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                                                        EPIGRAPH  

When learners gather together in the spirit of play. The walls expand, the 

ceiling lifts, differences begin to dissolve, and tremendous sense of mental 

mobility abounds. Risks become adventure, and even the most timid students 

may answer questions or surprise everyone by revealing hidden talents. 

Outrageous streaks of genius emerge without self- consciousness. And both 

teacher and learners become receptive to exploring new possibilities. The 

process of learning is no longer perceived as "dead-ucation.  

                                         (Loomans & Kolberg & Weston & Allen, 2002, p. 32) 
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                                                   Abstract 

This study attempts to investigate teachers’ and students’ attitudes toward the use of 

humour in motivating EFL learners in their classrooms to acquire the foreign language. So, 

in order to check the efficiency of humour and either to confirm or disconfirm the 

hypothesis two questionnaires were addressed to both EFL teachers and students. 

Teachers’ questionnaire was given to (20) teachers and students’ questionnaire was 

distributed to (70) students at the department of English at the university of Larbi Ben 

M’hidi. The finding of both questionnaires revealed that success in learning a foreign 

language depends mainly on effective and well organized techniques, in addition to other 

factors that work together in order to build up learners’ proficiency and competence in the 

target language. Incorporating humour in the learning of the foreign language sustains 

students’ motivation and helps them to be active and ready to acquire the language. 

Besides, the results obtained from the two questionnaires indicate that the majority of EFL 

teachers and learners agreed on the powerful function of humour in EFL learning. 

However, few teachers preferred to be in a neutral position because humour may affect 

negatively the progress of learning. Thus, the hypothesis of the study is confirmed since 

the majority of the respondents favoured the use of humour to motivate first year EFL 

learners to learn the language.  
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Humour, learning process, effective teaching, students’ boredom, students’ motivation. 
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1. General Introduction 

        When entering foreign language classrooms many students feel stressed and lack 

motivation. Those feelings of stress, anxiety and boredom affect their progress later on. For 

that reason learning or teaching a foreign language needs a particular positive atmosphere 

in the classroom context which offers opportunities for students for not being afraid to 

express themselves via using their foreign language. So, it is important for English teachers 

to find effective pedagogical techniques to help build up day to day motivation and make 

classrooms more inviting and conducive to learning. 

         Implementing humour in speech or action is among a large number of strategies that 

can lead and motivate a language learner towards learning a second or a foreign language 

because language is best dealt with when seen in real life situations. Evidence in past 

studies frequently suggests that the use of humour inside classrooms improves classroom 

climate, increases enjoyment, reduces tension and even facilitates learning and make it real 

life experience (Loomax and Moosavi, 1998; Provine, 2002). 

         This research mainly examines the fundamental role that pedagogical humour plays 

in the processes of teaching and learning and how both teachers and students perceive its’ 

use. 

1.1. Statement of the problem 

         Many students often ascribe teaching with seriousness and rigidness because for them 

being friendly and humourous in the classroom seems to be unreachable for many teachers. 

Thus, providing a motivating mood is among many responsibilities that teachers consume.        

Neverthless, despite the breadth and scope of humour it is rarely discussed among 

language researchers or educators perhaps even rarely employed in the classroom. 
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Henceforth, the catalyst for this study is to explore thoroughly the issue of humour in 

teaching for the ultimate objective of making our classrooms alive and free of boredom. 

         The study is a suggestion to use humour as a pedagogical strategy in classroom 

because teaching is psychological rather than being pedagogical only. Students’ 

psychology should be positively influenced to trigger their desire for learning, EFL 

students should be motivated and yet involved into the lesson. 

1.2. Aim of the study 

           Humour is a precious teaching tool in teaching and learning for building a 

classroom climate promotive to learning. Appropriate and timely humour in the classroom 

can foster mutual openness and respect and contribute to overall teaching effectiveness 

(Kher et al, 1999). The major purpose of this research is to explore the attitudes and 

perceptions of some English teachers at Oum El Bouaghi Uninversity towards the use of 

humour as a teaching strategy. In other words, what is the perceived effect of humour on 

the educational context (i-e) to what extent do they perceive humour as an effective 

teaching tool that would enhance learning and teaching progress. Moreover, we want to 

figure out why those teachers perceive humour in teaching the way they do, with the 

purpose to make recommendations to promote humour as teaching device. 

           The investigation of these perceptions and attitudes will hopefully broaden the 

insight into this issue. This study, therefore, might be helpful to English teachers, 

curriculum designers and students. It will allow them to change their minds about the 

strategies they use to draw students’ attention while they are learning. This study might 

also be important for researchers because it advocates the topic of humour in teaching and 

learning to help enhance students’ engagement and motivation to successfully complete 

course requirements it is intended to stimulate interest via the application of pedagogical 
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humour in the hope that researchers and teachers alike would recognize the multiplicity of 

benefits inherent in general classroom humour and make attempt to consciously or 

deliberately use humour in the educational setting. 

1.3. The Research Questions 

This study specifically addresses the following research questions: 

●How do English University teachers perceive humour as a pedagogical teaching strategy?  

●How do English University students perceive humour as a pedagogical learning strategy? 

1.4. The Research Hypothesis 

The present study is based on the following hypothesis: 

●If teachers and students perceive humour as a positive pedagogical strategy, teaching will 

be more conducive to optimal learning. As a result, First year English language learners 

will be more motivated also boredem and stress will be reduced.  

1.5. The Research Methodology 

          In this study, the researcher will attempt to investigate the attitudes of both 

teachers and students about the use of humour as a mean to motivate EFL students. In 

other words, this study examines whether humour is an effective pedagogical strategy or 

not; it can reduce student’ boredem or not. The method adopted has been the descriptive 

study..The population selected for this study embodied by the first year English Students 

at Oum El Bouaghi University.For approximately six weeks the researcher is going to 

gather data from the sample selected randomly from the population to delve into the 

impact of humour on teaching and learning ;whether learners adapt to this strategy or 

not.After that ,results illustrated and discussed divulge details about the effects of 
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humour on learning process.For the needs of this study ,the researcher prepares 

questionnaires delivered to both first year teachers and students at the same branch to 

gain compelling details of using humour as a pedagogical strategy. The analysis and the 

discussion of the results obtained from this technique permit to decide whether humour is 

an effective teaching tool or not .So, questionnaire is the suitable type of data collection 

technique prepared to decide whether humour is an effective teaching strategy or not in 

accordance to teachers’ and students’views.   

1.6. Structure of the Dissertation  

        This Dissertation comprises two chapters; One of which is theoretical reviewing 

literature about humour and motivation concepts .The first chapter is divided into two 

sections, the first introduces the term ‘humor’, explains its origins, definition, styles, forms  

and its significance in EFL teaching, and what support it may provide the teacher in order 

to create a positive atmosphere for better learning. while the second section tackles the 

second variable which is: ‘motivation’, it presents its’ definitions, types, and factors 

influencing motivation inside classroom context. 

        The second chapter is devoted to the research design and the methodology used in 

the study then, an analysis and interpretation of the empirical data obtained by the data 

collection procedure . Finally, Recommendation for teachers about how to look and deal 

with humour in order to achieve better learning and teaching experiences , along with 

some suggestions for Humour –Based classroom research in an Algerian context. 
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                                                    Introduction 

         Broadly speaking, learning a foreign language is a complex process that requires 

much more than collecting or receiving information, students besides this need to develop 

many various skills for that reason there should be a kind of variation in the methods used 

in order to develop these skills. Therefore, good teaching methods consists many different 

techniques in addition to teachers’ mood which is one of the fundamental factors that 

affects learning atmosphere. So, they should establish an enjoyable and invigorating 

strategies because being boring is one of the major sins in teaching (Powers, 2005) which 

may kill students’ motivation. Humour is a non-traditional technique that meets the 

learning needs of students and stimulates them to learn since “students enjoy being 

entertained and amused” (Harmer, 1998, p.1). in other words, humour is the channel 

between effective teaching and successful learning, it is a paramount device that advocates 

a non- threatening climate and create a multi-harmony rapport: teacher-teaching, teacher-

students, students-students and student-learning which then results in an effective 

communicative classroom. 

        Most students in classroom setting, unfortunately, usually see many of their classes as 

boring, difficult, and demotivating (Deiter, 2000). Overcoming or at least reducing these 

kinds of perceptions may be one of the greatest challenges in teachers, especially if they 

want to motivate and engage the students because motivation is the heart of the learning 

process and this is what the researcher aims to fulfill throughout this investigation. The 

present chapter provides a brief overview about the two variables ‘humour and motivation’ 

that is to say, it aims at covering the main issues concerning the two concepts in order to 

have a clear idea about its history, definitions and theories so as the reader gain insights 

about the most important issues concerning the two notions and later on may make a link 

between humour and motivation. 
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Section I : Literature Review on Humour 

1.1.Definition of Humour 

           Humour is a problematic issue which made the process of finding accurate 

definition very difficult, but in general many people tend to associate humour with the 

quality of saying or expressing anything that is funny, amusing or laughable in order to 

create enjoyment and entertainment. 

       Many dictionaries have attempted to provide an overview of “what is humour” for 

example the Cambridge Advanced Learners’ Dictionary define it as “the ability to find 

things funny, the way in which people see that something is funny or the quality of being 

funny”, the same idea is shared by Oxford English Dictionary: “that quality of action, 

speech, or writing, which excites amusement, oddity, jocularity, facetiousness, comicality, 

fun”. 

        Many researchers and psychologists display a variation on how they define humour 

for instance Aboudan (2009) describes it as: “simple humouristic remarks that naturally 

occur in the communicative teaching of a second language” (Aboudan, 2009, p.2) which 

implies that humour is a natural speech that occurs spontaneously. Another definition is 

given by Leung (2004) who claims that humour is “the ability to understand, enjoy, and 

express what is amusing” (p.1). Similarly, Pedde defines humor to be "an action, event, 

verbal statement or exchange that produces, or attempts to produce, laughter" where 

"laughter is the vocalization that is often the result of humor." (Pedde, 1996,p.7).                

So, what is noticeable in those definitions is that there is a kind of accordance in the way 

humour is defined, that is to say, humour is a concept that its main function is to make 

people laugh and feel amused and enjoyed of the things done or said that any one find 

funny and laughable. 
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         Loomans claims that humour may have positive as well as negative effects: 

 

There are two very distinct sides of the humor coin: the comic and 

the tragic. Humor can act as a social lubricant or social retardant 

in the educational setting. It can educate or denigrate, heal or 

harm, embrace or deface. It’s a powerful communication tool, no 

matter which side is chosen. (Loomans, 1993, p. 14) 

 

1.2. Theories of Humour  

          In order to understand humour clearly we have to turn our insight into accounting 

its’ theories and the mechanisms behind it. Smuts argues that:"While the task of defining 

humor is a seemingly simple one, it has proven quite difficult. Each theory attempts to 

provide a characterization of what is at least at the core of humor. However, these theories 

are not necessarily competing; they may be seen as simply focusing on different aspects of 

humor, treating certain aspects as more fundamental than others." (Smuts, 2009, p. 1). 

      1.2.1. The incongruity Theory  

         According to this theory humour occurs when there is a disagreement between what 

happents and what is expected to happen, this disagreement or divergence result in humour 

(i-e) humour is the result of the unexpected or sudden change. Morreall (1983) stated that 

humour for this theory is: “the intellectual reaction to something that is unexpected, 

illogical, or inappropriate in some other way” (p.15). So, something incongruous is linked 

in an unusually or in an unexpected way with another. Similarly, Ruthburt adds “although 

perception of an incongruous or unexpected event may lead to fear, curiosity, problem 

solving or concept learning” (Ruthburt, 1976, p. 38). This explains the integral part of 

humour in the educational context in which learners curiosity is stimulated in order to find 

solutions to problem, and activities that need imagination, and critical thinking. All these 
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happen when students are faced with for instance an unexpected question or a puzzling 

fact.   

     1.2.2. The superiority Theory 

        The most prevalent and universal theory of humour, this theory holds that humour 

comes when we feel superior to others. (Morreall, 1983, p. 4) defines this theory as “an 

expression of a person’s feeling of superiority over other people”. Thus, an individual 

inferior state whether misfortune or an inferior moral character, he continued to state that 

self-ignorance is the reason behind making a person laugh. So, the pleasure according to 

this theory comes from others’ failure or breakdown an a way or another. But in fact, 

laughter does not necessarily come from superiority. Voltaire stated “laughter always 

arises from a gaiety of disposition absolutely incompatible with contempt and indignation” 

(Morreall, 1983, p.8) 

       As a direct opposition to this theory Shade (1996) suggests that this type of humour 

elevates inequality in society, differences in religion, nationalities, races and occupations 

lead some people to feel superior at others which may alienate students when it is used as 

an instructional technique. 

    1.2.3. The Relief Theory  

          The release theory is based on regarding humour as mean to remove or reduce stress. 

For this theory, humour is a reaction to stressful situation or nervous energy. The relief or 

arrousal theory proclaims that building-up energy is the source of humour when it is 

liberated. In that sense humour is considered as a purification of emotions. 

        A noticeable element of this theory is that it believes that humour is the bridge 

between the internal state of a person and his/her society restrictions in other words, 

humour in this case is the safety place or circle to be free from the rules and barriers of the 

society. In this regard, Morreall claims that: "While the superiority theory focuses on 
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emotions involved in laughter, and the incongruity theory on objects or ideas causing 

laughter, the relief theory addresses...why does laughter take the physical form it does, and 

what is its biological function." (Morreall, 1983, p. 20). 

       When turning to the classroom setting and when we try to apply it, this theory serves 

as an effective technique to reduce anxiety and stress especially when a joke or a funny 

example has been introduced from the beginning of the lecture.  

 

1.3. Types of Humour in EFL Classroom 

        According to (Bryant, comisky, crane and Zillman, 1980) humour can be classified 

depending on its’ function into: 

Joke: A short prose build-up followed by a punch line, it is classified into: universal jokes, 

cultural jokes and linguistic jokes. 

Riddle: A message presented in the form of an information question with an answer 

provided in a humorous punch line. It is an intentionally phrased question which has a 

surprising answer. 

Pun: Words that are phonetically or structurally similar and have two or more meanings 

which make people play on their multiple meanings. 

Funny story: When the teacher connects a series of events or activities to create a single 

tale. 

Humorous comment: A statement or a phrase that contains a humorous element. 

Visual humour: A group of pictures, cartoons comic strips to convey humorous messages. 

Physical humour: Humorous gestures or facial expressions used to amuse the viewer. 

 

1.4. Styles of Humour  
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           Styles of humour are divided according to their effect into negative (Aggressive and 

self-defeating humour) and positive ones (Affiliative and self-enhancing humour). 

1.4.1.Affiliative Humour 

         This style of humour is utilized to create rapport and relationship between people 

even at the expense of oneself. Its main objective is to amuse others by telling jokes, or 

humourous anecdotes. So, to remove communicative barriers between individuals and 

resolve problems. In this regard, Martin (2007) declares that:  

“Affiliative humour refers to the tendency to say funny things, to tell jokes 

and to engage in spontaneous witty banter, in order to amuse others, to 

facilitate relationships, and to reduce interpersonal tensions (eg; “I enjoy 

making people laugh”). This is hypothesized to be an essentially non hostile, 

tolerant use of humour that is affirming of self and others and presumably 

enhances interpersonal cohesiveness” (p. 211). 

1.4.2. Self-enhancing Humour 

          Another type of positive humour that would enhance and stimulate positive mood for 

learning. some scholars like Earleywine (2010) say that “people who use self-enhancing 

humour are less depressed less anxious, and higher self-esteem, their friends and families 

are likely to note to tell jokes and have an amused attitude” (P.43). so, this style is more 

healthy and adaptive than others because it is based on positive feeling and reduces tension 

and stress from classroom. Martin declares that: 

Self-enhancing humour refers to the tendency to maintain a humourous 

outlook on life even when one is not with other people. To be frequently 

amused by the incongruities of life, to maintain a humourous perspective 

even in the face of stress or adversity, and to use humour in coping (eg; “My 
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humourous outlook on life keeps me from getting overly upset or depressed 

about things”). (p. 211). 

1.4.3. Aggressive Humour 

        It is a form of ridicule and teasing people, because they are inferior, it is a negative 

and healthy style of humour. Gournelos and Greene (2011) state that: “when people use 

aggressive humour their partners feel less close and ………..that the discussion do not 

contribute to resolving conflict” (p.216), so this type of humour should not be used by 

teachers in their classrooms because it hurts students feeling and creates a kind of negative 

emotions towards their teachers. Martin (2007) defines this style of humour as: 

The tendency to use humour for the purpose of criticizing or manipulating 

others, as in sarcasm, teasing, ridicule, decision, or disparagement humour, 

as well as the use of potentially offensive (eg; racist or sexist) forms of 

humour (eg; “if someone makes a mistake, I will often tease them about it”). 

It also includes the compulsive expression of humour even when it is socially 

inappropriate. This type of humour is viewed as a means of enhancing the 

self at the expense of ones’ relationships with others. (p. 277-278) 

 

1.4.4. Self-defeating Humour 

         It is another unhealthy and negative humour because its’ main purpose is to build 

relationship with others at ones’ account. Martin (2007) explains the nature of this style in 

the following paragraph: 

Self-defeating humor involves the use of excessively self-disparaging humor, 

attempts to amuse others by doing or saying funny things at ones’ own 

expense, and laughing along with others when being ridiculed or disparaged 

(eg; “I often try to make people like or accept me more by saying something 
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funny about my own weakness, blunders, or faults”). It also involves the use 

of humour as a form of defensive denial, to hide one’s underlying negative 

feelings or avoid dealing constructively with problems. This style of humor 

is seen as an attempt to gain the attention and approval of others at one’s 

own expense. (p.122)                                                                                                                                                         

        

1. 5. Advantages of Humour 

1.5.1. Psychological advantages of humour 

         Teaching or learning a foreign language is psychological rather than instructional 

only. Hence, an enthusiastic atmosphere may influence positively students’ achievement 

and mostly their inner desire to learn, and because in learning a foreign language many 

students face much pressure and stress because they do not feel comfortable and 

sometimes the learning activities itself cause a higher degree of tension and anxiety in 

learners psychological state.  

          Previous researches on humour have shown that it presents various bonuses and 

functions on the educational context, it helps learners cope with stressful situations inside 

classrooms. Moreover, in the beginning of every class session the majority of students feel 

a kind of stress and anxiety but whenever the teacher add a type of humour such as a joke 

or a funny story, gradually stress will be reduced because the atmosphere has been changed 

from boring to enjoyable and interesting one. Thus, the use of humour in this case will 

lessen the seriousness and rigidness of mood. Shade (1996, p.38) suggested that: “humour 

can be a powerful classroom tool to reduce stress and anxiety that can often accompany the 

learning process”. So, in order to create a non-threatening environment, humour is 
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considered as a therapeutic tool, the same idea recognized in medicine in which humour is 

employed to find solutions to any psychological illnesses. 

 

1.5.2. Cognitive Advantages of Humour                                                                                                                    

         Many studies conducted in the field of medicine have indicated that laughter has a 

direct impact on relaxing human body and stimulating the brain to think creatively (i-e) to 

increase the learners’ awareness and intelligence in learning activities because generally 

speaking pressure lead to complexity means when learners are not mentally relaxed their 

brain seem to operate effectively. A good way of making students use their higher level of 

thinking is to implement puns and riddles that are relevant to the content in order to 

challenge their imagination and foster their ability to be creative and productive. 

Garner (2006) stated that “Ha Ha leads to A Ha” which implies that when laughing 

learners may catch up meaning and understand information presented to them. 

         Humourous atmosphere lead students to remember more the material presented to 

them because in this situation learners make a link between what they was learning while 

laughing. Martin (2007) states that humour is a powerful device to get students remember 

content as well as gain high scores in tests because “learners make an association between 

the moments of the lesson in which fun is incorporated and learning”. Similarly, Munoz 

(2005, p. 24) argues that: “humour is closely related to memory as it is easier to recall an 

experience that occurred in a humourous context” this explains how humour is crucial in 

creating memorable learning experiences in which learner grasp more, understand more 

and remember more the topics presented to them because a spoon of humour is added. 
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       In a study conducted in 1972, Hauck and Thomas discover that humour is related to 

intelligence and creativity. Innovative and successful students tend to have sense of 

humour (Jonas, 2001).       

  

 

 

 

 

 

 

               Figure 1.Benefits of Humour in Classroom (Morrison, 2008, p. 10)     

                                                                        

Section II: Literature Review on Motivation 

2.1. Definition of Motivation 

       In general, motivation is considered as one internal force that pushes the learner to 

achieve his/her attained goal. Merriam Webster Dictionary defines motivation as the act or 

process of motivating; the condition of being motivating; a motivating force, stimulus, or 

influence; incentive; drive; something (such as a need or desire). Wikipedia also tries to 

provide a brief overview of what motivation means. It claims that “Motivation is a 

theoretical construct used to explain behavior. It represents the reasons for people’s action 

actions, desires, and needs……..”  
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       Many researchers and psychologists have attempted to study the process of 

motivation. For instance, Loewen and Reinders (2011) define it as: “a psychological 

construct that refers to the desire and incentive that an individual has to engage in a 

specific activity”. Similarly,  

      Williams and Burden (1997,p.120) argue that motivation is a “a state of cognitive and 

emotional arousal, which leads to a conscious decision to act and gives rise to a period of 

sustained intellectual and /or physical effort in order to  attain a previously set of goal or 

goals”. However, many scholars think that motivation is a multifaceted construct; Gardner 

(2010,p.8) points out  in his theory of integrative motivation and the classic dichotomy of 

integrative / instrumental motivation : “ motivation refers to the choices people make as to 

what experiences or goals they will approach or avoid and the degree of they will exert in 

this respect”. Hall (2005) supports this idea and suggests that motivation is an integral 

source in order to fulfill a particular activity. He states, “it is difficult to imagine any one 

learning a language without some degree of motivation” (p.134).                                                                                                                                                  

      In the light of these definitions , motivation can be considered as a process that has a 

direct impact on the success of L2 learning and teachers generally associate language 

learners ’ achievements or failure  mostly  with the absence or presence of motivation.                             

2.2. Types of Motivation 

      Behind learning any language, everyone has some goals in his/her mind that he/she 

wants to gain. For instance, some learn a foreign language just because they want to learn 

it, while others learn it for prestigious reasons. However, other students study a foreign 

language in order to improve themselves within society especially when obtaining a good 

position such as: an opportunity to have a job or when going abroad.  That’s why we do 

have different sources of motivation depending on those reasons. 
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2.2.1. Intrinsic Motivation 

       Intrinsic motivation is to enjoy doing a task or an activity because you feel that it is 

interesting and attracting and this feeling comes from inside (i-e) self-motivation. 

Furthermore, intrinsically motivated learners study a language because they have the inner 

desire to do so and because they see the material fun and exciting. In this regard, Ryan and 

Deci (2000) define this kind of motivation as “doing something because it is inherently 

interesting or enjoyable”. What is special in this type of motivation is that there is no 

reward behind doing something that is to say learners are not waiting for rewards of their 

accomplishments because their aims of fulfillment comes from inside. Woolfolk (1998) 

defines intrinsic motivation as: “motivation that stems from factors such as interest or 

curiosity” (p.374). Besides, intrinsic motivation is essential and crucial for mixing internal 

knowledge with new one in order succeed in learning a given language and have better 

achievements.  

2.2.2. Extrinsic Motivation 

       Extrinsic motivation means doing something because of its advantages (i-e) doing an 

activity and waiting for its benefits that this activity may give him/her such as: getting a 

good mark in the exam or in order to avoid the punishment of not doing that activity. So, a 

person who is extrinsically motivated perform a task with no interest or satisfaction 

because the stimuli is coming from external factors. According to Santrock (2004) 

“extrinsic motivation involves doing something to obtain something else (a means to an 

end)” (p.418). 

       In extrinsic motivation it does not matter how a person get a pleasure from performing 

or completing a task, but how that pleasure will continue to motivate him/her even when 

the task to be done holds little or no interest. For example students may find a kind of 
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lectures not interesting and boring but when it comes to the possibility of having a good 

grade, students may turn from demotivated to motivated ones (Dörnyei,2000). 

       This type of motivation is also reflected in the behaviourism theory of reinforcement 

and reward system in which rewards and punishments shape people’s behavior, this is 

obviously relevant to the classroom setting where students whose their achievement is low 

may benefit from this system of praise and encouragement. 

In order to offer a clear image of the Intrinsic-Extrinsic dichotomy, Spolsky (1989, p.124) 

borrows Harter’s model (1982) and represents it in the following way:                                                                                                     

      Intrinsic                                                                                                  Extrinsic  

Preference for challenge                               vs                       Preference for easy work 

Curiosity / interest                                        vs                  Pleasing a teacher / getting grades 

Independent mastery                                    vs                 Dependence on teacher in figuring 

                                                                                                                 Out problems                  

Independent judgement                                vs                    Reliance on teacher’s judgement                                   

                                                                                                             About what to do 

Internal criteria for success                          vs                           External criteria for success 

         To sum up, we can say that performance is affected by both intrinsic and extrinsic 

motivation. Most teachers argue that each type of motivation plays a vital role in the 

learning process and they are certainly connected to each other (William and Burden, 

1997). That is to say, in some cases, one may be motivated from both an inside source and 

outside one at the same time, obviously both kinds of motivation play important roles in 

learning foreign language. 
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2.2.3. Integrative Motivation 

          Integrative motivation means the willingness to learn a particular language for the 

sake of integrating with its speakers as well as for cultural reasons so as to mix-up in the 

culture of its members. Moreover, integrative motivation is a crucial element in helping 

students to develop their language learning level, and all this happens with a direct 

interaction between the learner and target language society. In addition to that, Gardner 

(2010) claims that, “motivation to learn a second language is influenced by group related, 

context related attitude, integrativeness and attitudes towards the learning situations 

respectively” (p.168).Also, he proclaims that oriented learners were more motivated than 

others because they have a more positive reactions towards learning. Similarly (Finegun, 

1999, p.568) theorizes that, “integrative motivation typically underlies successful 

acquisition of a wide range of registers and native like pronunciation”. Therefore, one can 

say that due to integrative motivation learners can be more aware not only about the 

foreign language aspects but they can be aware about the target languages’ culture and can 

understand its peoples’ behaviours, customs……and so on. 

2.2.4. Instrumental Motivation 

         Instrumental motivation refers to the acquisition of a particular language for 

instrumental goals such as: getting an occupation, salary or into a college. Gardner  and 

Lambert (1992) considered this type of motivation as a mean to benefit from learning a 

second language such as social and economical benefits that an L2 might bring about. In 

short, instrumental motivation is related to a particular goal, if this goal is continuous then 

instrumental motivation would be possible to be active in a continuous way as well. 
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In some societies like Japan which uses English as a foreign language. Instrumental 

motivation is very necessary for the achievement of other goals and objectives related to 

peoples’ career and occupations in the future. 

2.3. Factors Influencing Motivation  

       Classroom motivation is affected by various factors, each factor is related to the other 

and each factor cannot have any impact without the existence of the others in the sense that 

teachers’ role accomplish students’ role and both of them should be associated with an 

appropriate content . 

2.3.1. Students’ Role 

        “You cannot push any one up the ladder unless he is willing to climb himself ” -    

Robert Schuller- 

       In general, many people relate personality features to the success of a Foreign 

language learning in other words, a successful learner generally is characterized as being 

extrovert, flexible and self-confident, this explains why some students develop their level 

in a very rapid way in contrast to others this is because successful ones adopt a more 

positive reactions towards learning, as a result those students seem to have greater chances 

of success than those who demonstrate a lack of self-confidence, being shy and nervous 

which create problems of motivation later on. In this concern, (Lengnck-Hall and Sanders, 

1997, p. 1335) state that: “students are the raw materials for education and the primary 

products of educational transformations; and most important students are key members of 

the labor force involved in creating education” that is to say students should go beyond the 

traditional view of passive knowledge receivers in order to create the their own educational 

plan. 
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       In conclusion, learners’ are responsible for their own motivation (self-motivation) (i-e) 

having the ability to enhance their desire to learn via building their own feeling of 

competence. 

2.3.2. Teachers’ Role 

            “A teacher affects eternity; he can never tell where his influence stops”-Henry 

Brooks Adams- 

        Teachers’ role is considered to be an effective factor in creating an appropriate 

atmosphere for learning in the classroom (Chambers, 1999) which results in increasing 

learners’ motivation as well as language achievements. Dörnyei (2001) supports this idea 

stating, “the teacher’s level of enthusiasm and commitment is one of the most important 

factors that affects the learners’ motivation to learn”. Furthermore, teachers’ motivation 

include an intrinsic components which means that teachers have the power to influence the 

students desire to learn means that everything teachers do have either a positive or negative 

impact on the learners’ motivation. So, when professors display a sense of humour and 

love their career, it will be reflected on the students’ attitude towards learning. 

        Dörnyei (2001) sees intrinsic motivation as a fundamental aspect in the teachers’ 

motivation, he states that teachers’ motivation is linked to the motivation to teach. In this 

regard, he suggested some de-motivational factors that may affect teacher’s motivation 

like: stress, the lack of autonomy, lack of experience. Thus, when appropriate environment 

is governed by the teacher in the classroom all learners will be motivated (Dörnyei,2001) 
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        To sum up, teachers are the second responsible for enhancing motivation in the 

classroom setting besides the learners’ role (i-e) the nature of activities provided to 

students and how they are presented, also the relationship with their students and the 

amount of freedom given to them to choose how they are going to learn. Consequently, 

everything done by the teacher makes a difference. 

2.3.3. Content 

       “what the mind of man conceives and he believes, he can achieve” -Napoleon Hill- 

        Students’ needs can be satisfied through the selection of a suitable content so as to 

improve their motivation. Here are some factors that should be taken into account: 

2.3.3.1. Making choices 

       Almost many students complains about the traditional method of being obliged to 

follow instructions without any negociation or suggestions from them on how they want 

the lecture to be carried out (i-e) making their own choices on who they work with, the 

assignment topic, and how it will be presented. All these choices build students’ 

motivation and increase their curiosity to learn. 

2.3.3.2. Break with Tradition 

       In order to increase interest in the student’s mind teachers may introduce a surprising 

experience via using games, videos, songs, plays and other techniques or activities that 

attract them to take part and be active learners rather than being passive recipients. 

2.3.3.3. Real Life Content 

       There should be a kind of links between school subjects and real life for instance the 

experiment that uses every day materials which are related to real life problems that 
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students may benefit from them to problems related to lectures inside the classroom. In 

other words, there should be a type of reflection of what EFL students have experienced in 

their daily life through lectures they are exposed to.  

2.4. Humour and Motivation 

          Everyone agrees that motivation is the vital part of language learning. It is the 

controller of L2 and FL progress. “Motivation is probably the most frequently used catch-

all term for explaining the success or failure of virtually and complex task. It is easy to 

assume that success in any task is due simply to the fact that someone is motivated” 

(Brown, 2000, p.160). Nether less, “long-term goals” cannot be fulfilled only by one own 

abilities; they need “sufficient motivation” (Dörnyei and Csizer, 1998). In fact, motivation 

plays an effective role that leads to success and realization of ones objectives is raised 

since the more motivated learners are the best achievers they would. So, “the most pressing 

question related to motivation is not what motivation is but rather how it can be increased” 

(Dörnyei, 2001, p. 51).Humour can be chosen among multiple devices to be used as a 

pedagogical strategy because unmotivated students make a problem for teachers on how to 

increase their inner desire to learn a foreign language. Using humour is considered as an 

essential tool to arouse interest (Gilbertson, 2006). Thus, in order to build an environment 

conducive to learning, teacher’s eagerness is reflected in the students’ interest in subject 

matter. However, working in a humour-based atmosphere can develop teachers’ 

willingness to do their job so that spontaneously student will be motivated in so that 

students spontaneously will be motivated in the sense that teachers’ motivation has been 

transformed into students’ motivation too. When humour is implemented, students will be 

engaged “most of students enjoy a lecture more if humour is incorporated, fun is 

motivating” (Gore, 2004, p. 76) even if the content is boring, students will attend classes 

constantly. Moreover, the more relevant humour to the subject matter; the more motivated 



 
26 

students will be. So, what is suggested for teachers is to use humour not just as a teaching 

strategy, but as savour to add and employ in the foreign language classroom to peak-up 

students’ interest.  

Conclusion 

          Through this chapter, the review of literature examined the literature related to 

humour and motivation in language learning and teaching. Areas of attention included 

definitions of the concept humour, theories of humour, forms and styles of humour as well 

as its effect on the classroom environment. Also, definition of the concept motivation is 

discussed mainly with its types and factors influencing classroom motivation. 

         It seems to be clear from the literature above that humour has been advocated as a 

pedagogical strategy. Many authors recommend the use of humour in the educational 

context. In fact, no matter how both the concept of motivation and humour have been 

defined, and its’ principles, but what worthwhile role they plays in the teaching and 

learning process as well as, the influential impact on enhancing day to day motivation 

inside the classroom so as to build up a successful learners and, thus, a successful worker. 

         In order to be an effective tool in sustaining motivation, humour should be relevant, 

appropriate respecting a set of rules and principles. Following these norms, it will be easy 

to implement humour in the lecture contents as a result, teaching will be more conducive to 

optimal learning. 
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Section I: Research Methodology  

Introduction  

Introduction 

        The present study is undertaken for the ultimate objective of investigating the effect 

of humour as a pedagogical strategy on the teaching and learning process. It is obvious that 

we need some methodology without which the objective we aim to achieve would be 

impossible. 

        Throughout this chapter, the research design is presented including the data collection 

instruments and procedures then ends with a description of research participants and of 

data analysis 

2.1. Methodology Design 

         Methodology is the practical way for achieving the aim of the research. It focuses on 

the way in which the research was planned, structured, and executed and under a scientific 

criteria (Mouton& Marais, 1991). Through methodology, the researcher explain the nature 

of data, and highlights the method employed that will lead at the end to the generation of 

appropriate conclusions. 

        Within the present study, the descriptive design is the suitable methodology for the 

question stated. So, for the application of this type of study, the researcher should choose 

one or a combination of different procedures such as: observation, tests, questionnaires and 

interviews. The choice of any procedure depends on the aim of the research work, the 

sample under investigation and the time available. For this reason, questionnaire is the 

representative chosen for this descriptive study. 
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2.2. Data collection method   -Questionnaire- 

         The most commonly used method since it was an economical way to get opinions 

from a large number of respondents (Fowler, 2009). 

        A variety of items may appear in a questionnaire, ranging from closed questions to 

open questions, from dichotomous to multi-option selection items (Brown, 2000; Punch, 

2009). 

2.2.3. The aim of the questionnaire 

         Because both teachers and students play a decisive role in the accomplishment of the 

teaching task, they should be concerned with this topic. It is requisite to consider their 

attitudes and perspectives about the application of humour in the educational context for 

the sake of effectively explore the use of humour as a teaching tool. 

2.2.4. Administration and procedure 

        The questionnaire is mainly designed for first year teachers and students. However, 

since most teachers are new the questionnaire is also delivered to teachers who are more 

experienced. This would add to the validity of the study with regard to the teachers’ 

various views that may differ according to the years of experience and age. The 

questionnaire has been administered to teachers and students at the English Branch at 

Laarbi ben Me’hidi University that serve as my case study during two week period. The 

questionnaire was handed out to 20 teachers and 70 students.  

2.2.5. Description of Teachers’ Questionnaire 

Section one: background questions   
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         In this section, teachers are asked to state their gender, degrees’-held and years of 

experience. These questions seem to be a kind of protocol in any questionnaire. However, 

they are needed for this investigation. 

Section two: Humour and teaching (from Q1 to Q8)  

         In this section, the researcher attempts to examine whether there is any association 

between humour and teaching task through reporting their views about the two.in other 

words, the aim behind these questions is to figure out whether teachers use humour in the 

classroom context or not through their description of humour as a teaching tool (Q1) and 

the degree to which they consider it as a primary characteristic of effective teacher (Q3) 

and if they do so they will be asked to clarify how they prefer to use it (i-e) relevance, 

amount and appropriate form of humour (Q4,Q5,Q6,Q7). Another important element in 

this questionnaire is related to the extent to which students are authorized to use humour in 

classroom (Q8 ).  

Section three: Humour and learning (From Q9 to Q18) 

         This section seeks to determine the impact of humour on the learning process, nearly 

all of the questions in this section take the form of agreement or disagreement questions 

about using humour as an instructional tool that is to say, to determine their views on 

whether humour can create a climate conducive to learning, building strong relationship 

between teacher and students, whether it maintains creativity and critical thinking, breaks 

the ice between teacher and learners, helps in remembering the material being taught and 

increases students motivation, interest and engagement for the material they are learning. 

However, two questions take the form of different options rating, in which teachers are in 

charge of indicating the extent to which  humour may facilitates learning (Q9) and whether 

it decreases anxiety (Q12).  
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2.2.6. Description of Students’ Questionnaire 

Section one: Background questions        

         Students in this section are asked to determine their age, gender and years of learning 

English, these elements are helpful when analyzing data later on.  

Section two: Humour and learning a foreign language (from Q1 to Q11) 

          The aim behind this section is to investigate students’ perspectives concerning the 

importance of humour in learning a foreign language. Through answering these questions 

which mainly take the form of agreement and disagreement, In other words; the main idea 

tackled in these questions require students to agree or disagree whether humour is an 

effective feature of teachers’ personality. Also, whether they concentrate more and 

remember more the material presented in a humourous manner or not, other questions 

involve the degree to which they view humour as a negative strategy (i-e) whether it is 

disturbing or a waste of time and not professional on the part of the teacher, those 

questions take the form of (yes-No). 

Section three: Humour and Motivation (from Q11 to Q18) 

         In this part, the focus is on the connection between humour and motivation, most of 

the questions take the form of both yes/no questions and indicating agreement and 

disagreement. That is to say, students in this section are asked to state whether humour 

increases a sense of interest and engagement in learning a foreign language (Q14), to 

determine the effect of using humour in reinforcing relationship between teacher and 

students (Q16) via decreasing anxiety (Q15), creating a relaxed mood and holding 

attention (Q18). 
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Section II: Findings and Discussions  

2.1. Teachers’ Questionnaire  

    2.2. Data Analysis  

             2.2.1. Background Questions 

                     Teachers’ Gender 

 

 

                                 Figure 2: Teachers’ Gender. 

         From these results, it is reported that (11)=(55%) represents respondents of the 

female teachers who have participated in this questionnaire, while, (9) ones who represent 

(45%) of the male teachers have responded the questionnaire the reason behind this 

variation is that different genders means different ways of thinking. 
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                      Teachers’ Degree  

 

                            Figure 3: Teachers’ Degree. 

         What is observed in this figure is that (65%) of the participants have a Magister 

degree. However, only (10%) got a Master Degree and (25%) of the respondents Doctorate 

Degree. 

           Teachers’ Years of Experience 

        

                            Figure 4: Teachers’ Years of Experience. 
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          Years of experience play a crucial role in directing the results because teachers’ 

background and professionalism in the field of investigation may regulate their answers. In 

the figure above the majority of participants display a considerable percentage of 

experience years (50%) goes for teachers who worked from 5 to 10 years whereas, (30%) 

goes for those who have worked more than 10 years while only (20%) state that they have 

from 1 to 5 years of experience which later on will impact their answers. 

              2.2.2. Section one: Humour and Teaching  

              Q 1: Incorporating  humour in classroom is considered to be: 

 

 

                    Figure 5: The Necessity of Humour in Classroom. 

         Concerning the need of using humour in the classroom, it is noticed that most 

participants view humour as necessary in classroom (i-e) about (15%) see humour as a 

very necessary tool and (35%) regard it as necessary. However, (10%) consider it as 

considerably necessary which make the whole responses (85%) positive this is due to their 

belief that humour supports their teaching. On the other hand this figure reveals a 
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considerable percentage of respondents view humour as not necessary and this will be 

clarified later on through their justifications. 

        Q 2: When employed in teaching, humour may serve as: 

 

                             Figure 6: Humour as a Teaching Strategy. 

          This item sheds light on teachers’ point of view of how they perceive humour as a 

teaching tool whether it is supporting, non- sense or disturbing. In fact, this question is the 

core of the present study. The figure above shows that (65%) of the participants believe 

that humour is a supporting teaching tool which implies that teachers have experienced its’ 

benefits inside the classroom (eg: mood, interest, achievement). However, (35%) of the 

respondents claim that humour is just a disturbing teaching tool because according to them 

humour should not be used at school. The reason behind stating that is that if humour is 

allowed during study, it will be an opportunity for some bad students to exaggerate their 

laughter the result would that the session might become a waste of time. “it would be 

difficult on the part of the teacher to get students back to the lecture after opening the door 

for laughing” 
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          Teachers who respond to humour as a positive device regard it as a means for 

encouraging students to participate and interact better in the classroom. Also, it helps the 

teacher to make the class more enjoyable and motivating in which an appropriate 

atmosphere of learning for students is created. Some of the justifications stated as follows, 

“it helps learners understand that they are in an ordinary, not military classroom”. Other 

justification, “I have experienced that before with my students and I noticed that they feel 

more comfortable when I use humour”. 

       Q 3: A competent teacher should have a sense of humour. 

 

 

 

                        Figure 7: Humour and Teachers’ Effectiveness. 

           One of the most important characteristics of effective teacher is “humourous”. 

However, this figure shows different percentages (33%) and (17%) of the teachers supports 

this idea because they are aware of the necessity of humour in every teachers’ personality. 

In the sense that, humourous teacher transfer his/her enthusiastic mood into the student by 

17% 

33% 22% 

11% 

17% 

Humour and Teachers' Effectiveness 

Strongly agree 

Agree 

Neutral 

Disagree 

Strongly disagree 



 
37 

making them energetic and relaxed (i-e) more receptive to learning. Whereas, (22%) of the 

participants did not express their views, they prefer to stay neutral. On the other side, it is 

observed that (28%) have showed their disagreement, they are between disagree and 

strongly disagree. 

         Q 4: Whenever you decide to implement it in the classroom setting. How would you 

employ it? 

 

                    Figure 8: The appropriate Time for Using Humour. 

          The success of humour use depends mostly on when to use it appropriately which in 

turn will assure its effectiveness (i-e) at the beginning, during the lesson, for more 

explanation and giving examples or at the end to conclude. 

            Concerning the results gained, the highest percentage goes for “all of them” and 

“giving examples” categories. Contributors of “all of them” category believe that humour 

should be used in the whole body of the session (i-e) it should not be limited in one 

purpose because for them sometimes we need humour at the beginning order to remove 

stress, or in the middle to explain parts of the lecture and catching students’ attention, 

15% 

20% 

30% 

30% 

5% 

The appropriate Time for Using Humour 

Introducing the lesson 

More explanation 

Giving examples 

All of them 

Two options 



 
38 

others argue that we cannot determine when to use humour “it depends on the situation” 

and “humour comes spontaneously”. “Giving examples” category suggests that funny 

examples help students understand better especially when they are close to reality this will 

motivate them to give their own examples. On the other hand, (20%) goes for “more 

explanation” category which states that it is preferred not use humour but when needed it 

may be used for more clarification. However, (15%) has been devoted for “introducing the 

lesson” because they declare that when beginning the lesson, they noticed that most 

students feel demotivated. However,when they begin the lecture in a humourous way, their 

motivation will be increased. A small proportion of (5%) appeared when analyzing. 

Participants choose both “more explanation” and “giving examples” categories according 

to their classroom need. 

         Q 5: What is the correct amount that should be used in classroom? 

 

 

           Figure 9: The appropriate Amount of Humour in the Classroom.  

6% 

33% 

50% 

11% 0% 

The appropriate Amount of Humour in The 
Classroom 

None 

Very little 

Little 

Much 

So much 



 
39 

        When using humour inside classrooms, there are some criteria that should be 

followed. Effective humour requires an appropriate amount of using it in classroom (i-e) 

there should be a kind of balance that is to say. Neither excessive use nor used little since it 

will lead to the loss of its effectiveness.   

         The table above recapitulates the results collected on the extent to which humour 

should be used. (5%) affirm that humour should not be used in classrooms at all, and about 

(11%) are convinced with much use of it. Whereas, the highest percentage of the 

participants (50%) goes for little use of humour (a correct amount). 

         Q 6: To what extent humour you use is relevant to the content? 

 

                          Figure 10: Humour and Content-Relevance. 

        To be productive, humour should be related to the content. It is stated that nearly all 

the participants (55%) declared their use of humour is relevant to the lecture requirement. 

While,(30%) of the contributors claim that the use of humour inside their classroom is 

somehow related to the lecture topic and only 2 participants (10%) do not use humour that 
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is directly related to the lesson this is may be due to their mis-understanding of the 

relationship between humour and content. 

         Q 7: What are the forms of humour you use most? 

 

                          Figure 10: Forms of Humour Most Used. 

        Teachers in classroom may use several forms of humour means positive ones that 

may affect and enhance their achievement such as jokes, puns, funny riddles, funny 

anecdotes, or even funny examples. In this question, teachers are asked to determine which 

form is mostly used. The highest percentage opt for funny examples (57%) and jokes 

(29%). However, others stated that they use a combination of two types. The figure below 

presents the results gained. 
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                            Figure 12: A combination of two types. 

         Q 8: How often do your students have access to use humour when communicating? 

 

                    Figure 12: Students’ Opportunity to use Humour. 

         Despite the benefits of giving students permission to use humour to communicate in 

classroom sucg as helping both teacher and student to determine the types of humour 

conducive to teaching and learning, also in helping students themselves to practice the TL 

without hesitation. Respondents do not authorize their students to use humour when 
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communicating (25% “never”) and (15%) rarely allow them to use it. But fortunately, the 

highest quantity (30%) indicates that sometimes students are allowed to use humour, also 

(20%) for “often” and (10%) for “always”, this implies that humour is authorized for 

learners but with limitations because some teachers are afraid to lose control over their 

classrooms which may become a place of disorder. 

Section two : Humour and Learning. 

      Q 09 : When learning a foreign language humour in classroom may : 

 

                                       Figure 14: Humour and Learning. 

       When talking about teaching and learning processes Humour is very influential and 

facilitating. However, it may also hinder learning when it is not used in the right place, this 

item is designed for that purpose. Teachers have different views about the extent to which 

Humour facilitates or hinders learning. The results on the table above show that out of ten 

teachers (15% and 35%) support the idea that Humour facilitates learning which make a 

total (50%) of positive responses teachers hold that – using Humour moderately would 

enhance learning and raise the level of positive “ Humor”of the students, it also minimizes 
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pressure, anxiety and fear of participation. In addition, it refreshes students’ memory when 

they enjoy the atmosphere that it is a way of breaking the ice and eliminating boredom. In 

comparison (02) respondents or (10%) believed that Humour slightly facilitates learning 

and a considerable percentage of (25%) think that Humour has no effect on learning, others 

claimed that Humour hinders learning and it should not be used (15%). 

     Q 10 : Students enjoy learning when humour is used.  

          Concerning this item, the participants are asked to indicate their agreement or 

disagreement with the statement because generally many people think that when students 

are laughing they are not learning. but, the highest percentage (i-e) 45% show an 

agreement about the statement on the other side, it is noticed that a considerable means that 

a considerable degree indicate a kind of disagreement (30%) means that 20% disagreed 

and 10% strongly disagreed without forgetting 15% of participants who remained neutral 

may be because they did not experience that before. The figure below will explain more 

these percentages.  
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                          Figure 15: Humour and Students’ Amusement. 

        Q 11:  Humour builds up a productive learning environment? 

 

                  Figure 16: Humour and Positive Classroom Atmosphere. 

        In order to build up an environment conductive to learning, Humour may be 

employed among several strategies to make the student feel comfortable with a non-

threatening environment. Contributors of the item discussed above display their agreement: 

45% for the agree category and 15% for strongly agree category however, 15% of them 

showed disagreement : 5% disagree and 10% strongly disagreed. And what is observed is 

that some teachers preferred to be neutral (25%) 

    Q 12: To what extent does Humour diminishes students’ anxiety?  
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                                  Figure 17: Humour and Anxiety. 

          Anxiety in language learning present a big obstacles for the learners’ progress in 

which he/she feels afraid in engaging and interacting in the classroom because he/she is 

stressed. For this reason, Humour is suggested as a tool to decrease learned’anxiety. 

          The majority of teachers showed their agreement about this issue: (20%) for “totally 

decrease anxiety” and (40%) for “ decreases anxiety” which make the total: (60%) for 

agreement. However, (15%) goes for “increasing anxiety” and a degree of (25%) believed 

that humour has no effect an decreasing anxiety and there is no relationship between them. 

        Q13: Humour may reinforces teacher-students relashionship. 

         Generally Speaking, many students prefer that kind of teacher who is always smiling, 

energetic and friendly, tries to create partnership and stronger relationship with his/her 

students which can be maintained by the use of humour because being over-serious makes 

things more difficult. Nearly (55%) of the participants agreed on this idea in contrast to 

30% who disagreed on any relation between instructor and students that humour may 

create. On the other, it is observed that (20%) of the total number did not give any point of 

view (i-e) they prefer to be neutral. 
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                                   Figure 18: Humour and Rapport. 

         Q 14: Humour increases creativity and critical thinking.  

          Humour sparks creativity and critical thinking means that when students are 

laughing their brain operates more, because it is in a relaxed state. As it is shown in the 

figure below, most teachers preferred to be neutral (35%) may be because they didn’t 

observe that in their students, while (20%) goes for “agree” and (15%) goes for “strongly 

agree” which make the total percentage (35%) as positive . in contrast, (30%) of the 

participants indicated their disagreement, this reveals the varied responses among teachers 

depending on their experiences on whether humour enhance creativity. The figure below 

will clarify more the results. 
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                      Figure 19: Humour, Creativity and Critical thinking. 

           Q 15: Teachers can increase students’ motivation through using Humour in the   

classroom. 

 

                                       Figure 20: Humour and Motivation. 
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tool, and Humour is a major device to sustain EFL learners motivation. This idea is 

supported by teachers since the majority of them (70%) showed an approval on increasing 

students’ motivation by the use of Humour (15+50%).In comparison to five participants 

(25%) Disagreed on this issue and two of them (10%) are neutral. 

            Q 16: Humour is effective in illuminating the communicative barriers between the 

teacher and the learner? 

 

                                     Figure 21: Humour and Communication. 

          Communication is a key factor in learning a foreign language. It requires a positive 

atmosphere to be improved which depends mainly on effective devices that may fill in the 

bridge existed between teacher and students. This question is discussed in the figure above, 

the results have shown a purely agreement with the item making a sum of (65%) : (20%) 

“Strongly agree” category and (45%) for “Agree” category .However, a large proportion of 

the contributors preferred to be neutral (35%) and no teacher opt for negative responses 

(disagree, strongly disagree). 
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             Q 17 :Materials presented in humourous manner is best remembered than in non-

humourous one.                               

 

                                      Figure 22: Humour and Memory. 

           Students learn more, understand more and remember more in humorous-based 

context because Humour helps in retaining information presented with fun and amusement. 

This is what is presented in the figure in which the highest percentage goes for an 

agreement on the effect of Humour on memory (40% and 10%) (i-e) 50 percent of the total 

number. In contrast to the disagreement category which represent (20%) of the 

participants. In addition to a noticeable degree of (30%) (6 respondents) who are not 

supporting either side, means they remain neutral. 

           Q 18 : Teachers may engage his/her students in the lecture and make them more 

interested via the use of humour. 
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                                       Figure 23: Humour, Interest and Engagement. 

         When used constantly, Humour can help create and maintain a learning environment 

where students feel relaxed, interested and encouraged to participate and engaged in the 

classroom. The results shown above reveal that the majority of contributors (60%; 

25+35%) asserted the positive influence of Humour on engagement and interested, which 

implies that they have experienced its efficacy in their classrooms. On the other side 

similar percentages (20%) goes for both disagreement category an neutral one. Each one 

represents four participants. 

2.2. Students’ Questionnaire  

    2.2.1. Data Analysis 

           2.2.1.1. Section one: Background Questions 

                         Students’ Age 
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                                               Figure 24: Students’ age. 

          Students’ age is another important component that direct humour production and 

how different people of different ages appreciate its use. The above figure represents three 

generations. The majority of first year students participated in the questionnaire (67%) 

aged between 18 and 20 years, and (26%) aged between 20 and 25 years, the last category 

(25-30) years represents only 7%.  
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                                      Figure 25: Students’ Gender. 

          Choosing mixed gender was to explore differences in perceptions regarding humour 

in different contexts from different users, differences in gender help the researcher to have 

a more detailed picture of humour in an EFL context because both females and males 

perceive humour differently. The figure above displays a great variation in the number of 

males and females in that females represent the majority of participants (76%) with only 

(24%) of males. 

                    Q 1: How long have you been learning English? 
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           Figure 26: Students years of learning English. 

 

           In this item, years of learning English have been taken into consideration because 

learners’ views about the use of humour inside classroom may vary according to the period 

of learning. This means that more years of learning English reveal more awareness of the 

appropriate devices that suit their needs. The results have shown an increased percentage 

of (58%) which represents “from 5 to 10 years” category. On the other side, it is observed 

that “from 10 to 15 years category” take (33%) of the whole percentage this is may be due 

to the fact that some learners have taken additional courses in private colleges. Finally, 

only (8%) of the students learn English from 1 to 5 years. 

           Section two: Humour and Learning a Foreign language (from Q2 to Q12) 

                     Q 2: Humour is important in learning a foreign language. 
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                       Figure 27: The importance of Humour in Learning. 

        This figure shows students’ general perceptions about humour in foreign language 

learning.The majority of students agreed on the importance of humour in learning a foreign 

language: 83%, ( 35 students ‘50%’ partially agreed and 23 students ‘33%’ totally agreed) 

making up a total of (83%). However, 7 students (10%) partially disagreed with the 

statement, and (7%) represents 5 who were undecided. 

                Q 3: Humour is an integral feature in a teacher. 
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                       Figure 28: Humour as an Important Characteristic. 

        In short, students’ responses to question 3 revealed that all participants show their 

agreement on the importance of a teacher to have humourous character. The highest 

percentage goes for totally agree (54%) with 38 respondents and (46%) for partially agree 

category with 32 participants. However, no students disagreed on this item which implies 

how a humourous teacher is effective for students. 

               Q 4: Do you learn better when your Foreign language teacher employs humour 

during class time?  

54% 

46% 

0% 0% 0% 

Humour as an Important Characteristic 

Totally agree 

Partially agree 

Totally disagree 

Partially disagree 

Undecided 



 
56 

       

                              Figure 29: Teachers’ Use of Humour. 

          From those responses presented in the figure above, it is clear that nearly all students 

(69%) appreciate the use of humour in class because of its beneficial effects. However, 

others do not support its use and they think that they do not learn better when their 

instructor implement humour. This is may be due to their taste or when it is not related to 

the lesson content. 

               Q 5: Learning needs a serious atmosphere with little time for humour. 
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                     Figure 30: Humour and Learning Atmosphere. 

        The statement above shows a great variation in the responses of students of course 

due to what each student has experienced in his/her classroom. The highest percentage 

goes for totally agree with the statement (29%) with 22 students, and (17%) partially 

agreed with 12 students. In contrast, (24%) of the participants totally disagreed and (16%) 

partially disagreed. In addition to (10%) of students were undecided (neither agree nor 

disagree). So, it is noticed that the whole number is directed into both agree and disagree 

categories. 

              Q 6: When my classmates laugh and joke, we cannot learn. 
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                      Figure 31: Reactions to students’ use of Humour. 

        When asked about this point, the majority of students agreed (76%) that humour 

makes the learning situation non-productive (44% totally agree, 17% partially agree). The 

students who disagreed with this statement do not think that laughing and joking implies 

the absence of learning, (26% for totally disagree and 13% for partially). These 

percentages reveal that students do not appreciate when their classmates use humour 

because they are not knowledgeable about the appropriate type of humour to be used and 

when to use it. 

               Q 7: Does humour waste students’ precious learning time in the classroom? 
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                            Figure 32: Humour and Learning Time. 

         Although most of students think that when humour during class, it will be difficult 

for them to learn (previous question), students expressed their disagreement with the 

statement “humour is a waste of precious learning time”. The figure above has shown a 

higher percentage of respondents who do not think that humour is a waste of precious 

learning time. In contrast, 30% of them agreed with the statement, depending on the 

learning situation and the type of humour used by their teachers in classroom. 

              Q 8: Humour in the classroom helps me to focus better on the lesson. 
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.  

                                   Figure 33: Humour and Concentration. 

         When it comes to learners’ concentration on the lesson students displayed a great 

variation in their answers. A great majority of participants disagreed on the statement 

(50%), they believe that humour do not help them to concentrate on the lesson, while 

(33%) of students agreed with this issue, (16%) totally agreed and (21%) partially agreed. 

The remaining number goes for undecided category (13%) whom they did not have a clear 

opinion on that. 

              Q 9: Do you think that when teachers use humour a lot lose their professional 

state? 
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                           Figure 34: Humour and Professionalism. 

         The results obtained from the figure above show that only a minority of the students 

agreed with this idea: 36% (25students). In comparison to a great number of students 

(64%) did not think that when teachers use humour when teaching, they will lose their 

professional picture as a teacher. The results reveal that students appreciate a teacher using 

humour which has no relation with losing or gaining professionalism. 

                Q10: Most of our teachers are rigid and have no sense of humour in the 

classroom? 
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                                 Figure 35: Humour and Rigidness. 

         Many teachers believe that the best approach is to start the class by being strict in 

order not to lose their control over class. However, students’ opinions about this topic 

demonstrated that they do not appreciate teachers’ strictness and not having a sense of 

humour in the classroom. All participants showed their agreement about the item. (83%) 

for totally agree with 58 students and (17%) for partially agree with 12 participants. 

                Q 11: I remember more information when I listen to a lecture containing 

humourous elements. 
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                              Figure 36: Humour and Memory. 

           When it comes to memory retention previous studies suggested that humour has a 

direct effect on the retention of lecture material, because students make a kind of link of 

what makes them laugh and the content of the lecture. The figure above supports this idea 

with a high percentage for agreement category (61%) i-e (44%) for totally agree and (17%) 

for partially agree. In contrast to (12%) for partially disagree with 9 respondents. The 

remaining percentage opted for undecided (neither agree nor disagree). 

              Section three: Humour and motivation (from Q12 to Q15). 

              Q 12: Can humour increases students interest in learning a foreign language? 
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                            Figure 37: Humour and Students’ Interest. 

         Many students enter classroom lacking motivation and interest in learning a foreign 

language. But, humour can have positive impact on reducing students’ boredom and 

stimulating their curiosity to learn. The same point of view is shared by first year students 

in this department in that, (81%) of the contributors agreed on this idea because they 

recognize the importance of humour in holding interest. However, only a minority of them 

do not think so (19%). 

              Q 13: Do you think that humour can make you feel more relaxed (i-e) less 

anxious in the language classroom? 
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                                   Figure 38: Humour and Relaxation. 

          Generally students always prefer to learn in an environment where positive emotions 

are elevated. For this reason, teachers should find an atmosphere which energizes them and 

make them less anxious, humour can help to reduce several types of anxiety in the 

classroom an idea which the majority of students agree about in the sense that (87%) of 

them think that humour increases relaxation with a considerable number of 61 participants 

in comparison to only a low percentage of (13%) did not agree on that. 

                  Q 14: My teachers’ use of humour makes me feel closer to him/her. 
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                             Figure 39: Humour and Intimacy. 

        To explore further students’ perceptions of the effects that humour may have on 

creating a friendly relationship between teacher and students. The statement shown in the 

figure above demonstrated that the majority of participants agreed with this idea: (58%) 

totally agreed and (13%) partially agreed, making the total percentage about (71%) 

showing agreement. Whereas, only 13% partially disagreed and (16%) did not give their 

opinions and remains neutral. 

                    Q 15: Do you think that humour is an effective tool in gaining and holding 

attention? 
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                              Figure 40: Humour and Attention. 

          Keeping students focused on task attentively can be a very challenging task for both 

new and even experienced teachers. Humour however, can serve as a helpful mean to get 

students focused and engaged with the lesson. Nearly more than a half percent of the 

participants showed their agreement with the topic discussed (80%) i-e 48 students while 

only (20%) of them did not think that using humour can be effective in gaining attention. 

What is noticed in this item is that 10 students did not give their answers about this issue. 

3.2. Discussion 

      After analyzing both teachers’ and students’ questionnaires several conclusions 

concerning their attitudes towards using humour as a pedagogical strategy have been sorted 

out. 

● The majority of teachers and students held positive views concerning the impact of 

humour on motivating learners and even teachers in the EFL classroom. They consider 

humour a powerful tool for holding attention and reducing anxiety.   
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● Concerning teachers’ use of humour, a surprising contradiction appeared when analyzing 

answers, while many teachers confirmed that they use humour constantly, students on the 

other hand believe that most of their teachers are strict and have no sense of humour. 

● Students who believe that humour has a negative influence confuse between a comedian 

and a humourous teacher: most of them think that they are the same for this reason they 

believe that using humour is unprofessional on the part of the teacher. 

●All the teachers who actually use humour during presenting EFL lessons do not overuse it 

rather they keep it in a moderate amount. 

●In analyzing the types and forms most used by teachers, it is clear that teachers prefer to 

use spontaneous humour which comes naturally such as humourous comments, jokes, 

funny gestures in addition to some prepared types of humour such as puns, riddles, and 

content-based jokes that supports the lecture. Teachers argue that the type of humour 

depends on the situation and needs of the lecture. 

●When asking about the relation between humour and creativity and memory the majority 

of teachers opt for a neutral position because they did not experience this real contexts. 

● Nearly all teachers do not allow their students to use humour in classroom, the same 

point declared by students for fear that learners will exaggerate in their use of humour and 

then classroom will be out of control. 

● Few teachers did not enjoy their teaching process. Hence, they are not motivated to use 

humour in the classroom this is may be due to the nature of lessons which did not require 

the use of humour also time constraints. 

● Many instructors believe that using humour in the classroom is related to their 

personality because humour is natural and not a skill to be developed, teachers who use 
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humour in the classroom he is certainly a funny person. So, a teacher who does not use 

humour in his teaching simply because he has no sense of humour. But, the use of humour 

can be acquired and developed, because using games, stories and jokes does not 

necessarily require a funny person.                                     

3.3. Recommendations and Pedagogical implications. 

        In the light of the obtained findings some recommendations and suggestions have 

been selected in order to incorporate humour into foreign language curriculum: 

●Humour is beneficial not only in motivation but also in communicating with people from 

different cultures. 

●When teachers implement humour in EFL classes a careful plan should be designed, so 

choosing humour as a methodology or technique to motivate learners depends mostly on 

their needs and readiness to adapt this strategy. 

● Teachers should take into consideration that humour is a human component besides its 

needs in the educational context. Thus, it is obvious that students need it from time to time 

because it is innate in their personality. 

●There should be a correct degree of humour use means that humour should not be 

employed excessively in order not to lose its efficiency and strength. 

●Teachers should account culture differences when using humour because what is seen in 

one culture as humourous, it is regarded in another as an insult. So, they need to consider 

how the type of humour implemented is appropriate or not, relevant to the context or not. 

●EFL learners need to be motivated not only intrinsically but extrinsically by their teachers 

who should treat them all equally. 
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● Giving students access to use Humour will help for better communication and better 

learning as well. So, what is suggested for teachers is to give themselves as well as their 

student the licence to laugh because when learners are laughing, they are also listening at 

the same time (Shade, 1996). 

3.4. Limitations of the study 

          When conducting this investigation, the researcher has faced many problems and 

difficulties fundamentally related to time constraints, in the sense that the researcher is 

restricted with a limited period of time to accomplish the whole research. 

        Looking for appropriate references and fore standing data is a major obstacle that the 

researcher has confronted with especially humour-based books since the topic is new and 

only few studies undertook this issue previously. 

       

        This research is conducted through the use of just one procedure: questionnaire 

because other types of procedures such as an experiment or observation need a long period 

of time to watch thoroughly what is going on in the classroom and pay attention to the 

sudden changes that may take place in order to guarantee its reliability. This was the main 

reason for restricting the findings of the research.  

      Chapter Conclusion 

         Throughout this chapter, a brief description of the research methodology design and 

procedure is explained also the procedure used to collect data is clarified with a definition 

and it aims followed by a description of both questionnaires. Moreover, the chapter 

presented the analysis of the data obtained from different stages of the research. 

questionnaires analysis is presented in graghs showing percentages supported by notes, 
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comments and disscussions of each item alone. This chapter is concluded by some 

recommendations and limitation of the study drawn from the results and findings. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
72 

General conclusion 

         Despite the positive influence of humour on our daily life, this study is carried out 

in order to investigate its impact on others deviating spheres of life; the educational life. 

The research is an attempt to convince that humour can be used as a pedagogical strategy 

that can build a successful learners an workers as well. 

        Foreign language success or failure is directly related by everything happens inside 

the classroom setting. Thus, whether English is taught for general or for specific purposes, 

lectures should be not only informative but also enjoyable, funny, and memorable. In this 

regard, a good teaching strategy should be designed to avoid de-motivation and lack of 

interest in learning, one way to achieve this goal is to attache a boring and informative 

reading or listening activities with humourous excerpts so as to avoid language traps. 

         Humour represents one of the most genuine tools to escape from a daily and boring 

learning and teaching routine and because language is best seen in real life situation, 

humour may represent a productive source of enjoyment for teachers and students. It 

permits learners to express themselves freely without being afraid of criticism or being 

silly. So, teachers’ sense of humour is like a miracle in creating an effective teaching and 

learning atmosphere where there is no place for stress and anxiety. 

         In order to guarantee its effectiveness, humour use should respect certain rules and 

follow clear objectives. It should be content-related, positive and natural such as jokes, 

puns, riddles, funny anecdotes, etc which serve as the most suitable forms of humour. 

        The research finding revealed that the majority of University EFL teachers and 

students held positive views regarding the use of humour as a teaching and learning 

strategy, they believed that humour has an effective and cognitive benefits in learning and 

teaching progress. So, fortunately the results were encouraging. 
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                                                   Appendix 1 

                                      Teacher’s Attitude Questionnaire:  

Dear teacher,  

This questionnaire is prepared to investigate the impact of humour on the teaching-learning 

process. It will be very kind of you if you answer the following questions. Your answers 

will absolutely help me conduct my research.                                                                               

Your ideas are highly valued and your cooperation is genuinely appreciated.                   

Please, tick (☑) the choice that best represents your answer. You may choose more than 

one answer.         

Section one: Background knowledge 

 1.Gender:       Male                       Female  

2. Degrees’ held: 

a. Master       

                         

    

b.Magister     

 

    

c.Doctorate         

 

 

3. How long have you been teaching English?                                                                                                      



b. From 05 to 10 years  

   

c: More than 10 years                   

         

                                                                                                                                                                                                                       

Section two: Humour and teaching 

Q1 : Incorporating humour in classroom is considered to be:        

Very necessary     Considerably    

necessary  

    Necessary      Slightly    

necessary  

    Not necessary  

                                                                                         

     

 

Q2 : When employed in teaching, humour may serve as: 

Supporting teaching tool  Nonsense teaching tool     Disturbing teaching tool  

 

   

 



What evidence do you have on that?  

         

…………………………………………………………………………………………… 

a: From 01 to 05 years                      



………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………….. 

Q3 : A competent teacher should have a sense of humour: 

Strongly agree        Agree  Neutral  Disagree  Strongly                                                                                        

disagree            

 

     

 

Q4: Whenever you decide to implement it in the classroom setting, how would you like to 

employ it? 

  Introducing        

the lesson  

More explanation    Giving examples             All of them  

 

    

 

  

What evidence do you have on this ?  

     

……………………………………………………………………………………………… 



..................................................................................................................................................

..................................................................................................................................................

............................................................... 

Q5 : What is the correct amount that should be used in classroom? 

None  Very little       Little               Much             So much  

 

     

 

Q6 :To what extent, humour you use is relevant to the content? 

None  Very little             little                Most                     All  

     

 

Q7 : What are forms  of humour you use most ? 

Jokes  Puns  Funny       

ridles  

   Funny anecdotes        Funny       

examples  

 

     

 



If there are other forms, state them please  

……………………………………………………………………………………… 



Q8 :How often do your students have access to use humour when communicating ? 

 

Never      Rarely     Sometimes         Often           Always  

 

     

 

   Section three: Humour and learning 

Q9 : When learning a foreign language, humour may: 

Strongly          

facilitates         

learning  

facilitates                   

learning  

no effect  slightly                  

improves              

learning  

hinders      

learning  

 

     

 



Why ? 

………………………………………………………………………………………       

..................................................................................................................................................

.................................................................................     

Q10 : Students enjoy learning when humour is used. 

 



Strongly agree  Agree  Neutral  Disagree  Strongly  disagree  

 

     

 

Q11 : Humour builds up a productive learning environment. 

 

Strongly 

agree  

      Agree         Neutral         Disagree    Strongly disagree  

 

     

 

Q12 : To what extent does humour diminishes students’ anxiety? 

Totally           

decreases 

anxiety  

decreases  

anxiety  

no effect  Slightly        

increases          

anxiety  

totally increases                     

anxiety  

 

     

Q13 : Humour may reinforces teacher-students relationship.                                                                       

Strongly agree            agree                 neutral                     disagree             strongly 

disagree                                    

     



 Q14 :  Humour increases creativity and critical thinking?                                                                               

Strongly agree        agree                      neutral                       disagree          strongly 

disagree                                  

     

 Q15: Teachers can motivate learners through using humour in the classroom.                                                                                                                                                       

Strongly agree        agree                     neutral                       disagree              strongly 

disagree                          

     

   Q16: Humour is effective in illuminating the communication barriers between the 

teacher and the learner.                                                                                                                                  

Strongly agree       agree                     neutral                         disagree         strongly disagree                         

 Q17:Materials presented in humourous manner is best remembered than in non 

humourous way.                                                                                                                         

Strongly agree       agree                       neutral                      disagree          strongly disagree                        

     

 

Q 18: Teachers may engage his/her students in the lecture and make them more interested 

via the use of humour. 

Strongly agree       agree                       neutral                      disagree          strongly disagree                        

 

     

     



 

                                          Appendix 2 

                                      Students’ attitude Questionnaire 

 

Dear student,  

This questionnaire is prepared to investigate the impact of humour on the teaching-learning 

process. It will be very kind of you if you answer the following questions. Your answers 

will absolutely help me conduct my research.                                                                               

Your ideas are highly valued and your cooperation is genuinely appreciated.                   

Please, tick (☑) the choice that best represents your answer. You may choose more than 

one answer.                                                                                                                                                                    

Section one: Background Knowledge                                                                                                                 

Age       

         

 

 Gender 

 

Q1: How long have you been learning English 

From 01 to 03 years  

 

From 03 to 05 years  

 

Male      Female  



From 05 to 08 years  

  

Section Two: Humour and learning a second language                                                         

Q2: Humour is important in learning a foreign language. 

Totally agree       partially agree       totally disagree       partially   disagree        Undecided 

     

 

 Q3: Humour is an important feature in a teacher personality. 

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

     

 

Q4: Do you learn better when your foreign language teacher implement humour ? 

 

a- Yes          b- No  

  

 Q5: Learning needs a serious work atmosphere with little time for humour.                                                                                                                                                        

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

     

Q6: When my classmates is laughing and joking, we are not learning.                                                                           

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

     



Q7: In my class, a student initiating humour in class is usually perceived as being a 

disruption to learning. 

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

 

     

 

Q8: Does humour waste students’precious learning time in the classroom? 

 

             a-yes          b-No  

  

 

 

 Q9: Humour in the classroom helps me to concentrate better on the lesson. 

 

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

 

 Q10: Do you think that teachers who use humour a lot when teaching are not professional?          

                                  a-yes                            b-No  

 

Q11: Most of our teachers are rigid and have no sense of humour in the classroom. 

     



 

 Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

 

Q12: I remember more information when I listen to a lecture containing humourous 

elements. 

 

Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

                                                                                                                                                                  

 

Section Three: Humour and Motivation 

Q13: Can humour increases students’ interest in learning a foreign language? 

 

                                             a-yes                                       b-No  

  

Q14: Do you think that humour can make you feel more relaxed (i-e less anxious) in the 

language classroom? 

                                             a-yes                                       b-No  

 

 Q15: My teacher’s use of humour makes me feel closer to him/her. 

 

 Totally agree       partially agree       totally disagree       partially   disagree      Undecided 

     

     



Q16: Does humour increases students’ motivation to learn a foreign language by creating a 

more comfortable and conducive learning environment ? 

 

 

Q17: Do you think that humour is an effective device in gaining and holding attention? 

Totally agree       partially agree       totally disagree       partially   disagree      Undecided  

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

            a-yes                                   b-No  



                                                            Résumé 

 

        À partir cette étude, on a examiner et analyser l’effect du sense de l’humour comme 

une methode éfficace dans le processus enseignement et apprentissage par laquelle 

l’enseignant peut créer une environment positive et motivante dans la classe. 

Cette recherche à été menée auprés de 20 et 70 étudiants de langue anglaise dans 

l’univercity de Laarbi Ben M’hidi Oum El bouaghi pour obtenir leur point de vue 

concernant l’utilisation du sense de l’humour comme strategie pedagogique motivante. 

        Les résultats obtenus étaient courageuse à 70% parce que la majorité des enseignants 

et étudiants a avaient une réaction  positive envers l’usage de l’humour en classe et aussi à 

l’enseignement. 

        On avait terminé cette étude par certain recommendations et suggestion dans 

l’objectif de guider les enseignants envers l’usage correct de l’humour comme une 

methode pedagogique pour ne pas tomber dans le piége d’éxploiter cette technique d’une 

maniére negative. 

 

 

 

 

 

 

 

 

    



      ملخص                                                          

      

لتعلم و لقد اثبتت الدراسات لقد قمنا من خالل هدا البحث بدراسة ظاهرة حس الدعابة و الفكاهة في مجال التعليم و ا

العلمية على نجاعة هده الطريقة في التحصيل العلمي و اخراج الطالب من جو الملل و الروتين اليومي الناجم عن 

خلق جو تحفيزي داخل القسم من  ذالدعابة و النكت و يستطيع االستاالدروس الى ايصال المعلومة للطالب بنوع من 

لك انها تمنح ذاللغات االجنبية لكل المستويات  ح طريقة استعمالها و استثمارها في تعليمخالل نوع من المرح كما توض

ا االسلوب نتائج جيدة في مجالذلعمل المستمر و توصلنا الى ان لهالمتعلمين راحة و حيوية في التعلم و تحفزهم على ا  

 تعليم اللغات و تعلمها.                                                                                          

طالب للغة االنجليزية في جامعة العربي بن مهيدي قسم اللغة االنجليزية سنة  70و  ذااست 20اجريت هده الدراسة على 

              تعلق اساسا بالمواقف المختلفة بالنسبة الستعمال حس الدعابة او الفكاهة كاستراتيجية تعليمية فعالة و مدىاولى و ي

 .تاثيرها على تعلم الطالب و تحصيله

 النتائج المحصل عليها كانت مشجعة اد ان اغلبية االساتدة و الطالب كان لديهم رد فعل ايجابي فيما يخص استعمال حس

 ختمنا هذا لقد .هذا االسلوب داخل االوساط التربوية د اعتبروا انه من الممكن ادماجفق في التعليم, فكاهةال اوة الدعاب

عدة را الحتوائها على نظ المثلى الستغالل هذه التقنية بطريقة ايجابية الطريقة  البحث باقتراحات من اجل محاولة ايجاد

                                                                                                                         .سلبيات
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