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Abstract 

Assessment is the key to the improvement of the students’ level and the curriculum. Recently, 

there has been a great shift in this domain, which is the new method that the researchers have 

developed. This method aims at enhancing the learning/teaching process which called 

“alternative assessment”. This current study aims at investigating the effectiveness of the 

portfolio assessment which is considered as an alternative assessment used to enhance EFL 

students’ writing. Furthermore, it is an attempt to reveal the secondary school teachers’ 

perceptions about the importance of the EFL writing and portfolio assessment technique. To 

accomplish these goals, two hypotheses were proposed. The first, it is hypothesized that the 

portfolio assessment technique would enhance the EFL students’ writing. The second is that the 

teachers would show an understanding of the importance of EFL writing and recognition of the 

role of the portfolio assessment technique in its improvement. In attempt to test these two 

hypotheses, two different methods were followed a quasi-experimental design as well as a 

questionnaire. The experiment were conducted with two groups of twenty (20) students of the 

third year level, and both of them took the same writing task in the pre-test and post-test. The 

first group which the experimental group received a treatment of four (4) weeks using portfolio 

assessment while the second group which is the control group did not. Then, the questionnaire 

was distributed to the secondary school teachers at El-Tarf. Only twenty nine (29) teachers 

responded to the questionnaire. The results obtained confirmed both of the hypotheses. The 

experiment proved that the portfolio assessment technique is very effective in improving the 

EFL students’ writing on many levels: organization, form, content, spelling and grammar. The 

questionnaire showed that almost all the teachers give the writing skill a greater concern than 

the other skills: listening, reading and speaking skill in the EFL classrooms and the 

enhancement of the portfolio assessment technique of this skill. As a deduction, teachers can 

use this technique to help their students achieve a high level in writing. 

 

Key words: Portfolio assessment, EFL writing. 
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Introduction 

1. Statement of the Problem  

Students of an advanced level have great concerns about various problems that may face 

them during the learning process including language structure, listening ability and writing 

proficiency. This latter has a special place in language learning. For EFL learners, writing is 

regarded as a highly difficult skill to master. This is due to the complexity of the process in 

which the learner uses various types of skills including arranging, detailing, association, 

spelling, word decision, linguistic use and so on. To be completed the final piece of writing 

should go through multiple processes pre-writing, drafting, revising and editing. Indeed, the 

production will not reflect the learners’ competence to write in only one attempt. In this respect, 

numerous techniques called “alternative assessments” rose in the 20th century as to solve the 

problem of difficulty of the writing to EFL students like: Interviews, Journals, execution 

assignments and shows… etc. 

  Portfolio assessment is among these techniques. It is the collection of the work of 

learners during a period of time to localize the progress in the learning process. In this case, 

learners are supposed to be critical and independent thinkers to come up with individual 

solutions to the problems they face during the writing process. 

  In fact helping students to improve their writing depends on the strategies used by 

teachers. Moreover, they have to apply effective techniques for teaching and assessing writing. 

Using the portfolio assessment is meant to enhance the EFL students’ writing. Thus, the interest 

of investigating the effectiveness of the portfolio assessment technique in EFL classrooms to 

overcome the learners’ writing problems is raised in this study. 
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2. Aims of the Study 

The study aims at investigating the validity of the portfolio assessment technique which 

is started to be used widely and recently for enhancing the writing of EFL learners. More 

precisely, the attempt of this work is to determine the effectiveness of the portfolio assessment 

technique in enhancing third year secondary school students’ writing.  

Also, it tries to determine the EFL teachers’ point of view about the use and efficiency of 

portfolio assessment technique in EFL classrooms. 

 

3. Research Questions and Hypotheses 

 

1.1.Research Questions 

As it is mentioned before, this study attempts to determine the teachers’ perceptions of 

the portfolio assessment technique and the efficiency of using this technique in enhancing EFL 

students’ writing. To reach these aims, two questions are raised: 

1- What are the teachers’ perceptions of the writing skill and the portfolio assessment 

technique? 

2- Does the portfolio assessment technique enhance EFL students’ writing? 

 

1.2.Hypotheses 

In attempt to answer the question mentioned above, it is hypothesized that  

1- Teachers hold an awareness of the importance of the writing skill and the 

effectiveness of the portfolio assessment technique in teaching this skill. 
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2- Students who are taught writing using the portfolio assessment would show 

significant improvement. 

 

4. Methodology 

4.1.Population and Sample  

The population we worked with is the students of Ayadi Ali Secondary School at El-Tarf 

(376 students) and the teachers of the secondary schools. The sample of the experiment consists 

of forty (40) students randomly selected from the third year students in Ayadi Ali secondary 

school at El-Tarf. These students are divided into two groups: a control group of twenty (20) 

students and an experimental group made up of the same number. The sample of the 

questionnaire consists of the secondary schools’ teachers at El-Tarf.  

4.2.Method  

For the sake of testing the validity of the hypothesis mentioned above, we have used a 

quasi-experimental design and a questionnaire. These methods are thought to be the most 

appropriate because this research requires a questionnaire to determine the teachers’ perceptions 

of the portfolio assessment technique and experiment on the writing of the students of both 

groups to detect the changes taking place for certain designed activities, with relevance to the 

technique applied. 

Both the control group and experimental group took a lesson about writing a given type 

of article (expository article). First, the experiment starts with a pre-test addressed to both 

groups to determine the students’ level. After taking the pre-test, the control group is given no 

additional lessons or assignment. However, the experimental group receives a treatment of four 



5 
 

(4) weeks (using portfolio assessment). The treatment starts with the students writing homework 

about the lesson given before. After handing their works, the teacher locates their main errors 

and mistakes, and then s/he prepares and presents another lesson in which s/he tackles these 

errors. This process is done three (3) times until the students hand their final drafts. Another 

homework is given to the student and the process will be repeated with it. After finishing the 

treatment, a post-test is taken by the participants (both control and experimental group). Then, a 

questionnaire is distributed to all secondary schools’ teachers at El-Tarf. 

 

5. Structure of the Research  

The dissertation is divided into four chapters. The first chapter is concerned with the 

definition of assessment and portfolio assessment technique. The second chapter deals with the 

writing skill, its stages, models, and components, writing process and teaching approaches. The 

third and fourth chapters are concerned with the practical part, the questionnaire and the 

experiment, their results, analysis and discussion. 
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Introduction  

 For a long time, assessment has been about grading students at the end of the 

learning/teaching process. In recent years, instead alternative assessment has proved to be 

effective assessment in EFL classrooms. Among the alternative assessments we find the 

portfolio assessment, which seems to be creative and innovative in the field of teaching writing 

and its assessment. 

 This chapter sheds light on the assessment in general, and portfolio assessment in 

particular, its definition, development, types and processes…etc. 

1.1.Definition of Assessment 

One of the crucial aspects of EFL/ESL teaching/learning is assessment. In education, the 

term “assessment” refers to the wide assortment of strategies that teachers utilize to assess, 

quantify, and report the academic status, learning advancement, aptitude, and ability of the 

students. Assessment is an important component of the teaching/learning process. In this 

context, Huba and Freed (20000) defined assessment as “the process of gathering and discussing 

information from multiple and diverse sources in order to develop a deep understanding of what 

students know, understand and will do with their knowledge as a result of their educational 

experiences, the process culminates when assessment results are used to improve subsequent 

learning”(p.8). In other words, it is the procedure of examining data from numerous and various 

sources with a specific end goal in order to develop a significant perception of what students 

know, comprehend, and can do with their knowledge and to develop a significant appreciation 

that will be utilized to enhance ensuing learning. Other researchers, Dietel, Herman, and Knuth 

(1991) defined assessment as any method used to understand better the knowledge of the 
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student. The basis of assessment is the collection of data about what students know and what 

they are able to do, for the aim of determining the results of their learning process.   

Gathering information about the learning process has more than one type. Law and Eckes 

(1995) assert that there are various ways and methods of collecting data at various times and 

contexts. Two methods of assessment are distinguished: traditional assessment and alternative or 

authentic assessment. 

1.1.1. Traditional Assessment  

Traditional assessment refers to the tests which are usually taken using the paper and pencil 

like multiple-choice, true/false, and fill-in the blanks. Students commonly choose an answer or 

recall data to complete the assessment. The tests are generally standardized or made by the 

teacher. Bailey (1998) considers traditional assessment as a standardized (one-shot and speed-

based) indirect way of assessment and also states that tools of traditional assessment oblige the 

students to show their knowledge in a predetermined way (the test and the grading scale are pre-

arranged). That is to say, all students in this case answer the same questions or select the 

questions to answer from the same group of questions presented. All students’ answers are 

graded according to the same standard scale. Also, one-shot means that it’s not going to be 

repeated and speed-based implies that the test depends on the speed of answering, where the 

time is a major factor.  

Traditional assessment is only used to determine the level of the student after finishing all 

the curriculum or program. Law and Eckes (1995) assert that most standardized tests of 

traditional assessment evaluate the lower-order thinking skills of the students. In this context, 

Simonson, Smaldino, Albright and Zvacek (2000) argued that traditional assessment 
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concentrates only on the students’ ability of memorization and recalling, which are considered 

as the low-level of the cognitive skill. It means that this type of assessment does not require 

much cognitive activity –thinking- but rather memorizing and copying what they have been 

taught. Hence, Traditional assessment gives no confirmation of what the language’s learner can 

do with the language s/he learnt. 

 

1.1.2. Authentic Assessment 

The basis of the instruction of English as a second or foreign language is assessment. It 

plays a vital role in the teaching/learning process, because of its necessity to evaluate learner’s 

level, progress and achievement .Huang (2012) argues that evaluating is indispensable from 

language learning and teaching. According to him, the evaluation encourages both teachers and 

students  to figure the weaknesses and strengths of the teaching - learning process, and 

consequently, the teacher will regain his/her way of teaching whereas the student will recover 

his/her errors. Zimmaro (2004) asserts that evaluation is done on the basis of assessments, the 

process of gathering, describing, or quantifying information about performance.  

In the recent years, many teaching strategies have appeared in this context. According to 

Caner (2010), nowadays the teaching strategies used in EFL classrooms are shifting from the 

traditional way of illuminating unacquainted learners (learners who know nothing) which is only 

giving lessons, to developing new ways of assessment to show how the learners can use the 

information learnt in order to succeed in the real world. These new ways of assessment are 

called “authentic assessment” or “alternative assessment”. 
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Authentic assessment is the type of assessment in which the students perform the tasks 

asked by the teacher to exhibit the application of their knowledge and abilities and will be 

evaluated using a rubric set by the teacher. Also, it gives great importance to the thinking and 

reasoning process, the procedures followed as well as the final product.  

In the past few years, alternative assessment started to be used widely. Dietel et al (1991) 

clarified that the alternative assessment began to be utilized as a tool in the educational system 

due to the awareness of the washback i.e. the negative impact of assessment on learners and the 

learning process. When the students are assessed, they are affected by the anxiety which may 

work as a hinder to the learning process and that can be considered as a problem. Thus, the 

alternative assessment is proposed as a solution to this problem. 

Many researchers in this field regard authentic assessment as a tool to maintain the 

students’ abilities. Herman, Aschbacher, and Witners (1992, p.6) proposed a different set of 

characteristics for alternative assessments. They stated that alternative assessment requires 

students to perform, create, demonstrate, explain, use higher level of thinking and problem-

solving skills … etc. Furthermore, it requires the student to construct, rather than select, a 

response to academic stimuli (e.g., tests, projects, etc.) (Salvia and Yesseldyke, 2001). 

Alternative assessment evaluates learners on the basis of the effort they have done during a 

period of time and the progress they have showed in the learning process. The learners in this 

context use their cognitive abilities and construct the knowledge then manifest it in the clearest 

possible way in order to present a response to the academic assessment.  

Authentic assessment is usually used to measure the students’ skills. Salvia and 

Yesseldyke, (2001) assert that they are direct ways of measuring skills than the conventional 
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tests of cognitive and psychological processing which require a greater level of inference to 

draw conclusions about the specific aspects being measured.  Authentic assessment tasks are 

convenient to maintain and advance the curriculum in addition to assessing the accuracy of 

accomplishing the objectives that have been set at the beginning of the learning process. 

However, the traditional psycho-educational assessments endeavor to assess the innate skills 

such as intelligence.  Thus, authentic assessment is more suitable in the educational system for 

the reason that it provides the teacher with a great understanding of the learning process, the 

accomplishment of the objectives of the curriculum and what the students can do with the 

knowledge they acquired than the traditional method that assesses the intelligence of the 

students which is only the comprehension of what has been presented during the classes.  

 Mehrens, (1992) argues that authentic assessments are designed to assess students’ 

procedural knowledge as well as their content or declarative knowledge. Its target is to assess 

the students’ knowledge of how to perform or operate and their knowledge that is already stored 

in their memory and known widely. It supplies the students with various ways to reach the right 

answer and keep a record of the students’ thinking processes. It examines the students’ 

construction of the answers and accordingly the teachers will be able to locate better the errors 

and understand better the comprehension and exercising process of the new information of their 

students. According to Vanderwood and Powers, (2002) authentic assessment is typically 

performance designed to measure complex skills such as synthesis, analysis, and collaboration. 

Performance is a way to show what the knowledge is and how to use it correctly by the students. 

As a deduction, authentic assessment is a recent type of assessment which provides the 

teacher with the information needed about the students’ learning process more effectively than 

the traditional way of assessing them. Also, it is used as a tool to evaluate the progress of the 
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teaching process and if the goals of the curriculum are accomplished or not. However, if the 

case is not then the teacher has to re-evaluate his/her strategies and techniques used in the 

classroom.  

 

1.2. Definition of Portfolio 

 The term portfolio literally means a case for carrying papers, drawings, photographs and 

other flat documents. That is to say, an arrangement of drawings, artistic creations, or pictures 

that are all exhibited in a folder. Portfolio is seen as a drawer in which documents and different 

materials are placed. It is a framework that contains different personal proofs of learning 

throughout a period of time. According to Moya and O’Malley (1994, p13-36), in EFL/ ESL 

domain, a portfolio is a collection of a student’s work, papers, essays, experiences, and 

exhibitions …etc. 

1.3.Definition of Portfolio Assessment 

Many researchers in the field of EFL/ ESL teaching and learning have given a definition 

for the portfolio assessment. Paulson and Paulson and Mayer (1991) and Yang (2003) defined 

portfolio assessment in the context of EFL teaching and learning as the compilation of student's 

work and asserted that it recants student's progress, achievement and self-reflection in more than 

one field at a certain interval of time. Similarly, MacIsaac and Jackson (1994) defined portfolio 

assessment as a purposeful collection of student work that tells the story of a student's effort, 

progress and achievement in one or more areas. That is to s ay that all in all the portfolio 

assessment is the collection of the students’ work in a certain period of time for purposes settled 

by the teachers to show the progress in the students’ work. 
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Portfolio assessment as an alternative assessment tool is regarded as ongoing assessmet. 

Gosslin (cited in Caner, 2010) defines ongoing assessment as scrutinizing and documenting 

learner progress at certain period of time of the learning process. Likewise, portfolio assessment 

observes and analyzes the level of the students momently to obtain a better picture about its 

progress.  

O'Farrell (2009) defined portfolio as the accumulation of evidence about individual 

proficiencies, especially in relation to learning standards while Moya and O'Malley (1994) cited 

that portfolios can be used to assess students' capabilities of doing what they have been taught to 

do through their works. They argue that portfolio assessment is the procedure used to plan, 

collect, and analyze the different works in the portfolio. The goals of portfolio assessment are, 

mainly, encouraging autonomous learning and self-evaluation, controlling the learning process, 

and solving real life tasks...etc. (p 13-36) 

Portfolio assessment is considered more suitable than the timed writing assessment. 

According to Douglas (2000), portfolio assessment is specifically appropriate to foreign 

language assessment. Likewise, Hamp-Lyons and Condon (2000) cited that "portfolios provide 

a broader measure of what students can do, and because they replace the timed writing context, 

which has long been claimed to be particularly discriminatory against non-native writers" (p. 

61). This type of alternative assessment is the more appropriate type of assessment that can be 

used in the domain of teaching foreign languages for the reason that it assesses the capacities 

and capabilities of the learners. 

Portfolio assessment is more appropriate in the situations when the learning has to be 

demonstrated through a production because the portfolio demonstrates if the student "can do" 
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what s/he has been taught, rather than showing if s/he "knows" what has been taught. In this 

context, Miller sets four levels at which a student has to be assessed: "knows" recant of 

knowledge, "knows how" application of knowledge, "shows how" exhibition of competence in 

examination settings and "does" assessment of performance in relation to real-life tasks. 

Portfolio assessment provides assessment of the student at the level of "shows how and does".  

Hamp-Lyons and Condon (2000) stated that "the greatest theoretical and practical 

strength of a portfolio used as an assessment instrument is the way it reveals and informs 

teaching and learning"(p.4). It gives both the teacher and the learner a clear image of the 

learning/teaching process. Portfolio assessment prioritized student-centered over conventional 

concept of teaching (lee, 2001). It is more concerned with the students and their way of learning 

and benefits than in just accomplishing the goals of teaching. Ramazan (2012) asserts that 

portfolios are based on student-centered assessment. In contrast to the traditional methods of 

assessment, the portfolio assessment encourages learners to participate in evaluating their 

portfolios with guidance of the teacher. In other words, the portfolio assessment informs the 

teacher and learner about the process which they are involved in and give the higher position to 

the learner. This is reflected in the contribution of the learner in every phase of the teaching 

process.  

1.4.Development of Portfolio Assessment Technique 

In the last decades, there has been a huge change from the traditional way of assessment 

to the alternative one which is the assessment of performance and learning process. Alternative 

assessment includes the portfolio assessment technique which started to be used widely in the 

domain of ESL/EFL teaching and learning. This technique was used primarily in the domain of 



15 
 

arts as confirmed by Moya and O’Malley (1994) that the concept of portfolio was taken from 

the field of arts in which the portfolios are used as exhibition of the artist’s works. The aim of 

the artist’s portfolio is to show the depth and breadth of the artist’s work as well as the artist’s 

insight. As it has proven its efficiency in the domain of art and since the process of learning can 

be considered as an art hence, portfolio is useful in terms of showing the depth and breadth of 

the students’ capacities and capabilities.  

 

1.5.Types of Portfolios 

According to Columba and Dolgos (1995), there are three main types of portfolios to 

take into consideration in the classroom use. 

1.5.1.  Showcase  

This type contains only the best and most representative works of the student. They are 

selected to reflect the talent of the student as similar to an artist's portfolio. Hence, the students 

select their representative works to be seen.  

1.5.2. Teacher-Student Portfolio  

This type is called the "working portfolio" or a "working folder". It promotes the 

interaction between teacher and student. They both can modify the content of the showcase 

portfolio through student-teacher communication and feedback. 
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1.5.3. Teacher Alternative Assessment Portfolio 

The content of the portfolio will be scored and evaluated by the teacher. The portfolios 

are kept with the teacher to be used as an assessment tool.  

1.6.Portfolio Assessment Process 

To be successful, the process of using portfolio as an assessment tool has to go through 

multiple steps. 

1.6.1. Decide on a Purpose or a Theme 

The teacher has to be precise about what s/he wants to assess. As long as the portfolios 

are used to assess the ability of the student to apply what s/he has been taught, the purpose or the 

theme may be found in the curriculum. The teacher also may select one or more themes and 

purposes at the same time.   

1.6.2. Consider the Samples 

The samples are the works of the student, and the teacher chooses how s/he wants it to 

be done. As an example, there are written works, videotapes, and records...etc. 

1.6.3. Decide whether to Assess the Process and/or the Product 

Assessing the process means to assess every step the learner went through, when 

completing the product. If both the process and the product are to be evaluated, there should be 

a separate scoring system for each. 
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1.6.4. Develop a Scoring System 

This is best done through using a point scale as a scoring system for each aspect going to 

be assessed and that explains how the work will be evaluated generally. By doing so, clearly the 

points can turn into goals to the learners to achieve. 

1.6.5. Share a Scoring System 

The scoring system should be shared and discussed with the learners to give a clear 

image of how they will be evaluated. In this situation, the learners are more aware of the main 

goals of their studies and what and how they will be assessed. Through agreement between both 

sides, the learning and performance will be done more effectively. 

1.7. Advantages and Disadvantages of Portfolio Assessment  

Many researchers like Davis (2005) and Huang (2012) had mentioned the numerous 

advantages of the portfolio assessment. As it is stated before, the benefits of the portfolio 

assessment are due to the examination of the learners’ progress through the collection of their 

works in a period of time and by that this technique engages the students actively and provides 

them with goals, promote their critical thinking and their creativity and problem solving. 

Through the working process, the portfolio assessment technique demonstrates the improvement 

and accomplishment from work to work of each individual and assesses what they can do with 

their knowledge. Also, it promotes the collaborative assessment of teacher and students and thus 

the communication between the teacher and students is promoted. Sometimes, when the students 

get a feedback on their works they assess themselves also.  
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 Despite the fact that the portfolio assessment is effective and has many advantages, it 

also has disadvantages. One of the most problems the teachers may face when using this 

technique is time. Portfolio assessment may be very time consuming for teachers because it 

needs correcting the students’ errors, making lessons each time and communicating with each 

student. Also, to develop a scoring system is time-consuming. Another disadvantage is that this 

scoring system may lead to low reliability of the grades given to students and teachers need to 

be well trained to use it effectively. Also, sometimes the works of the students may not be theirs 

in term of ideas and teacher may face a problem in verifying that. As a general obstacle that may 

face all the teachers who use the portfolio assessment technique is that they will find themselves 

with a large amount of paperwork, the multiple drafts the students write, the lessons explained, 

and the final works in the portfolios.  

 

Advantages Disadvantage 

 Promotes student self-assessment. 

 Promote collaborative assessment. 

 Systematic assessment is ongoing 

assessment. 

 Focuses on improvement, not on 

comparison with others. 

 Assessment process is 

individualized. 

 Scoring difficulty may lead to low 

reliability. 

 Teacher training is needed to apply 

it. 

 Time consuming to develop score 

and meet with students. 

 Sampling of student products may 

lead to weak generalization. 
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 Allows demonstration of unique 

accomplishment. 

 Assesses what students can do and 

not just what they know. 

 Engages students actively. 

 Fosters student-teacher 

communication. 

 Provide goals for student learning. 

 Promote critical thinking. 

 Promote creativity and problem 

solving 

 Difficulties may arise in verifying 

whether the material submitted is 

the candidate’s own work. 

 It involves a large amount of 

paperwork. 

Table 01: Advantages and Disadvantages of Portfolio Assessment 
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Introduction 

 Writing is the most complex and important skill in FLs domain. It is considered as the 

key for achieving higher levels academically. Thus, teachers devote more time in teaching their 

students how to write in a more effective way. 

 This chapter is devoted to presenting the EFL writing, its definition, stages, models and 

components…etc. 

 

2.1.Definition of Writing  

Writing is certainly the major skill to be mastered by students in order to succeed in their 

academic career. It is also by far the hardest in comparison to the other skills: listening, speaking 

and reading. Remelan (1992) defines writing as the presentation of the symbols of the language, 

which make it a tool of communication. Also, Tarigan (1994) defines writing as the activity of 

producing or drawing graphic symbols belonging to a given language that is understood by a 

group of people. In other words, writing means the act of writing symbols of a given language to 

convey a message and these symbols can be read and understood by everyone. 

Finocchinaro (1974) stated that writing is a written thinking. According to Nunan (2003), 

writing is a mental and physical activity. It’s the process of generating ideas and developing 

them into sentences and paragraphs. For Byrne (1988), writing is encoding messages i.e. the 

writer turns his/her thoughts into written passages. Furthermore, Hesse and Troyka (2005) argue 

that writing is ‘’ the physical act of writing triggers brain processes that lead you to make new 

connection among ideas” (p.2).  

From another point of view, writing is considered as a social and cultural activity. Sperling 

(1996) argues that “writing, like language in general, is meaning-making activity that is socially 



23 
 

and culturally shaped and individually and socially purposeful” (p.55). Writing is similar to 

language, and it is an activity that is socially and culturally shaped and makes purpose for the 

individuals and society. Also, Hamp-Lyons and Kroll (1997) defined writing as “an act for a 

context which aims at fulfilling a purpose and or a specific audience”.  

2.2.Stages of Writing 

Harmer (2007) cited that "writing is a process that is the stages the writer goes through in 

order to produce something in its final form. The process may be affected by the content of the 

writing, the type of the writing, and the medium it is written in. This process has four main 

elements: planning, drafting, editing, and the final draft" (p. 4). In this context, Hedge (2005) 

stated that "writing is the result of employing strategies to manage the composing process...it 

involves a number of activities: setting goals, generating information, selecting appropriate 

language, making a draft, reading and reviewing it, then revising and editing, thus, it is a 

complex process" (p. 302). That is to say, to write a good piece of writing, going through 

multiple stages is necessary; those stages are: 

2.2.1. Prewriting  

The procedures followed in bringing up ideas with no presence of inspiration are called 

"prewriting". This term is used because these procedures come before writing anything. It is also 

known as "planning" because, in this stage, the writer needs to find out what s/he is going to 

write and how s/he is going to write it. Then s/he generates ideas and collects information about 

the target topic. 
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2.2.2.  Drafting 

The moment the writer feels that s/he generated enough ideas during the first stage to 

start up with, s/he should attempt writing them down. This process is called "drafting". The 

latter is the departure of the writing process. It is when the writer organizes ideas and 

information logically and develops the topic. 

2.2.3.  Revising 

To revise literally means "to re-see" or "re-look" at the work done. Revising is to read 

the piece of writing from the reader's view. At this stage, the writer reworks and refines the 

content to the clearest possible way and assures that the ideas are expressed in the best possible 

way. 

2.2.4.  Editing 

The "revising stage" focuses on making the content clear; however the "editing stage" 

focuses on finding and eliminating mistakes, and making the piece of writing meet the 

conventions of standard written English. The writer at this stage should check the following 

aspects: grammar, sentence structure, word choice, punctuation, capitalization and spelling 

...etc. 

2.3. Models of Writing 

Nowadays, theoretical approaches to writing diverse in their perspectives whether it is 

linguistic, cognitive or social act. Throughout these perspectives, the emphasis is given to the 

text, the writer, or the context (audience or community) (Johnson and Johnson, 1999). 
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2.3.1.  Writing as a Product 

The definition of writing implies that it is the output or the end-product of the writing’s 

process. Johnson and Johnson  (1999) stated that " this product view is one of more or less static 

text, visible on paper or screen, and more or less separable in time and place from the producer 

and the act of production" (p. 342) 

The concern of this model is at both the grammatical and discoursal levels. Silva (1993) 

argues that in comparing the first and second language texts, various aspects will be taken into 

consideration: length (fluency), accuracy of form (error), effectiveness (quality) and structure. 

2.3.2.  Writing as Process 

In addition to the previous model, researches shifted to focusing on the process of 

producing the piece of writing itself. It concentrates mainly on the activity of transforming ideas 

to sentences, rather than on the product solely. (Johnson and Johnson;1999). This model sees the 

writing process as a complex cognitive activity. The latter uses mental processes and various 

problem-solving strategies to generate ideas and transform it into a coherent text. 

2.3.3.  Writing as Social Activity  

According to Johnson and Johnson (1999) "writing is an act of communication between 

writer and reader within an external context". Writing is seen as the message from the writer 

sent to the reader in a given context. It is based on the interaction between the producer and 

receptor in terms of shared knowledge and situational context (Johnson and Johnson 1999, 

p.344). The written passage plays a mediator between the writer and the reader and conveys 

certain ideas. 



26 
 

2.4.Components of Writing 

Written expression is an important activity within the development of language learning 

and teaching. The emphasis of the previous models of teaching, which is linguistic, cognition or 

socialization, is reflected in this diagram presented by Raimes (1983). 

Figure 01: Raimes’s Diagram Representing Components of Writing 
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There multiple components of writing that need to be taken into consideration to produce a good 

piece of writing and to achieve an effective communication of ideas; they are the writer’s 

process, audience, purpose, word choice, organization, mechanics, grammar, syntax and content. 

2.4.1.  Writer’s Process 

The writer’s process is the process that the writer follows in order to get a whole picture 

of what s/he is going to write like generating ideas, starting planning, and starting drafting…etc. 

2.4.2.  Audience 

 The readers play important role in the writing process. The writer takes into 

consideration what the readers want to read and how they want to read it and in what manner. 

2.4.3.  Purpose 

The reason of the writer behind writing is what determines the whole work plan, aspects, 

form, and content…etc. 

2.4.4.  Word Choice 

 The audience and the purpose are two aspects that make the writer choose his words 

carefully the vocabulary, idioms, register and tone…etc. 

2.4.5.  Organization 

 The organization is the final form of the piece of writing, numbers of paragraphs, topic 

and concluding sentences, coherence and cohesion…etc. 
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2.4.6.  Mechanics 

 It includes the handwriting, spelling, and punctuation…etc. which means free-error 

writing and not only free from the grammatical errors. 

2.4.7.  Grammar 

Grammar is the system of rules of a given language and its effective use leads to good 

writing. 

2.4.8.  Syntax 

 It is the pattern of formation of sentences or phrases in a given language. It includes 

sentence structure, sentence boundaries and stylistic choices…etc. 

2.4.9.  Content 

 The content is a very important component of writing. It is the base of all components 

mentioned above. It is the combination of relevance, clarity and logic…etc. 

 

2.5.Process Writing 

2.5.1.  Definition  

Johnson and Johnson (1999) stated that "process writing represents a shift in emphasis in 

teaching writing from the product of writing activities (the finished text) to ways in which text 

can be developed : from concern with questions such as 'what have you written?' , 'what grade is 

it worth?' to 'how will you write it’, 'how can it be improved?'” (p. 257). The concern of 

nowadays is the development and improvement of the writer's text, instead of its grading only. 
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2.5.2.  Stage Division of Process Writing Approaches 

Grabe and Kaplan (1996) describe the four stage division in the history of process 

writing approaches as follows: the expressive stage, the cognitive approach, the social stage, and 

the discourse community. 

2.5.2.1.The Expressive Stage 

 The expressive stage focuses on the need of free expression of the writer himself. 

Exponents of the approach based their work on putting the writer’s insights into good practice. 

Although it has no theoretical support, it was influential in the domain of teaching writing. 

2.5.2.2. The Cognitive Stage 

In the 1970’s, writing has started to be seen as thinking. It was introduced first by the 

psychologists Flower and Hayes. They proposed that writing is a complex, goal-directed, 

recursive activity. It is shifted through time from the production of writer-based texts i.e. 

neglecting the reader/self-expression to reader-based texts i.e. reader’ consideration. 

2.5.2.3. The Social Stage 

In the 1980’s, the emergence of socio-linguistics has led to the appearance of the social 

stage. Halliday’s functional linguistics and educational ethnography was the guider to criticize 

the two previous stages of process writings approaches for deleting the social factor. This latter 

was considered as a crucial key in the writing process. 
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2.5.2.4. The Discourse Community Stage 

 This stage has developed as a result of the social stage. Its leading principles are the 

concepts of audience and genre, and a focus on tertiary-level of writing which demand a written 

production accepted by the academic community. 

2.6.Approaches to Writing 

Writing is an important aspect in EFL classrooms. For writing to be effective, ELT 

practitioners have suggested three approaches to writing: product, process and genre oriented 

approach. It is the needs of the classroom which determine the approach to be used, for instance, 

the student's level, the course time, the objectives, and the text type studied...etc. 

During the last couple decades, there has been a dominance of both the product and 

process oriented approaches in most EFL classrooms. However, there has been a great shift 

toward using the genre oriented approach in EFL classrooms recently. 

2.6.1. Product-oriented Approach 

Gabrielatos (2002) defined the product oriented approach as "traditional approach in 

which students are encouraged to mimic a model text, usually is presented and analyzed at an 

early age" (p. 5). This approach accentuates the mechanical aspects of writing that relate the 

words, sentences, and paragraphs, such as grammar and syntax...etc., and imitating models that 

are introduced at the beginning of the lesson. 

 Furthermore, the "correctness" and the form of the final product are the two bases of this 

approach. The product-oriented approach emphasizes the form of the students’ written 

production. In a typical product oriented approach classroom, the exercises given deal with 
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sentences and paragraph-level organization. Students are asked to follow specific framework 

given along with the instruction of the teacher in order to produce a piece of writing. 

2.6.2. Process-oriented Approach  

            Kroll (2001) defines process approach as follows:  

The “process approach” serves today as an umbrella 
term for many types of writing courses …. What the 
term captures is the fact that student writers engage in 
their writing tasks through a cyclical approach rather 
than a single-shot approach. They are not expected to 
produce and submit complete and polished responses 
to their writing assignments without going through 
stages of drafting and receiving feedback on their 
drafts, be it from peers and/or from the teacher, 
followed by revision of their evolving texts. (pp. 220-
221). 
 

Process oriented approach considers writing as a developmental process which promotes 

the development of language use such as: brainstorming, discussion and rewriting. Although this 

approach gives great importance to the mechanical aspects of writing, however it should not 

interfere with the process of writing itself. The latter requires the directing of the teacher 

through every step of it. While the product oriented approach emphasizes on the correctness and 

the form of the final product, the process-oriented approach puts it at the very end of the writing 

course i.e. the students concentrate on conveying the message and not on the form of this 

message. 

Process oriented approach concentrates on how the students generate and develop ideas 

in order to formulate a piece of writing. Here, learners are taught how to express and organize 

their thoughts in a clear and efficient way and not how to follow a certain form or model given. 
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2.6.3. Genre-oriented Approach 

Genre oriented approach considers writing as a social and cultural activity. According to 

Paltridge (2004), this approach highlights the specific genre that the students need for their 

social communication. That is to say, the writing is seen as a mean of communication between a 

reader and a writer and the genre ought to be specified and taught in EFL classrooms. 

The context of the writing has a relation with the writing itself. Hyland (2003) defined 

genre as "abstract, socially recognized ways of using language” (p. 21). Those ways are 

meaningful communicative activities used by the members of the same society (Swales, 1990). 

In this context, Muncie (2002) argued that the genre oriented approach considers the reader the 

center of the writing process in which the writing piece should follow certain conventions to be 

successful and acceptable by the readers of the same community. 
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Introduction 

 This chapter is devoted to the first part of the practical work. It contains the analysis of 

the questionnaire delivered to secondary school English teachers at El-Tarf. It comprises the 

means of data collection, the description of teachers’ questionnaire, the analysis of findings and 

the discussion of the results. 

3.1. Means of Data Collection 

 To collect data, we used a questionnaire addressed to the secondary school teachers of 

English. A questionnaire in EFL domain is a set of questions for gathering information from 

individuals related to the English language teaching/learning. It is used when resources are 

constrained and data is needed from numerous individuals, about knowledge, beliefs, 

convictions, attitudes, and practices. 

  

3.2. Teachers’ Questionnaire  

3.2.1. The Sample 

 The target population of this study is all Algerian secondary school teachers of English. 

And since it is impossible to work with the whole population, the sample consists of only 29 

teachers. However; the number of questionnaire distributed exceeds this number. 

 Table 2 consists of the number of questionnaires distributed and returned in each 

secondary school. 
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Institution’s Name Number of questionnaires 

distributed 

Number of questionnaires 

returned 

Ayadi Ali 6 6 

Thamer kadour 4 2 

19 Mai 1954 6 3 

Sarray Ahmed 5 2 

Merzoug El-Cherif 5 3 

Bouraoui El-Saddek 4 4 

El-kala El Jadida 4 3 

18 Fevrier  3 1 

Achouri hacen 4 3 

Tarkhouche Ahmed 3 2 

å 44 29 

Table 2: Questionnaires Distributed and Returned in each Secondary School 

 

Figure 2: Questionnaires Distributed and Returned in each Secondary School 
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3.2.2. Description of the Questionnaire 

 The teacher’s questionnaire contains 32 multiple choice and open-ended questions. It is 

divided into four sections: general background, teachers’ perceptions toward EFL writing, 

teachers’ perceptions towards the use of portfolio assessment technique in EFL classrooms, and 

further suggestions and comments. 

Section 01: General Background (Q1-Q3) 

 This section is about the general background of the teachers. Q1 is about the gender of 

the teachers and Q2 is about their age, whereas, Q3 is concerned with their experience as EFL 

teachers. 

Section 02: Teachers’ Perceptions towards EFL Writing (Q4-Q12) 

 This section aims at collecting information about teachers’ perceptions towards writing 

in EFL classrooms. Q4 is meant to know the importance given to the writing skill by the 

teachers. Then, Q5 is about how difficult the teachers consider this skill for their students. 

However, Q6 seeks the frequency the EFL students write in the classroom. Q7 is about the 

source of topic suggested in EFL writing context. Q8 is about knowing if the teachers devote 

sufficient time devoted to each stage of writing with a justification in case the response is 

negative. Additionally, Q9 seeks information about the time devoted for teaching writing per 

month and Q10 is meant to know if this time should be augmented or not. Moreover, Q11 seeks 

the evaluation of the students’ writing by the teacher. Finally, Q12 is about the basics of the 

students’ writing assessment. 
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Section 03: Teachers’ Perceptions toward the Use of the Portfolio Assessment in EFL 

Classrooms (Q13-Q31)  

 This section comprises of 19 questions, and targets the teachers’ perception towards the 

use of the portfolio assessment technique in EFL classrooms. Firstly, Q13 seeks to know if the 

teachers use this technique in their classrooms or not. Then, Q14 is about knowing how hard the 

involvement of the students in using such a technique is. Additionally, Q15 seeks information 

about the more suitable type of portfolios to be used in classroom. Moreover, Q16 is about 

whether or not all the steps of portfolio assessment technique are needed to be applied, and if 

not, which one the teacher needs to skip. Also, Q17 seeks the extent to which this technique 

could be helpful in enhancing EFL students’ writing. Finally, Q18-Q31 are statements about 

advantages and disadvantages of this technique and the degree of teachers’ agreement about 

them. 

Section 04: Further Suggestions/Comments 

 This section is devoted to any suggestion or comment added by the teachers concerning 

the topic of the study.  

3.2.3. Analysis of the Findings 

Section 01: General Background 

1. Gender: Male/Female  

 N % 

Males 7 24.14 
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Females 22 75.86 

å 29 100% 

Table 3: Teachers’ Gender 

 

 

Figure 3: Teachers’ Gender 

 More than 75% of the teachers are females, that is only 24% are males. In almost all 

Algerian school, the number of females exceeds the number of males and thus, the results are 

not surprising because the females prefer teaching as a career more than the males. 

 

2. Age?  

......... Years 

 

24%

76%

Males

Females
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Age N % 

23-30 years 5 17.24% 

30-40 years 15 51.72% 

More than 40 years 9 31.03% 

å 29 100% 

Table 4: Teachers’ Age 

 

Figure 4: Teachers’ Age 

 The most frequent age is between 30-40 years (15 teachers) whereas only 5 teachers are 

between 23-30 years old, and 9 teachers are aged above 40 years. 

 

3. How long have you been teaching?  

........ Years 

17%

52%

31%

23-30 years

30-40 years

More than 40 years
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 Number  % 

Less than 5 years 05 17.24% 

Between 5-10 years 10 34.48% 

Between 10-15 years 12 41.37% 

More than 15 years 02 6.89% 

å 29 100% 

Table 5: Teachers’ Experience 

 

Figure 5: Teachers’ Experience 

Table 5 shows that 17.24% teachers have less than 5 years of experience, 34.48% have 

an experience between 10-15 years and only 6.89% have more than 15 years of experience. 

These results imply that most respondents in this study are experienced teachers which benefits 

the reliability of the research  
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Section two: Teachers’ Perceptions toward EFL Writing 

4. To what extent do you consider the writing skill important?  

Very important ☐ important ☐ slightly important ☐ not important at all ☐  

 

 N % 

A 29 100 

B 00 00 

C 00 00 

D 00 00 

å 29 100% 

Table 6: The Importance of the Writing Skill  

 

Figure 6: The Importance of the Writing Skill 
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Unsurprisingly table 6 and figure 6 show that all the teachers (100%) chose option A 

which is “very important”. This implies that the participants consider writing as a vital point in 

the educational setting which means that written work is an essential angle in the academic 

setting. 

5. To what extent do you consider the writing skill difficult for your students?  

Very difficult ☐  difficult ☐  slightly difficult ☐  not difficult ☐  

 N % 

A 00 00% 

B 17 58.62% 

C 12 41.38% 

D 00 00% 

å 29 100% 

Table 7: The Degree of Difficulty of Writing for Students 
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Figure 7: The Degree of Difficulty of Writing for Students 

 Table and figure 7 show that 41.38% see the writing skill as slightly difficult whereas 

58.62% consider it as difficult. Regardless of the degree, the majority of participants agree about 

the difficulty of writing. Thus, there is an agreement among EFL instructors that composition is 

a troublesome skill to master for their students. There are numerous reasons behind this 

difficulty. First, written work requires good grammar .In EFL/ESL context, students need to 

remember a large amount of rules of the target language’s grammar. Second, ESL/EFL students 

invest little of their time in writing in contradiction to the other language skills: reading, 

listening and speaking. Third, the less time devoted to correct students’ mistakes by the teacher, 

the mistakes may be rehashed commonly and become fossilized. 

 

6. How often do you ask your students to write in classroom? 

Always ☐ very often ☐ sometimes ☐ rarely ☐ never ☐  
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 N % 

A 05 17.24 % 

B 16 55.17% 

C 08 27.59% 

D 00 00 

E 00 00 

å 29 100% 

Table 8: The Frequency of Writing in Classrooms 

 

Figure 8: The Frequency of Writing in Classrooms 

 The teachers’ responses vary from “always” to “very often” and “sometimes”. 17.24% of 

teachers selected “always” whereas 55.17% selected “very often” and the rest (27.59%) 

“sometimes”. However, no one answered that s/he rarely or never asks his/her students to write. 

In comparison to the fourth questions’ responses that all teachers consider the writing skill as 
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very important, yet, only 05 teachers “always” ask their students to write in classroom. This may 

be due to time constrains or the curriculum objectives. 

 

7. What kind of topics do you ask your students to write about? 

a. Topics suggested in the curriculum ☐ 

b. Free topics ☐ 

c. Other (s): .................. 

 N % 

A 22 75.86% 

B 07 24.14% 

C 00 00 

å 29 100% 

Table 9: Topics Dealt with in Writing 
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Figure 9: Topics Dealt with in Writing 

 Twenty two teachers (75.86%) answered that they ask their students to write about topics 

suggested in the curriculum whereas 07 teachers (24.14%) ask their students to write about 

topics of their choice. This reflects that a large portion of instructors prepare their students to 

write in the context of what is introduced in the educational program on the grounds that it 

facilitates the academic progress. 

8. When you ask your students to write, do you take into consideration the time needed for each 

stage of writing? 

Yes ☐ No ☐  

- If "No", Why? 

..........................................................................................................................................................

.................................................................................................................................................... 
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 N % 

Yes 16 55.17% 

No 13 44.83% 

å 29 100% 

Table 10: Time Consideration for Writing’ Stages 

 

Figure 10: Time Consideration for Writing’ Stages 

 More than half of the teachers (55.17%) addressed that they give students the time 

required for every stage of writing, while the other 44.83% of teachers do not.  Just 8 instructors 

gave their reasons by saying that it is because of time-requirement.  

 

9. What is the time devoted to teaching writing per month? 

...... Hours 

55%

45%
Yes

No
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N % 

Less than 3 10 34.48% 

Between 3-5 12 41.38% 

More than 5 07 24.14% 

å 29 100% 

Table 11: Time Devoted to Teaching Writing 

 

Figure 11: Time Devoted to Teaching Writing 

 34.48% of teachers (10 teachers) devote less than 3 hours to teaching writing and 

41.38% of them devote between 3-5 hours to teach writing, whereas, 24.14% of the teachers 

devote more than 5 hours to teach writing per month. The total of teachers who give the writing 

lesson more than 3 hours per month is 19 teachers, which reflects the weight of writing 

academically speaking. 
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10. Do you think there should be more time to be devoted to teaching writing? 

Yes ☐ No ☐  

 

 N % 

Yes 25 86.21% 

No 4 13.79% 

å 29 100% 

Table 12: Teachers’ Opinion about Adding Time to Teaching Writing 

 

Figure 12: Teachers’ Opinion about Adding Time to Teaching Writing 

86.21% of the teachers (25 teachers) think that there should be more time to devote to 

teaching writing whereas 13.79% (4 teachers) think the opposite (there should not be more time 

to devote to teaching writing). Bearing in mind writing is the basis of academic success, the 

syllabus should contain more writing activities and not just one activity at the end of the unit. 

Yes

No



50 
 

11. How do you evaluate your students' writing? 

Very good ☐ good ☐ average ☐ bad ☐  very bad ☐  

 

 N % 

A 00 00% 

B 07 24.14% 

C 14 48.28% 

D 06 20.69% 

E 02 6.89% 

å 29 100% 

Table 13: Teachers’ Evaluation of their Students’ Writing 

 

Figure 13: Teachers’ Evaluation of their Students’ Writing 
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 24.14% of teachers (07 teachers) consider their students’ writing as good. Then, 48.28% 

of the teachers (14 teachers) consider their writing as average. Also, 20.69% of the teachers see 

their students’ writing as bad (06 teachers). Finally, only 6.89% of the teachers evaluate their 

students’ writing as very good. Yet, none of these teachers consider their writing as very bad.  

 Although only 08 teachers (27%) evaluate their students’ writing as “bad” and “very 

bad”, however, 25 teachers in the previous inquiry believe that there ought to be more time to 

devote to teaching writing, which implies that instructors truly consider written work as critical 

and hard task. 

 

12. How do you assess your students' pieces of writing? (You may tick more than one box) 

a- On the basis of content ☐ 

b- On the basis of organization☐ 

c- On the basis of form☐ 

d- On the basis of spelling☐ 

e- On the basis of grammar☐  

 

 N % 

a-c 02 6.90% 

b-d-e 05 17.24% 
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a-b-d-e 04 13.79% 

a-b-c 03 10.34% 

c-d-e 03 10.34% 

All of them 12 41.38% 

å 29 100% 

Table 14: The Bases of Assessing Students’ Written Work 

 

Figure 14: The Bases of Assessing Students’ Written Work 

 Concerning this question, the teachers responded by ticking more than one box. 6.90% 

of them (02 teachers) have said that they evaluate their students’ piece of writing on the basis of 

content and form (a-c), 17.24 % take into account organization, spelling and grammar (b-d-e), 

13.79% on the basis of content, organization, spelling, and grammar (a-b-d-e), 10.34% consider 

only the content, organization and form (a-b-c), the same rate 10.34%  evaluate form, spelling 

and grammar (c-d-e). Finally, 41.38% assess the students’ writing taking into account every one 

of them (content, organization, form, spelling and grammar). Good composition encompasses 
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far beyond having the capacity to spell and effectively punctuate a sentence, which makes it 

hard to evaluate since it involves more than one aspect in all cases. Teachers should extend the 

assessment intervals so as to cover all the weaknesses and remedy. 

Section Three: The Use of Portfolio Assessment in EFL Classrooms 

13. Do you use the portfolio assessment technique in teaching the writing skill? 

 Yes ☐                  No ☐  

 N % 

Yes 26 89.66% 

No 03 10.34% 

å 29 100% 

Table 15: The Use of Portfolio Assessment  

 

Figure 15: The Use of Portfolio Assessment  
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 Table and figure 15 show that the majority of the participants (89.66%) use this 

technique in their classrooms though they didn’t know its name (portfolio assessment) whereas 

the rest (10.34%) do not use it.  

 

14. To what extent do you find it hard to involve the students in using portfolio assessment 

technique?  

Very hard ☐ hard ☐ neither easy nor hard ☐ easy ☐ very easy ☐  

 

 N % 

A 00 00 

B 20 68.96% 

C 07 24.14% 

D 02 6.90% 

E 00 00 

å 29 100% 

Table 16: The Degree of Difficulty in Using Portfolio Assessment 
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Figure 16: The Degree of Difficulty in Using Portfolio Assessment 

 The majority of the teachers (68.96%) think that it is hard to involve students in using 

portfolio assessment technique. While 24.14% of teachers think that it is neither easy nor hard to 

involve students in such technique. The rest (6.90%) think that the involvement is easy. To 

make the students understand all steps and principles of the portfolio assessment and use it in 

classroom is a hard task to do for teachers. It forces the commitment of both the teacher and the 

students. 

15. Which type of portfolio assessment is more suitable for using in classrooms?  

Showcase ☐ teacher-student portfolio ☐ teacher Alternative assessment portfolio ☐ 

 N % 

A 00 00 

B 00 00 

C 29 100% 
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å 29 100% 

Table 17: The Suitability of Portfolios’ Types in EFL Classrooms 

 

Figure 17: The Suitability of Portfolios’ Types in EFL Classrooms 

 All teachers (100%) think that the third type of portfolio which is teacher alternative 

assessment tool is more suitable technique in EFL classrooms. This implies that this type is 

more effective than the others from the point of view of teachers probably because it combines 

between teacher-student communication and its use as an assessment tool. 

16. Do all the steps of portfolio assessment technique need to be applied? 

Yes ☐                  No ☐  

 

 N % 

Yes 24 82.76% 
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No 05 17.24% 

å 29 100% 

Table 18: Application of Portfolio Assessment’ Steps 

 

Figure18: Application of Portfolio Assessment’ Steps 

 

The results show that most of the teachers (82.76%) think that all steps need to be included 

when using this technique whereas the rest (17.24%) think that they are not. 

- If "No", which step do you skip?  

....................................................................................................................................................... 

 Through this question, we wanted to know the steps that the teachers believe that they 

are not important and can be dropped. However, only 03 teachers responded. According to 

them, the fifth step can be dropped because the teacher doesn’t have to share the scoring system 

with the students because they will negotiate about the points of the aspects they know how to 
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do, and try to convince the teacher to give higher marks to them. Although, marking is the 

privacy of teachers that learners shouldn’t be concerned with. 

17. To what extent do you think the portfolio assessment technique is effective in enhancing 

EFL students writing?  

Very effective ☐ effective ☐ slightly effective ☐ not effective☐  

 

 N % 

A 16 55.17% 

B 10 34.49% 

C 03 10.34% 

D 00 00% 

å 29 100% 

Table 19: Effectiveness of the Portfolio Assessment Technique in Enhancing EFL 

Students’ Writing 
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Figure 19: Effectiveness of the Portfolio Assessment Technique in Enhancing EFL 

Students’ Writing 

 55.17% of the teachers (16 teachers) admit that the portfolio assessment technique is 

very helpful in enhancing EFL students’ writing. While, 34.49% (10 teachers) think that it’s 

helpful and the others (10.34% /03 teachers) believe that it’s slightly helpful. Yet, none of the 

respondents (00%) rejected the technique. Considering these results, it may be asserted that all 

teachers have experienced relatively good results from portfolio assessment. 

18. Portfolio assessment technique is more effective in enhancing students' writing than any 

other technique. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 25 86.21% 

B 04 13.79% 
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C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

Table 20: Portfolio Assessment Technique Vs other Techniques 

 

Figure 20: Portfolio Assessment Technique Vs other Techniques 

 As it is shown in table 20, 86.21% of the informants (25 teachers) strongly agree that 

portfolio assessment technique is more effective in enhancing students' writing than any other 

technique. Additionally, 13.79% of them (04 teachers) agree about the statement. Thus, the 

portfolio assessment technique can be regarded as an enhancement technique of the writing skill 

according of the participants. 

19. Portfolio assessment technique reflects clearly the students' effort. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  
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 N % 

A 23 79.31% 

B 06 20.69% 

C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

Table 21: Portfolio Assessment technique’ Reflection of the Students’ Efforts 

 

Figure 21: Portfolio Assessment Technique Reflecting the Students’ Efforts 

 As it is shown in table 21, 79.31% of the teachers (23 teachers) strongly agree that 

portfolio assessment technique reflects clearly the students' effort and 20.69% of the teachers 

(06 teachers) agree about this statement. Through writing multiple drafts and continuously 

correcting the mistakes, the portfolio assessment technique demonstrates the exertion the student 

makes each time. 
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20. Portfolio assessment technique reflects clearly the students' progress. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 

 N % 

A 26 89.66% 

B 03 10.34% 

C 00 00 

D 00 00 

E 00 00 

å 29 100% 

Table 22: Portfolio Assessment Technique reflecting the Students’ Progress 

 

Figure 22: Portfolio Assessment Technique reflecting the Students’ Progress 
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 Table and figure 22 show that almost all of the teachers (26 teachers) strongly agree that 

portfolio assessment technique reflects clearly the students' progress, and the rest (03 teachers) 

agree about the statement. Each time the students correct their mistakes, they make efforts to 

overcome them, so they achieve a higher level in writing; by doing so, the progress between the 

first and last draft will be remarkable. 

 

21. Portfolio assessment technique promotes students’ critical thinking and creativity. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 

 N % 

A 24 82.76% 

B 05 17.24% 

C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

Table 23: Portfolio Assessment Technique Promoting Students’ Critical Thinking and 

Creativity 
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Figure 23: Portfolio Assessment Technique Promoting Students’ Critical Thinking and 

Creativity 

 As the results show, the majority of the participants (82.76%) hold a strong agreement 

on that portfolio assessment technique promotes students’ critical thinking and creativity. Even, 

the rest (17.24%) agree with this statement. The portfolio assessment technique pushes students 

to not only use their accumulated ideas, but to generate new ones as well. This technique 

emphasizes on the careful consideration of beliefs, and the search for evidence and deductions 

in every piece of writing included.  

 

22. Portfolio assessment technique fosters student-teacher communication. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  
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 N % 

A 28 96.55% 

B 01 3.45% 

C 00 00 

D 00 00 

E 00 00 

å 29 100% 

Table 24: Portfolio Assessment Technique Fostering the Student-teacher Communication 

 

 

Figure 24: Portfolio Assessment Technique Fostering the Student-teacher Communication 

 All the teachers but one strongly agree that portfolio assessment technique fosters 

student-teacher communication. Only one also agrees about this statement. Teacher-student 

communication plays huge role in the success of classroom interaction. It helps students ask for 
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clarifications from their teachers who serve as guider for their students in every phase of the 

learning process. 

23. Portfolio assessment technique reflects clearly the students' achievement. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 29 100% 

B 00 00% 

C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

 Table 25: Portfolio Assessment Reflecting the Students’ Achievement  

 

Figure 25: Portfolio Assessment reflecting the Students’ Achievement 
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 All of the participants (29 teachers) strongly agree that portfolio assessment technique 

reflects clearly the students' achievement. This latter could be easily noticed when comparing 

the first draft of the students with their last draft and also between the first works included in the 

portfolio with the recent works included. The portfolio assessment technique is concerned 

mainly with the gradual learning of the students so it includes the level of the students at the 

beginning and the level they had achieved after period of time. 

24. Portfolio assessment technique encourages self-assessment. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 18 62.07% 

B 09 31.04% 

C 02 6.89% 

D 00 00% 

E 00 00% 

å 29 100% 

 Table 26: Portfolio Assessment Technique Encouraging Self-assessment 
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Figure 26: Portfolio Assessment Technique Encouraging Self-assessment 

 As table and figure 26 show 62.07% of teachers (18 teachers) strongly agree that 

portfolio assessment technique encourages self-assessment. 31.04% of the teachers hold an 

agreement too about this statement whereas, 6.89% slightly agree about this statement. When 

the students are given an opportunity to rewrite their works, they notice their mistakes easily 

when they read their works two and three times. 

 

25. Portfolio assessment technique prioritizes student-centered teaching. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 22 75.86% 

B 07 24.14% 
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C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

Table 27: Portfolio Assessment Technique Enhancing Student-centered Teaching 

 

Figure 27: Portfolio Assessment Technique Enhancing Student-centered Teaching 

 The results show that the majority of teachers (22 teachers) hold a strong agreement 

about this statement “portfolio assessment technique prioritizes student-centered teaching” and 

that the rest (24.14%) agree as well about the statement. The student-centered teaching means 

that the student is the center of the teaching/learning process. And through the teacher-student 

communication, the students are free to formulate questions, discuss, debate, and explain…etc. 

which give them the center of attention. They are active contributors to the learning process. 
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26. Portfolio assessment technique observes the students' level momently. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 19 65.52% 

B 05 17.24% 

C 05 17.24% 

D 00 00 

E 00 00 

å 29 100% 

Table 28: Portfolio Assessment Technique Observing the Students’ Level Momently 

 

Figure 28: Portfolio Assessment Technique Observing the Students’ Level Momently 

 As the results show, 65.52% of the teachers strongly agree that Portfolio assessment 

technique observes the students' level momently whereas; the percentage of those who agree and 
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slightly agree about this statement is the same (17.24%). This implies that the teachers agree 

that this technique could give the teacher the right image about the level of the student through 

every draft and every work included in the portfolio. And, it follows the graduation/progress of 

the learning process of the students. 

 

27. Portfolio assessment technique assesses students' ability to put into practice what they have 

been taught. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 27 93.11% 

B 02 6.89% 

C 00 00% 

D 00 00% 

E 00 00% 

å 29 100% 

Table 29: Portfolio Assessment Technique Evaluating the Students’ Ability  
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Figure 29: Portfolio Assessment Technique Evaluating the Students’ Ability 

 As it is shown in the table and Figure 29, 93.11% of the teachers strongly agree that 

portfolio assessment technique assesses students' ability to put into practice what they have been 

taught. The rest (06.89%) agree with this statement. Through these results, teachers held a 

positive point of view about this technique that it gives the students the opportunity to practice 

over and over what was presented in the classroom by the teacher because the students each 

time are asked to write about the new lessons presented i.e. the results confirm another 

advantage of portfolio assessment. 

28. Portfolio assessment technique is time-consuming. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 18 62.07% 

B 06 20.69% 
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C 05 17.24% 

D 00 00 

E 00 00 

å 29 100% 

Table 30: Portfolio Assessment Technique Consuming Time 

  

Figure 30: Portfolio Assessment Technique Consuming Time  

 62.07% of the teachers strongly agree, 20.69% of the teachers agree and 17.24% of the 

teachers slightly agree about the statement that portfolio assessment technique is time-

consuming. This latter is one of the weaknesses of the portfolio assessment. The teachers held 

beliefs that this technique take a lot of their times, each time they make new lessons on the basis 

of the mistakes found in the students’ drafts or verifying the portfolio’s content…etc. any 

technique may consume time but if the technique is effective this weakness can be 

overwhelmed.  
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 29. The scoring difficulty may lead to low reliability of portfolio assessment technique. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 03 10.34% 

B 07 24.14% 

C 09 31.03% 

D 10 34.48% 

E 00 00% 

å 29 100% 

Table 31: Low Reliability of Portfolio Assessment Technique 

 

Figure 31: Low Reliability of Portfolio Assessment  

 The table and figure 31 show that there is diversity in the answers of teachers. 10.34% of 

them strongly agree that the scoring difficulty may lead to low reliability of portfolio assessment 
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technique. 24.14% agree and the remaining 31.03% slightly agree. On the other hand, 34.48% 

disagree with this statement. These percentages confirm the difficulty of scoring written tasks 

accompanied with a degree of subjectivity from the part of teachers which both affect the 

reliability of portfolio assessment technique. 

 

30. The works included in the portfolios may not be the students’ own work 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 02 6.90% 

B 10 34.48% 

C 06 20.69% 

D 09 31.03% 

E 02 6.90% 

å 29 100% 

Table 32: Portfolio Assessment Technique Including Students’ Own work 
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Figure 32: Portfolio Assessment Technique Including Students’ Own work 

 The results show that while 34.48% agree and 20.69% slightly agree, 6.90% of the 

teachers hold a strong agreement that the works included in the portfolios may not be the 

students’ own work. Contrarily, 31.03% disagree and 6.90% strongly disagree about that. The 

works included in the portfolio is done with cooperation between the student and the teachers 

and it’s discussed many times, thus there is proportion which disagrees about this statement.  

31. Portfolio assessment technique involves much paperwork. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

 N % 

A 26 89.66% 

B 03 10.34% 

C 00 00% 

D 00 00% 

7%

34%

21%

31%

7%

A

B

C

D

E
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E 00 00% 

å 29 100% 

Table 33: Portfolio Assessment Technique Involving much Paperwork 

 

Figure 33: Portfolio Assessment Technique Involving much Paperwork 

The results show that there is 100% agreement about this statement “Portfolio 

assessment technique involves much of paperwork” varying between strong agreement 

(89.66%) and agreement (10.34%). Grading every draft and every work in the portfolio is 

sometimes seen as a negative point of this technique and all the teachers agree about that. 

 

 Strongly 

agree 

agree Slightly 

agree 

Disagree Strongly 

disagree 

Advantages 

18. Portfolio assessment technique is 86.21% 13.79% 00% 00% 00% 

90%

10%

0%
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0%
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more effective in enhancing students' 

writing than any other technique. 

19. Portfolio assessment technique 

reflects clearly the students' effort. 

79.31% 20.69% 00% 00% 00% 

20. Portfolio assessment technique 

reflects clearly the students' progress. 

89.66% 10.34% 00% 00% 00% 

21. Portfolio assessment technique 

promotes students’ critical thinking and 

creativity. 

82.76% 17.24% 00% 00% 00% 

22. Portfolio assessment technique 

fosters student-teacher communication. 

96.55% 3.45% 00% 00% 00% 

23. Portfolio assessment technique 

reflects clearly the students' achievement. 

100% 00% 00% 00% 00% 

24. Portfolio assessment technique 

encourages self-assessment. 

62.07% 31.04% 6.89% 00% 00% 

25. Portfolio assessment technique 

prioritizes student-centered teaching. 

75.86% 24.14% 00% 00% 00% 

26. Portfolio assessment technique 

observes the students' level momently. 

65.52% 17.24% 17.24% 00% 00% 

27. Portfolio assessment technique 

assesses students' ability to put into 

practice what they have been taught. 

93.11% 6.89% 00% 00% 00% 

Disadvantages 
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28. Portfolio assessment technique is 

time-consuming. 

62.07% 20.69% 17.24% 00% 00% 

29. The scoring difficulty may lead to 

low reliability of Portfolio assessment 

technique. 

10.34% 24.14% 31.03% 34.48% 00% 

30. The works included in the portfolios 

may not be the students’ own work. 

6.90% 34.48% 20.69% 31.03% 6.90% 

31. Portfolio assessment technique 

involves much paperwork. 

89.66% 10.34% 00% 00% 00% 

Table 34: Teachers overall Perceptions of Portfolio Assessment 

 

As shown in the table above, most teachers agree about the advantages of portfolio 

assessment technique. There are different opinions concerning the disadvantages of this 

technique. First, it is noticed that all the advantages are confirmed by the respondents. Two (2) 

disadvantages are rejected while the other two (2) are confirmed. In other words, the benefits of 

portfolio assessment pass its inconvenience which implies that generally this technique is 

advantageous. Time-consuming and much paperwork are the two inconvenient of portfolio 

assessment which are confirmed by the teachers. However, every teaching technique has these 

two disadvantages. Despite the fact that they are the most difficult problems facing the teachers 

and they cannot be overcome but they can be overwhelmed by the advantages.  
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Section Four: Further Suggestions/Comments 

32. If you have any suggestions or comments, please mention them: 

..........................................................................................................................................................

..........................................................................................................................................................

................................................................................................................................................. 

 This question seeks information about the teachers’ suggestions or comments concerning 

this topic. Only 6 teachers have responded by raising important points: 

1- The writing skill is important in the academic settings thus, the teachers should adopt 

new techniques to teach this skill (portfolio assessment technique for example). 

2- Teachers need training to use this technique effectively. 

3- The reason behind not using this technique widely is that the educational system restricts 

the teachers to finish the program in a limited time. 

3.2.4. Discussion of the Results 

 Through teachers’ questionnaire analysis, much information about the teachers’ 

perceptions of EFL writing and the use of the portfolio assessment technique in EFL classrooms 

has been provided. 

Firstly, the first section shows that the participants of this study are 75.86% females and 

24.14% males, and the majority are between 30 and 40 years old and that 82.74 % have more 

than 5 years of experience in the domain of EFL teaching. This implies that the responses of the 

teachers who contributed in this questionnaire are reliable. 
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 Second, the results of the second section of the teachers’ questionnaire show the great 

importance given to writing by EFL teachers. The results of Q4 show that 100% of teachers 

consider the writing skill as a very important skill and Q5 shows that 58.62% consider writing 

difficult to EFL students. Although, the writing skill is an important skill but it’s difficult for 

EFL students to master. Q6 and Q7 shows that most of the teachers (72.44%) ask their students 

“always” and “very often” to write in the classroom about topics suggested in the curriculum 

(75.86%). Also, despite the fact that the writing process has many stages, some teachers 

(44.83%) do not give the time needed for each stage (Q8) and they teach writing mostly 

between “3 to 5 hours” (Q9) but 86.21% think that this amount should be increased (Q10). 

Moreover, half of the teachers consider their students’ writing as average (Q11) and almost half 

of the teachers evaluate their students’ pieces of writing on the basis five aspects: content, 

organization, form, spelling, and grammar (Q12). 

 The analysis of the third section has revealed the teachers’ perceptions of the use of 

portfolio assessment technique in EFL classrooms. It shows that 89.66% of the teachers use this 

technique (Q13) but they find it hard to involve their students in using the portfolio assessment 

technique hard (Q14). The most suitable type according to the teachers is the teacher alternative 

assessment portfolio. However, some of the teachers (17.24%) see that the last step of using this 

technique which is sharing the scoring system with the students’ needs to be skipped (Q16). As 

regards Q17, 89.66% find the portfolio assessment technique as a helpful and effective 

technique in enhancing EFL students’ writing. From Q18 to Q32 there is a total agreement 

among the teachers that the portfolio assessment technique has advantages and disadvantages. 

 As a conclusion, we can say that teachers recognize the importance of the writing skill 

and the time required to teach it; also they are familiar with the effectiveness of portfolio 
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assessment technique, its advantages and disadvantages. Hence, the first hypothesis that teachers 

are aware of the importance of the writing skill, and that the portfolio assessment is effective in 

improving EFL students’ writing is confirmed. 

 

Conclusion  

 In this chapter, we dealt with the teachers’ questionnaire, its results and analysis in order 

to investigate their perceptions of EFL writing and the effectiveness of using the portfolio 

assessment technique in enhancing the EFL students’ writing. The results reflect the teachers’ 

awareness in the field of EFL writing and the best ways and techniques to be introduced as to 

enhance it, including the portfolio assessment technique.  
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Introduction  

The present study is an attempt to investigate the role of portfolio assessment technique 

in improving EFL students’ writing. The participants are the third year students at Ayadi Ali 

secondary school, El Tarf. 

 This chapter is devoted to the analysis of the data obtained. It includes the method 

chosen, the sample, the research design and the procedures followed in pre-testing, treatment 

and post-testing the participants. Additionally, it covers the instruments used to collect data, the 

scoring, the statistical analysis and the results of the study. 

4.1. Choice of the Method 

A quasi-experimental design is conducted to test the validity of the hypothesis that 

Students who are taught writing using the portfolio assessment technique would show 

significant improvement in EFL students’ writing. This method is thought to be more suitable to 

our study than any other method. It is a type of investigation meant to test the effectiveness of a 

given technique on the participants. It allows us, as researchers, to investigate the efficiency of 

portfolio assessment technique on improving EFL students’ writing. 

4.2. The Sample   

 The target population of this study is 376 third year Ayadi Ali secondary school’s 

students at El Tarf for the academic year 2014/2015. However, it was difficult to work with the 

whole population and in consequence we selected a sample to represent it. The sample consists 

of two groups. Each group contains 20 students randomly selected. 
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 Furthermore, this choice coincides with the fact that third year secondary school students 

have at the end of the year the baccalaureate exam where they will be exposed to a writing 

activity. We could not try this experiment with a lower level because teachers of the former do 

not give equal importance to written expression compared with the teachers of third year.  

4.3. The Research Design 

 The present study has been conducted using a quasi-experimental design. Two groups 

are under the study; the first group is the experimental group which is made up of 20 students, 

which receives the treatment- the use of portfolio assessment technique- and the second group is 

the control group (20 students) which receives no instruction. 

 While conducting this study, our concern was to answer this question: 

- Does portfolio assessment technique enhance EFL students’ writing?  

In statistical terms, the question above can be reformulated as:  

- In there any statistical difference between students who studied writing using portfolio 

assessment technique and students who did not?  

In order to answer these questions, two different hypotheses are set out:  

H0: It is hypothesized that students who study writing using portfolio assessment technique 

would show no improvement in their writing. 

H1: It is hypothesized that students who study writing using portfolio assessment technique 

would show significant improvement in their writing. 
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 There are two variables in this study; the independent variable which is the portfolio 

assessment technique and the dependent variable which is EFL students’ writing. The quasi-

experimental design used goes through three phases: a pre-test, a treatment and a post-test. 

The research design of the experiment can be illustrated as follows: 

Experimental group  Pre-test Treatment 1 Post-test 

Control group  Pre-test Treatment 2 Post-test 

Table35: Research Design 

Notes:  

- Experimental group: it consists of 20 students. 

- Control group: it consists of 20 students  

- Pre-test: the pre-test is a writing task about the causes and effects of examination stress. 

- Treatment 1: the treatment sessions of the experimental group. 

- Treatment 2: there were no treatment sessions for the control group. 

- Post-test: the same writing task used in the pre-test. 

 

4.4. Procedures 

 The pre-test and the post-test are identical. The period between them exploited to try the 

experiment. This latter has to do with applying the portfolio assessment technique. In brief, the 

design permits us to determine the students’ level in two different times (before and after the 

treatment). 

 



88 
 

4.4.1. Pre-Testing 

 The experimental and control group were both informed about being part of an 

experiment since the beginning without knowing the goal. Both groups took the same lesson 

about how to write an expository article. To determine their level both groups were pre-tested by 

means of an expository writing about the causes and effects of the examination stress on 

students. 

 At the beginning of the pre-test, the participants were informed that the scores of this test 

will not affect their grades, so they could write without constraints. Sixty (60) minutes was the 

time allowed to the pre-test. 

4.4.2. Treatment 

 After the pre-test, the control group stopped at the point of the lesson with no demand to 

write an assignment after this lesson whereas the experimental group used the portfolio 

assessment technique to produce an expository article in a period of 4 weeks.  

4.4.2.1.Experimental Group Instruction 

 The experimental group received a treatment of 4 weeks using the portfolio assessment 

technique. In the first session, participants took a lesson about how to write an expository 

article. They were taught that expository article is an article about explaining a topic logically 

and objectively i.e. with no interference and subjectivity from the writer or his/her opinion. 

Then, an assignment of sixty (60) minutes is given. While correcting the work of the students, 

the teacher locates the errors and the most common mistakes. On this basis, the teacher gives 

another lesson and asks the learners to rewrite the article avoiding the same mistakes. This 
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process was done three times before the teacher collected the final draft and put it in the 

students’ portfolio. The students knew that they will be assessed on the basis of their portfolios. 

This process is applied with two topics (tasks). 

The topics are: 

Task 1 Write an expository article about the causes and effects of skipping classes on 

students’ achievement. 

Task 2 Write an expository article about the causes and effects of students’ cheating 

on exams. 

Table 36: Experimental Group’s Tasks 

4.4.2.2.Control Group Instruction 

 The control group received classroom instruction about writing an expository article in 

only one session before taking the pre-test. No other task is demanded during the treatment 

period which is four (4) weeks.  

4.4.3.  Post-testing  

 The post-test took a place at the end of the experiment and it was the same writing task 

as the pre-test. It was taken by both groups after four (4) weeks of the treatment. 

4.5. Instruments 

 The task used in the pre-test and the post-test is the same for both groups. It was an 

expository writing task. The students in both groups are asked to write an expository article 

about the causes and effects of examination stress on students. 
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4.6.  Scoring  

The expository articles written in both the pre-test and the post-test are scored on 20 

points. Each of these items was scored on four (4) points: form, content, organization, spelling 

and grammar. 

4.7. Statistical analysis 

 To obtain the statistical improvement of one of the hypotheses mentioned earlier (the 

null and alternative hypothesis), two tests were used in this case. They are the independent 

samples t-test and the paired samples t-test. The independent samples t-test is used to determine 

the post-test scores’ differences between both the experimental and control group. The second 

which is the paired samples t-test is used to compare between the pre-test and the post-test of the 

control and experimental group. 

4.8. Results  

This part presents the statistical analysis of the research. It starts with the results of both 

the pre-test and the post-test and ends with the general discussion of the findings.  

4.8.1. Control Group VS Experimental Group Scores on the Pre-test  

 

 Control group  Experimental group 

Scores Pre-test 

frequency 

Post-test 

frequency 

Pre-test 

frequency 

Post-test 

frequency 

04 01 02 02 - 
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05 03 03 02 01 

06 03 03 05 01 

07 05 - 04 01 

08 04 06 03 - 

09 02 03 02 02 

10 02 03 02 04 

11 - - - 04 

12 - - - 04 

13 - - - 02 

14 - - - 01 

 20 20 20 20 

Table 37  : The Frequency of the Experimental and Control Groups Scores on the Pre-test 

and the Post-test. 

 As it is shown in the table above, the control group has outscored the experimental group 

in the pre-test with a mean of `XC= 7.1, for the control group, and with a mean of `XE=6.9, for 

the experimental group. However, this difference is not significant. 

The remarks are considered as follows: 

Control group:  

04 ≥ 10 →   10%   ≥ 10 

14 ˂ 10 →   90%  ˂ 10 
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Experimental group  

04 ≥ 10 →   10%   ≥ 10 

14 ˂ 10 →   90%  ˂ 10 

 

 Table 37, figure 34 and the frequency polygon 1, shows that the scores of the control 

group begin at 04 which is the lowest score obtained in the pre-test and ends at 10 which is the 

highest score obtained in the pre-test. The peak of the polygon is at 07 for the control group 

which is the most frequent score. However, it shows that the scores of the experimental group 

begins at 04 and ends at 10. But, the peak of the polygon 1 is at the score 06. 

 

Figure 34: Frequency of the Control and Experimental Group’s Scores on the Pretest 
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Frequency Polygon 01: Frequency of the Control and Experimental Group Scores on the 

Pretest 

 

4.8.2.  Control Group Post-test VS Control Group Scores on Pre-test  

 The table 38 and figure 36 show that the most frequent score of the control group in the 

pre-test is 07, and in the post-test is 08. Furthermore, the scores that are less than the average are 

most frequent than the scores that are higher than the average. 

The total scores are presented as follows: 

Pre-test 

04 ≥ 10→  10%  ≥10 

14 ˂ 10 → 90 % ˂10 
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Post-test 

04 ≥ 10→  15%  ≥10 

14 ˂ 10 → 85 % ˂10 

 The mean of the control group in the post test is Xpo = 7.3 and it is higher than the mean 

in the pre-test Xpr = 7.1.  The students who have got an average in the control group’s pre-test 

are 02 whereas in the post-test they are 03.  

The individuals’ improvement in the score of the pre-test and the post-test is indicated in 

the table. 

  

 Control group 

Individuals Pre-test Post-test Difference 

01 05 06 +1 

02 07 08 +1 

03 05 04 -1 

04 09 10 +1 

05 10 08 -2 

06 06 08 +2 

07 08 08 0 

08 07 08 +1 

09 09 09 0 

10 08 06 -2 
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11 07 10 +3 

12 04 06 +2 

13 05 05 0 

14 06 08 +2 

15 10 09 -1 

16 06 04 -2 

17 07 05 -2 

18 08 10 +2 

19 08 09 +1 

20 07 05 -2 

 

Mean (`X, `d) 

 

`Xpr = 7.1 

 

`Xpo = 7.3 

 

`d = 0.2 

Table 38: Control Group Pre-test, Post-test Scores and the Difference 

The mean difference is `d = 0.2, therefore, there is no significant difference or improvement in 

the writing of the students of the control group.  
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Figure 35: Control Group Score on the Pre-test and the Post-test. 

 

Polygon 2: Control Group Score on the Pre-test and the Post-test. 
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4.8.3.  Experimental Group Post-test VS Experimental Group Scores on the Pre-test:  

 In table 39 and figure36, there is a significant improvement in the score of the 

experimental group between the pre-test and the post-test.  

 In the pre-test, only twenty per cent (20%) of the participants have got the average 

whereas in the post-test eighty per cent (80%) have got the average. 

The total scores are represented as follows:  

Pre-test 

04 ≥ 10 → 10% ≥10 

14 ˂10 → 90% ˂10 

Post-test 

04 ≥ 10 → 80% ≥10 

14 ˂10 → 20% ˂10 

       Table 39 shows that, the mean of the post test of the experimental group is  `Xpo = 10.4 

which is higher than the mean of the pre-test `Xpr = 6.9  . The mean difference is`d = 3.5  

 

 Experimental group 

Individuals Pre-test Post-test Difference 

01 07 10 +3 
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02 08 11 +3 

03 07 06 -1 

04 08 10 +2 

05 09 12 +3 

06 10 09 -1 

07 06 09 +3 

08 06 07 +1 

09 06 11 +5 

10 05 12 +7 

11 08 13 +5 

12 04 12 +8 

13 04 05 +1 

14 07 13 +6 

15 06 10 +4 

16 05 11 +6 

17 09 12 +3 

18 07 10 +3 

19 06 11 +5 

20 10 14 +4 

 

Mean (`X, `d) 

 

`Xpr = 6.9 

 

`Xpo = 10.4 

 

`d = 3.5 

Table 39: Experimental Group Pre-test, Post-test Scores and the Difference 
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Figure 36: Scores of the Pre-test and Post-test of the Experimental Group 

 

Polygon 03: Scores of the Pre-test and Post-test of the Experimental Group 
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4.8.3.1. The Paired (Dependent) Samples t-test  

 To check if there is any improvement in the students writing due to the independent 

variable which is the portfolio assessment technique, the paired samples t-test was conducted. A 

paired t-test measures if the means of the subject test group (target group) vary in two test 

conditions. It is used basically to compare scores of a given group before and after a treatment. 

In SLA domain, the paired (dependent) samples test is used widely because it compares 

between the scores of the post-test and the pre-test of a given group and determines whether 

there is a difference and improvement between them. And thus, the treatment is beneficial or 

not. 

4.8.3.2. Procedures for Carrying out a Paired T-test  

According to Shier (2004), to test the null hypothesis, the following steps are followed: 

1- We consider the hypotheses as below : 

Null hypothesis: There is no difference. 

Alternative hypothesis: There is a significant difference.  

2- Calculate the difference between the pre-test and post test scores of each individual 

(di=yi-xi)  

3- Calculate the mean difference `d,        

Calculate the standard deviation of the differences   Sd= √�
2 = �		

å�²

�
		− `�	²		          and use it 

to calculate standard error of the mean difference   S E (`d) =
N

Sd
. 
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4- Calculate the t-static, which is � = 	
`�

�	�	(`�)
  , under the null hypothesis this static 

follows a t-distribution with n-1 degrees of freedom. 

5- Use tables of t-distribution to compare your value for T to the tn-1 distribution. Choose 

the level of significance (normally p=0.05) and obtain the t-value from the table. 

6- If the observed t-value (calculated) is higher than the critical t-value (from the table), it 

can be said that the difference between the two test scores are significance at the level of 

probability. In this case, the null hypothesis is rejected and the alternative hypothesis is 

accepted. 

 

Control Group Post-test VS Control Group Scores on the Pre-test 

The mean difference 

`d= 
�

��
 

`d= 0.2 

The standard deviation of the differences 

S = The variance  

å`d2 = the sum of the square difference scores. 

Sd= √�
2 = �		

å�²

�
		− `�	²		 
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Sd= �		
��

��
		− (0.2)²		 

Sd= √2.56 

Sd=1.6 

The standard error of the mean difference 

S E (`d) =
N

Sd . 

S E (`d) =  
�.�

√��
. = 

�.�

�.��
 

S E (`d) = 0.36 

The t-static 

Tn-1 = 	
`�

�	�	(`�)
 

T20-1= 
�.�

�.��
 

T19 = 0.55 

Tobs ˂ Tecrit 

0.55˂2.09 
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After comparing the ttable to the tcalculated  , it is found that ttable is higher than tcalculated  which 

means that we accept the null hypothesis and we reject the alternative hypothesis. That is to say, 

the null hypothesis is accepted and proved that there is no significant difference between the 

scores of the post-test and the pre-test of the control group. 

Experimental Group Post-test VS Experimental Group Pre-test 

The mean difference 

`d= 
��

��
 

`d= 3.5 

The standard deviation of the differences 

Sd= √�
2 = �		

å�²

�
		− `�	²		 

Sd= �		
���

��
		− (3.5)²		 

Sd= √		17.7		 − 12.25		 

Sd= √5.45 

Sd=2.33 
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The standard error of the mean difference 

S E (`d) =
N

Sd
. 

S E (`d) =  
�.��

√��
. = 

�.��

�.��
 

S E (`d) = 0.52 

The t-static 

Tn-1 = 	
`�

�	�	(`�)
 

T20-1= 
�.�

�.��
 

T19 = 6.73 

Tobs > Tecrit 

6.73 >2.09 

After comparing the ttable to the tcalculated, it is found that tcalculated is higher than ttable which 

means that we reject the null hypothesis and we accept the alternative hypothesis. In other 

words, the alternative hypothesis accepted and proved is that there is a significant (important) 

difference between the score of the post-test and the pre-test of the experimental group. 
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4.8.4. Experimental Group VS Control Group Scores on the Post-test 

 From table 40 and figure 37, it is observed that the scores of the experimental group in 

the post-test are higher than that of the control group. Additionally, the post-test mean of the 

experimental group`Xpo = 10.4  is higher than that of the control group `Xpo = 7.3  .  

The total scores are represented as follows 

Control group 

04 ≥ 10→  15%  ≥10 

14 ˂ 10 → 85 % ˂10 

Experimental group 

04 ≥ 10 → 80% ≥10 

14 ˂10 → 20% ˂10 

The figure 37 and the table 40 show that the scores of the control group start at 04 and ends at 

10. However the scores of the experimental group start at 05 and ends at 14. 

 

The scores Control group post-test 

frequency 

Experimental group post-

test frequency 

04 02 - 

05 03 01 

06 03 01 
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07 - 01 

08 06 - 

09 03 02 

10 03 04 

11 - 04 

12 - 04 

13 - 02 

14 - 01 

 20 20 

Table 40 : The Frequency of the Experimental and Control Groups Scores on the Post-test 

 

Figure 37: The Frequency of the Experimental and Control Groups’ Scores on the Post-

test. 
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4.8.4.1. The Independent Samples T-test  

 To check if there is any improvement or difference in the students’ writing between the 

group which used the independent variable (experimental group) and the group which did not 

(control group), the independent samples t-test were conducted. 

 The independent samples t-test or the unpaired t-test is the test used to compare two 

population means. It investigates the occurrence of any statistically significant difference 

between the means of the experimental and the control group. That is to say, we use the 

unpaired t-test to prove the efficiency of the independent variable on the dependent variable. 

According to Shier (2004) the formula of this t-test is 

TN1+N2-2 = 
`���`�2		�(�������)��	��

�(��	��²���	�2²)(�����)
 

 To prove that there is an effect of the independent variable (portfolio assessment 

technique) on the dependent variable (EFL’ students writing), The Tcalculated must be higher than 

the Ttable at the level of probability (p= 0.05). 

 

Experimental Group Post-test VS Control Group Post-test 

On the pre-test  

 Experimental group  

åX1 = 138 
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`X1 = 
å	��

��
 

`X1 = 
���

��
 

`X1 = 6.9 

 Control group  

åX2 = 142 

`X2 = 
å	��

��
 

`X2 = 
���

��
 

`X2 = 7.1 

On the post-test 

 Experimental group  

åX1 = 208 

å X1 
2 = 2262 

`X1 = 
å	��

��
 

`X1 = 
���

��
 

`X1 = 10.4 
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 Control group  

åX2 = 146 

å X2 
2 = 1142 

`X2 = 
å	��

��
 

`X2 = 
���

��
 

`X2 = 7.3 

The sample variance  

 Experimental group  

S1
2= 
å	��²	

��
 - `X1

2 

 S1
2= 

����

��
 – (10.4)2 

S1
2= 113.1-108.16 

S1
2= 4.94 

 Control group  

S2
2= 

å	��²	

��
 - `X2

2 

 S2
2= 

����

��
 – (7.3)2 
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S2
2= 57.1- 53.29 

S2
2= 3.81 

The T-value 

TN1+N2-2 = 
`���`�2		�(�������)��	��

�(��	��²���	�2²)(�����)
 

 

T20+20-2 = 
��.���.�	�(�������)��.��

�(��∗	�.�����∗�.��)(�����)
 

T38 = 
��.���.�	√��∗���

�(��∗	�.�����∗�.��)(��)
 

T38 = 
�.�∗���.��

√����
 

T38 = 
���.���

��.��
 

T38 = 4.57 

The degree of freedom is 38 and the level of probability is 0.05 thus out Ttable value is 2.02. 

Ttable= 2.02  

Ttable  ˂  Tcalculated 

2.02  ˂  4.57 
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 After comparing the Ttable to the Tcalculated , It is found that the Tcalculated is higher than the 

Ttable. Hence, it is deduced that there is a difference between both the experimental group and the 

control group’ post-test means and it is high and significant. Consequently, the alternative 

hypothesis is accepted and the null hypothesis is rejected. Thus, there is 1% probability that the 

observed mean difference occurred due to chance and there is 99% probability that it occurred 

due to the manipulation of the independent variable which is the portfolio assessment technique. 

As a conclusion, the effectiveness of the portfolio assessment technique in EFL students’ 

writing is significant. 

General Discussion  

 In this chapter, an experiment is conducted in order to investigate the efficiency of 

portfolio assessment technique in EFL students’ writing. 

 Firstly, two different hypotheses were set at the beginning of the work to be tested: the 

first was that students who are taught writing using the portfolio assessment technique would 

demonstrate significant improvement in their writing, and the second was that students who are 

taught writing using the portfolio assessment technique would indicate no improvement at all in 

their writing. The results of the experiment show that the mean of the control group on the post-

test is higher than the mean of the experimental group on the post-test and the mean of the 

experimental group exceeds the mean of the same group in the pre-test. This significant 

improvement has one interpretation which is the use of the portfolio assessment technique. That 

is to say, the portfolio assessment technique applied with the experimental group in the period of 

the treatment was very effective in enhancing EFL students’ writing. On the other hand, the 



112 
 

control group did not achieve any improvement. Hence, based on the results and their analysis, 

the first hypothesis is confirmed whereas the second hypothesis is rejected.  

 

Conclusion 

 In this chapter, we dealt with the experiment and its results. This latter show that the 

experimental group outscored the control group in the post-test, thanks to the portfolio 

assessment technique which proved its efficiency. 
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4.9. Pedagogical Implications and Limitations of the Study 

4.9.1. Pedagogical Implications 

This work is an attempt to give a clear image of the portfolio assessment 

technique through conducting an experiment on the students’ writing and administering 

a questionnaire to teachers. This technique has proved its efficiency in enhancing EFL 

students’ writing on many levels (content, organization, form, spelling, and 

grammar…etc.). Thus, teachers should stop using the traditional methods and try the 

alternative or authentic methods instead. The portfolio assessment technique for 

instance, is so suitable and beneficial if introduced at the beginning of the academic year. 

Also, using this technique gives another perspective about assessment. It helps students 

to be assessed momently on the basis of their efforts and progress. In this case, students’ 

anxiety and stress during exams will diminish, not to say removed. Portfolio assessment 

technique fosters teachers-students communication so that students would take 

advantage of it and learn how to interact and discuss with teachers, because this 

technique considers learners as the center of the learning process. Finally, we hope 

teachers would benefit from this modest work to help their students improve their 

writing. 

 

4.9.2. Limitations of the Study 

Various obstacles were faced during this study. First, time-constraints prevented 

us from carrying out this research for a long time because, normally, this technique 

should be used throughout the whole academic year to yield more fruitful results. In this 

context, we would have dealt with more themes and purposes and not only the 
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expository article. Time limitation also prevented us from distributing more 

questionnaires in other secondary schools. Furthermore, the small size of the sample of 

both the experiment and the questionnaire, which we could not increase, may not be so 

convincing as to generalize this technique.  

 

4.9.3. Suggestions for Further Research  

Our work is restricted to the use of the portfolio assessment technique to prove its 

efficiency in EFL students’ writing. This research has led to thinking about other 

possible and further researches like: 

 Like any other technique portfolio assessment technique is regarded as an 

alternative tool which has an effect on other areas like oral skill, extrinsic and 

intrinsic motivation… etc. These areas can be dealt with in other researches. 

 Portfolio assessment technique is a technique that should be used during a whole 

year in order to teach how to write effectively in EFL classrooms and this can 

also be investigated further. 

 Further research can be carried out to investigate the students’ perceptions of the 

portfolio assessment technique.  

 Portfolio assessment may be used with learners of higher levels, for example: 

Students of the university not only the EFL students and this can be investigated 

further. 
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General Conclusion  

 This study has been carried out to investigate the efficiency of the portfolio assessment 

technique in EFL students’ writing as well as the teachers’ perceptions of this technique. The 

study is divided into four chapters; two theoretical chapters and two practical chapters. The first 

chapter aims at providing theoretical background about the portfolio assessment technique, 

while the second chapter is concerned with EFL writing. The third chapter is about knowing the 

teachers’ perceptions of the EFL writing and the portfolio assessment technique, whereas the 

fourth chapter is about testing this technique experimentally with the use of the t-test to confirm 

both of the hypotheses.  

 The analysis of the findings has shown that teachers consider the portfolio assessment 

technique as a very effective technique used to enhance such difficult and important skill as 

writing. Also, the experimental group obtained the highest scores in the post-test which means 

that the treatment (the use of the portfolio assessment technique) is beneficial. That is to say, 

this technique has resulted in great improvement in the post-test’s score of the experimental 

group.  
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Appendix 1: 

Teacher's Questionnaire 

This current study treats the portfolio assessment technique and its effect on EFL 

students' writing. The aim of the questionnaire is to collect some data about the teachers’ 

perceptions and attitudes towards this technique.  

We will be grateful if you take part in it by completing through accurate responses, 

which we will consider as confidential.  

Thank you in advance for your cooperation. 

 

 Miss Bouroumana Kawther 

Department of letters and languages 

Larbi Ben M'Hidi University  

Oum El-Bouaghi 
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Key concepts: 

Stages of writing: 

 A good piece of writing requires going through multiple stages which are: pre-writing, 

drafting, revising and editing. 

1- Pre-writing: Also known as planning, it is the process of thinking, coming up with ideas 

and collecting information about the target topic. 

2- Drafting: The writer at this stage organizes ideas and develops them. 

3- Revising: It focuses on revising the content and makes it at the clearest possible way. 

4- Editing: The final stage that is concerned with eliminating any kind of mistake. 

Definition of portfolio assessment technique:  

Many scholars defined portfolio assessment technique as the accumulation of the 

student’s work in a period of time in a portfolio under the supervision of the teacher. 

Furthermore, they asserted that this technique reflects the students’ progress and achievement… 

etc. 

Types of portfolios:  

Columba and Dolgos (1995) asserted that there are three types of portfolios: showcase, 

teacher-student portfolio and teacher-alternative assessment portfolio.  

1- Showcase: portfolio that contains only the best of the student’s work 

2- Teacher-student portfolio: similar to showcase, but the teacher contributes in modifying 

and selecting the student’s works. 
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3- Teacher-alternative assessment portfolio: The same as the teacher-student portfolio, 

except that it will be assessed by the teacher as a proof of learning. 

Portfolio assessment process: 

 There are steps to be follow when using portfolio assessment technique.  

1. Decide on a purpose or a theme: The teacher decides on a purpose for this technique 

like teaching a specific type of writing or teaching about astronomy. 

2. Consider the samples: The teacher decides which kind of students’ work s/he wants 

to assess, for example: written works, videotapes and record…etc. 

3. Decide whether to assess the process and/or the product: The teacher decides to 

assess the students’ works included in the portfolio on the basis of the final product 

or the whole process the student followed to obtain the final product. 

4. Develop a scoring system: The teacher sets the marking scales that the students work 

will be evaluated according to. 

5. Share a scoring system: The teacher should share and discuss the scoring system 

with his/her students. 

  

 

 

 

 

 



124 
 

Section one: General Background 

1. Gender: 

Male ☐            Female ☐ 

2. Age:  

......... Years 

3. How long have you been teaching?  

 ........ Years 

Section two: EFL Writing  

4. To what extent do you consider the writing skill important?  

Very important ☐ important ☐ slightly important ☐ not important at all ☐ 

5. To what extent do you consider the writing skill difficult for your students?  

Very difficult ☐  difficult ☐  slightly difficult ☐  not difficult ☐ 

6. How often do you ask your students to write in classroom? 

Always ☐ very often ☐ sometimes ☐ rarely ☐ never ☐ 

7. What kind of topics do you ask your students to write about? 

a. Topics suggested in the curriculum ☐ 

b. Free topics ☐ 

c. Other (s): .................. 

8. When you ask your students to write, do you take into consideration the time needed for each 

stage of writing? 

Yes ☐ No ☐  
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- If "No", Why? 

..........................................................................................................................................................

.................................................................................................................................................... 

9. What is the time devoted to teaching writing per month? 

...... Hours 

10. Do you think there should be more time devoted to teaching writing? 

Yes ☐ No ☐ 

11. How do you evaluate your students' writing? 

Very good ☐ good ☐ average ☐ bad ☐  very bad ☐  

12. How do you assess your students' pieces of writing? (You may tick more than one box) 

a- On the basis of content ☐ 

b- On the basis of organization☐ 

c- On the basis of form☐ 

d- On the basis of spelling☐ 

e- On the basis of grammar☐ 

Section Three: The use of portfolio assessment technique in EFL classrooms 

13. Do you use the portfolio assessment technique in teaching the writing skill? 

 Yes ☐                  No ☐  

14. To what extent do you find it hard to involve the students in using portfolio assessment 

technique?  

Very hard ☐ hard ☐ neither easy nor hard ☐ easy ☐ very easy ☐ 
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15. Which type of portfolio assessment is more suitable for using in classrooms?  

Showcase ☐ teacher-student portfolio ☐ teacher alternative assessment portfolio ☐ 

16. Do all the steps of portfolio assessment technique need to be applied? 

Yes ☐                  No ☐  

- If "No", which step do you think it should be skipped?  

....................................................................................................................................................... 

17. To what extent do you think the portfolio assessment technique is effective in enhancing 

EFL students writing?  

Very effective ☐ effective ☐ slightly effective ☐ not effective☐  

18. Portfolio assessment technique is more effective in enhancing students' writing than any 

other technique. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

19. Portfolio assessment technique reflects clearly the students' effort. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

20. Portfolio assessment technique reflects clearly the students' progress. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

21. Portfolio assessment technique promotes students’ critical thinking and creativity. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

22. Portfolio assessment technique fosters student-teacher communication. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  
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23. Portfolio assessment technique reflects clearly the students' achievement. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

24. Portfolio assessment technique encourages self-assessment. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

25. Portfolio assessment technique prioritizes student-centered teaching. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

26. Portfolio assessment technique observes the students' level momently. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

27. Portfolio assessment technique assesses students' ability to put into practice what they have 

been taught. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

28. Portfolio assessment technique is time-consuming. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

29. The scoring difficulty may lead to low reliability of Portfolio assessment technique. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

30. The works included in the portfolios may not be the students’ own work. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  

31. Portfolio assessment technique involves much paperwork. 

Strongly agree ☐ agree ☐ slightly agree ☐ disagree ☐ strongly disagree ☐  
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Section Four: Further suggestions/comments 

32. If you have any suggestions or comments, please mention them: 

..........................................................................................................................................................

..........................................................................................................................................................

................................................................................................................................................. 
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Appendix 2: 

The Writing Task on the Pre-test and the Post-test 

 

Write an expository article in which you tackle the causes and effects of the examination 

stress on students. 

 

Appendix 3: 

The Writing Tasks of the Treatment 

Task 1:  

Write an expository article in which you tackle the causes and effects of skipping classes 

on students’ achievement. 

Task 2: 

Write an expository article in which you tackle the causes and effects of students’ 

cheating on exams. 
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Appendix 4:  

The Scoring Scale 

 Excellent (4 

points) 

Good (3 points) Almost Good (2 

points) 

Bad (1 point) 

Form Correct article 

form. 

Article form is 

partially correct.  

Article form is 

almost correct.  

The form is 

completely 

incorrect. 

Content Student has 

written 4 or more 

causes and 

effects AND all 

of them are on 

topic. 

Student has 

written 3 causes 

and effects AND 

all of them are 

on topic.  

Student has 

written 2 causes 

and effects AND 

all are on topic.  

Student has only 

written 1 cause 

and effect AND 

on topic.  

Organization Article has an 

introduction and 

the causes and 

effects are in 

correct order, 

and a conclusion. 

Article is 

missing either 

the introduction 

or conclusion. 

Causes and 

effects are in 

correct order. 

Article is 

missing both 

introduction and 

conclusion. 

Causes and 

effects are not in 

correct order. 

Article is 

missing both 

introduction and 

conclusion and 

the causes and 

effects are in 

incorrect order.  

Spelling Use of 

conventional 

spelling.  

Article has 5-8 

spelling 

mistakes. 

Article has 9-12 

spelling 

mistakes. 

Article has more 

than 12 spelling 

mistakes. 

Grammar Article has 0-4 

errors in 

punctuation, 

capitalization, 

and noun-verb 

agreement.  

Article has 5-8 

errors in 

punctuation, 

capitalization, 

and noun-verb 

agreement.  

Article has 9-12 

errors in 

punctuation, 

capitalization, 

and noun-verb 

agreement.  

Article has more 

than 12 errors in 

punctuation, 

capitalization, 

and noun-verb 

agreement.  

Table 41: The Scoring Scale 
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Abstract in Arabic 

 ملخص

االخیرة كان ھناك  اآلونةفي . التقییم ھو المفتاح االساسي لتحسین مستوى التالمیذ وایضا المقرر الدراسي

ھذه االخیرة تھدف لتحسین عملیة . تغییر جذري في ھذا المجال وھو المنھجیة المطورة من طرف الباحثین

الھدف من ھذه الدراسة ھو التحقیق ". التقییم االصلي"او " التقییم البدیل"التعلیم والتعلم وتعرف بما یسمى 

یة من تقنیات للتقییم االصلي على  التعبیر الكتابي لتالمیذ وھي تقن" تقییم الحقائب" ما یعرف ب  تأثیرحول 

ایضا ھذه الدراسة تھدف الى  معرفة اراء أساتذة اللغة االنجلیزیة حول اھمیة . اللغة االنجلیزیة كلغة اجنبیة

اسیتین، ولتحقیق ھذه االھداف تم تقدیم فرضیتین اس". تقییم الحقائب"التعبیر الكتابي باللغة االنجلیزیة وتقنیة 

االولى تفید ان تقنیة تقییم الحقائب سوف تحسن من مستوى  التعبیر الكتابي للتالمیذ، والثانیة بان االساتذة 

یضعون التعبیر الكتابي في مكانة مھمة في مجال تعلم االنجلیزیة و تقییم الحقائب كتقنیة محسنة لھذه 

لوبین مختلفین، االول یتمثل في المنھج التجریبي للتحقق من صحة الفرضیات المقترحة تم اتباع اس. االخیرة

نتائج البحث اكدت كال من الفرضیتین فالتجربة اكدت ان تقنیة تقییم الحقائب  مفیدة . والثاني في االستفتاء

التنظیم، الشكل، : سنة بشكل كبیر للمھارات الكتابیة لتالمیذ اللغة االنجلیزیة كلغة اجنبیة على مستوىحوم

تھجئة واالستعمال السلیم لقواعد اللغة بینما االستفتاء اكد ان تقریبا كافة االساتذة یولون االھتمام المحتوى، ال

وان تقنیة تقییم الحقائب ھي تقنیة فعالة في تحسین . االكبر لنشاط التعبیر الكتابي اكثر من غیره في االقسام

نھ یمكن لألساتذة استعمال ھذه التقنیة لمساعدة كاستنتاج اجمالي یمكن القول ا. مھارات التعبیر عند التالمیذ 

 .تالمیذھم على تحقیق مستوى اعلى واحسن في التعبیر الكتابي
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