 2016. The Role of Critical 

Language Pedagogy in Education ), teaching is not just in view of transferring knowledge; 

besides it can be a push to make a setting conductive to the production or development of 

information. Giroux’s (1988 as cited in Fatemeh .H. 2016. The Role of Critical Language 

Pedagogy in Education) states that CP is considered as an educational hypothesis which is 

managed teachers to call out for changes in school training; it encourages the strengthening 

procedure under a real eventual worry to free those abused. Shor (1996 as cited in Fatemeh 

.H. 2016. The Role of Critical Language Pedagogy in Education) believes that tutors assume 

the role of promoting intellect, knowledge and developing critical people in society; teachers 

do this by making students' comprehend, reflect and transform injustices in the society in a 

way that also improves educational empowerment. It is not only a matter of discussing or 

exchanging critical thoughts in the classroom, but applying critical thinking to real life as an 

acquired life habit (McLaren, 2003). In many researches, views of both teachers and 

scholars about the awareness and the application of CP have been taken into consideration 

and have been reliable for the present studies.  

1.1.4.1. Teachers’ Principles on Critical Pedagogy 

       Critical pedagogy is an educational theory which works on making students 

familiarized with hidden curricula, distinctive inequalities and encourages them to 

facilitate and maintain systematic forms of oppression both within and outside the 

classroom. This aim can be accomplished through guiding students to think critically 

(Freire, 1997). Although reviewing the studies done on this field the goal of the teacher in 

education is to prepare critical individuals toward democratic society (Gibson, 1986; 
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Count, 1978; McLaren, 2003; Case & Clark, 1997; Mayo & McLaren, 1999; Calderon, 

2003; Fabillar, 2003; Bassey 1996).  

       The application of CP within a classroom has been used according to many teachers’ 

principles, in which CP has greater effect on their attitudes and opinions, precisely, their 

level of educational success. As stated by Pettis (2003), the teacher’s achievement can be a 

center of many researches since with better comprehension of the view that teachers can 

broadly enhance the nature of teacher education program. According to Brown (2001), 

teachers can be considered as change operators to the wide that they can move from the 

condition of contest to participation (collaboration), from mixed to arrange, from bias to 

comprehension, and from weakness to empowerment. 

       In agreement with what king (2003) has said, the students’ performance has been 

influenced by the teaching programs which, in turn, depend on the vital essence of the 

teacher. The key role that the teacher plays in the development of language learning has 

been discovered by these and other numerous researches and there are huge numbers of 

successful, effective, and good teachers. 

(As cited in Nahid . N. A. (2014.July). Relationship between critical pedagogical attitudes 

and effectiveness among high school english teachers.) 

1.1.4.2. Scholars’ Views about the Application of CP 

       So many researchers have investigated the teachers’ awareness of critical pedagogy 

when it is applied in their classrooms. 

       Yilmaz (2009) has administered a study in Turkey to decide the perspectives of grade 

teachers concerning critical pedagogy by gender, training, rank, and place of school. The 

outcomes demonstrated that teachers were respectably in concurrence with the standards of 

CP. There was a noteworthy distinction among their perspectives as per educational 
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background, proficient status, and nature of the school where they worked, while there was 

no huge contrast among their perspectives according to gender. 

       Norton and Toohey (2004) propose thatcritical pedagogy corresponds to English 

language learning with reference to social change in differing financial levels of society. In 

addition, the creators assert that Critical pedagogy empowers the perspective of language 

as a social practice that builds the ways learners can better comprehend themselves when 

gaining English. Therefore, students turn out to be more aware about their surroundings 

and also their commitment to society everywhere in the event that they can appreciate the 

way of life portrayals and communicate in English. 

       Ur (1996) claims that great teachers are those who know how to test students, know 

their students completely and comprehend every student's styles. In this way, they teach in 

a way that students won't just learn, but also be interested in the data given to them. 

Quality teachers comprehend students and have the capacity to contact them, and know 

them on an individual level, to help and coach them. In spite of the fact that it is 

troublesome for a teacher to have the capacity to achieve the greater part of his/her 

students in an individual level, fruitful teachers attempt their best since they need the 

students' attention and regard with a specific end goal to teach them. 

(As cited in Nahid . N. A. (2014.July). Relationship between critical pedagogical attitudes 

and effectiveness among high school english teachers. Retrieved) 

1.1.5. Themes in Academic Classroom 

       Critical pedagogy furnishes educators with many apparatuses with which to work. It is 

not CP that makes those devices and materials and offers them to utilize. These things are 

there by dint of our being human. Scholars and experts of critical pedagogy only 

recommend how these things can be utilized as a part of support of the adaptation of 

students and teachers. 
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1.1.5.1. Definition of Provocative/ Generative Themes  

       Freire (n.d) calls the topics "generative" in light of the opportunity they contain to 

bring out different topics which call for new assignments to be satisfied. A first estimation 

to the significance of the modifier "generative" as connected to the themes subsequently 

uncovers two different, however related, impacts of the "generative" function: 

1) Themes can generate other themes. 

2) Themes can generate new tasks, that is, they can generate action. 

        Generative themes are the representation of human visions, feelings, and attitudes 

toward reality in language. Themes are expressions of that reality. It is a topic of 

conversation. It is the content or subject matter of dialogue. They have objective as well as 

subjective components since language and thoughts are always referred to reality. ( as cited 

in Garcia, Alberto Antonio S.J., (1974). "Generative Themes: A Critical Examination of 

Their Nature and Function in Paulo Freire's Educational Model" Master's). 

       Ira Shor (1992, as cited in Tony.M .(2008). Critical Pedagogy and the Everyday 

Classroom.) distinguishes between generative, topical, and academic themes that we 

discuss and study in the classroom. Shor (1992) claims that generative themes are 

provocative themes found as unclear social problems in the society, useful for generating 

discussion in class in the connection of individual life to bigger issues.  

       Freire called these topics “generative themes” since they contain the likelihood of 

developing into the same number of subjects, which in their turn call for new assignments 

to be satisfied, new roads of study, reflection, and activity to be investigated. Generative 

themes are relevant, drawn from the regular day to day experiences of students. Such is 

one of their principle powers for a critical pedagogy, as generative themes fill in as 

“learners-centered establishments for problem-posing” (Shor, 1992, p. 55).  
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       Generative themes are presented as codifications in the classroom. Freire and his 

partners used designs and pictures that are related to the student’s everyday experiences as 

codifications. For instance, a codification which Freire may have begun might demonstrate 

a farmer with a book in one hand and a farming tool in another in a field. In the decoding 

procedure that resulted amongst teacher and student, the contrasts between the normal 

world and culture, the idea of need and that of work, the connections of people to each 

other as subject develop.  

      For Freire it was entirely evident that the codifications be made visually (2005, p. 

42).Yet, there might be other forms to be presented as codifications. The idea of 

codifications is to display a lived circumstance to students, a circumstance they possess 

however once in a while address question critically. The codifications of generative themes 

ought to be truly clear to students. There is contrast between photograph of a farmer in the 

nature and a tool of culture with him versus a metaphorical poem or an abstract painting. 

1.1.5.2. The First Application of Provocative/ Generative Themes 

 As cited in Claudia. C.M.G. A Freirean Approach to English as a Second Language 

Literacy, the first step of his proficiency program, Freire and his colleagues choose a list of 

words that contained all of the phonemes in Portuguese. He trusted that if the students 

acquire these phonemes they would have the capacity to sound out some other word in 

Portuguese. These words were carefully chosen to ensure they were significant to the 

group of students he was working with. Such words were called "generative words" since 

they could create conversation among the learners. 

       In the second step of the procedure, Freire arranged a photo to represent each word he 

had chosen. After examining the social implication made by the word, Freire gave the 

learners a progression of cards demonstrating the generative words broken into syllables 
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with phoneme arrangements compared to each word. When taking as an example 

“comida”, signifying “food” in Portuguese.  

        After reading aloud each one might hear every individual syllable, Freire displayed 

the first: co with the differentiating vowels, as in ca, ee, ci, co, cu. "Comida" has three 

syllables. Freire then presented rna, me, mi, mo, mu, and, da, de, di, do, pair. After he gave 

every one of the syllables the differentiating vowels to the learners, he joined the 

introduction in a chart he called the "card of discovery" (Figure1) and requested that 

students make new words from the diagram. Freire acknowledged any combination given 

by the students (even words that look bad in Portuguese language). He examined with the 

group if a mix given was worthy or not in view of their insight into the spoken language. 

 

 

 

 

                      Figure1: Freire’s card of discovery  

                                                       

1.1.5.3. The Connection between Theory and Practice 

       Shannon (1990) as well used Freire's theory to one of the graduate courses that he 

instructed at the University of Minnesota. Shannon adjusted Freire's hypothesis "with a 

specific end goal to empower discourse of the realities of schooling and classroom life, 

difficulties to official explanatory clarifications of that reality, examination of their work, 

and potentially development towards change through thought and activity" (p.379). He 

finished up expressing that "most members and I battle toward our individual and 

aggregate freedom from the confinements of our past ideas, work, and lives. Our efforts 

during these courses illustrate, at least me, there is hope" (p387). Shannon's approach 

welcomed students to ponder tutoring and follow up on changing the circumstance through 

Ca Ce Ci Co Cu 

Ma Me Mi Mo Mu 

Da De Di Do Du 
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activity. His approach is Freirean in nature in that it welcomes learners to make political 

move for the change of their lives. 

       The application of a Freirean-motivated approach to teach adults in the US is also 

reinforced by Fallon (1995). She connected the generative themes concept to instruct a 

group of students from a program in Endwell, New York. She expressed that the part of a 

Freirean-based literacy program is "to help students encounter the transformative minutes 

that give them convincing motivations to speak, to write, and to read" (p.146). 

       Crawford-Lange (1981) making an association amongst education and governmental 

issues, portrayed language educational program in which she connected Freire's theory. 

Once more, she tended to the possibility that "one contemporary push which is influencing 

educational programs advancement is the acknowledgment of students as people, 

particularly in connection to their condition" (p.257).She trusts that Freire's critical theory 

can give a decent premise to such educational module since it depends on "saw reality with 

a specific end goal to change it for the change of life conditions"(p.258). Crawford-Lange 

worked with seeing reality (distinguishing themes) and makes a move to change such a 

reality to enhance individuals' life conditions. ( as cited in Claudia. C.M.G. A Freirean 

Approach to English as Second Language Literacy) 

        Generative themes fill in as “learners-centered establishments for problem-posing” 

(Shor, 1992, p.55). 
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Chapter one: 

Theoretical Background 

Section two: Classroom Interaction 

   Introduction 

 Learning English as a foreign language (EFL) is certainly a hard task to be achieved 

by learners. In recent years, the concept of classroom interaction has been viewed 

significant in the teaching and learning processes of second language acquisition through 

giving learners the open doors and opportunities to express their ideas and thoughts. 

Classroom interaction has been considered as an important procedure in the field since it 

needs the involvement of at least two people who collaborate in face-to-face cooperation 

when using a language in a real communication. Many studies showed the importance of 

interaction in building knowledge and enhancing students’ skills.       

        In this section, the principle of classroom interaction is described through defining it, 

the role of classroom interaction, its main types, its importance, and the different roles 

played by the teacher. 

1.2.1. Definition of Classroom Interaction 

 The idea of interaction is defined as “reciprocal events that require at least two 

objects and two actions. Interaction occurs when these objects and events naturally 

influence one another” (Wagner, 1994, p. 8). Therefore, interactions do not occur with the 

teacher alone; there must be mutual influence with the learner through giving and receiving 

messages in order to gain communication. According to Hall and Walsh (2002) “classroom 

interaction takes on an especially significant role in that it is both the medium through 

which learning is realized and an object of pedagogical attention”. In other words, we can 

say that classroom interaction is holistic method which is concerned with both process of 

learning and the objectives targeted behind this process. 
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 There are some other definitions of classroom interaction according to some other 

sources:  

       Classroom Interaction is a practice that improves the advancement of the two 

important language abilities which are speaking and listening among the learners. This tool 

helps the learner to be sufficiently skillful to think critically and share their perspectives 

among their peers. (Amrita Ghosh; 2010) 

       Classroom interaction is associated with the verbal exchange among learners and 

amongst learners and teachers. It is a piece of a cooperative gathering learning process 

including discourses and class participations. Talking and listening are essential parts of 

classroom interactions. (Phil Whitmer). 

       In other words, speaking and listening are very important as language skills; they can 

be enhanced and improved through classroom interaction among learners. So, they can 

prove their level of proficiency while sharing their ideas and perspectives critically. 

Classroom interaction is a process of action-response between learners and amongst 

learners and teachers including the discourse chosen and the class participation. 

        On the basis of the different definitions above, we can consider that classroom 

interaction is classroom activities amongst teachers and learners through the procedure of 

dialogues and class participation used to create language abilities. 

(as cited in Boukhari.S. (2013). Teachers and student’ attitudes towards the role of 

classroom interaction in developing students’ oral proficiency level.) 

1.2.2. Types of Classroom Interaction 

       Relationships amongst learners and teachers are more formal and remote in some 

instructive parts than others. Crandall and Tucker (1990, p. 187–200) assert that such a 

social separation is frequent because of the topic of the course, the atmosphere at school 

and the state of mind of individual teacher towards learners. In many researches as 
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conducted by Marsh and Marsland(1999), teachers shift from the traditional way of 

teaching (teacher-centered) to learner-centered approach and focus the attention on the 

relationship between teachers and learners. 

Thurmond (2003) classified the types of interaction as:  

The learners’ engagement with the course content, other learners, the instructor and 

the technological medium used in the course, true interactions with other learners, 

the instructor, and technology results in a reciprocal exchange of information. The 

exchange of information intended to enhance knowledge development in the 

learning environment.    

       On the basis of this quote, we comprehend that there are four types of interaction: 

learner-course content communication, learner-learner cooperation, learner-educator 

interaction and learner-innovation communication. 

1.2.2.1. Teacher-learner Interaction 

       This type of interaction as Coulthard (1977) notices has got an extraordinary 

arrangement from teachers in an extensive variety of controls. It occurs between the 

instructor and one learner or numerous other learners that is to say a teacher takes a section 

in such interaction. He consults with his learners the substance of the course, asks 

questions, utilizes students’ thoughts, addresses, gives directions, condemns or justifies 

students talk reactions. Then, again, the learners will profit by drawing on the experience 

of their teachers on how well to cooperate in the way that is best.  

       During the teacher-learner interaction, the learners look to show their talking and 

listening skills in front of their teacher that is the reason that ought to consider his method 

of interacting which is extremely significant in learning and instructing. As indicated by 

Harmer (2009), teachers have to concentrate on three things when they speak with their 

learners. First they should focus on the type of the language the learners can comprehend, 
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i.e. teachers must give a yield that is understandable for the level of the considerable 

number of learners. Besides, the teacher must consider what they will present to their 

learners, thus the teacher discourse is an asset for learners. Also, teachers need to identify 

the courses in which they will talk, for example, the voice, tone, and inflection. 

1.2.2.2. Learner-Learner Interaction  

       Learner-learner interaction takes place between students. Learner-Learner 

collaboration can happen either in groups called Learner-Learner interaction or in sets 

called peer cooperation for giving learners chances to talk and work in the classroom. So, 

as to get input in the objective language through adjusting each other's mistakes or  making 

comments to each other when working in groups (Mackey, 2007, p. 30).In this sense, 

Lynch (1996) states that “In learners rarely pick up each other’s errors, even in theshort 

term[…] group work is more likely to lead to negotiation of meaning than interactionwith 

the teacher”(p. 111).From this citation, we can say that practice is the most useful when it 

is planned with little group or peers instead of with teacher or in entire classroom, since it 

(group work) permits learners to get input through adjusting each other's mistakes. 

       The third type of interaction is called 'pair work'. Learners get a task, which they need 

to complete in peers. The teacher holds the role of a consultant or adviser, helping when 

needed. After the exercise, he put the peers into an entire group and each combine writes 

about their work. 

       The last type of classroom interaction is called 'group work'. Similar to pair work, the 

teacher's role here is a consultant. Each individual group give an account of their work as a 

subsequent activity. The last two methods for interaction are especially valuable for 

empowering interaction among learners. In vast classes, they display the main plausibility 

for whatever number learners as could be expected under the circumstances to use the 

outside language, still more suitable for guided and controlled exercises. 
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(As cited in KOUICEM.K.  (2009). The Effect of Classroom Interaction on Developing 

the Learner’s Speaking Skill.Constantine University. Constantine). 

1.2.3. The Different Roles of the Teacher 

       Most learners won't take part in cooperation by themselves unless the teacher begins 

first. Clearly, the role of the teacher is extremely essential in motivating and making 

enthusiasm for the themes. The premise of the communicative approach is the teacher’s 

ability to change his role when necessary. 

       Controller: inside a classroom collaboration and particularly learner-teacher 

interaction, the instructor is the in charge of the educating and learning forms. Harmer 

(2001) declares that the instructor work here is to transmit learning from himself to his 

understudies.  

       Assessor: the most expected act from the instructor is to demonstrate the learners that 

their exactness is being created; Harmer (2001) says this is done through giving adjustment 

or by lauding them. The learners need to know how they are being surveyed; the teacher 

ought to let them know their qualities and shortcomings, the understudies, then can have an 

unmistakable thought regarding their levels and what they have to focus on. The assessor 

teacher ought to focus likewise to the learners’ responses and how to manage them.   

       Corrector: the teacher needs to choose when and where to revise students‟ 

generation. Another essential point is that the teacher ought to be cautious while rectifying 

articulation slip-ups or blunders the learners submit amid classroom cooperation, i.e. he 

works genuinely to give the right articulation, shape or significance in light of the fact that 

the learners all the time procure these issues from their teachers.  

       Organizer: it is the most essential part –according to Harmer (2001) - that the 

educator demonstrations in a classroom where numerous things must be set up, for 

example, organizing group work, giving learners directions about how well they interact, 
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lastly ceasing everything when the time is over. The teacher in such a part invests much 

energy in connecting with all the class in the collaboration and guarantees its participation. 

Once the learners are included in the collaboration, the teacher can quit cooperating and let 

the learners talk and hear each out other, exchange perspectives and why not right every 

other as well. (As cited in Batite.T.(2012). The Rolle of Cllassroom Interactiioniin 

Improviing the Students’Speakiing Skiilll.) 

       Prompter: Sometimes the learners don't discover the words when they converse with 

every others or with the instructor, the role then of the last is to engage the learners to think 

innovatively so that to be autonomous from the educator. In such role, the educator must 

avoid himself to help the understudies regardless of the possibility that he needs with the 

goal that they will be innovative in their learning  

       Resource: the occupation of the educator here is to answer students‟ questions. For 

instance, when they need to know how to state something, or when they search for the 

importance of a given word or express, they go back to their educator as an asset of data. 

Thus, the instructor ought to have the capacity to offer such required data. 

1.2.4. The Importance of Classroom Interaction in the Second Language Learning  

       Classroom interaction has a significant role in learning second language process. 

Numerous analysts have concentrated their reviews on the importance of interaction in L2 

learning. As stated by Ellis 1988, when more prominent chances to speak are given to L2 

learners, they can truly gain more practice in the TL; they can be more stimulated to 

++participate in further communication, and they can achieve a fruitful communication. 

Interaction has an important role in L2 learning since it pushes learners to interact with the 

TL; additionally, it is considered as a motivational component for learners to do their best 

when they are permitted to talk in the classroom setting. 
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        Furthermore, Chaudron (1988) claimed that interaction is appeared as significant 

since it is only through interaction that the learners can break down the TL structures and 

get importance from classroom events. Interaction gives learners the chances to consolidate 

TL structures into their own discourse, and the expressiveness for learners of classroom 

events of any sort. Whether through interactive or not will rely upon the degree in which 

correspondence has been mutually built between the teacher and learners. (p.10). On the 

basis of what has been said, classroom interaction is considered as critical on the grounds 

that through it learners can get meaning. It can also create opportunities for them to build 

up their own particular relational abilities.  

        As stated by Hatch (2007), language learning advances out of learning how to bear on 

discussion, out of learning how to communicate. Besides, Nuan (1991) expressed that 

language is achieved just when learners effectively draw in and interact with each other 

keeping in mind the end goal to communicate in the TL. Furthermore, Içbay (2008) states 

that classroom interaction is considered as one of the stages where any fact about any 

classroom phenomena is built, shared, and be important. That is to say, the heart of talking 

in a language is to know how to communicate with that TL, and classroom interaction can 

truly give learners the best chances to do their best during the time spent in L2learning. 

        According to Hedge (2000) “interaction pushes learners to produce more accurate and 

appropriate language, which itself provides input for other students. This is one reason why 

pair work and group work have become common features of contemporary classrooms.”  

(p.13). That is to say, classroom interaction assumes the part of a strengthening theme 

since it drives students to create more suitable and important sentences. In addition, it gives 

students the opportunity to hear what others say in second language learning. (As cited 

inChebout. H.(2015). Investigating Teachers’ and Students’ Attitudes towards the Role of 
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Interaction with Native Speakers through Social media in Enhancing EFL Learners’ 

Speaking Fluency.Oum El Bouahi University) 

      To make relation between provocative themes and the raise classroom interaction, we 

have to know about “problem posing” which is considered as a good technique to rich 

classroom interaction while discussing a particular provocative theme. 

1.2.5. Problem Posing 

       Nina Wallerstein, from the University of New Mexico, and Elsa Roberts Auerbach, 

from the University of Massachusetts, Boston, started applying Freire's work to their ESL 

programs for late foreigners. Identifying the demand to renew Freire's way to deal with 

their own showing circumstances, Wallerstein and Auerbach coordinated critical pedagogy 

into the Participatory Approach, adjusting Freire's dialogical technique, called problem 

posing. 

       As presented in Wallerstein and Auerbach’sbook ESL for Action: English for the 

Workplace, Problem posing at Work, Teacher’s Guide4, problem posing took after a 

comparable structure to Freire's literacy education program, with three procedures: 

listening, dialogue, and action. Learning English was viewed as a venturing stone to a 

bigger objective, that of empowering students to change and enhance their living and 

working circumstances. The classes concentrated on group building and social activity, and 

learners were urged to take control of their learning at all stages: arranging class 

coordination, settling on choices on national programs, affords content and materials to 

classes, driving examinations, and assessing their learning and results. The teacher, going 

about as facilitator and asset, helped students separate and control the language structure 

and use of English. Students utilized their English to better convey at work, with 

government offices, with their unions, and in their youngsters' schools. 
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1.2.5.1. Listening 

       The first procedure of problem posing is listening. By getting comfortable with her 

students' lives, the teacher finds out about issues that are vital to them, called "generative 

themes." This should be possible in a few courses – in class dialogues intended to evoke 

issues, in casual discussions before or after class. Learners are made a request to share as 

much as they feel good about their families, their occupations, and their feelings about 

learning English. The teacher can make inquiries to help engaging in conversation, for 

example, what makes you happy? The teacher may propose that students convey what 

needs be in their local language, if that makes it simpler or more agreeable for them, and 

afterward catch up with English. Regularly, the teacher may ask different students or 

volunteers to help with interpretation between the two languages. 

       Students can portray to their colleagues what they see and hear at work, as though it 

was the first occasion when they had been to their worksites. Students may ask themselves: 

How do individuals act at work? Who is in control? What are the working conditions? The 

teacher can present the possibility of anthropological research, urging learners to do 

perceptions, meetings and report examinations, and utilize this data to make ethnographies 

of their group or work culture. Students can convey to class reports, objects from work, 

photos, graphs, or anything that recounts a tale about their lives. Wallerstein takes note of, 

these participatory research techniques give a structure to students to be counterparts in 

their learning. Through examination, students create basic considering apparatuses 

investigation, using their English outside the classroom, and understand their potential for 

taking an interest in basic leadership. 

1.2.5.2. Dialogue 

      In the second procedure, Dialogue, a recognized generative theme is brought into the 

class as a "code," or a "solid physical portrayal of an especially critical issue that has come 
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up during the listening phase. «Codes are frequently created by the teacher at to begin 

with, yet in accordance the production of codes is assumed control by students. A code can 

take many structures, for example, an exchange, lyric, picture or question. A successful 

code concentrates on one problem, makes the issue right away conspicuous and incites a 

forceful enthusiastic response. A code ought to demonstrate all perspectives, be open-

finished and offer no solutions. Working with codes permits students to talk about 

individual, exceedingly intense subject matters with the advantage of point of view. As 

Wallerstein portrays,  

We are managing stacked issues that might be excessively undermining, making it 

impossible to approach specifically or excessively overpowering or humiliating, 

making it impossible to go up against separately… If the discourse turns out to be 

excessively individual, you, as teacher, can divert consideration back to the code 

and the nonpartisan protest. 

       Problem posing follows five steps in discussing the code, designed to encourage 

critical thinking. The steps are:  

1. Describe the code 

2. Define the problem 

3. Share similar experiences 

4. Analyze the root causes of the problem 

5. Strategize possible responses 

1.2.5.3. Action 

        In the last procedure of problem posing, action, students react to the problem spoken 

in the code, yet now customized to their own circumstance. As Wallerstein describe it, 

Activity for students implies figuring out how to consider them to be social and 

political creatures, with rights to get to the political frameworks in their work 
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environments or their urban areas. Plans for action advance from students' 

understanding the prompt and underlying drivers of issue, and additionally having 

dreams of better conditions.  

       By action students will be more confident to make changes they see necessary in their 

lives and their community. While she claims that "action and change do not come easily" 

(p.196), she believes that if we teachers create an atmosphere that "allows students to say 

what they think, they will have made a step toward control in one aspect of their lives" 

(p.196). 

Conclusion  

      The literature above shows that critical pedagogy in ESL gives students the possibility 

to understand their worlds through their own experiences. Such an understanding might 

lead them to come up with solutions for the problems they face in their daily lives. The 

success of the Freirean approach depends not just on its ideological basis but also on the 

productive use of provocative themes since such a use had the greatest importance on the 

development classroom interaction. 
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Chapter Two: 

Investigating the Students Attitudes towards the Effect of Using Provocative Themes 

as a Critical Pedagogy on Raising Classroom Interaction  

Introduction  

       This chapter is concerned with the framework that supported the review of literature 

presented in the first chapter. The data is mainly gathered through the use of the 

questionnaire administered to the English third year LMD students of LArbi Ben M’hidi 

University in order to achieve the research aim that is to determine students’ attitudes 

towards the effect of using provocative themes (as a critical pedagogy) on classroom 

interaction. This chapter is devoted to assert the correlation between the two research 

variables by examining the research hypothesis and answering the research question. It 

explains the choice of the questionnaire and describes in details the means of data 

collection, the results and their analysis as well as the discussion, ending with pedagogical 

implications and limitation. 

2.1. The Choice of the Method  

       In order to accomplish the aim of the present study, a descriptive method is conducted 

for the data collection that aims at investigating the students’ attitudes towards the effect of 

using provocative themes (as a critical pedagogy) on classroom interaction. The 

questionnaire is the most commonly used research method that collects information, which 

is relative to the objectives and attitudes of some target informants.  

2.2. Definition of the Questionnaire  

       It is known that questionnaires are the widest method of research used by researchers. 

According to Singh (2006) “A questionnaire is a form which is prepared and distributed for 

the purpose of securing responses. Generally these questions are factual and designed for 

securing information about certain conditions or practices, of which recipient is presumed 
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to have knowledge”. (p. 191, as cited in Nicholas .W. & Bousmaha . B. (2001). Your 

Research Project). In other words, a questionnaire is defined as a tool for gathering data 

concerning different subjects, fields, and issues. Furthermore, walliman (2001, as cited in 

Aiken. L. (1997). Questionnaires and Inventories: Surveying Opinions and Assessing 

Personality.) claims that asking questions is an accessible method of gathering both 

quantitative and qualitative data from different participants. Using a questionnaire enables 

the researcher to design questions and get replies without having to talk to any of the 

respondent. Also, he argues that the questionnaire is a very flexible instrument; however 

the researcher must use it carefully in order to achieve the aim of a particular research. 

       As defined by Brown (2001, as cited in Dornyei 2003) questionnaires are “any written 

instruments that present respondents with a series of questions or statements to which they 

are to react either by writing their answers or selecting from among existing answers”. 

(p.6). That is to say, a questionnaire is a device used for collecting information. It is a 

group of written questions designed to accomplish a certain aim of research. 

2.3. Significance of the Questionnaire 

       Numerous analysts claim that the questionnaire is a powerful instrument to gather 

information. In other words, a lot of data can be gathered from an extensive number of 

individuals in a brief timeframe and in a generally practical manner. Moreover, the results 

of the questionnaire can usually be quickly and effectively quantified by either an analyst 

or using software package. 

2.4. The Students’ Questionnaire    

2.4.1. The Sample 

       The population of the present study consists of third year LMD students of English 

department at Larbi Ben M’Hidi University, Oum El Bouaghi for the academic year 2016-

2017. Since it is impossible to study all the population 142, we have selected a target 
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sample which is composed of 42 students, males and females who are randomly chosen. 

The selection of such sample was based on the consideration that third year LMD students 

have already experienced the concept of interaction with their teachers in the previous 

years –first and second year- so, their teachers focus more on students’ talk when giving a 

particular theme since they are considered as advanced learners. Moreover, those students 

are going to graduate this year, and the majority of them are going to teach, therefore, they 

need at least to know about the importance of themes for classroom interaction in the 

process of teaching EFL, and its effectiveness in developing one’ s proficiency level. 

2.4.2. Administration of the Questionnaire 

       The questionnaire is administrated to 42 Third year LMD students (language science). 

The administration of the questionnaire took place on April, 30, 2017. The students 

answered the questionnaire during the session of “sociolinguistics” from 12.30 to 14.00 in 

room 25. Some of the answered copies were returned immediately when the students finish 

them while the other copies have been returned back by the end of the session. The 

questionnaire was administered in a pleasurable atmosphere; the questions were not 

difficult for the students, therefore this resulted in having effective answers from the 

students. 

2.4.3. The Description of the Questionnaire 

       The questionnaire addressed to students starts with a definition which explains what 

provocative themes are. The definition is followed by twenty two (22) questions of 

multiple choice and open-ended types. The questionnaire is divided into four 

sections;”personal information”, “attitudes towards the use of provocative themes”, 

“perceptions about classroom interaction” and “attitudes towards the use of provocative 

Themes on Classroom Interaction”.   (see Appendix A) 

� Section one: Personal Information (Q1 and Q2) 
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       Question (1) and (2) are devoted to students’ personal information; in the Q1 they are 

asked to specify their gender whereas in the Q2 they are asked to evaluate their level in 

English.  

� Section two: Students’ Attitudes towards the Use of Provocative Themes (Q3– 

Q10) 

       This section contains six (6) multiple choice and open-ended questions. It aims at 

identifying students’ attitudes towards the use of provocative themes. While Q3 asks 

students to determine the type of themes they prefer to deal with in classroom, Q4 is put to 

determine how they prefer to work, in groups, in pairs, or alone; question 5 aims at 

determining if the use of provocative themes challenge the students to express their ideas 

in the classroom, and they are supposed to explain their answer. Moreover, Q6 seeks to 

collect data about the students’ perception about the extent that provocative themes help 

them to change their opinion in a particular subject. Also, Q7 aims at gaining information 

about how students handle the provocative theme given by the teacher. In addition, Q8 

asks students to determine how many provocative themes enable them to think critically. 

Q9 aims at identifying if provocative themes help students to overcome the difficulties 

they face in the classroom, and they are asked to justify their answers Finally, Q10 aims to 

collect data about their creativeness in solving personal problems via provocative themes.  

� Section Three: student’s attitudes towards classroom interaction (Q11-Q18) 

       This section consists of eight (8) multiple choice questions. It tackles students’ 

attitudes towards classroom interaction. Q11 asks the students about their tendency for 

talking in the classroom. Q12 aims at investigating the importance of classroom interaction 

according to students and they have to justify their answer. Q13 is meant to investigate if 

the students’ interaction is voluntary or imposed by the teacher. In the next question (Q14), 

students are asked to identify how they often interact with their teacher. In Q15 students 
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are asked about their feeling when they interact with their teacher, is being either 

comfortable or uncomfortable. Moreover, Q16 aims at identifying whether students benefit 

from teacher-student interaction or not, and they are supposed to justify their answers. 

Similarly, Q17 asks how students find the student-student interaction if it is beneficial or 

not. Finally, Q18 aims to determine the students’ perceptions about the reasons that cause 

lack of interaction.  

� Section Four: Students’ Attitudes towards the Effect of Using Provocative 

Themes on Classroom Interaction (Q19-Q22) 

      This section contains seven (7) multiple choice and open-ended questions. It is devoted 

to the investigation of students’ attitudes towards the use of provocative themes and its 

effect on classroom interaction. Q19 asks students if provocative themes affect the 

students’ classroom interaction, and they are supposed to justify their answers. Data about 

whether or not provocative themes increase their classroom interaction is sought in Q20 

and they have to justify their answers. In the next question 21, students are asked how 

many provocative themes encourage them to interact in the classroom. Finally, in Q22 they 

are asked if provocative themes help theme to be active in classroom.  

2.5. Analysis of the Questionnaire  

Section one: Personal Information 

Q1: Specify your gender   

Table 2: Student’s Gender 

Option Frequency Percent 

Male 6 14.3 

Female 36 85.7 

Total 42 100.0 
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                      Figure 2: Students’ Gender 

        The table demonstrates that the majority of the students are females (85.7%), whereas 

only (14.3%) are males. This may be due to sociological reasons .i.e. the number of women 

are more than men in the society, or this is due to the females’ preferences .i.e. generally 

girls prefer to study literary subjects whereas boys prefer to study scientific subjects. 

Q2: How do you evaluate your level in English? 

Table 3: Students’ English Level Evaluation 

Option Frequency Percent 

Good 9 21.4 

Average 26 61.9 

less than average 1 2.4 

you do not know 6 14.3 
Total 42 100.0 
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Figure 2: Students English Level Evaluation 

This table shows the students’ English level evaluation. It shows that the majority 

of students think an average English level (61.9%), whereas some students have a good 

level of English (21.4 %). Similarly, some others don’t know their level (14.3%). 

However, a minority of students have less than average level (2.4%). The reason behind 

these differences of level it seems that the learners are relatively satisfied of their level. 

Section Two: Students’ Attitudes towards the Use of Provocative Themes 

Q3: What type of themes do you prefer to deal with in classroom? 

Table 4: Students’ Attitudes towards the Preference of 

Themes  

Option Frequency Percent 

provocative themes 20 47.6 
topical themes 12 28.6 
academic themes 10 23.8 
Total 42 100.0 
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              Figure 4: Students’ Perception of Themes 

 

As shown in the table, the biggest proportion of students (28.6%) prefers to deal 

with provocative themes (47.6%), while others prefer topical themes. The remaining 

percentage (23.8%) of students prefers academic themes. These differences are 

consequences of students’ preferences and their prior knowledge about a given theme.  

Q4: When it comes to provocative themes, how do you prefer to work on? 

Table 5: Students’ Attitudes towards Work Choice  

Option  Frequency Percent 

In groups 16 38.1 

in pairs 21 50.0 
Alone 5 11.9 

Total 42 100.0 
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           Figure 5: Students’ Attitudes towards work choice  

         As shown in the table, half of the students (50%) prefer to work in pairs while 

discussing a particular provocative theme. Some of them (38.1%) probably feel at ease 

while working in groups within the classroom. The rest of students (11.9%) choose to work 

alone. This proves that this difference is due to the students’ individual differences, i.e. 

each student prefers to work in which he feels comfortable. 

Q5: do you find that provocative themes challenge you to express your ideas in the 

classroom? 

Table 6: Students’ Perceptions About  the Challenge of 

Provocative Themes  

 

Option  Frequency Percent 

Yes 38 90.5 

No 4 9.5 

Total 42 100.0 
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      Figure 6: Students’ Perceptions about the Challenge of Provocative Themes  

       According to the information obtained, we can say that the majority of students 

(90.5%) agree about the fact that provocative themes challenge them while expressing their 

ideas; only four students (9.5 %) believe that provocative themes are not challenging them. 

Explain  

 Students have given some explanations concerning the challenge of provocative 

themes while expressing their ideas. The students who opted for the choice ‘yes’ argue that 

when the theme is provocative, they try to get involved in the discussion toexpress their 

ideas, as well as to convince the audience about their views. Moreover, some others said 

that provocative themes make them more confident to exchange their ideas and thoughts 

with their classmates. However, the students who said “No” argue that not only 

provocative themes that challenge their ideas there are other topics that challenge them. 

Also, others state that they don’t be challenged because they don’t have enough knowledge 

about the subject matter.  

Q6: How often does a given provocative theme chosen help you to change your opinion 

about the subject matter? 
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Table 7: Students’ Attitudes towards the Extent that a Given Provocative Theme Helps 

Them to Change their Opinion   

 Option 
     
Frequency 

                                                                       
Percent 

Always 
Sometimes 

0 
32 

   00.0 
76.2 

Rarely 9     21.4 

Never 1      2.4 

Total 42   100.0 

        
 
Figure 7: Students’ Attitudes towards the Extent that a Given Provocative Theme 

Helps Them to Change their Opinion 

        Table 7 informs us that most of the respondents (76.2%) claim that provocative 

themes sometimes cause them to change their opinions, whereas (21.4%) of them change 

their opinions rarely do and one student (2.4%) said that he never change his opinion while 

dealing with provocative themes. No one of students always changes his opinion while 

discussing a particular provocative theme. The reason behind this difference may be due to 

the students’ interest about the theme given or due to their perceptions towards it. 

Q7: when the teacher gives you a provocative theme, how do you handle with? 

       In this question students are supposed to give their opinions and how they deal with 

provocative themes. From the answers given by students, we can say that each student 

handle the provocative theme with different point of view. I.e. it depends on the topic 

given. Some students said that they make researches about the topic and try to have as 
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much as possible information about it to be capable of expressing their ideas while 

discussing. In addition, other students said that they try to re-call some information about 

the topic and try to exchange their ideas with their classmates. Moreover, some others state 

that they discuss the theme through different angles and try to get as much information as 

possible. Also, they said that they try to give arguments that are related to their 

experiences. 

Q8: How much do provocative themes enable you to think critically? 
 
Table 8: Frequency of Critical Thinking Involvement in 

Provocative Themes 

  Frequency Percent 

Very much 6 14.3 

Much 10 23.8 

Somehow 22 52.4 

not at all 4 9.5 

Total 42 100.0 

       
 
           Figure 8: Frequency of Critical Thinking Involvement in Provocative Themes 

        The present table tends to provide data about the students’ attitudes towards the extent 

to which provocative themes enable them to think critically. More than half of the 

participants (52.4%) claim that provocative themes somehow enable them to think 

critically, whereas 10 students said they are used to think in a critical way much while 

dealing with provocative themes. (14.3%) of students said that they make use of critical 
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thinking very much when handling with provocative themes. In the contrast, four students 

(9.5%) said that they have nothing to do with provocative themes. 

Q9: Does the use of provocative themes help you to overcome you difficulties you face in 

the classroom? 

Table 9: Students’ Attitudes towards the Role of Provocative Themes 

in Overcoming the Difficulties in Classroom 

Option Frequency Percent 

YES 31 73.8 

NO 11 26.2 

Total 42 100.0 

        
 

Figure 9: Students’ Attitudes towards the Role of Provocative Themes in Overcoming 

the Difficulties in Classroom 

        The results obtained from the table 19 shows that a big number of students (73.8%) 

believe that provocative themes are helpful in overcoming the difficulties they face in the 

classroom, unlike the rest of students (26.2%) who opted for the alternative suggestion, i.e. 

“no”. 

Justify your answer, please 

       The “yes” possessing students justified that provocative themes help in reducing the 

level of anxiety, increasing self-confidence and eliminating the fear of making mistakes. 

Others who answered the opposite, justified that provocative themes themselves are a 

source of problem, since point of views about a given topic are different, this will cause 

personal conflicts between students. 
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Q10: Do provocative themes make you creative in solving personal problems? 

Table 10: Students’ Perceptions towards the Efficacy of 

Provocative Themes in Solving Personal Problems 

Option Frequency Percent 

Yes  23 54.8 

No  19 45.2 

Total 42 100.0 

 
 
Figure10: Students’ Perceptions towards the Efficacy of Provocative Themes in 

Solving Personal Problems 

       On the basis of the above results, more than half of the participants (54.8%) said that 

they are creative in solving their personal problems because of the efficiency of 

provocative themes. (45.2%) argue that they are not creative when solving problems. This 

difference may be because provocative themes are somehow related to their experiences in 

real life. 

Section Three: Students’ Attitudes towards Classroom Interaction  

Q11: In the classroom, do you feel tempted to talk 

Table 11: Students’ Tendency for Talking/Speaking 

Option Frequency Percent 

Yes  26 61.9 

No  16 38.1 

Total 42 100,0 
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                Figure 11: Students’ Tendency for Talking/Speaking 

       On the basis of these results, (61.9%) of informants feel tempted to talk in the 

classroom, whereas the rest them (38.1%) do not. This difference may be due to the 

students’ individual differences, or because of the learning strategies used in the classroom, 

or it may be due to some psychological factors such as shyness,  lack of self-confidence, 

fear of making mistakes…etc. 

Q12: Is interaction in the classroom important to you? 

Table 12: Students Views’ The Importance of 

Classroom Interaction  

Opition Frequency Percent 

Yes 34 81.0 

No 8 19.0 

Total 42 100.0 
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       Figure 12: Students Views’ the Importance of Classroom Interaction 

       As it is shown above, most of the participants (81.0%) responded positively 

emphasizing the importance of classroom interaction. For the remaining number (19.0%), 

interaction is not important. 

Justify your answer, please  

       Students provided different justifications for their answers. Students who have chosen 

the option “yes”, argue that classroom interaction is important because it stimulates their 

critical thinking, improves their language, and enriches their vocabulary. Moreover, others 

said that it is important because it widen their knowledge and helps them to develop their 

skills. For some of them, the importance of classroom interaction lies in the fact that they 

get involved in the discussion and, thus, understand better. In addition to that, they learn 

how to deal with a given topic from different angles and see it from different perspectives. 

Nevertheless, those who selected “no”, state that they are introvert persons and hate to talk 

in front of their teacher and classmates. 

Q13: Is your interaction in the classroom often:  

 

Table 13: Students’ Attitudes towards Interaction 

  Frequency Percent 

Voluntary 26 61,9 

Imposed by the teacher 16 38,1 

Total 42 100,0 



 

 

46 

 

 
 

Figure 13: Students’ Attitudes towards Interaction 

 

       The results indicate that most of the students’ involvement in interaction is a voluntary 

action (61.9%), while the interaction of a portion of (38.1 %) is imposed by the teacher. 

Various factors might be there to justify their behavior.  

Q14: How often do you interact with your teacher? 

Table 14: Frequency of Teacher-Student Interaction 

Option Frequency Percent 

Always 5 11.9 

Sometimes 23 54.8 

Rarely 12 28.6 

Never 2 4.8 

Total 42 100.0 
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Figure 14: Frequency of Teacher-Student Interaction 

        On the basis of the statistics above, we notice that, more than half of the students 

(54.8%) claim that they sometimes interact with their teacher because it gives them the 

opportunity to exchange views with him/her from time to time. Conversely, some students 

(28.6%) admit that they rarely interact with their teacher; Only two informants (11.9%) 

argue that they have always the opportunity to interact with the teacher. Others (4.8%) 

state that they never interact with their teacher. This leads us to say that the majority of the 

students are aware about the importance of interacting with the teacher because he is 

viewed as the source of knowledge. 

Q15: How do you feel when you interact with your teacher in the classroom? 

 

Table 15: Students’ Feeling during Teacher-Student Interaction 

Option  Frequency Percent 

Comfortable 26 61,9 

Uncomfortable 16 38,1 

Total 42 100,0 
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Figure 15: Students’ Feeling during Teacher-Student Interaction 

         Statistically speaking, we can notice that the majority of students (61.9%) said that 

they feel comfortable during teacher-student interaction. However (38.1%) of them state 

that they feel uncomfortable when interacting with the teacher. We can say that students 

feel relaxed when interacting with the teacher thanks to the good atmosphere and the 

teacher’s treatment from the teacher. 

Q16:  How do you find teacher-student interaction in the classroom?  

Table 16: Benefits of Teacher-Students Interaction  

Option Frequency Percent 

Beneficial 38 90,5 

not beneficial 4 9,5 

Total 42 100,0 
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Figure 16: Benefits of Teacher-Students Interaction 

       The obtained results show that the majority of students (90.5%) affirm that teacher-

student interaction is beneficial to them, the case which is not true for the remaining 

percentage (9.5%). We can refer this difference to the teacher’s knowledge and to the 

student’s understanding of the subject matter.  

Justify your answer, please  

      Importantly, students have given different justifications concerning why teacher-

student interaction is beneficial. The most important reason is that this type of interaction 

gives students the opportunity to exchange their ideas without restriction and they consider 

the teacher as the main source of knowledge. Moreover, Teacher-student interaction gives 

learners the chance to deal with new vocabulary items, and students may get benefits from 

the teacher’s experiences. During the classroom interaction, the teacher can play the role of 

a motivator and this will increase the students’ desire to improve their learning skills. In 

addition, some students did not justify their answers at all. The students who opted for ‘not 

beneficial’ argue that they will feel shy and embarrassed in front of their classmates’ 
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comments. Consequently, the majority of students are aware about the importance of 

teacher-student interaction. 

Q17: How do you find student-student interaction in the classroom? 

Table 17: Benefits of Student-Student Interaction 

Option Frequency Percent 

Beneficial 34 81.0 

not beneficial 8 19.0 

Total 42 100.0 

        
 
           Figure 17: Benefits of Student-Student Interaction 

        Similarly the table shows that most of the students (81.0%) think that student-student 

interaction is beneficial to them. The converse is that (19.0%) of the respondents do not 

think so. One of the main reasons is because student-student interaction gives students the 

chance to share information between one other. Another reason may be because this kind 

of interaction creates a pleasant environment for learners to develop their abilities. Those 

who are against might think that this type of interaction creates conflicts between students 

especially when they engage in debates. 

Q18: In your opinion, what are the reasons that cause lack of interaction between teacher 

and students?  
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Table 18: Causes Prevent Students’ Interaction  

Option Frequency Percent 

Anxiety 2 4.8 

lack of self confidence 3 7.1 

lack of motivation 2 4.8 
fear of making mistakes 3 7.1 
uninteresting topics 1 2.4 
Others 1 2.4 

a+b 10 23.8 

b+c 6 14.3 

c+d 6 14.3 

d+e 8 19.0 

Total 42 100.0 

 
 
Figure 18: Causes Prevent Students’ Interaction 

       Question 18 elicits the causes preventing learners’ interaction. In this respect, 7.1% 

argue that it is due to the lack of self-confidence. Two of the students (2.4%) state that the 

lack of motivation on the part of the teacher is the reason behind being silent. Moreover, 

three students believe that what prevents their interaction is the fear of making mistakes. 

Interestingly, some of the participants (14.3%) state that what makes them remain silent is 
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because they are neither self- confident nor motivated. One of the participants (2.4%) 

relates his/her unwillingness to interact to uninterested topics. Additionally, some of the 

students (19.0%) consider that the fear of making mistakes and uninteresting topics are two 

factors responsible for making students passive and static. Some of the students (14.3%) 

argue that they have a lack of motivation and the fear of making mistakes. One student 

(2.4%) opts for “others” option, citing some arguments like the fear of the teacher, and the 

shyness to speak in front of classmates, besides the dislike they have for some modules. In 

addition, (4.8%) of students argue that they have a high level of anxiety which makes them 

stressed and inhibit them from interaction. (7.1%) of students choose fear of making 

mistakes which leads to embarrassment. Finally, the large percentage of students (23.8%) 

stated that they have high level of anxiety and lack of self-confidence. Clearly, it seems 

that the psychological factors play a crucial role in the issue of interaction. 

Section Four: Students’ Attitudes towards the Effect of Using Provocative Themes on 

Classroom Interaction  

Q19:  Does the use of provocative themes affect your interaction in the classroom? 

Table 19: Effect of Provocative Themes on Classroom 

Interaction 

Option Frequency Percent 

Yes 39 92.9 

No 3 7.1 

Total 42 100.0 
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Figure 19: Effect of Provocative Themes on Classroom Interaction 

A quick look at the table makes it noticeable that the most of students agree that the use of 

provocative themes affect their classroom interaction (92.9%). In contrast, the rest of them 

disagree about the aforementioned idea (7.1%). 

Justify your answer, please  

       Students provide different justifications for their choices. Students who choose the 

option “yes” stated that provocative themes affect their interaction because they relate 

those topics to their real life; so, they exchange ideas and arguments with their classmates 

and try to adapt their perspectives to suit their situations. Moreover, others claim that 

provocative themes affect them in the sense that they become talkative and active in the 

classroom. Surprisingly, some students say that it may affect them in a negative way, i.e. 

while debating they may lose their friends because of the conflicts about the subject matter. 

However, students who opt for “no” argue that they speak only when needed, i.e. 

provocative themes do not maximize their interaction. unfortunatly, many students did not 

justify their choices. 

Q20: Do provocative themes help you increase your interaction in the classroom? 
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Table 20: The Increase of Classroom Interaction while Using 

Provocative Themes  

Option Frequency Percent 

YES 35 83,3 

NO 7 16,7 

Total 42 100,0 

       The above table illustrates the effectiveness of provocative themes in increasing 

students’ interaction in the classroom. (83.3%) of the participants said that provocative 

themes do help increasing their interaction. However, (16.7%) of them said the opposite. 

Justify you answer, please  

       Students were collaborative and gave different justifications. Those students who 

opted for “yes” choice suggested that the interaction concerning provocative themes is 

motivating and helpful for the acquisition of new information. Also, it is helpful in 

developing new language skills. On the contrary, students who opted for “no” answer 

declared that interaction in the classroom is not exclusive only to provocative themes. We 

infer that the motivational strategies used by the teacher to get students interact in the 

classroom are beneficial. 

Q21: How much do provocative themes encourage you to interact in the classroom? 

Table 21: The Extent to which Students Interact Thanks to 

Provocative Themes 

 Option Frequency Percent 

Very much 13 31.0 

Much 17 40.5 

Somehow 11 26.2 

not at all 1   2.4 

Total 42  100.0 
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Figure 21: The Extent to which Students Interact Thanks to Provocative Themes 

       Table 21 informs us that the most of the participants (40.5%) answered that 

provocative themes are much encouraging classroom interaction. (31%) ticked the option 

“very much”, while others (26.2%) chose the option “somehow”. However, one student 

(2.4%) said that provocative themes are not at all encouraging him to interact in the 

classroom. These differences may be due to individual preferences and the good 

atmosphere in the classroom. Students here need to improve their perspective so they do 

their best through interaction. 

Q22: Do provocative themes help you to be active in the classroom? 

Table 20: Frequency of the Students’ Activeness 

Option  Frequency Percent 

YES 36 85.7 

NO 6 14.3 

Total 42 100.0 
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Figure 22: Frequency of the Students’ Activeness 

 

       On the basis of this table, we see that the majority of participants (85.7%) ticked the 

answer ‘yes’; they believe that provocative themes help them to be active in the classroom. 

The minority (14.3%) claimed that provocative themes do not help them to be active in the 

classroom. These results might reflect the type of the theme beforehand.  

 2. 5. Discussion of the Results 

       Interestingly, the chosen sample in this study shows that females (85.7%) are 

dominant over males (14.3%), this may be because of  the fact that females are more 

interested to study foreign languages and English language particularly than males who 

often choose to study scientific branches. The level of the students shown in the results 

also allows us to depend on them in investigating this study since more than half of them 

say that their level in English is between average and good. 

       Concerning themes, students have different preferences. Some students prefer topical 

themes (discussed with the teacher), some of them prefer to deal with academic themes 



 

 

57 

 

(knowledge in educational domain). However, the majority of students prefers to deal with 

provocative themes since it allows them to exchange views and preferences, as well as, 

permits them to gain new information. 

       Many students prefer to work in pairs while dealing with provocative themes; so they 

can share their ideas without hesitation. Moreover, others select working in groups. 

However, just one student wants to work individually. On the basis of these findings, we 

can say that students feel comfortable when working in groups or in pairs on a provocative 

theme, they exchange feedback. More importantly, they develop their communication 

skills better. 

       The majority of students agree that provocative themes challenge them to express their 

ideas and beliefs and they have always the desire to argue their point of view. In addition, 

those students handle with provocative themes from different angles and it depends on 

their prior knowledge about that theme, students confirm that they change their opinions 

according to the topic given. Conversely, for some students provocative themes do not 

challenge them because of their nature; they are introvert persons and they dislike 

discussion unless the teacher asks them. 

       Most of the students are aware of the importance of classroom interaction. They assert 

that classroom interaction stimulate their critical thinking and impose them to prove their 

points of view. Also, it enables them to enrich their vocabulary and widen their knowledge. 

       More than half of students state that from time to time they participate unwilling. On 

the contrary, learners prefer to be imposed by the teacher. 

       Students admit that teacher-student interaction and student-student interaction as two 

main types of classroom interaction are so beneficial to them because through them they 

are given the opportunity to exchange views, acquire new vocabulary items, and activate 

their knowledge.  
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       Some students declare that they show eagerness for interacting in classroom but they 

still have some hindering psychological factors namely: anxiety, the lack of self 

confidence, the lack of motivation and the fear of making mistakes. 

       A good number of students argue that their classroom interaction is affected in a 

positive way when dealing with provocative themes, and this type of themes encourage 

them to generate and fruitful discussion. Furthermore, they claim that provocative themes 

enable them to think critically and get the right way to deal with personal problems. 

Consequently, this leads us to say, provocative themes have a significant role in increasing 

classroom interaction. 

Conclusion 

       Generally speaking, the results of the questionnaire assigned for students have 

revealed that provocative themes are an important strategy that the students should follow 

in order to improve their classroom interaction. The analysis of students’ questionnaire 

showed that provocative themes play a significant role in making students more aware 

about classroom interaction. These results also have shown that provocative themes 

increase students’ critical thinking and help them to learn self-assessment for their personal 

problems. Also, it gives students the chance to exchange their opinions and widen their 

knowledge. That is to say, provocative themes (as a critical pedagogy) have been proved to 

be an effective method in increasing classroom interaction. 

Pedagogical Implications 

� First of all, teachers should take into consideration many points when preparing a 

good provocative theme to make students have the desire to exchange idea and 

knowledge. Also, the teacher should divide students into groups to facilitate the 

interaction. 
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� Second, students should be aware about a given provocative them because they 

may face a similar situation. They should see the point from different angles to 

generate discussion in the classroom. 

� Third, it is a human being nature to be different in some points. In the 

questionnaire, we find that some students do not like to work in groups and they 

prefer to work individually. Therefore, teachers may supply some positive points 

related to classroom interaction, raise students’ awareness about the importance of 

provocative themes for students’ interaction. 
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General Conclusion  

              This study aims at investigating the role of provocative themes (as a critical 

pedagogy) to increase the learners classroom interaction since the primary aim of learning 

any language is to use it proficiently in communication. 

        The investigation was conducted in the English Department at LArbi Ben M’hidi 

University in Oum El Bouaghi. It aims at confirming or rejecting the hypothesis that third 

year EFL students would have positive attitudes towards using provocative themes (as a 

critical pedagogy) to improve classroom interaction. The research case study was third 

year LMD students at the English Department at LArbi Ben M’hidi University selected 

randomly for the academic year 2016 / 2017 using a questionnaire as a data gathering tool. 

       The data obtained from the questionnaire designed for students indicated that learner - 

learner interaction and teacher – learner interaction are considered as key factors while 

dealing with provocative themes. 

       The present study signifies that provocative themes play an important role in 

developing the learners’ classroom interaction because it provides opportunities for 

learners to share their experiences and enlarge their knowledge.  

        The current research asserts that third year LMD students enjoy learner- learner 

interaction and teacher – learner interaction since they consider the classroom as the only 

setting in which they can practice and improve their speaking proficiency. Therefore, as a 

research requirement, we have suggested some implications which aim to show the great 

importance of using provocative themes to make EFL learners aware of its significance in 

improving classroom interaction.  
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Limitations of the Study  

� Time constraint is the most challenging factor in doing this research. 

� Some students did not answer the questionnaire seriously. 

� The role of provocative themes in developing students’ classroom interaction is still 

a proposal necessitating further researches in the field of learning EFL. 

� Some personal problems prevent this study to be conducted in a good way.  
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Appendix A 

Dear students, 

You are kindly invited to fill in this questionnaire which serves as tool for 

collecting data concerning your perceptions and attitudes towards the effects of using 

provocative themes on classroom interaction. We would be very grateful if you could 

answer these questions in order to help us completing this work for the degree of Master in 

language sciences. 

Your answers are of great interest for the validity of the undertaken research. 

Therefore, we need your full interest and attention. Be sure that your replies will remain 

confidential and will serve the only purpose of this research. Please, tick the box that fits 

your answer and make full statement whenever necessary. 

Thank you in advance for your cooperation. 

 Miss. Ouettar Fatima Zohra 

                                                                                   Department of English 

                                                                    Faculty of Letters and Languages 

                                                                       University of Oum EL Bouaghi 

 

 

 

 

 

 

 

 



 

Definition  

Provocative themes: 

them to generate discussion in the classroom.

Section One: Personal information

Q1: Gender 

a. Male  

Q2: How do you evaluate your level in English?

a. Good  

b. Average 

c. Less than average  

d. You don’t know  

 Section Two: Students’ Attitudes towards the U

Themes 

Q3: What type of themes do you prefer to deal with in classroom?

a. Provocative themes 

b. Topical themes (discussed with the teacher)

c. Academic themes (knowledge in educational domain)

Q4: When it comes to provocative themes, how do you prefer to work on?

a. In groups  

b. In pairs  

c. Alone  

Q5: Do you think that provocative themes challenge you to express your ideas in the 

classroom? 

a. Yes  
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Provocative themes: are topics of great interest to learners that can provoke 

them to generate discussion in the classroom. 

Section One: Personal information 

b. Female  

How do you evaluate your level in English? 

 

Section Two: Students’ Attitudes towards the Use of 

of themes do you prefer to deal with in classroom? 

 (generate students’ discussion) 

(discussed with the teacher) 

Academic themes (knowledge in educational domain) 

to provocative themes, how do you prefer to work on?

think that provocative themes challenge you to express your ideas in the 

 

topics of great interest to learners that can provoke 

se of Provocative 

to provocative themes, how do you prefer to work on? 

think that provocative themes challenge you to express your ideas in the 



 

b. No  

Explain   

…………………………………………………………………………………………….

………………………………………………………………………………………….....

……………………………………………………………………………………………

  Q6: How often does a given provocative theme chosen help you to change your opinion 

about the subject matter? 

a. Always 

b. Sometimes                                 

Q7: When the teacher gives you a provocative theme, how do you han

………………………………………………………………………………………………

…............................................................................................................................

...................................................................

................. 

Q8: Does the use of provocative themes help you overcome the difficulties that you face in 

the classroom interaction? 

a. Yes  

b. No  

Justifyyouranswer,please 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…… 

Q9: Do provocative themes enable you to think in a critical way?

a. very much  
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…………………………………………………………………………………………….

………………………………………………………………………………………….....

……………………………………………………………………………………………

How often does a given provocative theme chosen help you to change your opinion 

c. Rarely 

Sometimes                                              d. Never 

When the teacher gives you a provocative theme, how do you handle with?

………………………………………………………………………………………………

…............................................................................................................................

..................................................................................................................................................

Does the use of provocative themes help you overcome the difficulties that you face in 

 

…………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

Do provocative themes enable you to think in a critical way? 

 

……………………………………………………………………………………………. 

…………………………………………………………………………………………..... 

…………………………………………………………………………………………… 

How often does a given provocative theme chosen help you to change your opinion 

dle with? 

………………………………………………………………………………………………

…..............................................................................................................................................

...............................................................................

Does the use of provocative themes help you overcome the difficulties that you face in 

…………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………



 

b. much  

c. somehow 

d. Not at all  

Q10: Do provocative themes make you 

a. Always  

b. Sometimes 

c. Rarely  

d. Not at all 

 Section Three: Students’ Attitudes towards Classroom Interaction

Q11: In classroom, are you feeling tempted to speak? 

a. Yes 

b. No 

Q12: Is interaction in the classroom important 

a. Yes                                        

b. No  

 Justify your answer, please 

………………………………………………………………………………………………

………..………………………………………………………………………………………

…… 

Q13: is your interaction in the classroom often:

a. Voluntary  

b. Imposed by the teacher

Q14: How often do you interact with your teacher? 

a. Always  

b. Sometimes  
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Do provocative themes make you creative in solving personal problems?

Students’ Attitudes towards Classroom Interaction

In classroom, are you feeling tempted to speak?  

Is interaction in the classroom important to you? 

Yes                                         

Justify your answer, please 

………………………………………………………………………………………………

………..………………………………………………………………………………………

is your interaction in the classroom often: 

Imposed by the teacher 

How often do you interact with your teacher?  

 

creative in solving personal problems? 

Students’ Attitudes towards Classroom Interaction 

………………………………………………………………………………………………

………..………………………………………………………………………………………



 

c. Rarely 

d. Never 

Q15: How do you feel when you interact with your teacher in the classroom? 

a. Comfortable  

b. Uncomfortable  

Q16: How do you find teacher

a. Beneficial 

b. Not beneficial  

Justifyyouranswer,please 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……… 

Q17: How do you find student

a. Beneficial  

a. Not beneficial  

Q18: In your opinion, what are the reasons that cause lack of interaction between teacher 

and student?  

a. Anxiety  

b. Lack of self confidence 

c. Lack of motivation 

d. Fear of making mistakes 

e. Uninteresting topics

f.   Others  
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How do you feel when you interact with your teacher in the classroom? 

teacher-student interaction in the classroom? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

How do you find student-student interaction in the classroom? 

In your opinion, what are the reasons that cause lack of interaction between teacher 

Lack of self confidence  

Lack of motivation  

Fear of making mistakes  

Uninteresting topics 

 

How do you feel when you interact with your teacher in the classroom?  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

In your opinion, what are the reasons that cause lack of interaction between teacher 



 

If others, specify  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……... 

Section Four: Students’ Attitudes towards the Use of Provocative Themes 

on Classroom Interaction: 

Q19: Does the use of provocative themes

a. Yes  

b. No  

Justifyyouranswer,please 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……….. 

Q20: Do provocative themes help you increase your interaction 

a. Yes  

b. No  

Justify your answer, please 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……….. 

Q21: How much do provocative themes encourage you to interact in the classroom?

a. Very much  
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………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

Section Four: Students’ Attitudes towards the Use of Provocative Themes 

on Classroom Interaction:  

Does the use of provocative themes affect your interaction in the classroom?

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

Do provocative themes help you increase your interaction in the classroom?

Justify your answer, please  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

How much do provocative themes encourage you to interact in the classroom?

 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

Section Four: Students’ Attitudes towards the Use of Provocative Themes 

affect your interaction in the classroom? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

in the classroom? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

How much do provocative themes encourage you to interact in the classroom? 



 

b. Much  

c. Somehow  

d. Not at all  

  Q22: Do provocative themes help you to be active in the classroom?  

a. Yes  

b. No  
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Do provocative themes help you to be active in the classroom?   

                                                                                                           Thank you for your

 

 

Thank you for your help 
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Résumé  

Cette étude est une tentative pour découvrir l’utilité des sujets qui provoquent l’étudiant  et les 

poussent à la recherche et ses rôles à l’amélioration du niveau  éducatif car l’objectif d’apprendre 

une langue étrangère  et l’utilisation de cette dernière   à la communication et on peut dire de 

l’échange au domaine éducatif et scientifique présente une clé pour attendre cet objectif. Cette 

recherche présente avant tout un point de vue sur la déférente utilisation des sujets provocatrice 

et leur rôle important dans l’enseignement  d’une autre langue. Alors les chercheurs trouvent que 

cet étude est positive et donne des bons résultats. Afin, d’améliorer et d’augmenter l’échange 

éducatif d’une part entre l’apprenant et l’un de son clon et d’autre part entre l’enseignant et 

l’apprenant en class. Cette étude faite par l’étudiant du 3éme année universitaire pondant 

l’année académique 2016/2017. Cette recherche  est faite pour 42  étudiants pour donner leur 

point de vue sur le sujet provocateur et leur role à l’échange éducatif. Les résultats finals sont  des 

points positifs car les étudiants  trouvent que cette tentative aide à l’amélioration du niveau 

éducatif et l’apprentissage des langues étranger. 
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 الملخص

.في تحسين التفاعل الدراسي) كعلم أصولي حاسم( هذه الدراسة هي محاولة اكتشاف دور استخدام مواضيع استفزازية تنافسية   

و بالتالي التفاعل في المجال العلمي هو مفتاح لتحقيق , الن الهدف األساسي من تعلم إي لغة أجنبية هو استخدامها في التواصل

م أوال و قبل كل شئ  نظرة شاملة عن مختلف االستعماالت للمواضيع االستفزازية و ذالك باإلشارة و هذه األخيرة تقد. هذا الهدف

واألهم من ذلك، أنها تحقق في الفرضية التي تنص على أن المتعلمين لديهم مواقف .  إلى أهميتها في المساهمة في تعليم لغة ثانية

لرفع التفاعل الدراسي من خالل إعادة النظر في دور ) أصولي حاسم كعلم(إيجابية تجاه استخدام الموضوعات االستفزازية 

استندت الدراسة إلى استبيان  .و بيان فعالية التعلم و لمتعلم و التفاعل بين المعلم و المتعلم داخل القسم التفاعل الدراسي في تيفل 

نجليزية في جامعة العربي بن مهيدي، خالل العام الدراسي تم تعيينه لطلبة السنة الثالثة من كلية اآلداب و اللغات في قسم اللغة اإل

2016/2017 كعلم (طالبا لترصد تصوراتهم حول فعالية المواضيع االستفزازية  42تم إجراء االستبانة على عينة مكونة من  

ا أن الطالب لديهم على التفاعل الدراسي وقد كشفت النتائج التي تم الحصول عليها من البيانات التي تم جمعه) أصولي حاسم

وعلى هذا النحو، لزيادة التفاعل الدراسي ) باعتبارها التدريسية الحرجة( ةمواقف إيجابية تجاه استخدام المواضيع التنافسي

.فرضت فرضيتنا المذكورة في وقت سابق  

 

 
  
 

 

 

 

 

 

 


