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ABSTRACT 

    

Teachers of English as a foreign language are in a constant search of what may help their 

learners improve their reading comprehension. The selection of a text is seen as an important 

factor which may have positive effects on readersʹ achievements in terms of strategy of 

reading and reading comprehension. Thus, teachers should be aware of factors that make a 

reading text not only interesting but also suitable to their studentsʹ level.  The study then aims 

at establishing a probable relationship between the appropriateness of text selection and the 

enhancement of studentsʹ reading comprehension. It is, therefore, assumed that a text is 

appropriately selected on the basis of certain criteria would relatively improve the EFL 

studentsʹ reading comprehension. To reach such an aim, a questionnaire of 33 statements has 

been designed and administered to a number of secondary school teachers, who teach reading 

comprehension in schools. The findings, after the analysis of the questionnaire, have 

confirmed the initial assumption an appropriate selection of a reading passage (may) bring(s) 

a relative improvement to EFL learnersʹ reading. 
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INTRODUCTION 

1. Statement of the Problem 

      Foreign language teachers confront several issues when designing tasks for their classes. 

One of them consists of selecting reading texts. Indeed, texts should exhibit a number of 

criteria which would match the students’ level and needs and interest as well; therefore, the 

teacher should set up certain requirements when selecting a reading article. Among these 

requirements, interest constitutes a major aspect as far as reading is concerned. That's why if 

the topic of a passage is not of interest to students, their motivation to read may most 

probably be missing. In fact, students have many different texts to read in text books or other 

extracurricular reading materials. It is through those selected reading texts that they acquire 

much of their knowledge and understand a variety of words and meanings. This may improve 

both of their reading and comprehension skills. 

       As far as concerning texts selection, lexical knowledge and background knowledge are 

two crucial elements that determine a text’s readability. In other words, the first concern for 

teachers is to determine the degree of difficulty of the vocabulary and the number of 

unknown words that is acceptable in a reading passage. Along with lexical knowledge, 

background knowledge is very important in the selection of reading texts. The more teachers 

know about a particular topic, the more quickly and accurately students may read thanks to 

the teachers' guidance and hints they would have provided them with. In addition, reading 

texts should be syntactically appropriate because syntactic constructions that are unfamiliar 

may confuse them. Besides, focusing on the content would not be enough; even the 

appearance which includes layout, print, type size and even the length of the passage is a very 

important factor that should be taken into consideration. Finally, the criterion of authenticity 

remains another important aspect in selecting a reading passage since "Authentic materials  
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describe those that reflect the outside world, and have been produced for purposes other than 

to teach language”(Nunan,1988,p.99).In other words, an authentic text is real writing that has 

been published in a magazine, a book, or an online or print newspaper or journal. Generally, 

those texts are up to date especially texts pulled from websites and other online sources. 

Moreover, authentic texts are meant to foster engagement and interest in students and 

increase their reading comprehension. All these requirements are essential in order to 

enhance reading comprehension. Indeed, students’ performance varies according to the 

selection of reading texts given to them. Thus, in the current study, the importance of reading 

comprehension in relation to the text selection will be examined. 

2. Aim of Study 

     The present study aims at dealing with the importance of reading comprehension in 

relation to the selection of texts in EFL classes. I undertake the task to investigate the crucial 

area of reading comprehension where the reading texts and their selection is determinant in 

the improvement of students’ reading as well as their comprehension. A good deal of 

knowledge is therefore to be found in reading. 

3. Research Questions and Hypothesis 

    Is there any connection between the choice of texts and students’ comprehension? 

    Is there any difference in performance when students read authentic and non-authentic 

texts? 

   What type of texts should teachers select for their students to motivate them for reading? 

     Through the present study, we will attempt to establish a possible relationship between the 

appropriate text selection and the enhancement of reading comprehension. Thus, we 

hypothesize that the appropriateness of text selection would relatively enhance the EFL 
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students’ reading comprehension. 

4. Methodology 

4.1 Population 

       The target population in our study is constituted essentially of the teachers of English 

that work in secondary schools. Since the reading comprehension task is much more to be 

taught there, this would be therefore suitable for our study. 

4.2 Sample 

     Five random selected teachers from the secondary schools In Ain Mlila, Oum El Bouaghi,  

will be the target sample in our study. These teachers would constitute the primary source of 

the necessary data to analyze. The sampled teachers are so, since they teach the reading 

comprehension to their pupils and are so aware of this precious assignment. 

4.3 Method 

     The questionnaire is the most commonly used method on gathering information because it 

not only enables the researcher to contact good numbers of people but possesses a direct data 

that would allow him to draw important conclusions and implications. Moreover, 

questionnaires are relatively quick to create and easy to code and interpret. In addition, the 

questionnaire is considered as a very reliable method of research. Thus, the present research 

will be carried out via a questionnaire to obtain a valuable data.    

5. Structure of the Study 

      This research consists of three main chapters. The first chapter deals with some issues 

concerning reading and comprehension such as definition types of reading, reading 

strategies.. etc. The second chapter is concerned with text selection where the focus will be 
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on simplified and authentic texts as well as their reading comprehension. The third chapter 

constitutes the analysis of the teachers’ questionnaire which would most probably provide 

us with the teachers’ visions and assumptions about the various issues raised in the study. 
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CHAPTER ONE 

Reading and Reading Comprehension 

Section One: Reading 

Introduction 

         Reading is the most important academic language skill that receives much focus in 

foreign language teaching. Thus, in this section the attempt will be about answering some 

questions related to this issue such as: are students able to completely understand what they 

are reading? Can they express verbally or in written communication what they have read? 

What are the various definitions attributed to reading? And what are the reasons that lead 

people to read? Actually, teachers have to emphasize frequently on the importance of reading, 

therefore to show their independence in terms of comprehension. Hence, students are required 

to start with a basic skill which is reading comprehension; the latter is central to them to 

acquire and master it effectively. 

1. Definition of reading 

       Many researchers investigated the field of reading, attempting to provide a more or less 

adequate and clear definition of the term as well as the many intricacies it involves.  Reading 

in general refers to the process of extracting and interpreting messages from different written 

materials. Nuttal, 1982 (cited in Bouaouina 2010: 05) stated that ʺin reading, the main purpose 

is the extraction of meaning from writing, and our business is with the way the reader gets a 

message from a text”. Supporting the same idea, Williams (1984: 02) said that reading is” the 

process whereby one looks at and understands what has been written”. In a sense, the 

understanding of how to get and grasp the incoded messages is an important matter in 

reading. For that reason, teachers have to understand clearly what is meant by reading in order 
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to help their students reach and acquire the various meanings and connotations involved in the 

reading passage. Students should show their comprehension of the text through their reading. 

2. Reading drives 

       Everything we do is generally for a purpose. When it comes to reading, we also do not 

read without any purpose or goal in mind (Williams, 1984). Rivers and Timperly (1978: 187) 

describe reading drives as being the normal ʺnormal uses of readingʺ. Indeed, reading drives 

are the reasons that lead, motivate, excite and inspire the individual to engage and enjoy 

reading. Concerning this point, Wallace (1992: 06) claimed that “any mode of language, 

whether it be listening, speaking, reading or writing may be used to serve immediate needs, to 

learn from, or to give us pleasure in language for its sake”. In fact, reading drives are grouped 

into two categories namely “reading for usefulness” and “reading for interest”. 

2.1 Reading for usefulness 

        One of the purposes behind reading is to benefit and to take the advantage of it. That is to 

say, we read for specific reasons which are just to get information or to use that information 

for a specific work. For example, reading a newspaper to know the present events or reading a 

machine manual to make it work (Grellet, 1981). In addition, reading for usefulness is related 

more to school or work assigned in which the reader has a settled purpose in mind. Here, 

generally the goal is to read for meaning, maybe summarizing, taking notes or asking 

questions related to the text. Actually, students who read just for those purposes get little 

enjoyment from the text and may find it a little bit boring.    

2.2 Reading for interest 

       Alternatively, we can read just for entertainment, enjoyment and pleasure. In a sense, this 

type of reading is not for academic purposes. Reading for interest can be through reading 
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books, poems, novels, magazines, tales and short stories. Actually, this type of reading is 

much better because it probably helps the reader to broaden and enlarge his or her knowledge 

and culture. Moreover, the reader can have fun and gain new vocabulary and enrich his or her 

writing at the same time. More interestingly, reading for interest can happen anywhere, for 

example in a bus, at home, at the beach, at work on free times and mostly at any age. Besides, 

it may avoid boredom and motivate learners to read more. 

3. Types of reading 

        Since there are different purposes of reading, students must not read in the same way. 

Actually, foreign language readers have to make use of various types of reading by taking into 

consideration that each one serves different purposes. Typically, there are two major types of 

reading known as intensive and extensive reading. 

  3.1 Intensive reading  

        Intensive reading is basically a classroom activity which involves dealing with texts and 

the guidance and advice of the teacher. Palmer in 1976 was probably the first author who 

distinguished between the two types of reading. For him, reading may be intensive or 

extensive and claims that in the intensive reading the purpose is ‟to take a text and study it 

line by line, referring at every moment to our dictionary and our grammar, comparing, 

analyzing, translating, and retaining every expression that it claims” (Palmer, 1976: 22). 

Harmer (2007) also stated that intensive reading takes place in classroom and is usually 

associated with study activities where the students are asked to look at different extracts like 

magazines, poems, novels and so on. In other words, the teacher asks his students to find what 

kind of text they are reading, its meaning, and look at particular uses of grammar and 

vocabulary then use that information to move on to other learning activities (Harmer, Ibid). 

Moreover, intensive reading is generally at a slower speed and requires a high degree of 
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understanding to develop and refine word study skills. According to another specialist in the 

field (Paran, 2003), intensive reading activities are needed for specific reasons. First, it is to 

help learners comprehend written texts and to become more aware of text and to comprehend 

better. Second, it is to learn how to use and monitor effective reading strategies. Finally, these 

intensive reading activities develop general literacy skills necessary to generate productive 

expressions in L2. 

   3.2 Extensive reading 

         Grellet (1981: 04) states that extensive reading is ‟reading longer texts, usually for one’s 

own pleasure. This is a fluency activity mainly involving global understanding”. In a sense, 

we can say that extensive reading unlike the intensive one is usually done out of the 

classroom freely and without the pressure of being evaluated or marked. Following the same 

point, Harmer (2007: 99) said that ‟Where possible, extensive reading should involve reading 

for pleasure”. Thus, extensive reading is an approach where students are allowed to choose 

what they prefer to read independently and they read for overall meaning information and 

enjoyment. 

4. Models of reading  

          Many psychologists view reading as a cognitive activity. This activity that mostly takes 

place in mind refers to how the reader starts with visually interacting with the text given and 

ends with either by comprehending or miscomprehending it (Urquhart and Weir, 1998). These 

reading mechanisms have been explained by many psychologists who established certain 

processes through which reading is taking place; they called them models. The word model 

was defined as “a systematic set of guesses or predictions about a hidden process” (Urquhart 

and Weir, Ibid). This refers to what is regularly going on by the eyes and the mind when the 

reader is succeeding or failing in comprehending the given text. Another definition is stated 
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by the same authors who hold that “This sort of models may include descriptions of how 

words are recognized; how long they are kept in working memory, when syntactic processing 

begins, and so on. We call these processes models”. Actually, there are three models of the 

reading process mainly the bottom-up model, the top-down model and the interactive model. 

 4.1 The bottom-up model  

       This model is associated more closely with the name of Gough(1972). One explanation of 

this model is given as “there are text units, arranged more or less in order of size- that is, the 

model envisages the reader dealing with letters, words, then sentences, in that order. This in 

itself would entitle it to the term ‘bottom-up’ ˮ( Gough, Ibid). In a sense, during the reading 

process, the reader analyzes the linguistic information like letters, words, and a combination 

of words and sentences to construct the meaning of the text. To illustrate more, 

Dechant(1991 : 46) sees that this model is the one which : 

                            Operates on the principle that the written text is 
hierarchically organized (i.e., on the grapho phonic, 
phonemic, syllabic, morphemic, word and sentence 
level) and that the reader first processes the smallest 
linguistic unit, gradually compiling the smaller units 
to decipher and comprehend the higher units (e.g., 
sentence syntax).  

 Clearly, those who built this model directly focus on how the reader starts from the bottom 

and moves upward to gather and construct the meaning of what has been decoded piece by 

piece. However, it is claimed that this model is not sufficient and effective for it emphasizes 

more the importance of word recognition and automaticity, but ignores the concept of 

meaning or understanding of the written text. Most importantly, this model neglects the 

reader’s role. Consequently, another model which is the top-down model has been introduced. 
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   4.2 The top-down model  

       Unlike the bottom-up model, the top-down model is “a term used to refer to approaches 

in which the expectations of the reader play a crucial, even dominant role in the processing of 

the text”(Gough, op. cit. 42). In other words, as Goodman (1967) claims the reader here is not 

just receiving information but he/she tries to construct the right meaning by going through a 

set of cognitive processes. First, when reading, the reader makes predictions and expectations 

about the text given. Then, the reader either accepts those predictions or rejects them based on 

their validity; the reader relies on using relevant information as text cues to help him testing 

those predictions and choosing the correct ones. Finally, the reader engages in reading the text 

relying on the cues found and the information that he discovers in the text, and of course 

using his previous knowledge (Urquhart and Weir, 1998: 42-43).  

        Generally, this model is considered more influential for the fact that it is based on the 

reader. The reader here relies more on his prior knowledge and expectations; this model, 

unlike the first one, begins with the largest unit, the whole text (Urquhart and Weir, 1998). In 

other words, the emphasis is on reading the text for the general idea rather than paying 

attention to words and letters. However, this model has its own weaknesses. This model 

focuses much on the reader’s knowledge as the driving force of the reading process. In fact, 

both the bottom-up and the top-down model failed in covering the reading processes’ needs. 

As a result, another sophisticated model was introduced. 

 4.3 The interactive model   

       Actually, this model was introduced on the basis of the bottom-up and top-down models. 

What distinguishes this model is that it does not ignore the role of the reader and the word 

recognition in the reading process. “Readers utilize not one, but three kinds of information 

simultaneously. The information is orthographic, syntactic, and semantic.”(Goodman, 1967: 



11 

 

266, cited in Urquhart and Weir, 1998: 45). Simply, the interactive model does not preselect 

or expect any processing sequence as it is the case in bottom-up and top-down models   

(Davies, 1995). But, reading is a process based on information provided simultaneously from 

other sources. 
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                                                          Section Two 

 Reading Comprehension 

 Introduction 

             In this section, the aim is to define reading comprehension with the focus on 

comprehension since it is the essence of reading. In addition, some issues will be tackled such 

as definitions, strategies, and of course the factors that affect the process of reading 

comprehension. 

1. Definition of reading comprehension 

         It is obvious that the essence of reading is comprehension. But, comprehension is 

supposed to be defined first in order to clarify what is meant by reading comprehension.  

1.1 Comprehension 

             Comprehension remains one ultimate aim of any reader. Broadly, Comprehension 

means understanding and extracting the intended meaning from a text as Grellet (1981: 03) 

stated ”Understanding a written text means extracting the required information from it as 

efficiently as possible”.  

       The term comprehension has been defined by other theorists and experts,  Smith ( 2004: 

379 cited in Labiod, 2007) holds that “comprehension is a process by which someone links 

what he knows about the world to what he already has as information (intentions) and 

(expectations) in his head. Thus, comprehending is the state of being out of confusion and 

puzzling to get things clear with no misunderstanding”. Comprehending, thus, indicates the 

clear understanding of the exact meaning without any distraction and confusion.   
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1.2 Reading Comprehension      

        Reading comprehension, in general, is the construction of the meaning of written text 

through shared interchange of ideas between the reader and ideas included in the text. It is 

assumed that comprehension is: 

 Acquiring meaning from written text. In this 
meaning-making process, the reader interacts with 
the print and involved in making sense of the 
message. Readers comprehend text by acquiring 
meaning, confirming meaning, and creating 
meaning. In sum, reading comprehension is the 
process of meaning making (Carell and Grabe, 2002: 
04). 

 In addition, reading comprehension has been described as a process where the reader, the 

text, and the context interact significantly. The reader first attempts to comprehend the text in 

question and would simultaneously attempt to paraphrase and ask questions about the context. 

Then, he would not only try to understand the different connotations found in the reading 

passage, but also should be aware of the topic knowledge and the lexis. The reader should 

also show interest and motivation to carry the reading task. 

      The text, as a second element in the interaction process, characterized by the linguistic 

structure, the vocabulary used within it, and its stylistic aspect should not only be appropriate 

and suitable to the learner’s level but also match the reader’s knowledge and abilities for 

optimal comprehension. Finally, the element of interest through which the two other elements 

evolve, constitutes an essential element in that regardless the purpose set up. The reader 

should exhibit interest in the topic. In sum, the process of comprehension has much to do with 

and is influenced by the three elements that are the reader, the text and interest. 
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2. Reading comprehension strategies 

        Most of times, learners face difficulties and struggle in reading texts to achieve 

comprehension. This is generally due to the lack of the strategies required to overcome this 

problem. Indeed, reading strategies are so essential for developing and improving reading 

comprehension especially for those with lower reading skills. Pritchard (1990: 275 cited in 

Urquhart and Weir, 1998: 95) defines a strategy as it is “a deliberate action that readers take 

voluntary to develop an understanding of what they read”. In this case, it implies that a 

strategy is an action that is followed by the reader to solve his or her comprehension problem. 

Thus, teachers should be aware of the importance of the reading strategies so that they help 

their students to use them effectively.    

2.1 Skimming 

        It is a very common and useful technique used by readers to get a general idea of what 

the text is about. Grellet(1981: 19) stated that ‟When skimming; we go through the reading 

material quickly in order to get the gist of it”. In other words, the reader runs his eyes over the 

text surface looking for the main ideas and avoiding details. For example, someone wants to 

check the general news of the day; he/she can just skim the headline of a newspaper without 

reading each title by itself. Moreover, Lindsay (2006: 71) holds that:   

                            When we read for gist or skim a text we do not try to 
understand everything in it. We read through it fairly 
quickly to get a general idea of what it is about. For 
example, when you first pick up a text book, you 
look through it. 

 So, skimming is a strategy that helps the reader to get an idea without going through further 

details.  
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2.2. Scanning 

       Scanning is one way of reading something quickly and efficiently. It is an important skill 

that generally means sweeping your eyes over the text to find and locate specific pieces of 

information from a large quantity of written material. In most cases, readers know what they 

are looking for; therefore they concentrate mainly on finding a particular idea or an answer 

that serve their needs. This mainly occurs in the words of Urquhart and Weir” (1998: 103) 

when they stated that “the main feature of scanning is that any part of text which does not 

contain the preselected symbol(s) is dismissed. It may involve looking for specific words, 

phrases, figures/percentage, names, and dates of particular events or specific items in an 

index ̋. Simply, the reader lets his or her eyes wander over the text until he or she finds what 

he or she is looking for, whether it is a name, a date, or a less specific piece of information. 

 2.3 Use of prior knowledge 

         Readers activate prior knowledge in order to understand and comprehend effectively. To 

achieve that, students should combine their current understandings and past experiences to 

help, anticipate and comprehend the deeper message of the text. Besides, this helps in 

clarifying misinterpretations and develops deeper understanding of the text. 

  2.4 Inferring meaning 

          Making inferences as a reading strategy is very important. It helps the reader to think 

and search about the text, and sometimes moves beyond the literal level of the text by making 

inferences about what is not clearly stated. Kristin et. al. (2009) suggests that inferring 

includes many sub skills like knowing what a pronoun in a sentence refers back to, forming 

hypotheses about what is coming next in the text and guessing the meanings of unknown 

words or phrases. Indeed, all of these sub skills help the reader to understand and comprehend 

much better.   



16 

 

 2.5 Predicting 

         Prediction is an essential technique that must be used by readers to achieve 

comprehension when reading. Indeed, prediction is very important; it is the core of reading 

comprehension.  

         Many researchers and psychologists agree that prediction refers to the use of prior 

knowledge about a topic and combine it with what exists in the given text. In other words, 

readers make guesses about what is coming next in the text by using what they already know. 

For them, predicting is very effective to promote readers’ activation of their prior knowledge; 

the latter plays a very important role in the reading process. Therefore, the main functions 

before reading starts is to provide students with ‟hints” to develop their predictive skills and 

make them more engaged readers (Harmer, 2001). 

   2.6 Questioning 

        Another strategy that is considered effective in reading is questioning. Indeed, 

questioning helps the reader to understand the meaning about what is being read. Actually, 

questioning can be formed before reading, after reading and during reading. Using questions 

before reading helps in activating prior knowledge and predicting unclear ideas found in the 

text. Also, using them during reading helps in clarifying and reviewing what has happened so 

far, evaluating the text critically and makes personal connections. Moreover, students use 

questions after reading to locate information, understand and remember events and characters, 

and identify the main idea of the text. 

     2.7 Visualizing    

       Students often face difficulties to understand and remember new information because it is 

new. Hence, visualizing would be the exact strategy used in order to help those students. 
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Generally, students are exposed to different visual images in their daily life; as a result, they 

view reading as passive activity. Therefore, this strategy helps transform students to active 

readers by recording and storing that difficult information in their minds as pictures. Thus, 

visualizing text is a proven way to improve reading comprehension. Pressley (1976) suggests 

that readers who visualize as they read are better able to recall what they have read than those 

who do not visualize. 

   2.8 Summarizing  

        Summarizing is considered as an important strategy because it enables readers to recall 

texts quickly. It also makes readers more aware of text organization, of what is important in a 

text and how ideas are related. Therefore, readers are expected to be able to synthesize 

information to explain the exposed text in their own words. 

       Generally speaking, summarizing teaches students how to detect the main important ideas 

in a text. Moreover, it helps the reader to distinguish between relevant and irrelevant 

information, it improves their memory. Besides, this strategy can be used in almost every 

content area. Consequently, students will be able to take a large text and reduce it in more 

concise and precise points for more understanding. 

3. What affects the nature of reading? 

       Reading is one of the basic skills that require a lot to be comprehended. In fact, the 

process of reading comprehension can be easily affected by many different factors. Basically, 

those factors are related to two ones mainly text variables and reader variables. 

3.1 Reader variables  

        The first factor that affects the process of reading comprehension is the reader variables. 

Generally, the product of reading depends more on the reader and his or her capacities and 
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abilities. On top of those variables is how much the reader is interested in the text; in other 

words, if the reader is enjoying reading the text he/she will comprehend easily and better. 

Concerning this point, Widdowson (1978) argues that interest in the text is really important 

because when the reader reads what he/she prefers this will simply decrease boredom and 

difficulty. In the second place of those reader variables is the purpose behind reading. Indeed, 

if the reader does not precise a specific goal for his reading in a way or another he will not 

achieve the comprehension. Next, culture is another factor that influences the reading 

comprehension task. On the one hand, many researchers such as Rivers (1986) see that 

through reading the reader is likely to understand better the foreign language culture; 

therefore, this reader will grasp the target culture. On the other hand, it is claimed that culture 

is just a distruction which may cause problems to the reader by confusing him or her, and 

therefore the reader will not comprehend the text given. These factors were stated by Wallace 

(1992: 09) when he holds that: 

                              The capabilities and dispositions the reader brings 
to the task of reading, his or her engagement with 
and responses to given texts, and the quality of the 
outcomes produced by the act of reading for some 
purpose all take place within a broad sociocultural 
context are themselves shaped by related factors 
such as cultural and subcultural influences, socio-
economic status, home and family background, peer 
influences, classroom culture, and instructional 
history. These multiple and interacting influences 
contribute to inter- and intra-individual differences 
in reading proficiency. 

 

3.2 Text variables  

      The second factor that influences the process of reading comprehension is the text 

variables. Obviously, the text is a very important variable that should be taken into 

consideration when it comes to choosing which text is appropriate for effective 

comprehension. In a sense, there should be certain settings and conditions that the teacher 
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needs to follow and respect. Coherence and cohesion are one of the most significant variables. 

Cohesion is defined by Davies (1995: 101 cited in Labiod, 2007: 25) as being  ̏the various 

ways words link together to form sentences and structures that are perfectly attached thus 

without this cohesion the text will be difficult to be comprehended  ̋. Labiod  (Ibid, 2007) on 

the other hand holds that “the coherent paragraph is a set of connected sentences which help 

the reader to move from one idea to another easily with no separations. If the text at the 

reader’s hand lacks coherence, the reader will not be able to follow the writer’s train of 

thought”. This implies that coherence and cohesion are so important and the coherent text is 

relied on the existence of cohesion. 

        Moreover, the text type and the topic familiarity affect reading as any other factors.  

Urquhart and Weir (1998: 140) admit that: 

                                        The content of a text should be sufficiently familiar 

to candidates so that candidates of a requisite level 

of ability have sufficient existing schemata to enable 

them to deploy appropriate skills and strategies to 

understand the text. 

In other words, the selected topic should be appropriate and familiar so that it suits and 

matches the learners’ level. Equally, Labiod (2007) sees that the text type is vital too because 

each type is characterized by a certain style and different components. Therefore, reading 

comprehension is affected by both the reader awareness of the settled objectives and the ways 

the patterns of text are correlated and coordinated. Concerning the same point, it is claimed by 

the same author that “the selected texts for a child need to be sufficiently challenging and 

engaging in addition to expanding comprehension proficiency. Otherwise, the children will 

not be intrinsically motivated to continue literacy development throughout their 

lifetimes.”(Labiod, Ibid: 31).  
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         As far as text variables are concerned, vocabulary and syntax also influence reading 

comprehension. Vocabulary knowledge always leads to strong and rewarding reading. On the 

whole, better comprehending requires the right amount of the lexical knowledge, following 

the same point, Coady and Huchin (1975) stated that vocabulary is very important and 

comprehension is attained only if the passage’s lexis is covered and this will help the reader to 

understand the text whether it is a native or a target one. Next is syntax that is defined by 

Isakon and Spyridakis (1999, 02) “the way words are grammatically formed and ordered to 

form phrases, clauses, and sentences” Those sentences and phrases differ in their structures; 

the latter may cause difficulties in comprehension. Supporting this idea Erickson (2003: 06) 

argued that “the reader who is not accustomed to the different sentence structures will 

certainly face problems in comprehending texts”. 

 Conclusion 

            To sum up, reading comprehension is affected by many factors. Those factors are 

specifically related to reader variables and text variables. Both types have their own 

characteristics. While text variables refer to the topic familiarity, text type, coherence and 

cohesion, syntax and vocabulary choice, reader variables refer to the purpose and interest in 

reading, the readers’ language proficiency and the culture. Indeed, all those are significant in 

the process of reading comprehension.      

       

 

 

 

 



21 

 

Chapter two 

Text Selection 

Introduction 

          Most researchers and scholars agree that the main aim of the reading process is to 

understand clearly the print materials. Actually, this may include understanding the syntactic 

structure, making inferences, getting the intended meaning from the text and making links 

within and between the sentences (Bouaouina, 2010:15). Indeed, the texts are of great 

importance for better understanding and comprehension. Thus, issues such as definitions, 

types of texts, the importance of texts and text selection criteria will be tackled in this chapter. 

1. Definition of text 

           A text is generally regarded as a combination of sentences that are related in a 

meaningful and coherent way. Halliday and Hassan(1976 : 1-2) are among the first scholars 

who tried to define the term text, they explained that ʺ the word text is used in linguistics to 

refer to any passage , spoken or written , of whatever length, that does form a unified wholeʺ. 

But, defining the word text is not easy as it seems because not only the form is all what 

matters. The intended meaning is very important for understanding the given text. Supporting 

this idea, the same authors (Halliday and Hassan, Ibid, 2) claimed that ʺa text is best regarded 

as a semantic unit: a unit not of form but of meaningʺ. This indicates that a text should not be 

considered only as a bigger sentence; rather, it is made through a combination of sentences 

that make a logical sense. 

           Since the notion of meaning is very important, teachers have to be aware and provide 

texts related to the studentsʹ level and field of study in order to make the comprehension task 

easier. In other words, there are certain criteria that have to be taken into account when 
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choosing texts for students such as type of texts, text structure, linguistic features of text 

including the vocabulary, and the level of interest of the text chosen. In fact, these criteria can 

be good sources for constructing meaning and increasing understanding which may lead to 

effective comprehension. 

2. Criteria for selecting materials 

          Certain factors play an important role when considering the criteria for the 

appropriateness of text selection. These criteria involve many aspects such as text type, topic 

familiarity, text organization which include coherence and cohesion, the notion of 

authenticity, level of interest, cultural load and layout. It is argued that these criteria might 

either facilitate the reading process or make it more difficult. 

2.1 Interest  

          The first criterion for selecting texts is the aspect of interest. Indeed, the text should be 

interesting and appropriate to studentsʹ level so that they will be motivated to read. Mc Ewan 

(2002) advices the reading teacher that if he decides to use texts from the curriculum 

materials, he should select those passages that have minimal dialogue and no unusual names 

or words. It is preferable to use a variety of reading materials including stories, non-fiction, 

and poetry to maintain the students̉ interest. Besides, ̏ the subject matter of the text alongside 

the setting and message that could be derived from the text may affect readers̉ interest in 

reading the text ̋ (Yussof, 2004: 07). This implies that selecting appropriate texts which are of 

interest to students may enhance their enjoyment of the text. 

2.2 Level of difficulty and topic familiarity 

          The level of difficulty and topic familiarity are other elements that are to be regarded in 

selecting the reading material. Using texts that are neither difficult nor easy is one of the 
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requirements in the selection of texts, ̏ it requires using texts that are at the students̉ level ̋ 

(Bouguebs, 2007). Moreover, ̏ the text should be restricted, simply because, it should be read 

a certain number of times, and teachers should use texts that are relatively shortʺ (Bouguebs, 

Ibid, 77). In addition, if the reader has no idea about the topic of the text, he/she will face 

many difficulties to understand and comprehend the given text. Thus, it is better to use texts 

with familiar topics in order to facilitate the reader process as it is argued by Chang (2006: 

193) that ̏ It may be desirable for the texts to be arranged according to their topic ̉s familiarity 

to students, introducing the more familiar ones first, followed by those with less familiar 

topics ̋. Indeed, moving from what is easy to what is difficult may facilitate the reading 

process to achieve better comprehension. 

2.3 Cultural familiarity 

       Texts with cultural familiarity are considered as a very important criterion that facilitates 

comprehension. Block (1990: 23, cited in Yussof, 2004: 4) explained that ̏ culturally familiar 

texts are texts that contain content, settings, cultural assumptions, situations, characters, 

language, and historical references that are familiar to the second language reader ̋. So, 

culturally familiar texts are texts that represent aspects of the readers’ culture such as ways of 

dressing, ways of life, food and others that are habitual and familiar for the reader. To 

illustrate the importance of using texts with cultural familiarity, one study was held by 

Steffensen et al. (1979, cited in Razi and Hakki, 2009: 3) has reported the positive effects of 

cultural familiarity on reading comprehension claiming that  

                            When students are familiar with cultural norms, they 
make a better interpretation of the text than when they 
are not. Further, in cases of unfamiliar cultural norms, 
students tend to refer to their own cultural properties, 
which results in poor interpretations of the text.   
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                        Indeed, the participants̉ comprehension can be affected positively when they are exposed to 

texts with subject matter and characters that are related and relevant to their daily lives. In 

addition, Steffensen claims that if the text is culturally familiar, this will attract the students̉ 

attention and enhance their enjoyment. Most importantly, these texts facilitate the 

comprehension task for students and make it easier for them to understand the given texts. 

Thus, cultural familiarity is then a factor that should be taken into consideration in selecting 

texts for Englich foreign language classrooms. 

2.4 Text organization 

           Texts differ from each other in the way they are organized. By text organization, it is 

meant the way paragraphs are connected in a coherent and cohesive way. Actually, coherence 

means the readersʹ understanding of the texts as a unit, whereas cohesion refers to the way 

ideas are related to each other through cohesive ties that can be through reference ( anaphoric 

versus cataphoric, exphoric versus endophoric), substitution (nominal, verbal, and clausal 

substitution) repeating, ellipsis, conjunctions (additive, adversative, causal, temporal) and 

others. But, although both terms have separate definitions; still, cohesion is seen as a part of 

coherence which means that without cohesion, coherence wound not be achieved in any way. 

Because ̏cohesive ties can facilitate coherence processes, and that misleading cohesive ties 

can render the detection of coherence break more difficult ̋ (Ferstl and Cramon, 2000: 32).  

So, if the cohesive markers are clear and well stated, this will facilitate the comprehension for 

the reader, and if they are ambiguous, the reader will be confused and mislead the intended 

meaning of the exposed text.  

            As far as the importance of both terms, both authors (1976: 04) hold that cohesion: 

 



25 

 

Occurs where interpretation of some element in the 
discourse is dependent on that of another. The one 
presupposes the other, in the sense that it cannot be 
effectively decoded expect by resource to it. When this 
happens, a relation of cohesion is set up, and the two 
elements, the presupposing and the presupposed are 
thereby at least potentially integrated into a text.  

 

It is implied that the presupposing element such as a pronoun relies on the element which 

already exists before its referent (Halliday and Hssan, Ibid). Obviously, Halliday and Hassan 

argue that the semantic relationship between the presupposing and the presupposed helps to 

build an organized text, i.e. a unit text with a logical sense.  

          Thus, coherence and cohesion are very important aspects in selecting appropriate texts. 

So, the teacher should consider the difficulty of the texts̉ structure because it depends on how 

the text is well organized and logically connected (Arab, 2009). 

2.5 Vocabulary 

          The presence of vocabulary is of great importance for students to acquire any foreign 

language. For Laufer(1989) the word vocabulary refers to the knowledge of words and their 

meaning. Following the same idea, Bouaouina says (2010: 27-28) that: 

                                               Once a reader has a good vocabulary background, the 
reading comprehension task will be facilitated since words 
are considered as the building blocks of language, the 
units of meaning from which larger structures such as 
sentences, paragraphs, and whole texts are formed.  

 

In short, one should understand from this quote that comprehension is related to a high extent 

to the knowledge of word meaning and knowing word meaning is crucial for understanding 

reading texts. Thus, learners should be exposed to a large amount of vocabulary before 

reading the given texts and they should also rely more on word meaning. One way to achieve 
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that is by free reading which may give students opportunities to meet lots of words and learn 

them. This may enrich their vocabulary and extend their background knowledge. Moreover, 

teachers should select texts that contain at least eighty percent of familiar words in order to 

make it easier for learners to understand the exposed text. Laraba(2007: 379) says:  

                                               Vocabulary is the door behind which lies a wealth of 
knowledge, and teachers hold the key. It is imperative that 
teachers use the key to open the door not only to the 
wealth of knowledge but also to strategies that will serve 
learners throughout their life time. 

 

 Indeed, it is all by the hand of the teacher, he/she may easily improve the studentsʹ 

comprehension by being selective and using effective strategies that may increase their 

understanding and enrich their vocabulary, because if students find the vocabulary used too 

difficult, this will cause a negative impact as it is assumed by Alderson that (2000: 59)       

ʺhaving to struggle with reading because of unknown words will obviously affect 

comprehension and take the pleasure of readingʺ. In general, lexical knowledge is critical 

while comprehending. 

2.6 Text type 

       When reading something, it is always helpful to know what type of text it is. It also helps 

the reader to know why the text has been written and to get at least an idea about the aim of it; 

because, texts differ in their form and can be any kind of writing. Indeed, there are different 

types of texts mainly expository, narrative, descriptive and argumentative.   

2.6.1 Expository texts 

        One of the text types is expository texts. This kind of texts is generally written to 

explain or convey a given message.̏ it is more difficult for ESL/EFL learners to understand 

these types of materials because they have specific text structure, contain technical 
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vocabulary, and require readers to have background knowledge ̋ (Iwai, 2007: 1).  Indeed, 

expository texts are clearly structured; these structures are mainly cause and effect, 

comparison and contrast, description, question and answer, simple listing, and time order 

(Reutzel and Cooter, 2007, cited in Iwai, 2007: 1). To know how the text is organized is really 

important to achieve comprehension as it is stated again by Iwai (Ibid): 

                       Readers who know how an expository text is organized have 
a better idea of how to read and understand its content. When 
they know a text has a cause and effect structure, they can 
focus on finding the cause (s) and result (s) that the text is 
highlighting. One they know what to focus on while they are 
reading, they get a clear frame of the text, which helps them 
better comprehend content    

 

The same thing with other structures, the reader should be aware of the aim behind writhing 

the given text and how it is structured: this will help him/her better understand the content. In 

addition, expository texts contain difficult vocabulary that readers may find it complicated to 

understand the message that the text carries, because, these texts explain particular 

information using difficult words that may confuse the reader. Thus, teachers should help 

their students to develop their vocabulary knowledge through relying on different strategies 

such as using games in order to enrich their vocabulary. In short, ̏ associating new terms with 

meaningful information is significant for readers to develop their vocabulary knowledge ̋ 

(Iwai, Ibid, 4). Moreover, Iwai states that expository texts are with less cohesion, and 

generally the meaning is not explained explicitly. This indicates that readers should have at 

least an idea about the subject matter unless they will face problems with understanding the 

content.  
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2.6.2 Narrative texts    

           Generally, students enjoy reading narrative texts for they are exciting. It is well 

explained by Novita, et al. ( 2012: 5): 

                         The narrative text is organized by using story grammar. 
Story grammar is the knowledge of how stories are organized 
with the beginning of the story containing the settings, 
characters, and character problems. The middle of the 
narrative is organized around the plot. The plot includes a 
series of episodes that are written by author to hold our 
attention and build excitement as the story progresses.  

 

                       Novita and her colleagues see that narrative texts are usually related to storytelling where the 

plot contains many events with a specific problem that is required to be solved by the main 

character, the excitement continues until the climax and the high point is when the problem is 

solved. Moreover, ̏ narrative is thought to be the most universal genre, because all cultures 

have story telling traditions ̋ (Evelyn Hatch, 1992: 165, cited in Legrid, 2010:41). Narrative 

texts present cultural values and literacy traditions that may motivate students especially if 

these texts tackle stories about tradition heroes with great obstacles and superficies creatures. 

Besides, ̏ narration uses frequently description ̋ (Siriyothin and Zhou, 2011: 47) which 

students may find interesting. Actually, this will facilitate the reading process for students and 

they will be engaged more to read. In addition, the language use with this kind of texts is 

generally easy to understand. However, narrative writing requires readers to focus on events 

and to arrange the parts in a time or order fame ̋ (Siriyothin and Zhou, Ibid). So, teachers 

should be aware that students need to learn about ordering, transition, beginning and ending, 

suspense and climax in order to comprehend the narrative texts easier and more efficient. 
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                 2.6.3 Argumentative texts 

                            The third type is argumentative texts.  It is argued that this type of texts is the most 

difficult for students to comprehend. Chambliss (1995, cited in Haria et. al. 2010: 1) explains 

many reasons that make an argumentative text so hard for the student to comprehend. First, 

Haria states that ̏poor understanding of argumentative text is that often students are not 

exposed to reading materials that include extensive arguments ̋. So, the first reason is that 

teachers do not make sure that their students are really learning about arguments that are 

considerable and comprehensive. ̏A second reason is that argumentative text is inherently 

difficult because unlike narrative text, argumentative text is often embedded in other genre 

(i.e., informational or narrative text ̋ (Haria et, al., Ibid). Hence, students will face difficulties 

in understanding the arguments sated by the author in the given text. Finally, Haria et, al., 

(2010: 1) has another reason stating that: 

                                               Often a reader has to simultaneously juggle many skills to 
fully comprehend an author ̉s argument. Some of those skills 
are: (a) ability to recognize the author ̉s argument. (b) Ability 
to bracket biases or preconceived notions and read the 
author ̉s argument with an open mind: (c) ability to evaluate, 
question and critique written arguments.     

 

                       Indeed, these skills are very important for the students to learn about. For Haria et. al. the 

student should be able to notice and diagnose the author’s claim, supporting reasons, and 

evidence. He should also be able to evaluate and criticize because most texts are not true; he 

or she should not fail in questioning the author’s arguments.  

                                  Actually, teaching argumentative texts is not an easy task especially for students at 

secondary schools. Teachers should be aware of all the reasons that make it too difficult in 

order to help students for comprehending better.   
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                   2.7 The notion of authenticity 

        The use of authentic texts has been one of the most important criteria acknowledged by 

writers of textbooks for foreign language teaching. Some scholars see that using authentic 

materials as a tool for improving students’ comprehension is really important and effective. In 

contrast, others are totally against this idea for many reasons. Actually, issues concerning the 

notion of authenticity such as definition, the importance of authentic texts, simplified versus 

authentic texts, will all be tackled. 

2.7.1 Definition of authentic texts 

         The choice of the text is really important. Thus, it is essential for teachers to use texts 

that suit the students̉ needs for attracting their attention and improve their comprehension. For 

that reason, teachers of reading need to include authentic materials in the classroom. In fact, 

authentic materials refer to books, magazines and articles where the language is not simplified 

at all. One clear definition was stated by Nunan (1988: 99) ̏ authentic materials describe those 

that reflect the outside world, and have been produced for purposes other than to teach 

language ̋. Indeed, those texts should be presented in real contexts of meaningful situations 

and authentic materials are more appropriate since they are ̏ print materials that occur 

naturally in the lives of learners outside of their classroomsʺ (Nunan, Ibid). In brief, an 

authentic text is one that is not originally produced for language-teaching purposes but rather 

for the purpose of communicating meaning (Brinton et al., 1989). 

2.7.2 The importance of authentic texts in EFL/ESL classes 

         Authentic texts are considered as effective tools in teaching/learning a language for 

many reasons. First, ̏ they affect different factors as motivation, participation and involvement 

that are considered as crucial factors in learning languages ̋ (Michan, 2005: 41, cited in, 
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Yahya, 2010: 51). In other words, one of the advantages of authentic texts is that they create 

motivation among students; they create relevance and interest that attract students̉ attention. 

Second, through those materials, students develop curiosity and become more attentive, 

involved and stimulated in the reading process. In addition, using this kind of texts leads to 

communication and engagement in the classroom since the topics present real life situations. 

Moreover, ̏authentic materials can present the reader with cultural messages as well as prepare 

students for a so called pleasure reading ̋ (Ling and Daskalos, 2005: 12). In a sense, authentic 

texts give students the opportunity to be cultivated about their own and other cultures. This 

way, students will be able to understand and enjoy reading any text outside the classroom. In 

short terms, if students are well trained to read the texts they will find outside the classroom, 

they will be capable to face any problems and misunderstanding (Ling and Daskalos, Ibid). 

The advantages of authentic texts are best explained by Rojas (2008: 77) who holds that 

ʺauthentic texts are vital; they motivate students, offer a real context, transmit the target 

language culture, and prepare students to read outside the classroomʺ      

2.7.3 Simplified versus authentic texts 

             Selecting texts for students is not a very easy task. There are many aspects that should 

be taken into account when setting specific reading materials for students. Among those 

aspects is to decide whether an authentic text or a simplified text is more appropriate for 

enhancing studentsʹ reading comprehension. Actually, some researchers claim that using 

either authentic or simplified texts, both have their own advantages and disadvantages. 

Concerning simplified texts, it was better explained by (Karimi and Sarab, 2008: 1) that  ̏

simplification is said to have the objective of creating unambiguous language that can be 

understood by non-native readers of English texts ̋ .So, the main aim is to replace the difficult 

words by easy ones in order to simplify it for students to comprehend better. However, this 
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can be dangerous because ʺthe student might lose track of what the story is really all aboutʺ 

(Alderson and Urquhart, 1984: 190). That is to say, if vocabulary is changed to make it 

simpler, then the intended meaning would obviously change and most text markers will be 

deleted. Actually, simplification receives many critics as Karimi and Sarab (op. cit. 31) says ̏ 

even if simplification is helpful in facilitating L2 comprehension; it involves removing items 

that L2 learners need to learn ̋. This implies that simplified texts do not give any chance to 

learners to learn the language in its natural form. As a result, the students will not get the 

opportunity to learn English idioms or phrases and new terms; ʺthis may also affect the 

learner’s ability to adopt new wordʺ (Arens, 1991: 58, cited in Ling and Daskalos, 2005: 14). 

           The notion of authenticity, on the other hand, received much support from many 

researchers. For example, one study was carried out by Vigil (1987, cited in Rojas, 2008: 78) 

stating that: 

                                               In reading, there are significant differences in 
comprehension with beginning language students who 
read unedited authentic texts. Not only did their 
comprehension skills increase, but there were also 
improvements in oral and written language 
performance. The results of these and other studies 
indicate that we may be underestimating the positive 
effects of authentic texts on both listening and reading 
comprehension.  

 

One should understand that the positive side of authentic texts should not be neglected. 

Because if the teacher chooses this kind of texts that contain aspects in which students can 

relate to themselves such as their feelings, social and real situations, students will find the 

reading process interesting and enjoyable because they have the chance to relate what they 

read by their own experiences. The teacher also may use authentic texts for they are quick and 

easy to find, i.e. these texts can be derived from the internet, magazines and from many other 

sources, so it is much easier for the teacher to find topics that are relevant and most 
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importantly attract the students’ ̉ attention for they are up to date and exciting. In addition, 

authentic texts are the texts that students are supposed to face with eventually because these 

texts present real language from daily life situations. Besides, there are many sources that are 

up to the teacher to choose from. 

          However, authentic texts also have disadvantages.  First, these texts are usually too high 

level. Since there are different levels of students, choosing texts that are of high level would 

not be appropriate because this will cause some obstacles for the reader especially that this 

kind of texts may include words or terms that do not exist in dictionaries. Moreover, the 

vocabulary and the grammar of authentic texts are not graded. In a sense, they are not suitable 

for students̉ level, the latter which may cause problems of understanding and comprehension. 

As a result, difficult and complicated language may demoralize the reader and put him/her off 

reading.  

           Despite of all the advantages of using authentic materials as one criterion in selecting 

appropriate texts, one study was carried out by Tornberg and Sorensen (cited in Ling and 

Daskalos, 2005: 15) stated that: 

                                                    Already from early stages students are able to 
understand more complex structures of a foreign 
language than they are able to produce; students 
should simply get used to these kinds of texts.  

 

                        Maybe students will face problems in understanding the unfamiliar words at first, but they 

can guess the intended meaning of difficult words and then draw their conclusions about the 

content of the text. In all cases, teachers should use authentic materials for they are effective, 

up to date, present real language, the reader is supposed to face this sort of texts outside the 

classroom, and most importantly, authentic texts attract the studentsʹ attention in a very easy 

way.         
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2.8 Layout of text 

         A text should not be judged just by the content, the outside appearance is equally 

important. There are some aspects that are important with the physical layout of the page. For 

example, the length of a text should be respected according to studentsʹ age so as it will be 

easy for them to read and enjoy it; otherwise, they will find it boring. Besides, the font, font 

size, line spacing, amount of white space on the page, use but not overuse of color and text 

formatting (boldface, italics, etc. ), use but not overuse of graphic elements, and the overall 

simplicity of layout all make a huge difference in students comprehension. Moreover, the use 

of visual pictures is useful too, this might get the studentsʹ interest and help them to make 

connections between ideas in the text and the pictures, the latter will make it easier for them 

to understand better. Actually, the matter of appearance is really important. 

2.9 The importance of motivation 

        It is claimed that if a student is motivated in the reading of a text, the students is a better 

learner. If the given text is clear enough, students will better understand it which will motivate 

them more to read. As it is claimed by Ling and Daskalos(2005: 16): 

                        The better you get at understanding the texts you read, the 
more motivated you will become. This will encourage you to 
engage in the reading of more texts with an increasing 
difficulty level. Reading leads to a better textual 
understanding which in turn inspires you to read further.  

  

                       So, the teacher should find out how to capture and maintain the students’ interest when 

reading the presented texts as the same authors state ̏ to get them motivated in the process of 

working with texts within and outside the classroom ̋. (In short, selecting appropriate texts for 

students is very important. It is crucial for the teacher to be aware of the factors that may 
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affect the students in order to keep them motivated and most importantly enhance their 

comprehension.  

 Conclusion 

          Selecting texts that are appropriate for students is really important. Yet, certain 

requirements ought to be respected when selecting texts for reading. These aspects are best 

explained by Rojas (2008: 77): 

                                               Texts requires the consideration of many aspects, such as 
layout, organization of the text, the level for which it is 
intended and usefulness….Authenticity is an aspect that 
should not be set aside. Unauthentic texts (readings 
created for teaching purposes) often do not transmit 
culture with the same richness and are not as motivating 
as an authentic text. 

 

                                   Indeed, teachers have to take into consideration all these characteristics when selecting 

appropriate texts for their classes. Yusoff  ( 2004, 06) says that being aware of these aspects 

may prove to be helpful for the teacher when teaching the texts because ̏ through such a 

selection it combines what is to be read and what is known about learner ̉s life worlds to 

achieve maximum comprehension.   

                                    Concerning the notion of authenticity, Swaffar, et, al. (1991, cited in Ling and 

Daskalos, 2005: 12) says that ʺauthentic materials do not entirely replace the textbooks but 

they can be used as a substitution for certain texts that might not be well-suited for classroom 

use ʺIn a sense, teachers do not have to omit the use of textbooks, but rather relying on other 

extra curriculum materials would be very helpful and exciting for students.  
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Chapter Three 

Analysis of the questionnaire for teachers 

Introduction 

        Generally, the quality of any research study depends largely on the quality of data 

collected, and the quality of data collected is related directly to data collected procedures. 

Therefore, in collecting data, it is important to use procedures which can help us to obtain 

valid results. In this study, a questionnaire is designed to investigate the crucial area of 

reading comprehension where the reading texts and their selection is determinant in the 

improvement of students’ reading as well as their comprehension. 

1. Population of the study 

         The data of the study were collected from teachers of secondary schools, in Ain Mlila, 

Oum El Bouaghi. It was much easier and helpful since it is the place I am living in. it was 

decided to work with teachers of secondary schools since the reading skill and the reading 

comprehension are almost exclusively taught in middle and secondary schools. The reason 

behind choosing just teachers as a sampling population in our study is the fact that selecting 

texts for students is the teachers’ job. Actually, members of this sample were supposed to be 

thirty teachers belonging to six secondary schools; but, only twenty five teachers have 

actually responded the questionnaire. 

2. The questionnaire 

        Questionnaires are most commonly used instrument for collecting data in research 

works; they are extremely flexible and can be used to gather information on almost any topic 

from a larger or smaller group of subjects, and most importantly with fewer efforts and in 
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precise time. Such features of questionnaires are behind our decision to adopt this where we 

investigate the crucial aspect of text selection as an enhancing tool in reading comprehension 

3. Description of the questionnaire 

       The questionnaire consists of 33 items. The format selected for the items or questions is 

the ‘multiple-choice’, or, as sometimes called, ‘close’ questions in which teachers are required 

to answer by choosing one option among a number of alternatives. Actually, this type of 

questions is useful since questions are not easily completed by the subjects but also easily 

analyzed by the researcher. However, it was found more useful to devise a questionnaire that 

combines ‘close’ with ‘open’ questions where a space is given to the respondents to express 

their opinions freely or to give examples or any other comment. 

       When planning the overall structure of the questionnaire, questions were arranged from 

general to specific. This will help teachers to be gradually familiar with the topic of the 

research. The questionnaire is explicitly divided into four sections. 

       The first section (Q1-4) is the shortest section in the questionnaire. It aims at obtaining 

background information about the subjects: the degree they hold and the number of years they 

have spent in teaching. 

      The second section (Q5-10) aims at obtaining information about how much the reading 

skill is important for teachers and the reasons for its importance; why students should read  

(Q8) and the types of reading(Q9) and what they prefer to read (Q10). 

      The third section (Q11-17), we attempt to have a look at the teachers’ knowledge about 

comprehension and reading comprehension (Q11-13), problems of comprehension faced by 

students, types of problems, and the solutions to solve these problems (Q13-17). 
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    The final section (Q18-33) is the largest section in the questionnaire. It is concerned with 

text selection- the main object of this study. Questions are arranged in a way from general to 

specific for getting general predictions about the overall meaning and the importance of text 

and how they affect reading comprehension, the criteria for selecting texts and their 

appropriateness for secondary school students. 

4. Analysis of the results  

Section 1: Personal information. 

Q1: What degree do you hold? 

Question      

1 Nb % 

Licence 21 84 
Master 4 16 
Magister 0 0 
Table1: Teachers’ degree 

   
         This question attempts to find whether holding a degree makes a difference in teaching 

the language in general and the reading skill in particular. The results presented in the 

following table show that 84% of the total population of the study (N=21) have a Bachelor 

degree, and 16 % hold a Masters’ degree. We think that probably teachers with Bachelor 

degree are aware of the importance of reading. 

Q2: How long have you been teaching English? 

 

Table2: Teaching experience 

 
        For making any research, it is important to ask such a question to know if teachers are 

highly qualified or not in terms of their education, training and experience. Here, the results show 

that the majority of teachers have between 09 to 16 years of teaching English at secondary 

schools and (28%) have between 17 to 30 years. The latter indicates that most teachers are 

experienced enough and have much knowledge about the syllabus and the textbook. Most 

Question 2 Nb  % 

(01-08) 5 20 
(09-16) 13 52 
(17-30) 7 28 
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importantly, they know exactly what is appropriate and what is not for their students. Besides, 

we cannot neglect the remaining five teachers (20%) who are starting their career; they might 

benefit from their experienced colleagues.  

Q3: Are you native of the town you work in? 

Question 3 Nb  % 

Yes 15 60 
No 10 40 
Table3: Teachers’ origins 

         This question was addressed to the teachers in order to know whether the place of living 

affects their view about teaching foreign languages. We, then, think that teachers appreciate 

the importance of reading in different ways according to their different origins.  15 teachers 

(60%) are native of the town they live in; however, (40%) of the target population are not. 

Section 2: Reading 

Q4: Do you consider the reading skill important? 

Question 05 Nb  % 

Yes 22 88 

No 3 12 
Table4: The reading skill 

         

           Since our topic is mainly about reading, it was useful to ask teachers of secondary 

schools about the importance of this skill. The majority of teachers mainly (88%) stated that 

the reading skill is very important and (12%) claimed that it is not. The results indicate that 

almost all teachers are aware about the importance of reading. 

Q5: In an ideal educational setting, would you teach only reading? Why?......................... 

Question 6 Nb  % 

Yes 8 32 

No 17 68 

Table5: Teachers perspectives about teaching only reading 

         This question also attempts to know how much teachers of secondary schools appreciate 

the value of reading. The table shows that most of teachers (68%) are not ready to teach only 
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reading even in an ideal setting; some of them state that it is not easy to teach it and other 

claim that it is not of that importance. But, the results maybe can be explained that although 

most teachers are aware of the importance of reading, still they are not ready to teach it maybe 

because they are not highly qualified. Moving to the remaining (32%) which represent 8 

teachers who are totally ready to teach only reading stating that this skill should not be 

neglected among teachers of English for its high value, they also emphasize the importance of 

reading because it helps the reader to enrich his vocabulary, to acquire the language and many 

other reasons. This can be probably related to the teachers’ different views and opinions about 

the English language. 

Q6: Reading is important because it:   

Question 07 Nb  % 

Improve students' writing 25 100 
Improves their communicative 

skills 14 56 

Enhances students' vocabulary 25 100 
Helps them to get general 

knowledge 13 52 

Table6: The importance of reading 

            Although most teachers are not ready to teach only reading, they are aware of its 

importance. The table states that 25 teachers agree that reading improves students’ writing 

and enhances their communicative skills and helps them to get general knowledge. Actually, 

this result goes with what has been assumed earlier, i.e. that most teachers are aware of the 

importance of reading. 

 Q7: How often do you encourage your students to read? 

Question 8 Nb  % 

Frequently 21 84 

Sometimes 9 36 

Rarely 0 0 

Never 0 0 
Table7: Encouraging students to read 
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              Obviously, since most teachers are aware of the importance of reading, 21 of teachers 

frequently encourage their students to read while 9  encourage them from time to time. This 

means that all teachers are interested of what benefit their students by pushing them to read.  

Q8: Classify from 1 to 4 the reason students should read?  

Question 8 The first The 

second 

The third The fourth Total % 

For pleasure 6 12 1 6 68 29 

Vocabulary 

acquisition 

0 

 

1 10 14 37 16 

Cultural insights 12 3 8 2 75 31 

General 

knowledge 

4 6 9 6 58 24 

Table8: Reading drives 

        
            
            The table shows that the respondents are so close to each other. The majority of them 

(29%) state that reading is for acquiring new vocabulary terms, both reading for pleasure and 

for general knowledge take the same percentage. According to the statistics, the main reasons 

are set mainly for vocabulary acquisition while cultural insights is seen less important since 

this aspect is not, maybe, stressed during the lessons on the part of their teachers. 

          

Q9: Whereas extensive reading can be done out of the classroom freely and without the 

pressure of being evaluated or marked; Intensive reading is done only inside the 

classroom through the teachers’ guidance and advice.  So, what type of reading do you 

suggest to your students?   Why, in either case?...................................................................... 
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Question 

10 Nb  % 

Intensive 0 0 

Extensive 14 56 

Both of 

them 

                                      11                                                        44                                

Table9: Types of reading 

 

         More than half of the investigated sampling (56%) suggest extensive reading for their 

students claiming that reading extensively is more interesting and students may enjoy it 

because they have the opportunity to read whatever they want. On the other hand, 11 teachers 

who represent (44%) of the population suggest both types of reading maybe almost important 

to improve their reading comprehension. In fact, both of these types of reading have many 

advantages; and teachers are doing well by implementing them to secondary schools students.    

 

Q10: Which of these texts your students prefer to read? 

Others……………………………………………………. 

Question 

11 Nb  % 

Novels 1 4 

Plays 7 28 

Poems 2 8 
Short 

stories 25 100 
Table10: Types of texts 

        According to the results obtained from this question, all teachers (100%) admit that most 

students prefer to read short stories, and (28%) claim that some of them prefer plays rather 

than novels and poems. This is obvious since short fit more the secondary schools students 

perhaps because they are usually short and fun rather than plays poems which are sometimes 

hard to grasp the intended meaning; probably they are also neglected for the fact that they are 

long which may not attract the students’ attention.  
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Section3: Reading comprehension 

Q11:  Many definitions have been given to reading comprehension, which one you think 

is closer to the word comprehension? (Please classify them by order from 1 to 4): 

Question11 The first The 

second 

The third Total % 

Constructing the 

meaning 

3 7 15 63 28 

Getting the idea 15 8 2 88 38 

Making meaning of 

the message 

7 15 3 79 34 

Table11: Reading comprehension 

 

             The aim of asking this question is to know what the word comprehension refers to. As 

the table shows, the responses are close to each other as much as the given options are related 

to each other. This indicates that the word comprehension is well understood by the majority 

of teahers.     

Q12: Do you think the lack of reading may affect comprehension? 

Question13 Nb  % 

Yes 25 100 

No 0 0 
Table12: Lack of reading 

        

       The table shows that all teachers agree that the lack of reading affects comprehension. 

This is very obvious since comprehending is about understanding what the text is about as 

well as all connotation and denotation included in the reading comprehension passage, so 

those who do not read frequently will have some comprehension problems. 
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Q13: Tick from 1 to 4 (degree of difficulty) that may hinder the students’ 

comprehension. 

Question13 The first The 

second 

The 

third 

The 

fourth 

Total % 

Decoding 12 8 4 1 81 28 

Unknown words 13 7 3 2 81 28 

Structures 7 12 5 1 75 26 

Style 2 6 8 9 51 18 

Table 13: Comprehension difficulties 

 

          The results show that decoding and unknown words have been tackled as the main 

difficulties that may hinder the students’ comprehension which is a fact since decoding is 

based on translating unfamiliar words into sounds. Another (26%) of teachers state also that 

the text structure can affects the students’ comprehension and other (18%) teachers emphasize 

on the importance of the text style which is important too. 

Q14: Your students face problems in comprehending the text: 

Question 

15 Nb  % 

Sometimes 10 40 

Often 8 32 

Always 6 24 

Rarely 1 4 
Table 14: Comprehending problems 

 

      We asked this question to know if students face any comprehension problems or not. The 

results confirm that students sometimes face problems in comprehending the text given. 

However, 8 teachers state that their students often face problems and (24%) of them say that 

they always find comprehension problems. This possibly means that almost all students face 

comprehension problems maybe because they are not provided with appropriate texts to be 

read that fit their level and interest. 
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Q15: What types of problems of comprehension would your students face (you may tick 

more than one answer) 

Question 16 Nb  % 

Getting the intended meaning of a text 24 96 

Understanding vocabulary terms 24 96 

Answering questions related to the text 25 100 

Relying on some reading strategies 15 60 
Table15: Types of comprehending problems 

         This question was addressed to teachers in order to have an idea about what kind of 

problems their students face in comprehending the texts. The results show that answering 

questions related to the text is the main problem for all students since (100%). Of course we 

cannot neglect the (96%) for the second and the third answers which are getting the intended 

meaning of a text and understanding vocabulary terms. Besides, even reading strategies can 

be difficult to be relied on as (60%) which make them 15 teachers ticked the fifth answer. In 

fact, all the options given are related to each other, so if students cannot answer questions 

related to the text, this indicates they did not get the intended meaning of a text, understanding 

vocabulary terms or relying on some reading strategies. Consequently, we think that it is very 

possible that the texts selected for students do not fit their levels and/or needs. Besides, we 

think that some teachers are not aware of the importance of reading strategies or they are 

making use just one strategy which seems inefficient. 

Q16: What do you usually do to solve their comprehension problems? 

Any others……………………………………………………………………. 

Question 17 Answer % 

Change your method 5 20 
Provide students' with more explanation and 

exercises 20 80 

show them different reading strategies 10 40 
Bring other print materials 18 72 
Table16: Solutions for solving comprehension problems 

        

       Most teachers claim that the best way to solve students’ comprehension is by providing 

them with more explanation and exercises and (72%) of teachers also say that bringing other 
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printed materials is helpful for understanding the texts given. However, (40%) of the 

population investigated show their students use different reading strategies in order to make it 

easy for them to comprehend the text. Only 5 teachers (20%) are ready to change their method 

as a remedy for their students’ problems. In addition, a good number of teachers provided 

other solutions such as using flash cards and visual aids. So, this is maybe explained that 

almost the majority of teachers are doing well by providing more explanation or bringing 

extra materials. Providing students with different reading strategies remains an important 

means, yet it seems neglected by most teachers. 

Q17: What do you think is the most efficient strategy to rely on while reading? (You 

may tick more than one answer) 

Any others………………………………………………………………………………… 

Question 18 Nb  % 

Skiming 8 32 

Scanning 10 40 

Summarizing 20 80 

Questioning 9 36 
Table17: Reading strategies to rely on while reading 

      This question is mainly about reading strategies. Most teachers (80%) confirmed that 

summarizing is an important strategy, perhaps for it enables readers to recall texts quickly and 

help them to distinguish between relevant and irrelevant information. Others (40%) and (36%) 

supported the scanning and the questioning strategies, maybe because scanning give the 

chance to the reader to get a general idea quickly without going in further details, and perhaps 

choosing questioning too is for the reason that questions can be done before, during and after 

reading which helps in activating prior knowledge and predicting unclear ideas. The 

remaining (32%) teachers state that skimming is also efficient, and most of them provided 

other strategies such as prediction and visualizing.  
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Section4: Text selection 

Q18: According to you, what affects more the nature of reading? 

How?…………………………………………………………………… 

Question19 Nb  % 

The reader 5 20 

The text 4 16 
The 

context 4 16 

All of them 12 48 
Table18: What affects the nature of reading? 

 

       Moving to the final section which is text selection, the first question aims at knowing 

what the variables that affect the nature of reading are. The table shows that (48%) of teachers 

state that the reader, the text and the context all affect the reading process since all of them are 

important to comprehend the reading text. Others (16%) see that only the text or the context 

may affect the nature of reading claiming that the content or the type of the text are all that 

matters. Only (20%) agree that only the reader may affect the nature of reading. In sum, not 

all teachers take into consideration the reader, the text, and the context as factors that may, in 

a way or another affect students’ comprehension, but any of them may contribute either 

negatively or positively to the comprehension of the text. 

Q19: Who decides upon the choice/selection of the text to read? 

Question20 Nb  % 

You 21 84 

Your students 0 0 
Both of you 3 12 
Table 19: Selecting texts 

 

        Such a question is addressed to teachers in order to know whether students have the 

opportunity to select what they want to read or not. None of the students is engaged in 

selecting texts, while (3) of them negotiate with their students about what to read. However, 

one teacher states that “no one asks us about what to teach in the syllabus, we do not have any 

right as teachers to select texts, how can we ask students????”. Honestly, we think that 
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teachers are neglecting this aspect, i.e. the students’ opinions, and the students themselves 

seem not caring much about it. 

Q20: Instead of the text book, do you bring any other materials when teaching reading? 

If yes, please give examples……………………………………………………………. 

Question 21 Nb  % 

Yes 18 72 
No 6 24 
Table20:  Extra teaching materials 

 

       We want to know whether teachers stick to the textbook when it comes to teach reading 

or not. Most of them (72%) bring extra printed materials for teaching reading who gave 

examples about authentic texts. However,  the remaining teachers (24%) do not support the 

use of any other materials stating that the text book is sufficient for them. Actually, relying on 

other printed materials is very important especially when the material is authentic. 

Nevertheless, those who stick to the text book in teaching reading are not aware of the 

importance of using other tools to improve students’ reading comprehension. 

Q21: What should be taken into consideration when selecting appropriate texts for your 

students (You may tick more than one answer). 

Others………………………………………………………………………………………….. 

Question 22 Nb  % 

Students' level 22 88 

Students' interest 15 60 
Students' background 
knowledge 10 40 

Table 21: Conditions of selecting appropriate texts 

 

       The table shows that (88%) of the target population emphasize on the first option for 

selecting an appropriate text which is the students’ level, Others (60%) state that students’ 

interest is important and (40%) of teachers take into consideration even the students 

background knowledge. None of them gave another consideration. This means most teachers 
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are aware that students’ level and interest are so important, unfortunately, few of them 

consider their background knowledge which may possibly play a big role in students’ interest 

Q22: Do you think the layout of text is important? 

Why?........................................................................................................................................... 

Question 

23 

Nb of 

answers % 

Yes 19 76 
No 6 24 

Table22: Layout of text 

 

       This question was intended to know whether teachers take into consideration layout of 

text or not. Most of them (76%) say yes it is vital in selecting texts for it attracts the students’ 

attention. However, 6 teachers claim that only the content is more important. Actually, as 

many said, the layout of the text is important for many reasons, and that may help the student 

improves his/her reading. 

Q23: A simplified text means: 

Question 24 Nb % 

A modified 3 12 

An adapted 16 64 

Corrected 1 4 
Adjusted 5 20 

 Table23: Simplified texts 

      

         This question was addressed to teachers in order to know whether they know what a 

simplified text means or not. The majority (64%) ticked the right answer which means they 

have much knowledge about simplified texts. All other responses are close to the right 

answer.  

Q24: What does an authentic text mean? 

Question 25 Nb  % 

Simplified 0 0 
Written by native 

speakers 25 100 
 Table 24: Authentic texts 
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        This question is addressed to know whether teachers know what an authentic texts means 

or not. The result is positive for all teachers because they answered correctly. We can say that, 

all teachers differentiate between simplified and authentic texts.      

Q25: Authentic texts are created for the sake of teaching: 

Question 26 Answer % 

Yes 0 0 
No 25 100 
Table25: The sake of creating authentic texts 

 

          Again, we wanted to confirm if teachers know much about authentic texts by asking 

them about the sake of creating this kind of texts. All of them answered correctly which mean 

that most teachers have much knowledge about authentic and simplified texts which may 

possibly help us doing the analysis. 

Q26: Where do you think authentic texts might be found? (You may tick more than one 

answer). 

Others…………………………………………………………………………………… 

Question 27 Nb % 

Tv Programs      

25 25 100 

Internet 25 100 

Magazines 25 100 

News papers 25 100 

Comics 25 100 
Table26: Where authentic texts can be found 

 

       Asking teachers such a question was useful in order to confirm the teachers’ knowledge 

about authentic texts. All teachers have ticked the 05 sources which are: TV programs, 

internet, magazines, newspapers and comics. Besides, most of them gave others such as books 

and literature. Actually, through their answers, now we have an idea about which source most 

teachers bring other printed materials for their students 
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Q27: What texts do you prefer you teach them? 

Why ?……………………………………………………………………………………… 

Question 28 Answer % 

Simplified 19 76 
Authentic 9 36 
Table27: Teachers’ preferences about texts 

 

      We asked teachers whether they prefer to teach simplified or authentic texts. The majority 

(76%) which represent 19 teachers said that simplified texts are better because they are 

created to suit the students’ level and authentic texts can be used as an extra material and not 

as a teaching tool. Instead, other (36%) support the use of authentic materials saying that they 

can be more interesting, and teachers are free to choose any topic they find appropriate. 

Besides, students are supposed to face authentic texts outside the classroom. In fact, the 

answers we got from asking this question and the research we made goes together because 

after all, both texts have advantages and disadvantages.  

Q28: What do you think your students prefer to teach? 

Why…………………………………………………………………………………………… 

Question29 Nb % 

Simplified 13 52 
Authentic 12 48 

Table28: Students preferences about texts 

 

       We wanted to know what students prefer to read. As the table shows, (52%) said that 

students prefer to read simplified texts for they are easy and suit their level. The remaining 

(48%) said that most students prefer to read authentic texts such articles from the internet or 

magazine because they are enjoyable. This is logical because it depend on the student, there 

are students prefer to read short stories from the internet or magazines; however, others find it 

too difficult to understand the language that is written by native speakers.   
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Q29: Do you agree that authentic texts are considered as an effective device in teaching 

reading? 

Question30 Nb % 

Yes 21 84 
No 4 16 
Table29: Authentic texts as a device for teaching 

 

       This question was asked to know whether teachers consider authentic texts as an effective 

device in teaching reading or not. Almost all of them (84%) showed a positive result and only 

(16%) showed a negative one. Indeed, authentic texts may give much better results rather than 

simplifies texts.          

Q30: Authentic texts are effective for they are: (You may tick more than one answer) 
Any other………………………………………………………………………………… 

Question 31 Nb % 

Interesting                       25                                    100 
Up to date 10 40 

Written by native speakers 23 92 
Offer cultural insights 10 40 
Table30: Effectiveness of authentic texts 

 

          We want to know the reason for authentic texts’ effectiveness. The results show (100%) 

and (92%) believe that authentic texts are effective because they are interesting and they are 

written by native speakers. Only (10%) teachers said these texts are up to date. And only other 

(10%) said that authentic texts offer cultural insights. Well, the best explanation of this is that 

authentic texts are really interesting and original. However, they cannot be up to date all the 

time: but, these texts offer cultural insights which are neglected by most teachers which may 

probably mean that they do not appreciate the importance of culture.  

Q31: Authentic texts increase motivation: 

If yes please state your reasons………………………………………………………… 

Question 32 Nb  % 

Yes 22 88 
No 3 12 

Table32: Authentic texts and motivation 
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        Most teachers (88%) agree that authentic texts increase motivation because they are 

interesting and easy to find. Only (12%) do not support the use of authentic texts because they 

are usually too high level. Actually, we think that being too high level should not be 

considered as a negative point because this is what students are supposed to find eventually 

outside the classroom. 

Q32: Do you think authentic texts improve reading comprehension? 

Question33 Nb % 

Yes 22 88 
No 3 12 
Table32: Authentic texts and reading comprehension 

 

         The same results were obtained with this question. The majority (88%) said that 

authentic texts improve reading comprehension since they increase motivation and motivation 

is the most important factor in learning. However, (12%) do not agree that these texts play a 

role in enhancing reading comprehension. Actually, the correct use of authentic texts and the 

awareness of their importance may help in enhancing students’ reading comprehension.  

Q33: So, what are the appropriate criteria for selecting a text? (You may tick more than 

one answer). 

Question34 Nb  % 

Interest 25 100 
Topic 

familiarity 25 100 
Level of 

diffuclty 25 100 
Text 

orgnization 15 60 

Text type 25 100 
Vocabulary 

choice 20 80 

Cultural load 5 20 

Authenticity 22 88 
Layout of text 19 76 
Table33: Appropriate criteria for text selection 

 

       As a last question in our research, we wanted to know what teachers think is more 

appropriate for students when it comes to select a text. In other words, what are the criteria for 

choosing a reading text for students of secondary schools? As the table shows, (100%) of the 
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population investigated take into consideration: interest, topic familiarity, level of difficulty 

and text type as the most important criteria in selecting texts. Other 22 teachers mentioned 

authenticity as another important criterion, and (80%) ticked vocabulary choice, (60%) to text 

organization and only (20%) was given to cultural load. According to the investigation, we 

think that most teachers are aware of the criteria that should be taken into consideration when 

selecting texts; however, some of them do not apply them in the classroom maybe for 

personal reasons, they are not highly qualified, they are not interested in their students’ 

achievements or maybe they do not have time. Another observation confirms what we said 

before concerning the concept of culture, the results show again that most teachers are not 

aware of the importance of culture in foreign language teaching. 

Conclusion 

         On the basis of the results obtained, it is clear that most teachers have much knowledge 

about the importance of reading and that a text is one important factor that affects the nature 

of reading. As a concluding statement, the purpose was mainly to have an idea about the 

appropriate criteria for selecting texts. The results obtained confirm that the majority of all 

teachers are aware of the criteria of text selection. However, the only criterion that is cultural 

load is neglected by most teachers which may probably mean that they do not appreciate the 

importance of reading. 
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General conclusion 

         Our present study is devoted to the investigation of the crucial area of reading 

comprehension where the reading texts and their selection is dominant in the improvement of 

students’ reading as well as their comprehension. In an attempt to know about the importance 

of selecting appropriate texts for students’ of secondary schools, we have asked some critical 

questions of whether the choice of texts affects students’ comprehension, if there is any 

difference in performance when students read authentic and non-authentic texts and the 

relationship between selecting appropriate texts and students’ motivation. To answer these 

questions, we have hypothesized that the appropriateness of text selection would relatively 

enhance the EFL students’ reading comprehension. 

         Before putting our hypothesis into question, we have presented theoretical background 

about some issues that are relevant to reach our purpose and to understand some issues that 

are related to our study. Moreover, a questionnaire has been designed, administered and 

analyzed for obtaining valuable data that may serve our study. Actually, we have come out 

with the final conclusion that the choice of texts should be done according to specific criteria 

in order to enhance the students’ reading comprehension. 

         In fact, we have found that the results confirm the hypothesis that has been stated 

before. In other words, students of secondary schools face many problems in comprehending 

the texts given for the selection has not been done in accordance with criteria mentioned 

before. There is no doubt that if students are reading texts of their level, needs and interest, 

this would boost their motivation and lead them to comprehend the texts effectively. So, 

teachers’ should be aware of the criteria of selecting texts that fit their students’ needs for 

better understanding and comprehension.  



56 

 

          Moreover, relying only on the textbook in teaching the reading skill would not be 

efficient because texts that are simplified may confuse the reader if the intended meaning is 

changed; besides, texts that are presented in the textbook may not suit the students’ level, 

needs and interest. That is to say, these texts can be difficult for some and easy for others or 

the opposite. However, bringing other extra printed materials to the classroom as texts that are 

authentic can be always effective in teaching the language because this allows the teacher to 

select a text that he/she may find appropriate for his/her students.  According to the results 

obtained, most teachers confirmed that these texts motivate students, attract their attention, 

help them to be stimulated and involved, prepare students to read outside the classroom and 

many other reasons.  

           So, one important thing is to be considered: the choice of texts is very important for 

improving students’ reading comprehension. That is to say, selecting texts on the basis of the 

criteria mentioned before, the students’ reading comprehension is to be relatively enhanced. 

Unfortunately, not all teachers are aware of this fact since a good number among them do not 

care at all.     

 

  

 

 

 

     

 



57 

 

REFERENCES 

Alderson, C. J. (2000). Assessing Reading. Cambridge.  C.U.P. 

Arab, O. (2009). Enhancing Reading Speed for Comprehension EFL Classes. 

Unpublished.Master Dissertation. Constantine. 

Alderson, C. J. and Urquhart, A. H. (1984). Reading in a Foreign Language. Longman: 

London and New York.  

Bouaouina, Z. (2010). Enhancing Vocabulary Acquisition via Intensive Reading.         

Unpublished Master Dissertation. Constantine. 

Bouguebs, R. (2007). The effect of Repeated Reading on Reading Fluency. Unpublished 

Magister Dissertation. Constantine.  

Brinton, D., Snow, M. A., and Wesche, M. B. (1989). Content-Based Second Language 

Instruction. Boston: Heinle and Heinle Publishers. 

Carell, P.L. and Grabe, W. (2002). ‘Reading’. In Norberth Schmitt’s, An Introduction to 

Applied Linguistics, pp. 233-251. London: Arnold. 

Chang, C. (2006). ‘Effects of Topic Familiarity and Linguistic Difficulty on the Reading 

Strategies and Mental Representations of Narrative Readers of Chinese’. Journal of 

Language and Learning. 4(2), pp. 1475-8989. 

Coady, J and Huchin, T. (1975). Second Language Vocabulary Acquisition. C.U.P 

Dechant, E. (1991). Understanding and Teaching Reading: An Interactive Model. Hillsdale,   

NJ: Lawrence Erlbaum Associates. 

Erikson, K. (2003). ‘Reading Comprehension in AAC’. The ASHA Leader. 8(12), 06-09 

Ferstl, E. C. and Cramon, D. Y. (2000). ‘The Role of Coherence and Cohesion in Text 

Comprehension: an event-related FMRI Study’. Cognetive Brain Research. 11 (2001), 

pp. 325-340. 

Goodman, K. (1967). Reading: A Psycholinguistic Guessing Game. Current Topics in 

Language. Cambridge, MA: Winthrop. 



58 

 

Gough, P. B. (1972). ‘One Second of Reading’. In J. F. Kavanagh, and I. G. Mattingly.               

Language by Far and by Eye.  Cambridge, MA: MIT Press. 

Grellet, F. (1981). Developing Reading Skills. Cambridge: CUP. 

Halliday, M. A. K. and Hassan, R. (1976). Cohesion in English. Cambridge. C.U.P. 

Haria, p., and MacArthur, C., and Santoro, L.E. (2010). ‘ The Effects of Teaching a Text- 

Structure Based Reading Comprehension Strategy on Struggling Fifth Grade 

Students Ability to Summarize and Analyze Written Arguments’. SREE Conference. 

Retrieved from: http:// files- eric- ed- gov/ full text/ EP 514192. pdf  

Harmer, J. (2007). How to Teach English. Pearson: London.  

Harmer, J. (2001). The Practice of English Language Teaching. Essex: Pearson Education  

              Limited. 

Isakson, C. S. and Spyradiks, J. H. (1999). ‘The Influence of Semantics and Syntax on What 

Readers Remember’. Technical Communication. The journal of the society for 

technical communication. 46(3), pp. 366-381  

Iwai, Y. (2007). ‘developing ESL/EFL Learners’ Reading Comprehension of Expository 

Texts’. The Internet TESL Journal. 5(7). 

Karimi, M. and Sarab, M.R. (2008). ‘The Impact of simplified and Intracionally Modified    

Input on Reading Comprehension of Iranian EFL learners’. Human Sciences. 56, pp. 

29-42. 

Kristin, L, Leah, D.M. and Soro, M. (2009). Teaching Reading to English Language 

Learners. The Guilford Press 

Labiod, A. (2007). Prior Knowledge Activities. Unpublished Master Dissertation. Constantine 

Laraba, S. (2007). Developing Vocabulary Strategies in Learning English at University Level. 

Unpublished Phd Thesis. Constantine 



59 

 

Laufer, B. (1989). ‘A Factor of Difficulty in Vocabulary Learning Deceptive Transparency’.    

AILA Review. Vocabulary Acquisition, pp. 10-20. 

Legrid, C. (2009). The Importance of Knowledge about Cohesive Markers in the   

Comprehension of Reading Extracts. Unpublished Master dissertation. Constantine.  

Lindsay, C. and Knight, P. (2006). Learning and Teaching English: A course for Teachers. 

Oxford: OUP. 

Ling, J. J, and Daskalos, K. (2005).  ‘Authentic texts or Adapted Texts- That is the   

Question’.Retrievedfrom:http://dspace.mah.se/bitstream/handle/2043/1964/authentic

andadapted.pdf 

Mc Ewan, E.K. (2002). ‘Teach Them All to Read’. Corwin Press. 

Novita, D., and Sad, C., and Djuhariah, S. (2012). ‘ Improving Students’ Reading 

Comprehension of Narrative Text through Suggestopedia Method’. A Classroom 

Action Research to the Eleventh Grade Students of SMA. Retrieved from: http:// 

journal. Urtan. Ac. Id/ index- php/ jpdpb/ article/ view file/ 1334/ pdf. 

Nunan, D. (1988). The Learner Centered Curriculum. New York: C.U.P. 

Paran, A. (2003). ‘Intensive Reading’. English Teaching Proffessional. 28, pp. 40-48. 

Retrieved from:  http://readingmatrix.com/articles. 

Palmer, F.R. (1976). Semantics. Cambridge: C.U.P 

Pressely, G. M. (1976). ‘Mental Imagery Helps Eight-Year-Olds Remember What They 

Read’. Journal of Education Psychology. 68, pp. 355-359. 

Razi, S., and Hakki, I. (2009). ‘ The Effect of Cultural Familiarity on Reading 

Comprehension’. Reading in a Foreign Language. 21(1), pp. 60-77. 

Rivers, W. and Temperley, M.S. (1978). A Practical Guide to the Teaching of English as a 

Second or Foreign Language. Oxford: O.U.P 

Rivers, W.M. (1986). Teaching Foreign Language Skills. University of Chicago Press. 



60 

 

Rojas, A. (2008). ‘Using Authentic Materials to Teach Reading Comprehension’. 

International congress of linguistic application. Retrieved from: 

http://www.revistas.una.ac.cr/index.php/letras/article/viewFile/261/217 

Siriyothin, D., and Zhou, L. (2011). ‘Effects of text types on advanced EFL learners’ Reading 

Comprehension’. Journal of Language and Culture. 30(20). 

Urquhart, S and Weir, C.T. (1998). Reading in a Second Language: Process, Product and 

Practice. Longman: New York, Pearson Educated Limited. 

Yahia, N. (2010). Bolstering-up Students with Authentic Literary Loaded Texts as an    

Effective Device to Use Phrasal Verbs in Their Writings. Unpublished. Master 

Dissertation. Constantine. 

Yussof, Z. S. (2004). ‘Cultural Familiarity in Literary Texts: consideration for text-selection’. 

Retrieved from: http://umpir.ump.edu.my/926/1/11_zailinmi_cultural.pdf 

Wallace, C. (1992). Reading. New York. OUP. 

Widdowson, H.G. (1978). Teaching Language as Communication. London and Edinburgh-   

Morrison and Gibb. LTD. O.U.P  

Williams, E. (1984). Reading in the Language Classroom. London: Mc Millan Publishers. 

 

 

 

 

 

 

 

 

 

                                               



APPENDIX 

Teachers’ Questionnaire 

 

Dear teacher, 

      We would be very grateful if you accept to fill in the following questionnaire. 

      The information you will provide us with will serve a study about improving reading 

comprehension through selecting appropriate texts for EFL students at secondary schools.  

    Please put a (  ) in the box just in front of each statement. Some questions will require the 

arrangement of different items, while you can choose more than one answer to other 

questions. 

                                                              *Thank you*   

 

 

 

 

                                                 Miss Selma HADJAISSA 

                                                         Faculty of Letters and Foreign Languages  

                                                         Department of English 

                                                         Larbi Ben Mhidi University 

 



Section1: Personal information 

1. What degree do you hold? 

                        1. License    

2. Master 

3. Magister 

2. How long have you been teaching English? 

                         Years:           

3. Are you native of the town you live in? 

1. Yes                                          2. No  

Section 2: Reading      

4. Do you consider the reading skill very important?  

               1. Yes                                    2. No      

  5. In an ideal education setting, would you teach only reading? 

                1. Yes   2. No  

   Why?........................................................................................ 

6. Reading is important because: (You may tick more than one answer). 

                     1. Improves students’ writing 

                     2. Improves students’ communicative skills  

                     3. Enhances students’ vocabulary 

                     4. Helps them to get general knowledge      

                     *Any other……………………………………………………………... 

   7. How often do you encourage your students to read? 

  1. Frequently              2. Sometimes                3. Rarely                     4. Never 

     



    8. Classify by order from 1 to 4 the reason students should read: 

            1. for pleasure 

            2. Vocabulary acquisition 

             3. Cultural insights 

             4. General knowledge 

9. Whereas extensive reading can be done out of the classroom freely and without the 

pressure of being evaluated or marked; Intensive reading is done only inside the classroom 

through the teachers’ guidance and advice.  So, what type of reading do you suggest to your 

students?    

1. Extensive reading             2. Intensive reading  

Why in either case?............................................................................................. 

 

10. Which of these texts your students prefer to read? 

                  1. Novels    

2. Plays      

3. Poems 

4. Short stories 

5. Any other……………………………………………… 

Section 3: Reading comprehension 

11. Many definitions have been given, which one you think is more close to the word 

comprehension? (Please classify them by order from 1 to 3). 

                  1. Constructing the meaning 

                  2. Getting the idea 

                  3. Making meaning of the message  



12. Do you think the lack of reading may affect comprehension? 

         1. Yes                                               2. No 

How: ………………………………………………………………. 

 

13. Tick from 1 to 4 (degree of difficulty) that may hinder the studentsʹ comprehension (You 

may tick more than one answer): 

                      1. Decoding 

                       2. Unknown words  

                       3. Structures 

                       4.  Style 

14.  Your students face problems in comprehending the text given: 

  1. Sometimes                    2.Often                 3. Always           4. Rarely 

15. What types of problems of comprehension would your students face (You may tick        

more than one answer): 

                      1. Getting the intended meaning of a text 

                       2. Understanding new vocabulary terms 

                       3. Answering questions related to the text 

                        4. Relying on some reading strategies 

   16. What do you usually do to solve their comprehension problems?  

                       1. Change your method    

                       2. Provide students with more explanation and exercises 

                      3. Showing them different reading strategies 

                      4. Bring other print materials 

*Others……………………………………………………………………………….. 

  



……………………………………………………………………………………….. 

17. What do you think is the most efficient reading strategy to rely on while reading? (You 

may tick more than one answer) 

                      1. Skimming    

                       2. Scanning 

                       3. Summarizing 

                       4. Questioning 

*Others…………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………….. 

Section4: Text selection 

18. According to you, what affects more the nature of reading? 

                    1. The reader 

                    2. The text 

                    3. The context 

                    4. All of them 

*How? ................................................................................................................................ 

…………………………………………………………………………………………………

………………………………………………………………………………………. 

19. Who decides upon the choice/ selection of the texts to read? 

                    1. You                         

                    2. Your students 

                     3. Both of you 



20.  Instead of the text book, do you bring any other materials when teaching reading? 

                      1. Yes                                                                2. No 

If yes, please give some examples 

…………………………………………………………………………………………………

………………………………………………………………………………………21. What 

should be taken into consideration when selecting appropriate texts for your students? (You 

may tick more than one answer). 

1. Students’ level  

2. Students’ interest  

3.  Students’ background knowledge 

*Others…………………………………………………………………………………………

………………………………………………………………………………………. 

 

22. Do you think the layout of the text is important? 

1. Yes                                                                      2.  No 

*Why ……………………………………………………………………………………. 

………………………………………………………………………………………….. 

23. A simplified text means:  

                      1. A modified text         

                      2.  An adapted text 

                      3. A corrected text 

                      4. An adjusted text 



24.  What does an authentic text mean? 

                     1. A simplified text 

                     2. An original text 

25. Authentic texts are created for the sake of teaching: 

                   1. Yes                                            2. No 

26. Where do you think authentic texts might be found?  

                   1. TV programs 

                   2. The internet 

                   3. Magazines 

                   4. Newspaper 

  5. Comics 

*Other……………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………….. 

 27. What texts do you prefer to teach? 

                 1. Simplified texts                                          2. Authentic texts 

  28. What do you think your students prefer to teach them? 

                1. Simplified texts                                        2. Authentic texts          

29. Do you agree that authentic texts are considered as an effective device in teaching 

reading? 

                    1. Yes                                            2. No 



30. Authentic texts are effective for they are :( You may tick more than one answer). 

                    1.  Interesting 

                    2. Up to date 

                    3. Written by native speakers 

                    4. Offer cultural insights 

      * Any other ………………………………………………………………………….. 

    31. Authentic texts increase reading motivation: 

                     1. Yes                                         2. No 

    * If yes, please state your reason 

…………………………………………………………………………………………………

…………………………………………………………………………………...... 

                                                                                                                                                                      

32. Do you think authentic texts improve reading comprehension? 

             1. Yes                                                 2. No 

 

 

 

 

 

 

 



33.  So, what are the appropriate criteria for selecting a text?  (You may tick more than one 

answer): 

                               1.  Interest  

                                2. Topic familiarity  

                                3. Level of difficulty 

                                4. Text organization 

                                5. Text type 

                                6. Vocabulary choice 

                                7. Cultural load 

                                 8. Authenticity 

                                10. Layout of text 

 

*Further Suggestions / Comments 

…………………………………………………………………………….. 

……………………………………………………………………………………

………………………………………………………………………… 

……………………………………………………………………………………

………………………………………………………………………… 

 



 ملخص

لقراءة . ويعتبر اختيار ل و استيعابھم على تحسين فھمھم مدرسينساعد المتاللغة ا�نكليزية في بحث دائم عن ما قد ي درسيم

 وايكونوالفھم . وبالتالي ، ينبغي أن  ا9ستيعابآثار إيجابية على القراء  من حيث استراتيجية  قد يكون لهالنص  عام- ھاما 

أيضا مناسبة لمستوى  ومثيرة ل-ھتمام فحسب،  ليست التي تجعل من النص قراءةالعوامل بعلى علم 

                     الط-ب.

الط-ب للقراءة والفھم .و بالتالي ،  تحفيزتھدف الدراسة إلى إقامة ع-قة محتملة بين مدى م-ءمة اختيار النص و  

يير معينة من شأنھا أن تحسن نسبيا القراءة والفھم . للوصول المفترض أن يتم اختيار النص بشكل مناسب على أساس معا

القراءة والفھم في  يدرسونالذين  لعدد من معلمي المدارس الثانوية سؤال 33إلى ھذا الھدف، تم تصميم استبيان من 

على تحسين  قد يعملالمدارس. بعد تحليل ا9ستبيان،  أكدت النتائج ا9فتراض اRولي أن ا9ختيار المناسب للنصوص 

 القراءة و الفھم نسبيا.



RESUME 

 

 

        Professeurs d'anglais étrangers sont dans une recherche constante de ce qui peut 

aider les apprenants à améliorer leur compréhension de la lecture. La sélection d'un 

texte est considérée comme un facteur important qui peut avoir des effets positifs sur 

les lecteurs réalisations en termes de stratégie de lecture et de compréhension de 

lecture. Ainsi, les enseignants doivent être conscients des facteurs qui rendent un 

texte de lecture non seulement intéressant mais aussi adapté à leur niveau 

d'étudiants.  

           L'étude vise à établir une relation probable entre la pertinence de la sélection 

de texte et la mise en valeur des élèves la compréhension en lecture. Il est donc 

supposé que le texte est sélectionné de manière appropriée sur la base de certains 

critères seraient relativement améliorer les étudiants EFL compréhension de la 

lecture. Pour atteindre un tel objectif, un questionnaire de 33 états a été conçu et 

administré à un certain nombre de professeurs de l'enseignement secondaire, qui 

enseignent la compréhension en lecture dans les écoles. Les résultats, après l'analyse 

du questionnaire, ont confirmé l'hypothèse initiale que la sélection appropriée d'un 

passage de lecture (peut) apporter une amélioration par rapport aux apprenants EFL 

lecture. 


