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Abstract 

Description is a type of writing that requires the use of sensory details, comparisons and 

applying some aesthetic aspects of language like ‘figures of speech’ to convey different 

meanings in a vivid and colourful way. However, EFL learners struggle with using some 

difficult and complex figures of speech and end up using the common ones like images and 

personifications or even relying on a repeated set of adverbs and adjectives. Therefore, this 

study is called for with an attempt to analyze the way MA postgraduates employ figures of 

speech in description. To fulfill the research purpose, a corpus based comparative analysis 

was conducted. The corpus consists of twenty (20) descriptive essays written by MA2 

students of both Language Sciences and Literature and Civilization streams, at the department 

of English, Oum El Bouaghi University. Figures of speech were tallied using AntConc and 

SPSS software. After that, the results were arranged into frequency distribution and presented 

in graphic forms. Then, a comparison and a discussion of the data taken from both streams 

took place. Therefore, the obtained data revealed that MA2 students of Literature and 

Civilization stream used figures of speech more than the Language Science stream. The 

findings confirmed the stated hypothesis which claims that there is a significant difference in 

the use of figures of speech between the two streams and rejected the null hypothesis. Also, 

the hypothesis of Chi square test is confirmed so that there is a relationship between the 

stream and the use of figures of speech. On the whole, this study highlights the need of EFL 

learners to know the different figures of speech and use them properly in their descriptive 

essays. 

Key words: descriptive writing, figures of speech. 
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General Introduction 

1. Background to the Study 

Writing is evidently one of the most problematic skills to be learnt; yet its mastery is a 

very important task. English as Foreign Language (EFL) learners specifically aspire to 

develop their writing skill to reach an acceptable level of proficiency. Master 2 (MA2) 

students in the department of English, Larbi Ben M’hidi University, Oum El Bouaghi (OEB) 

for instance, still struggle to express their ideas appropriately and effectively despite the fact 

that they have been learning English for four years.  

Essentially, in writing descriptive essays, students do not usually rely on the use of 

sensory details and comparisons nor on the aesthetic aspects of language; hence, their essays 

are often barren and ineffective. Furthermore, as Stephen (2000) stated, description begins in 

the writer’s imagination but should finish in the reader’s one. For this reason, figures of 

speech are believed to help students express themselves in a more vivid and effective way. As 

defined by Stevenson (2010), a figure of speech is “a word or phrase used in a nonliteral sense 

for rhetorical or vivid effect” (p. 529). Thus, it does not just beautify the piece of writing, but 

it even strengthens the meaning to be conveyed and helps readers understand better through 

creating mental images. In this regard, it is recommended for students to consider the use of 

figures of speech as an effective tool for conveying the right messages and visualizing the 

ideas.  

2. Statement of the Problem 

Description is a rhetorical strategy that has a unique power and appeal since it evokes 

certain senses as sight, smell, taste, and texture when portraying a person, a place, a thing, or 

an event; thus, it is a vivid and a colourful type of writing. Kane (2005) agreed that the 

descriptive writing itself consists of two broad kinds: objective description (without personal 

impression) and subjective description (when conveying feelings and attitudes toward a 
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subject); “Neither kind of description is more "honest." Both are (or can be) true, but they are 

true in different ways. The truth of objective description lies in its relationship to fact; that of 

subjective in relationship to feeling or evaluation” (pp. 351-352). However, in both kinds, 

success in conveying the right message depends on the use of appropriate specific sensory 

details that must be carefully selected and organized.  

In addition to that, the writer can also rely on figurative language for more effective 

and appropriate descriptions. The use of figures of speech contributes to both the aesthetic 

aspect and the meaning of language used either by making an abstract idea concrete or by 

visualizing it to pave the path at its representation in a more artistic and eloquent manner. 

Besides, choosing the right figure of speech is not done randomly; however, it needs a rich 

vocabulary and a developed writing skill. It also requires the writer to know the need to 

employ a specific figure of speech. Hence, many students in foreign language (FL) classes 

find it a very troublesome process. 

In fact, MA2 students of Language Sciences (LS) and Literature and Civilization 

streams (LC) at the department of English, OEB University, find difficulties in both the use 

and selection of the appropriate figures of speech that suit their descriptive essays. 

Consequently, they use a simple set of verbs and adjectives repeatedly in order to express 

many ideas without any kind of variation. This reflects their limited background, poor 

vocabulary, and difference in such use as well. Accordingly, a corpus-based comparative 

analysis of the use figures of speech in the descriptive essays written by both groups is 

required.  

3. Aims of the Study 

The study seeks at analyzing the way postgraduates employ figures of speech within 

the descriptive mode of writing. This entails that it aims to: 
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1. Examine the kinds and frequencies of figures of speech in sample descriptive essays 

written by MA2 students of LS and LC streams in the department of English –Larbi Ben 

M’hidi University.   

2. Compare the figures of speech used by students in both streams and, thus, explore whether 

there are notable differences between the descriptive essays written at the level of the use of 

those figures of speech.  

4. Research Questions 

The objectives of this investigation are guided by the following research questions:  

- What are the kinds and frequencies of figures of speech utilized in the descriptive essays 

written by MA2 students in LS and LC streams?  

- What are the similarities and distinctions that exist, if any, between the descriptive essays of 

MA2 students in the two streams with regard to the use of figures of speech? 

5. Research Hypotheses 

H0: There is no significant difference in the use of figures of speech within the descriptive 

essays written by MA2 students in Language science and Literature and Civilization streams. 

H1: There is a significant difference in the use of figures of speech within the descriptive 

essays written by MA2 students in Language science and Literature and Civilization streams. 

6. Means of the Research 

This study represents a corpus-based comparative analysis in which a mixed-method 

study was employed. A corpus of 20 randomly selected descriptive essays written by MA2 

students of both LS and LC streams, at the department of English, OEB University was 

gathered and analyzed. For both descriptive and statistical analysis of data collected, 

AntConc3.5.8 free software and IBM SPSS Statistics 26 software were used. Accordingly, a 

Based on the questions stated above, the following research null (H0) and alternative 

(H1) hypotheses are given:   
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comparison between the descriptive essays of students from both streams took place in order 

to figure out the frequency, the similarities, and the differences between them with regard to 

the use of figures of speech. On the whole, based on the corpus analysis and using a 

combination of qualitative and quantitative techniques, data was described, analyzed, 

compared, and discussed in order to reach accurate conclusions and provide suggestions for 

further research.  

7. Structure of the Study 

The current study consists of two chapters. The first chapter, on the one hand, is 

divided into two sections. The first section provides the theoretical framework about writing 

in; it introduces the writing process, the features of effective writing, and the main types of 

writing, mainly descriptive writing. In addition, the second section is devoted to a brief 

introduction to figurative language; it defines figures of speech and concentrates on their 

different types 

The second chapter, on the other hand, is devoted to the practical framework of the 

study. It mainly includes a detailed analysis and interpretation of the results. 
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Section One: Descriptive Writing 

Introduction 

It is irrefutable that writing is one of the most valuable skills in FL classes. It is not 

just a matter of drawing together symbols and graphic marks in order to build words, 

sentences, and passages. It is, rather, an art of interpreting abstract thoughts, feelings, and 

facts. Writing, also, is considered as a complete delicate process by which the writer produces 

the final draft as an outcome or a product of that process; it is a skill that requires many other 

skills and is a complicated and a challenging task to be developed by EFL learners. Even 

when it comes to types of writing style, those learners find themselves obliged to learn each 

type with its outstanding attributes and features. Specifically, descriptive writing requires 

special techniques and has very special features that make it appropriate, understandable, and 

effective. The use of figures of speech is one of the techniques that help writers, in general, 

and students, in specific, express themselves better and communicate their ideas affectively.  

Basically, this section is devoted to a brief introduction to writing. Firstly, it introduces 

the writing process with its different stages. Then, it briefly tackles the characteristics of 

effective writing mentioning the common types of writing. Essentially, the section stresses the 

descriptive type of writing among other types.  At that point, it introduces the features of good 

description among which the use of figures of speech is suggested.  

1.1.1. Definition of Writing 

Throughout history, writing has evolved as a very crucial medium of communication 

between humans. However, there is no absolute definition of what writing is exactly and its 

definition may seem axiomatic. In its simplest form, writing is the concerted use of graphic 

symbols to represent thoughts and convey meanings. While writing, people build words, 

phrases, and sentences to express a certain feeling or to achieve one of the communicative 

functions. As an example, Thompson (1965) says that “Since writing depends solely on 
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written symbols to communicate meaning, it needs to be exact and precise. It has its own 

structures and conventions for spelling and punctuation” (p. 44). This definition shows that 

writing is language expression in tactile or graphic form using visual symbols and marks to 

represent speech sounds. These visual symbols and marks have to be put in a given order to 

build syllables, words, and utterances. This implies that writing has specific attributes that are 

worldwide agreed upon. Therefore, it is a skill that involves a set of separate skills such as 

sentence formation, punctuation, spelling and organization. In the same respect, Byrne (1991) 

explains that:  

Writing is clearly much more than the production of graphic symbols, just as speech is 

more than the production of sounds. The symbols have to be arranged, according to 

certain conventions, to form words, and words have to be arranged to form sentences. 

(p. 1) 

This implies that writing is not just transcribing language into symbols; it is a skill that 

requires writers to put their ideas into words in a coherent and organized way in order to 

communicate them effectively. 

Furthermore, Schmandt-Besserat (2009) considers writing as a system of graphic 

marks that represent the units of a specific language. According to him, the units to be 

represented (whether individual sounds, syllables, words, or a combination of all three) are a 

function of the language structure, the needs and traditions of the society that uses that 

system, and the capabilities of the human brain. 

Recently, Hedge (2000) claims that writing is the final product of using certain 

techniques to handle the writing process and states:  

Writing is the result of employing strategies to manage the composing process, which 

is one of gradually developing a text. It involves a number of activities: setting goals, 
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generating ideas, organizing information, selecting appropriate language, making a 

draft, reading and reviewing it, then revising and editing. (p. 302)  

In brief, a definition of writing may differ between specialists from one view to another. 

While some define it, simply, as a tool of communication between human beings, others 

consider it as a complicated skill to be acquired. However, many other specialists see that 

writing is a process of different stages and operations. Eventually, the definition of writing 

depends on the views of specialists who define it.  

1.1.2. The Process of Writing 

Writers do not just start writing whatever they intend to express randomly; they rather 

take a sequence of physical and mental actions in order to produce any kind of text. The 

combination of these actions is called the writing process. In this line of thought, Harmer 

(2004) defines the writing process as “the stages a writer goes through in order to produce 

something in its final written form” (p. 4). According to him, this process may be affected by 

the subject matter of the writing, the type of the writing (shopping lists, letters, essays, 

reports, or novels), and the medium it is written in (pen and paper, computer word files, live 

chat, etc.) (Harmer, 2004). In addition to that, the writing process involves at least four main 

stages: planning, drafting, revising and editing, and final version.  

1.1.2.1. Planning 

Usually, as a prewriting stage, writers plan in many ways what they are going to write. 

Sorenson (2010) clarifies that the activities taken in the prewriting stage may differ with the 

kind of paper the writer is planning to write. He, thus, mentions that “one paper may require 

thorough primary or secondary research, while another may demand nothing more 

complicated than selecting and organizing appropriate details. In either case, prewriting 

activities lay the groundwork for a great paper” (p. 4). Agreeing with this idea, Harmer (2004) 

suggests that for some writers, planning may involve making detailed notes. For others, a few 
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jotted words may be enough, while others may not write any notes since they plan everything 

in their heads, but still planning is an inevitable stage. In other words, although planning 

activities differ from one writer to another, it is still a critical stage for good and effective 

writing.  There are also three main issues that need to be taken into consideration while 

planning; the purpose of writing, the audience to be written for, and the content structure of 

the piece of writing (Harmer, 2004). These issues are set to influence the shape of writing 

(structures of paragraphs, for instance), the language choice (whether formal or informal, for 

instance), and the sequence of facts, ideas, and arguments.  

1.1.2.2. Drafting 

The main idea in drafting is to get words on paper; it is about composing the first draft 

of the paper.  Essentially, during the writing process, many drafts can be produced before 

getting to the final version (Harmer, 2004). In addition to that, Galko (2002) claims that “As 

you draft, you do not need to worry about grammar, spelling, or punctuation. You will have 

time to refine these mechanical parts of your paper at a later stage” (p. 49). Therefore, the 

emphasis, in this stage, is on content and meaning rather than structures and conventions. 

Simply stated, drafting is the stage where the writer moves from planning thoughts and 

ideas to composing and creating in order to convey what he/she wants to the audience. So, the 

matter here is all about putting words on paper without caring about mechanics and accuracy.  

1.1.2.3. Revising and Editing 

Clearly stating, Revising means “to re-see” your work in a new way. Agreeing with 

this remark, Wyrik (2012) mentions that “During drafting, many writers find themselves 

sweeping back and forth over their papers, writing for a bit and then rereading what they 

wrote, making changes, and then moving ahead” (p. 97). Consequently, writers frequently 

find themselves with a better idea, another phrase, or an additional word to put on the paper. It 

can be said, then, that revision occurs before drafting, while drafting, and at the end of 
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drafting stage. Specifically, it is a thinking activity that maintains the quality of   recursion in 

the writing process. In this regard, Harris (1993) agrees that after finishing the drafting stage 

there remains the task of editing and publishing. This means that after producing the first 

draft, writers usually read and revise what they have written in order to pick up flaws and 

rework the organization and details.  

During revision, writers can be supported by other editors (readers) who comment and 

give suggestions; such reflections are of a great role in the editing stage. As Harmer (2004) 

mentions, “Another reader’s reaction to a piece of writing will help the author to make 

appropriate revisions” (p. 5); thus, the set of comments and reactions of other readers on the 

lapses and, consequently, helps him/ her make the appropriate modifications to produce the 

most effective piece of writing.  

Additionally, in the stage of editing, the writer centers his/her revision on the 

mechanical parts of the paper and, basically, focuses on checking grammatical structures, 

spelling, and punctuation. As noted by Savage and Mayer (2006), “editing involves making 

changes to your writing to improve it and correct mistakes” (p. 43). So, the writer focuses on 

the lexical appropriateness and grammatical correctness after revision, editing is mainly 

considered the final stage before reaching the final draft. 

1.1.2.4. Final Version 

Once the draft is completed, well revised, and edited, the writer heads for sharing the 

written text with the intended audience. This step accomplishes the whole goal of the writing 

process, i.e., the communication of ideas.  

written work is of a great importance in drawing the writer’s attention to his/ her errors and 
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Figure 1. Process wheel (Harmer, 2004, p. 6). 

Figure 1 shows how writers follow a recursive process of writing; they plan, draft, and 

edit and then often re-plan, re-draft, and re-edit several times before producing the final text. 

When students plan to write a short essay, for instance, they start by writing the first draft of 

the essay. While writing the first draft or even after finishing it, they find themselves 

rechecking or re-visiting the contents of the paper. If they discover that there is something 

wrong in the paper, they goes back to the draft and fix it. Doing this several times, makes the 

writer rewrites parts of the work several times before reaching the final product.  

1.1.3. Effective Writing 

In addition to the writing strategies stated before, effective writing requires other 

characteristics to be included. To say that a piece of writing is effective, it needs to be 

organized, clear, and coherent, with the use of accurate language and effective word choice 

(Starkey, 2004). In other words, effective writing has nothing to do with difficult language 

and high formality; it is, however, a clear, understandable writing that needs to be appropriate 

to its context. 
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1.1.3.1. Organization 

Organization appears in the piece of writing through the smooth flow, progression, 

relatedness, and completeness of ideas. In this respect, Starkey (2004) clarifies that:  

By following the organizational methods … you will guide your reader from your first 

to last sentence. He or she will be able to see how the various points you make in your 

essay work together and how they support your thesis. The direction and purpose you 

get from organization helps your reader to believe what you are saying, and to 

willingly follow your lead. (p. 2) 

Additionally, organization is usually decided upon through certain techniques such as 

prewriting, free writing, and brainstorming through which the focus or the subject matter of 

the piece of writing is determined. The organizational plans set by the writer also exhibit a 

constancy of purpose through the development of elements forming an effective beginning, 

middle, and end. This implies that, good organization keeps the reader oriented to the central 

and subordinate ideas and guides him between divisions of the material.  

1.1.3.2. Clarity 

To say that a piece of writing is clear, writers should be concise and precise in their 

way of writing. In simple words, clarity means to guarantee that readers understand exactly 

the meaning of the written part. In this regard, Starkey (2004) agrees that writers may clarify 

their writing and avoid the ambiguity by using modifiers (such as adverbs and powerful 

adjectives), eliminating unnecessary and repeated words and phrases, and using active voice 

when possible. This indicates that clarity is a crucial issue that needs to be emphasized while 

writing.  

1.1.3.3. Coherence 

Coherence is an essential quality of good writing. It refers to the semantic unity in 

which ideas are linked together in a smooth and logical way so to let the readers understand 
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them easily. In this line of thought, Murray and Hughes (2008) believe that a good writer is 

the one who “‘sticks’ his/her ideas together so that they act as links in a chain, each link 

connecting the one before it with the one after. If any links are missing, the connections 

become unclear and the argument structure breaks down” (p. 45). 

Moreover, coherence makes the piece of writing logical as one idea leads to another; it 

can be the logical bridge between words, sentences, and sections. 

 

Figure 2. A Sequence of ideas (Murray & Hughes, 2008, p. 46). 

Figure 2 illustrates briefly the connections that writers have to make between their 

ideas in order to communicate them clearly and in a logical order. These connections are 

basically what coherence aims for. Murry and Hughes (2008) support this idea and explain 

that “The reader is only able to make sense of what he or she is reading at any particular point 

because it connects clearly with what has gone before, and you the writer must make that 

connection clear” (p. 46).  

1.1.3.4. Mechanics 

Writing mechanics refer to the established rules and conventions governing the 

technical aspects of writing including grammar, spelling, punctuation, and capitalization. 

Starkey (2004) believes that the rules of mechanics are complex, but people do not need to 

become great grammarians in order to write well. Specifically, these rules are of a great 

importance in order to write a clear and readable piece of writing. According to Murray and 

Hughes (2008), they indicate pauses and sentence boundaries, raise the readability of the 

written text, and help to make great impressions on readers. Moreover, the correct use of 

writing mechanics gives the sense that the piece of writing is well revised. Briefly saying, 
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writing mechanics are critical components in writing as they raise both the value and 

understandability of writings.  

1.1.3.5. Word Choice 

In order to enhance the effectiveness of writing, skillful use of precise, purposeful 

vocabulary is required. This means that writers should make their language specific, clear, 

formal, and appropriate to the context and audience in a way that it grabs the reader’s 

(2004) suggests that students should both make sure that the words selected are correct and 

suitable to the meaning to be conveyed (denotation) and avoid ambiguous words with implied 

meanings (connotation). Furthermore, effective word choice helps to raise the readability and 

clarity of the written text. 

1.1.4. Types of Writing Styles 

Whether the written text is an essay, book, letter, business material, or even a note in a 

personal journal, it has its own aim and structure and requires different writing skills to be 

written appropriately. While people have various aims and reasons to be putting pen on paper 

or tapping away on the keyboard, there are basically four main types of writing styles: 

expository, argumentative, narrative, and descriptive. These styles differ from their intended 

purpose to their structure to the level of emotional appeal for which they call and they can 

also be all included in one single text. 

1.1.4.1. Expository 

Textbooks, how-to articles, recipes, business, technical or scientific writing are 

examples of expository writing style. As Wyrick (2012) notes, “Exposition refers to prose 

whose primary purpose is giving information. Some familiar examples of expository writing 

include encyclopedias, dictionaries, news magazines and textbooks” (p. 193). This means that 

attention, clarifies meaning, and paints a picture in his/ her mind. In addition to that, Starkey 
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expository writing aims, basically, to inform and explain a particular idea or topic by 

supplying the reader with facts and figures about it.  

It is also important to note that in an expository piece of writing, the topic is 

introduced and laid out in a logical order without reference to the author’s personal opinions. 

It, mainly, focuses on accepted facts about a topic, including statistics or other evidence 

(Jeffrey, 2016).  

1.1.4.2. Persuasive/ Argumentative 

Argumentative writing is a type of writing which intends to convince the reader to 

assume a specific point of view or to take a specific action. In fact, an argumentative text may 

be either persuasive or purely argumentative. In other words, since they share many features, 

argumentative writing may be seen as the close cousin of persuasive writing, though it is not 

the same thing. A purely argumentative writing is a formal and academic writing in which the 

writer has to back up his/her ideas with hard evidence. This is what persuasive writing lacks 

since it focuses on making the reader feels the heartfelt emotion or the writer’s well-defended 

opinion.  

Moreover, unlike expository writing, persuasive/ argumentative writing may contain 

writers’ personal opinions, experiences and biases as well as the arguments and facts that are 

the evidence of their positions. Thus, it is the style of writing that is usually found in papers 

such as reviews of items, letters of complaint, advertisements, letters of recommendation, 

newspaper articles, website articles …etc. in other words, argumentation is the process of 

developing arguments, presenting reasons, justifying beliefs, and drawing conclusions in a 

logical way for the aim of influencing others’ views.  

1.1.4.3. Narrative 

Narration is about telling events, experiences, or stories. Speaking about narration, 

Spencer (2005b) mentions that:  
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In narrative writing, an author has a chance to make his or her mark on the world by 

relating a story that only he or she can tell. Whether it comes from a personal 

experience or is one that the writer has imagined, the point of a narrative is to bring 

one’s subject to life. By using sensory details, the five Ws and H (who, what, where, 

when, why, and how), and basic story structure, any subject can be made exciting. (p. 

6) 

In other words, narration is a type of writing which intends to tell the events of either fictional 

or nonfictional stories; it tells all the types of real, imaginary, or historical stories and can also 

be found in biographies, news, and the media. Besides, as Jeffrey (2016) believes, in narrative 

texts authors are not just trying to impart information; they are instead trying to construct and 

communicate a story, complete with its characters, conflict, and settings. 

In brief, narration is a type of writing in which a story or a series of events are 

conveyed to the audience. It has its own contexts of use that can be found in writings as oral 

histories, novels/ novellas, poetry (especially epic sagas or poems), and short stories. 

1.1.4.4. Descriptive 

Description is defined as the creation of pictures of people, places, objects, and 

emotions using the well selected words and details to make the highest emotional appeal on 

the reader. As Savage and Mayer (2006) mention, “Descriptive writing uses words to build 

images for the reader. These images may come from sights, sounds, smells, tastes, or even 

feelings. Good descriptive writing makes the reader feel as if he or she is present in the 

scene.” (p. 28). In addition to that, descriptive writing aims to help the reader visualize, in 

terms of all the five senses, the scene.  

Description also gives writers more artistic freedom than expository writing does. It is, 

then, the type of writing that is very used in daily life. It is found in fiction (poetry, fictional 

novels or plays… etc.) as well as in nonfiction as (journal/ diary writing, memoirs, or travel 
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guides). In fact, description is likely to be included in any written genre and often takes place 

in most of written compositions (Sorenson, 2010). Supporting this view, Spencer (2005a) 

notes that “Descriptive writing is used in essays, reports, fiction, nonfiction, and poetry. An 

author who is writing in a descriptive way climbs inside the topic and shows readers what’s 

going on, rather than simply telling them” (p. 4). Basically, description is needed in all types 

of writings either for the sake of giving details, clarifying ideas, explaining processes, or 

narrating stories. It is about leaving impressions, visualizing details, and putting the reader in 

contexts in order to make him experience rather than just read a set of passages.  

1.1.5. Characteristics of Good Description 

Description presents sensory information that makes writing more alive. As any type 

of writing, descriptive writing has some crucial characteristics that need to be employed to 

constitute an effective description.  

1.1.5.1. Precise Language 

When describing, writers need to make their language precise and specific. Thus, it is 

worth saying that in order to convey the meaning effectively, general terms with implied 

meanings and complex sentences are not helping. Instead, specific and strong adjectives, 

modifiers, nouns, and strong action verbs are in demand. Accordingly, Starkey (2004) 

believes that modifiers add precision and can get the message across in fewer and more 

accurate words. In addition to that, he notes that “Another technique for precise writing is 

pinpointing” (p. 14). This means that writers have to replace vague words and ambiguous 

phrases with clear and specific ones to reach an understandable writing. Thus, precision is 

critical in any descriptive writing. As noted by Galko (2002), “one word will do the job better 

than a few” (p. 3). This indicates that writers should use vocabulary that delivers the intended 

descriptions to the audience without shading. 
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1.1.5.2. Order and Unity 

To make your writing a unified, well-ordered piece is very important when describing.  

That is to say that the writer should keep his/her piece of writing as a unified whole rather 

than a list of incoherent or unrelated descriptions. Savage and Mayer (2006), therefore, insist 

that effective writing must have unity, and a paragraph is said to be unified when all sentences 

support and demonstrate one single idea.  

Essentially, the smooth development of ideas should be taken into account while 

writing the first draft of the descriptive piece of writing. Either via spatial order, climatic 

order, or topical order, a well-organized writing generally produces the favorable reader 

response. Agreeing with this remark, Moe (1979) believes that the logical order of sections in 

a written paper and the smooth flow of ideas within these sections help to fulfill the 

communicative functions intended by any description.  

1.1.5.3. Vivid Sensory Details 

The writer should appeal to the senses of the reader, giving as much detail as possible 

on how the object looks, feels, sounds, and smells. Namely, the words used in description 

have to be vivid in a way that they paint pictures in reader’s mind and visualize the writer’s 

ideas as they are. In favour with this idea, Spencer (2005a) explains:  

Descriptive writing depends on details and colourful language to bring a subject to 

life. By describing one person, place, or thing with vivid detail, a writer can create a 

descriptive scene in the reader’s mind. The writing becomes a snapshot of a moment 

because the author “zooms in” on his or her topic. He or she describes it using specific 

information. These details communicate to the reader‘s five senses, so that sight, 

sound, smell, touch, and taste are part of his or her experience. (p.4)  

In short, descriptive writing is in a large part about relating the unique qualities of people, 

objects, places, and described things vividly in order to evoke the reader’s emotions. That is 
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to say, the emotional dimension is a target in descriptive texts; it is the aspect that 

distinguishes descriptive writings from what readers read in news articles, scientific 

expositions, or dictionary entries. 

1.1.5.4. Figures of Speech 

In order to add this emotional dimension to their descriptions, writers employ some 

literary devices called “figures of speech”. The role of these devices is not only to beautify the 

language or convey a message that literal language cannot express, but they are also 

considered as descriptive tools. 

Among these figures of speech, Berger (2016) believes that similes and metaphors are 

suitable figures of speech that make it easy for the reader to understand a descriptive piece of 

writing. They basically help to make parallels between topics and, as many figures of speech, 

clarify difficult concepts.  

Conclusion 

Writing is one of the most important skills for EFL learners; however, it is not easy to 

master. It is a complicated process with its outstanding steps and strategies. Despite the 

variety of writing types, an effective writing is always required especially when it is related 

with descriptive writing. It is a type of writing which requires special techniques and has very 

special features that make it appropriate and effective. To describe effectively means to draw 

clear images of people, places, animals, or objects to describe in reader’s mind. Thus, writers 

need to employ precise language to compose well-ordered and unified descriptions full with 

vivid sensory details. Among the descriptive tools that are used to achieve such good vivid 

description, figures of speech are suggested. 
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Section Two: Figures of Speech 

Introduction 

English language is flooded with figurative expressions (metaphor, simile, 

personification, etc.), and utterances such as ‘He is as tall as a palm tree, you are the sun in 

my sky, that woman is pretty ugly, or cancer finally caught up with him’, are common in 

everyday discourse. In fact, these utterances are so easily understood that they often pass 

unnoticed. However, EFL learners can struggle with comprehending and using some of 

difficult and complex figurative expressions that are not related to the literal meaning of the 

words, and require an extensive knowledge of the English culture to quickly get the hidden 

meaning such as allusion, paradox, and symbolism as in ‘she was Helen of Troy of the class 

and made all the boys fight; Deep down, you're really shallow’.  

Thus, when it comes to descriptive writing, for example, the ability of writers to convey 

a wide range of different meanings by using familiar figurative expressions highlights the 

need of EFL learners to be aware of these expressions and their different applications. In fact, 

it suggests that the comprehension of figures of speech is largely an inferential in the writing 

process.  

1.2.1. Definition of Figures of Speech 

  A figure of speech is a literary device where language is used in an unusual or 

figured way to create a stylistic and an elaborated impact. Simply, it is the use of a word or a 

phrase in a non-literal sense to produce a rhetorical effect. In this regard, Gautam (2014) 

points out, “A figure of speech is a way of saying something other than the literal way. It adds 

extra dimension to language and reveals one thing by relating it to something else” (p.10). 

That is to say that it is an expression which is different from its literal meaning; the writer 

utilizes devices such as metaphors, images, symbols, personification, etc. to deliver the 
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message indirectly to the reader by comparing one object to another in a vivid, colourful, and 

interesting way.  

In addition to that, the rhetorical devices do not just beautify the language, but they 

also strengthen the meaning and help to furnish new effects or fresh insights into an idea or a 

subject. Supporting this view, Devlin (2016) states that “figures make speech more effective; 

they beautify and emphasize it and give to it a relish and piquancy as salt does to food; 

besides they add energy and force to expression so that it irresistibly compels attention and 

interest” (p. 37).  

Figures of speech, writes Adamson (1997), “are instructions about how to naturalize 

the text by passing from one meaning to another—from the ‘deviant’ to the ‘integrated.’ ‘The 

figure itself ‘is nothing other than an awareness of the figure, and its existence depends 

wholly on the reader being conscious of the ambiguity of the discourse before him.’ This 

process, as I have said, happens at one level intuitively; but one's mental agility will, without 

question, improve with practice” (p. 107). Namely, “Figures of speech are one effect of the 

creativity of a language” (Alm-Arviust, 2006, p. 17) that are not just a decorative addition; 

they are more important and essential for pieces of writing. 

1.2.2. Types of Figures of Speech 

The term “figures of speech” covers a wide range of literary devices, techniques, and 

other forms of figurative language, a few of which include the following. 

1.2.2.1. Metaphor 

A metaphor is a brief, compressed comparison that talks about one thing as if it were 

another; the words “like” or “as” are omitted. Essentially, “The word "metaphor" derives from 

Greek words meaning to ferry over," and the process is a voyage from one plane of existence 

to another” (Adams, 1997, p. 133), or as defined by Dupriez (1991) “A transfer from one 

meaning to another through a personal operation based on an impression or interpretation 



25 

 

which readers must discover or experience for themselves” (p. 276). Furthermore, many 

examples of a metaphor are presented in Lakoff and Turner’s book (as confirmed by Adams 

(1997), “In Metaphors We Live By, George Lakoff and Mark Turner demonstrate how deeply 

embedded are common metaphors in our everyday thinking and behaviour—life is a journey, 

life is a play, life is a burden and death is deliverance” (p. 133). In addition to the previous 

examples that talk about life and death, there are more examples about time and love like 

“time is money” (Lakoff and Johnson, 1980, p. 8), “time is a thief and love is fire” (Lakoff 

and Turner, 1989, pp. 35-128). A different example is mentioned and explained by Dirven 

and Poring (2002) “John is a wolf that of ‘social behavior’. The equivalence is determined by 

the common internal similarity of the sets of situations holding for animals and men, under 

the relevant perspective” (p. 50). Thus, a metaphor occurs when there is an equivalence or 

similarity of two concepts at a specific aspect. 

1.2.2.2. Image 

         The terms image and imagery have many connotations and meanings. Thus, “Imagery as 

a general term covers the use of language to represent objects, actions, feelings, thoughts, 

ideas, states of mind and any sensory or extra-sensory experience” (Cuddon, 2013, p. 354). 

This indicates that imagery makes the readers feel something and imagine what the writer is 

talking about. Through imagery, the readers feel the physical world in their imagination 

because imagery also conveys emotions and moods. 

More specifically, an image is when language is used in such a way as to help readers 

see, hear, taste, feel, and think about or generally understand more clearly what is being said, 

as Kane (2005) explains, “An image is a word or expression that speaks directly to one or 

more of the senses, as in this description of the Seine in Paris: The river was brown and 

green—olive-green under the bridges and a rainbow-coloured scum floated at the sides” (p. 

322). 
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Importantly, images differ according to the senses they appeal to; thus, they are more 

than one type. According to Arp and Perrine’s theory of imagery types (1991), they are visual, 

auditory, olfactory, gustatory, tactile, organic, and kinesthetic, and the following table 

illustrates the differences between these types. 

Table 1 

Types of Imagery (Arp & Perrine, 1991, p. 24) 

The type of image The stimulated senses Example 

Visual Imagery Sight The houses look like frosted cakes in winter. 

Auditory Imagery Hearing The siren turned into a whisper as it ended. 

Olfactory Imagery Smell The aroma of brewed coffee wafts in the room. 

Gustatory Imagery Taste She is as sweet as red apple. 

Tactile Imagery Touch “A dungeon horrible, on all side round, as one great 

furnace flamed” (John Milton) 

Organic Imagery Emotions and internal 

sensations 

“For I’m weary will hunting, and fain waldlie down.” 

(Lord Randal) 

Kinesthetic Imagery Pertains to movements “Ten thousand saw I at a glance, Tossing their heads in 

sprightly dance…” (William Wordsworth) 

 

1.2.2.3. Simile 

            Simile is a comparison of two things (object or images) using the word “like”, “as”, or 

“seems”. Devlin (2003) asserts, “The term ‘simile’ comes from the Latin word ‘similis’ which 

means ‘like’”. It is the likening of one thing to another; a statement of the resemblance of 

objects, acts, or relations as ‘In his awful anger he was like the storm driven waves dashing 

against the rock, his face was like a danger signal in a fog storm, or her hair was like a furze-

bush in bloom” (pp. 37-38). Reich (2011) defins a simile as “The figure in which there is a 
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comparison of one figure with another, implying a certain resemblance between them. This is 

used either for praise or censure; e.g., (Praise): “He entered the combat in body like the 

strongest bull, in impetuosity like the fiercest lion” (p. 18). For ancient scholars, a simile is an 

extended metaphor since the two are figures of comparison. Supporting this, MacCall (1969) 

argues, “The simile, as has been said before, is a metaphor, differing from it only in the way it 

is put; and just because it is longer it is less attractive” (p. 40). Besides, Cuddon (2013) adds, 

“A figure of speech in which one thing is likened to another, in such a way as to clarify and 

enhance an image. It is an explicit comparison (as opposed to the metaphor, q.v., where the 

comparison is implicit) recognizable by the use of the words ‘like’ or ‘as’. It is equally 

common in prose and verse and is a figurative device of great antiquity. The following 

example in prose comes from Graham Greene’s Stamboul Train: The great blast furnaces of 

Liege rose along the line like ancient castles burning in a border raid” (p. 674). Thus, a simile 

is just like a metaphor; both of them are used for comparison. The only difference is that, in 

simile, a comparison is usually explicit; whereas in metaphor it is implicit. 

1.2.2.4. Personification 

Personification is a type of metaphor that gives living qualities to inanimate objects, 

abstract ideas, or human qualities (feelings, thoughts). As defined by Devlin (2003), the term 

personification comes “(from the Latin persona, person, and facere, to make). It is the treating 

of an inanimate object as if it were animate and is probably the most beautiful and effective of 

all the figures…, an angry sea” (p. 38). “A simple instance of personification is the use of 

personal pronouns to refer to objects, as when sailors speak of a ship as ‘she’” (Kane, 2005, p. 

310). Other examples are showed up by lakoff and johnson (1980) “Life has cheated me, the 

Michelson-Morley experiment gave birth to a new physical theory, our biggest enemy right 

now is inflation” (p. 33). Hence, creating a personification is by seeing something nonhuman 

as human and giving it a living quality like ‘the moon smiles’.  
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1.2.2.5. Metonymy 

            It is a figure of speech that involves the substitution of one noun for another which is 

an attribute or which is closely associated with it. The word metonymy comes “(from the 

Greek meta, change, and onyma, a name) is the designation of an object by one of its 

accompaniments” (Devlin, 2003, p. 39). To explain more, Dupries (1991) affirms that 

metonymy is “A trope which allows the designation of one thing by the name of some 

element belonging to the same whole, on the strength of some sufficiently obvious 

relationship” (p. 281). Thus, metonymic concepts allow for conceptualizing one thing by 

means of its relation to some-thing else. That is, they enable using one entity to stand for 

another. Strictly speaking, one can use “the part to stand for the whole as ‘get your butt over 

here!’, producer for product (cause for effect) like ‘he got a Piccaso in his den’, object used 

for user as ‘the gun he hired wanted fifty grand’, institution for people responsible as ‘the 

senate thinks abortion is immoral’, or a place for event as it has been Grand Central Station 

here all the day” (Lakoff and Johnson,1980, pp. 38-39). Consequently, as Klaus-Uwe and 

Gunter (2002) state, “Metonymy enables us to say things quicker. To shorten conceptual 

distances.This function of metonymy as an ‘abbreviation device’ has been also stressed by 

Warren” (p. 358). Thus, it is the rhetorical strategy of describing something indirectly by 

referring to things around it. “Common examples are ‘The Stage’ for the theatrical profession; 

‘The Crown’ for the monarchy” (Cuddon, 2013, p. 451). 

1.2.2.6. Allusion 

            Allusion is an implicit or indirect reference to a person, event, statement, or theme 

found in literature, other arts’ history, religion or popular culture, etc. For instance, Kane 

(2005) argues that “An allusion is a brief reference to a well-known person, place, or 

happening” (p. 310). To be specific, it is “A reference, by means of an evocative utterance, to 

something implied but not stated” (Dupries, 1991, p. 24). That is to say, the act of alluding is 
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making indirect reference. “It is often a kind of appeal to a reader to share some experience 

with the writer. An allusion may enrich the work by association (q.v.) and give it depth. When 

using allusions a writer tends to assume an established literary tradition, a body of common 

knowledge with an audience sharing that tradition and an ability on the part of the audience to 

‘pick up’ the reference” (Cuddon, 2013, p. 321). Namely, it is a figure of speech that quickly 

stimulates different ideas and associations using only a couple of words.To give an example 

of allusion, Harris (2018) comes up with  this “Plan ahead: It wasn’t raining when Noah built 

the ark. -Richard Cushing, You must borrow me Gargantua’s mouth first” (p. 73). The first 

example is referring to a well-known person in history (Noah) and the second one is referring 

to a famous novel of two giants called Gargantua and Pantagruel to say the word is too great 

for any mouth. Accordingly, an author should make sure that his/her reference is famous and 

obvious, so the reader can get the idea and understand the hidden meaning such as I was 

surprised his nose was not growing like Pinocchio’s (This refers to the story of Pinocchio, 

where his nose grew whenever he told a lie). 

1.2.2.7. Irony 

            Irony is the case when one meaning is stated, but another is actually intended. In fact, 

the word Irony comes “from the Greek eironcia, dissimulation” (Devlin, 2003, p. 41). 

Specifically, Reich (2011) argues, “It is the figure in which the meaning is contrary to the 

words uttered, understood from context or delivery” (p. 14). That is a statement or situation 

where the meaning is contradicted by the appearance or presentation of the idea Adams 

(1997) also notes, “Irony is the use of expressions meaning the opposite, or nearly the 

opposite, of what is literally said” (p. 141). For example, “In Pride and Prejudice, Mr. 

Bennet: I admire all my three sons-in-law highly. Wickham, perhaps, is my favourite” 

(Lanham, 1991, p. 93), which means just the opposite. 
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As a figure of speech, however, “irony operates in a more local way. Simple, irony of a 

word or phrase, commonly called sarcasm, is technically called “antiphrasis” (speaking 

opposite). When Brutus in Shakespeare’s Julius Caesar repeatedly declares of Caesar’s 

assassins, “So are they all, honourable men,” the Roman mob quickly understands otherwise. 

Two other, more specific forms of irony are hyperbole ("exaggeration") and meiosis 

("lessening"), or, more simply, overstatement and understatement” (Adams, 1997, p 142 ).  

1.2.2.8. Paradox 

            A paradox is a statement that appears to be untrue or contradictory, but may actually 

be true. It occurs when two things that should not be able to exist at the same time are said. 

Lanham (1991), defines a paradox as “A seemingly self-contradictory statement, which yet is 

shown to be (sometimes in a surprising way) true: She makes the black night bright by 

smiling on it” (p. 107). So, it is a statement that appears to contradict itself. Similarly, Cuddon 

(2013) points out, “(Gk ‘beside/beyond opinion’) originally a paradox was merely a view 

which contradicted accepted opinion. By round about the middle of the 16th c the word had 

acquired the commonly accepted meaning it now has: An apparently self-contradictory (even 

absurd) Statement which, on closer inspection, is found to contain a truth reconciling the 

conflicting opposites. Basically, two kinds of paradox can be distinguished: (a) particular or 

‘local’; (b) general or ‘structural’. Examples of the first are short, pithy statements which 

verge on the epigrammatic – such as Hamlet’s line: ‘I must be cruel only to be kind’; and 

Milton’s description of God: ‘Dark with excessive bright thy skirts appear’. The second kind 

is more complex. For instance, there is a paradox at the heart of the Christian faith: that the 

world will be saved by failure” (p. 509). More examples include, “Big Brother’s’ regime: 

“War is peace, freedom is slavery, ignorance is strength” (Dupries, 1991, p. 314). 
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1.2.2.9. Oxymoron 

Oxymoron is a compact form of paradox where two contradictory terms are combined 

in one phrase, such as honest thief, cold fire. Cuddon (2013) mainly defines it as “A figure of 

speech which combines incongruous and apparently contradictory words and meanings for a 

special effect; as in Milton’s ‘darkness visible’ or Lamb’s celebrated remark: ‘I like a 

smuggler. He is the only honest thief” (p. 504).  To rephrase it, it is a figure of speech in 

which incongruous or contradictory terms appear side by side. 

       “When the oddity of a collocation becomes seemingly contradictory, it is called an 

oxymoron. A famous instance is Milton’s description of hell as ‘darkness visible.’ In an 

oxymoron the modifier appears to contradict its headword: How,” we wonder, ‘can ‘darkness’ 

be ‘visible’?” (Kane, 2005, p. 329). More examples appear in Lanham’s definition (1991) of 

an oxymoron “A condensed paradox, “Everything screams in silence here” in Yevtushenko’s 

‘Babi Yar’ ‘act natural!,’ ‘fast asleep,’ ‘civil war,’ ‘jumbo shrimp,’ ‘pretty ugly,’ ‘hard water’ 

which is not yet ‘dry ice.’ It easily generates an ironic charge, as in ‘Ivy League football,’ 

‘academic administration, ‘business ethics, ‘airline food,’ ‘apartment living,’ or ‘military 

intelligence.’” (p. 106).  

1.2.2.10. Symbolism 

             This kind involves the use of symbols or symbolic systems in a piece of writing. “The 

word symbol derives from the Greek verb symballein, ‘to throw together’, and its noun 

symbolon, ‘mark’, ‘emblem’, ‘token’ or ‘sign’. It is an object, animate or inanimate, which 

represents or ‘stands for’ something else. A symbol ‘is characterized by a translucence of the 

special [i.e., the species] in the individual” (Cuddon, 2013, p. 716). To wit, it is a figure of 

speech that uses symbols to represent something. Coomaraswamy (2007) affirms that 

“Symbolism is a language and a precise form of thought; a hieratic and a metaphysical 

language and not a language determined by somatic or psychological categories. Its 
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foundation is in the analogical correspondence of all orders of reality and states of being or 

levels of reference; it is because ‘This world is in the image of that, and vice versa’” (p. 171). 

Lausberg (as cited in Dupries, 1991) defines a symbol as “a trope by which the name of a sign 

chosen by usage to designate a thing is substituted for the thing’s name” (p. 283). A symbol 

may be public, private, universal, or local. “Scales, for examples, symbolize justice; the lion, 

strength and courage; the rose, beauty” (Cuddon, 2013, p. 716). 

1.2.3. Classification of Figures of Speech 

          There are a lot of different types of figures of speech, but, broadly speaking, these 

can helpfully be divided into two groups: Tropes, figures of speech that play with the literal 

meaning of words, and schemes; figures of speech that play with the order or pattern of 

words. In this regard, Adamson (2011) confirms that “Peacham, in the first edition of The 

Garden of Eloquence (1577), offers a treatment of the figures, which he divides into tropes 

and schemes, with the schemes either grammatical (equivalent to figures of speech) or 

rhetorical (figures of thought), and with further subdivisions in each case” (p. 6). Moreover, 

according to Lanham (1991), “the term figure in its most general meaning refers to any device 

or pattern of language in which the meaning is enhanced or changed” (p.155). He adds that: 

(“The Prose Style of John Lyly”) has pointed out the problems a rigid trope-scheme 

distinction creates: On the whole, a contemporary reader is likely to be disturbed by the 

earnestness with which Croll propounds the Renaissance distinction between: ‘Figures 

of thought’ (tropes) and ‘figures of sound’ (schemes). This distinction, which drives a 

wedge between style and content and treats them as though they enjoyed separate and 

independent existence, if it interferes even with objective descriptions of style, 

interferes still more with any effort to get at the heart of a writer’s artistic universe, 

where style and meaning interpenetrate. (p. 156) 

Therefore, the term has two subcategories, as mentioned in the following part.  
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1.2.3.1. Figures of Words 

 These include: 

a. Trope: The use of a word to mean something other than its ordinary meaning, a metaphor, 

for example. Dupries (1991) proclaims, “Tropes are devices which function by replacing the 

literal term with another in some way related to it. He gives an example, Tropes are figurative 

devices. See image, metaphor, metonymy, synecdoche, antonomasia, and, for whole 

propositions, allusion” (pp, 222-269). 

b. Scheme: A figure in which words preserve their literal meaning but are placed in a 

significant arrangement of some kind. Thus, “Rhetorical figures (often Schemes, especially 

those of balance and antithesis, of word- and sound-play) are used to clarify, reinforce, 

“point” “meaning” (Lanham, 1991, p. 116). 

1.2.3.2. Figures of Thought 

           A figure of thought is a large-scale trope or scheme, or a combination of both, allegory, 

for example. This is confirmed by Lanham (1991) who notes that “At more than one point in 

The Senecan Amble, Williamson shows how the same figure is (metaphorical) trope in one 

writer and (ornamental) scheme in another. Or we might adduce a shape poem as a pattern of 

both trope and scheme at the same time” (p. 156). 

            The figure is sometimes classified as a figure of speech because it may appear to be a 

simple trick of repeating words. But, in constructing a chain of consequences, the figure does 

more than this, as many treatises recognize in classifying it as a figure of thought (Adamson, 

2011). However, Lanham (1991) remarks: 

It is easy enough, once you have a list of ornaments clearly divided between easy and 

difficult, sound and thought, trope and scheme, to characterize, or castigate, an author 

for using the easy figures, or the schemes, rather than the difficult figures, or the tropes” 

(p. 156). 
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The following table also represents a classification of figures of speech made by Adams 

(1997).  

Table 2 

Classification of Figures of Speech (Adams, 1997, pp. 108-147) 

Figures of speech 

                        A. Schemes                          B. Tropes  

1. Figures of balance and parallelism:  

antimetabole, balance, chiasmus, antithesis, 

climax, parallelism.  

1. Metaphor and simile:  

catachresis, cliché, conceit, metaphor, simile, 

submerged, metaphor. 

2. Figures of repetition: 

alliteration, anadiplosis, anaphora, assonance, 

consonance, epanalepesis, epistrophe, epizeuxis, 

iteration, mesodiplosis, paroemion, paromoiosis, 

ploce, polyptoton, symploce. 

2. Metonymy and synecdoche:  

antonomasia, metonymy, synecdoche.  

3. Figures of amplification, omission or 

interruption:  

asyndeton, catalogue, congeries, ellipsis, 

epanorthosis, epithet, fixedepithet, kenning, 

parataxis, parenthesis, periphrasis, pleonasm, 

polysyndeton,  

3. Personification:  

allegory, personification. 

4. Figures of address (apostrophe): 

adynaton, apostrophe, command, exclamation, 

innovation, proclees, rhetorical.  

 

4. Irony and paradox:  

antiphrasis, apophasis, aporia, bathos, cacozelia, 

epitrope, hyperbole, hysteron, proteron, meiosis, 

non sequitur, oxymoron, paradox, sarcasm, 

synaethesia, tapinosis. 

5. Figures of syntactic deviation (inversion): 

anacoluthon, anastrophe, anthimeria, aposiopesis, 

diacope, hendiadys, hypallage.  

 

6. Figures of verbal play (puns and coinages):  

acrylogia, neologism, portmanteau, pun(3). 
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1.2.4. Uses of Figures of Speech 

Figures of speech, Culler (as cited in Adams, 1997) notes, “are instructions about how 

to naturalize the text by passing from one meaning to another—from the 'deviant' to the 

'integrated'” (p. 107). Thus, figures of speech express the author’s intent and take the reader 

on a journey through what he/ she experienced, imagined, or witnessed at a specific period or 

periods in time. They specifically allow the reader to assess, interpret, and critically analyze 

not only the writer’s attempt but also his/her purpose. Interestingly, a figure of speech, also, 

brings beauty, colour and light, insight, understanding, and clarity through bringing to life 

what would have been mere words, phrases, and sentences.  

          Furthermore, figures of speech enhance the writer’s creation by applying the 

appropriate colours as they were in his/her writing. A dab of metaphor here, a stroke 

of personification there add flavour to his/her writing and make the experience of reading so 

much more enjoyable. The reader can feel what the author has felt, see what he/she has seen, 

and experiences his/her joy, frustration, pain, and anger. This is because readers are 

effectively guided through the experience by figures of speech.  

         Hence, figures of speech can be considered as the map and the guide to understand 

better and appreciate what the writer has so unselfishly shared with his/her intended audience. 

Thus, these literary devices clarify, expand, and deepen meaning, express feelings and 

judgments, and add pleasure writing. 

1.2.5. Figures of Speech Vs. Figurative Language 

 There is a lot of confusion about the difference between the terms “figures of speech” 

and “figurative language”. Most of the confusion stems from the fact that different people 

often use “figurative language” to mean slightly different things. The two most common (and 

most acceptable) definitions of figurative language are the following.  

https://www.enotes.com/topics/literary-terms/complete-index/metaphor
https://www.enotes.com/topics/literary-terms/complete-index/personification
https://www.litcharts.com/literary-devices-and-terms/figurative-language
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Figurative language refers to any language that contains figures of speech as Aaron 

(2001) declares “The term “figurative” is a general designation for nonliteral speech acts, 

including many standard rhetorical devices such as irony, sarcasm and cynicism, allegory, 

hyperbole, metonymy, and of course, metaphor” (p. 1). Thus, figurative language and figures 

of speech are not quite the same thing, but they are pretty darn close. The only difference is 

that figures of speech refer to each specific type of a figure of speech, while figurative 

language refers more generally to any language that contains any kind of figures of speech.  

Fontanier (1986) calls figurative or tropologica (lo r tropic) a meaning which results 

from a particular case in which several semes (the smallest units of meaning recognizes in 

semantics) lose their relevance, with the result that the reoccurs a voluntary abandonment of 

the term’s literal meaning. Additionally, figurative language refers to words or expressions 

that have non-literal meanings. Also adds Cuddon (2013), “Language which uses figures of 

speech; for example, metaphor, simile, alliteration (qq.v.). Figurative language must be 

distinguished from literal (q.v.) language. ‘He hared down the street’ or ‘He ran like a hare 

down the street’ are figurative (metaphor and simile respectively). ‘He ran very quickly down 

the street’ is literal” (p. 296). Then, this definition associates figurative language only with the 

category of figures of speech called tropes (which are figures of speech that play with the 

literal meaning of words). Accordingly, figurative language would be any language that 

contains tropes, but not language that contains the figures of speech that are called schemes. 

1.2.6. Figures of Speech Vs Descriptive Essays 

          Description is like a picture in words. Therefore, it may be a picture of a person, a 

place, a feeling, an animal, an event, or a thing. This means that a writer of a good description 

is like an artist who paints a picture that can be seen clearly in the mind of the reader. Thus, 

writers must observe and record specific details that appeal to the readers’ senses (sight, 

hearing, taste, smell, and touch). Supporting the sensory description, Hutchinson (2005) 
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insists that “It may be impossible to write descriptively without appealing to at least one of 

the senses” (p. 48). Then, a vivid description supports a dominant impression with specific 

sensory details; the dominant impression of a description is its central and unifying theme as 

argued by Adamson (2011), “the vivid description (enargeia) of the moment of assassination. 

The different approaches of the two orators go beyond their selection of figures, however, 

because the figures are just a part of a larger system” (p. 8). 

            More than any other type of essay, a descriptive paper needs sharp, colourful details. 

As stated by Wood (1999), “Good description and does not depend solely on adjectives and 

adverbs for impact… some sensory details need to be present” (p. 2). Accordingly, a good 

writer applies various rhetorical devices such as figures of speech to make his/ her writing 

well detailed and vivid and “Convey his message more beautifully than if he had literally 

talked about the subject’s personal qualities, such as kindness, charm, and beauty” (Dancygier 

and Sweetser, 2017, p. 1). Using images is one example, where the writer must select 

relatively few details but make them so vivid and interesting that a reader sees them in his/ her 

mind’s eye or an irony that adds an aesthetic value as Dancygier and Sweetser (2017) note, 

“irony in a literary text does not just add esthetic value in some generalized way; for example, 

it may heighten emotional involvement, and that may be exactly the artistic effect intended 

These will, then, enhance the perception, making it solid and true” (p.1). 

Briefly stated, describing is rather like developing a photograph. Hence, the writer 

begins the process by carefully choosing details and expressing them in compelling images, 

and readers develop these images in the fluid of their own experience and complete the 

picture for themselves. He/ she has also to select only the details that are essential to the 

impression he/ she wants to convey and describe them precisely and concretely, then readers 

will perceive them. 
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 In addition to selecting and arranging sensory details, Hutchinson (2005) suggests that 

the use of figurative language, as when employing images, metaphors, personifications, or 

hyperboles, is a good way to make writing more colourful and interesting. Namely, writers of 

description can also introduce comparisons, often in the form of metaphors “traditional 

accounts of figurative language insist that metaphor are often used to describe something new 

by referring to something familiar” (Katz, Caccairi, Gibbs, & Turner, 1998, p. 121) or similes 

to represent better their sensory ideas and for much stronger emotional appeal. 

To sum up, figures of speech in description are like salt in food. They are necessary 

for making the essay more visual and forceful. It is also impossible to draw a picture of 

something in the reader’s mind without comparing, symbolizing, or using images. Thus, 

figurative devices are far from being just decorative addition; they are more important and 

essential for any kind of descriptive writing.   

Conclusion  

  In a few words, figures of speech are words or phrases that entail an intentional 

deviation from ordinary language use in order to produce a rhetorical effect. They can be 

broken into two main groups: figures of words and figures of thought. Both can be tropes, 

figures of speech that play with the ordinary meaning of words; or schemes figures of speech 

that play with the ordinary arrangement or pattern in which words are written. In this section, 

ten (10) types of the most common figures of speech were discussed, defined and illustrated 

with examples in order to show their importance and their various uses, as well as their role in 

writing in general and in description in particular. More than any type of writing, description 

needs some of rhetorical devices; a comparison here, a personification there to add vividness 

and to bring beauty, colour, light, and clarity through bringing to life what would have been 

mere words, phrases, and sentences. Consequently, EFL learners should be aware of the 

importance of figures of speech and their essential role in writing a powerful description.   

https://en.wikipedia.org/wiki/Rhetoric
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Introduction 

The present study seeks to investigate how figures of speech are used in the 

descriptive essays written by MA2 students of LC and LS streams at the department of 

English, OEB University. Then, it aims at comparing the written essays in order to identify 

similarities and differences that are likely to occur between the two streams concerning 

students’ use of figures of speech. Thus, this chapter represents the practical procedures 

followed in this study including the collection of corpora, instrumentation, results, analysis, 

comparison and discussion of the findings. It ends up with a discussion of some pedagogical 

implications based on the results, stating the limitations and drawbacks of the study and 

mentioning the appropriate suggestion for further research.  

2.1. What Is a Corpus? 

A corpus is the collection of naturally used language. Crystal (2008), for example, 

defines it as “a large collection of linguistic data, either written texts or transcription of 

recorded speech” (p. 117). In other words, it is being collected, either in a form of written 

texts or transcription of recorded speech and signs, and is naturally occurring without making 

any premeditated planning. Thus, it is a not like any other type of text collections; it is rather 

“an electronically stored collection of samples of naturally occurring language” (Hunston, 

2006, p. 234). This implies that a corpus is a set of language patterns used for linguistic 

researches and both collection and analysis of these data are done by means of electronic tools 

of computation. Furthermore, Bowker and Pearson (2002) highlight the relationship between 

corpus and corpus linguistics and point out that “corpus linguistics requires the use of corpus” 

(p. 9). Hence, corpus linguistics is a branch of linguistics which uses a corpus as a 

methodology for the study of language via collecting and analyzing it electronically.  

Moreover, Bowker and Pearson (2002) believe that corpora used in corpus analysis 

have four main features. First, language used in corpus is naturally occurring. This means that 
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texts are picked out from real life communications; this makes the research results more 

reliable and observable. Second, texts collected are electronically processed and computed. 

This makes it easier and more effective to analyze data focusing on the parts of interest. In 

addition to that, corpora are large; the advancement of technology made corpora larger 

according to research purposes and computing materials made it easier to process these large 

materials. Finally, the collected texts in a corpus are carefully selected according to the 

purpose of the study to be conducted. Bowker and Pearson (2002) add that “the criteria that 

you use to design your corpus will depend on the purpose of your study, and may include 

things like whether the data consists of general or specific language, written or spoken 

language . . . etc.” (p. 10). To sum up, corpora are not texts that are randomly selected and 

collected, but they are a regularly collected set of texts, typically accessed electronically, and 

used for specific linguistic and pedagogic purposes. In this regard, a corpus represents the best 

research tool that can be used in this study in order to analyze the use of figures of speech in 

descriptive essays written by MA2 students in both streams in English department, OEB 

University.  

2.2. Research Design and Methodology 

This research consists of two main chapters. The first chapter discussed in details the 

significant notions that are intended to be dealt with in this study. The second chapter is 

concerned with the fieldwork. It starts with the definition of a corpus, then the structure of the 

study, the corpus of the study, and method used in collecting and analyzing data. First, 

students were asked to write descriptive essays, as shown in Appendix A. second, the data 

collected were entered in AntConc software in order to be tallied and analyzed. After that, all 

the data taken from both streams were entered one by one into SPSS for the statistical analysis 

both qualitatively and quantitatively. Finally, this chapter represents the research findings, 
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their comparison, and discussion in order to test the research hypothesis and answer the 

research questions.  

2.2.1. Corpus Compilation 

The corpus chosen in this study comprises twenty (20) descriptive essays written by 

MA2 students from both streams: LS and LC at the department of English, OEB University. 

All of the essays were written during the academic year 2020-2021. Each sub-corpus 

comprises a number of ten (10) descriptive essays. 

2.2.2. Materials 

This study is a corpus-based analysis; thus, the main material is the corpora that are 

tools to save texts in electronic forms. In addition, the software with which this corpus was 

analyzed is a main element in this study. Specifically, AntConc 3.5.8 was used as a 

multiplatform corpus analysis tool. Then, the obtained data were analyzed using IBM SPSS 

Statistics 26 software, for statistical analysis. 

2.2.3. Method 

The study aims to investigate the frequencies and kinds of figures of speech utilized in 

the descriptive essays written by MA2 students in LS (LSEs) and essays written by students 

in LC streams (LCEs). Next, it highlights the similarities and differences between the essays 

written by students from both streams concerning the use of figures of speech. Therefore, the 

data collected was analyzed using AntConc 3.5.8. The latter is a multiplatform tool for 

carrying out corpus linguistics research and data-driven learning. Its main purpose is to search 

for terms of the target corpus after being converted to a “txt.” format. Thus, the data was first 

entered into ‘the file corpus’ column one by one. After that, it was scanned to look for figures’ 

names one by one ‘metaphor’, ‘image’, ‘simile’… etc. After writing the given figure of 

speech in ‘Search term’ column, all sentences in which it was included were counted as a 

frequency number in ‘the word list’ column, and this procedure was repeated with all the 
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remaining figures of speech. After counting and tallying figures of speech, the revealed results 

were entered in SPSS software to be statistically analyzed, compared, and discussed.  

2.3. Results and Discussion 

Twenty (20) descriptive essays written by MA2 students from both LS and LC streams 

were analyzed. The analysis was done in two phases. The first one is the tallying phase in 

which each sub-corpus was analyzed separately in order to figure out the kinds and 

frequencies of each kind of figures of speech used in the essays written by students in each 

stream. After that, a comparison was conducted in order to figure out the similarities and 

differences which can be found between essays written by students in both streams 

concerning the use of figures of speech. The analysis of the gathered data revealed the next 

findings.  

2.3.1. Results of Figures of Speech Use in LCEs 

Ten descriptive essays written by LC students were analyzed and the results are 

presented in the following section. In this respect, tables and figures are presented first 

followed by a discussion of the findings.  

2.3.1.1. Results of Metaphor Use in LCEs 

Table 3 

Frequency, Sum, and Percentage of Metaphor in LCEs  

Metaphor Frequency  Sum  Percent  

Not used  2 0 20 

Used once 3 3 30 

Used twice 4 8 40 

Used three times  1 3 10 

Total  10 14 100 
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Figure 3. Frequency of metaphor use in LCEs. 

Table 3 shows the frequency, percentages, and sum of metaphors in LCEs. It can be 

noted from the table that the total number is 14 which is the highest number that indicates the 

frequent use of metaphor by students from LC stream in their descriptive essays. Figure 3 

adds a clear demonstration of what is inserted in the table. The highest bar is linked with the 

rate “used twice” of metaphor use in one single essay with a frequency of 4 essays followed 

by the second rate in which metaphor was “used once” with a frequency of 3 essays. The next 

rank is associated with the essays in which metaphor was “not used” at all with a frequency of 

2 essays. At the end, the final bar indicates that metaphor was “used three times” only in 1 

essay. From what is represented above, it can be noted that “used twice” is the dominant rate 

with the frequency of 4 essays.  

 

 

 



The Use of Image in LCEs 

used three times used six times used twice used once not used 
0 

3 

I• 

I- ,. 

4 

45 

 

2.3.1.2. Results of Image use in LCEs 

Table 4 

Frequency, Sum, and Percentage of Image in LCEs  

Image Frequency Sum Percent 

Not used 2 0 20 

Used once 4 4 40 

Used twice 2 4 20 

Used three times 1 3 10 

Used six times 1 6 10 

Total 10 17 100 

 
Figure 4. Frequency of image use in LCEs. 

Table 4 represents the uses of image in LCEs. The total number of images used is 17.  

Figure 4 clarifies the data presented in the table. The highest rank refers to the rate “once” of 

image use in one single essay with a frequency of 4 essays. The next scale consists of two 

bars; the first in which image was “used twice”, and the second in which it was “not used” at 
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all; both are with a frequency of 2 essays.  The final two bars are associated with the rate of 

image use in 2 separate essays; in one of them, image was “used three times” and in the other 

one it was “used six times” i.e., with a frequency of one time for each of them. It can be 

concluded that image was used in 8 essays with a number of 4 essays in which it was “used 

once”. 

2.3.1.3. Results of Simile Use in LCEs 

Table 5 

Frequency, Sum, and Percentage of Simile in LCEs  

Simile Frequency Sum Percent 

Used once 4 4 40 

Used twice 5 10 50 

Used three times 1 3 10 

Total 10 17 100 

 
Figure 5. Frequency of simile use in LCEs. 
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As shown in Table 5, which illustrates the uses of simile in LCEs, the overall number 

of similes used in LCEs is 17, the same number as in image use. However, unlike image and 

metaphor, simile was used in all LCEs and from Figure 5, it can be noticed that the highest 

rank is where simile was “used twice” with a frequency of 5.The next rank is associated with 

the rate “once” of simile use in LCEs with a number of 4 essays. Then, the final bar represents 

the rate of “three times” use of simile with a frequency of 1 essay only. This indicates that 

simile was used twice in most of the essays with the highest rate of 5 essays.  

2.3.1.4. Results of Personification Use in LCEs 

Table 6 

Frequency, Sum, and Percentage of Personification in LCEs  

Personification Frequency Sum Percent 

Used once  5 5 50 

Used twice 3 6 30 

Used three times  1 3 10 

Used nine times  1 9 10 

Total  10 23 100 
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Figure 6. Frequency of personification use in LCEs. 

Table 6 shows that the total frequency number of personification used in LCEs is 23, 

which is the highest rate compared to simile, metaphor, and image. Just like simile, 

personification was used in all essays. The Figure above adds that the higher rank is 

associated with the frequency 5 where personification was “used once” followed by the rank 

where it was “used twice” with a frequency of 3 essays. The final class is devoted to the rates 

of “three times” use and “nine times” use of personification with a frequency of 1 essay. It 

can then be said that personification was used once in most of the essays.  

2.3.1.5. Results of Metonymy Use in LCEs 

Table 7  

Frequency, Sum, and Percentage of Metonymy in LCEs  

Metonymy Frequency Sum Percent 

Not used 9 0 90 

Used once 1 1 10 

Total 10 1 100 
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Figure 7. Frequency of metonymy use in LCEs. 

Both Table 7 and Figure 7 display the use of metonymy in LCEs. It can be noted that 

metonymy appeared only “once” in one single essay and was “not used” in all the 9 remaining 

essays i.e., the highest bar represents the frequency of 9 essays in which metonymy was “not 

used” at all. That is, almost of the students in LC stream did not use metonymy in their essays. 

2.1.3.6 Results of Allusion Use in LCEs 

Table 8 

Frequency, Sum, and Percentage of Allusion in LCEs  

Allusion Frequency Sum Percent 

Not used 7 0 70 

Used once 3 3 30 

Total 10 3 100 
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Figure 8. Frequency of allusion use in LCEs. 

From Table 8 and Figure 8, it can be noted that the overall number of allusions used in 

LCEs is only 3. In other words, it was “used once” in 3 essays. Figure 8 illustrates the data 

presented in the table and shows that the highest rank is related with the frequency of 7 essays 

in where allusion was “not used”. This implies that allusion was not used in most of the 

LCEs.  

Interestingly, all the remaining figures of speech (irony, paradox, oxymoron, and 

symbolism) were not used at all. 
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Table 9 

Frequency and Percentage of Figures of Speech Used in LCEs  

Figures of Speech Frequency Percentage 

Metaphor 14 18.7 

Image 17 22.7 

Simile 17 22.7 

Personification 23 30.7 

Metonymy 1 1.3 

Allusion 3 4 

Irony 0 0 

Paradox 0 0 

Oxymoron 0 0 

Symbolism 0 0 

Total  75 100 

 

 
Figure 9. Figures of speech use in LCEs. 
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Both Table 9 and figure 9 above show the sum of the uses of figures of speech in 

LCEs. It can be noted from Table 9 that the overall number of figures of speech used in LC 

stream is 75 which is a high number that indicates the frequent use of figures of speech by LC 

students. What is clearly noticed in Figure 9 is the height of the bar which indicates the 

frequency of the most used figure of speech “personification” with a rate of 23 uses. The next 

class is given to both “image” and “simile” with a frequency of 17 followed by 

“metaphor” with a frequency of 14. “Allusion” was present with a frequency of 3 overcoming 

the rate of “metonymy” which is only 1. This frequency is the lowest compared to the 

previous ones. The remaining figures were not used at all in LCEs. Therefore, from what is 

introduced above, it was found that the most frequent figure of speech used in the collected 

corpora within the LC stream (LCEs) is the personification with a frequency of 23 and a 

percentage of 30.7%. 

2.3.2. Results of Figures of Speech Use in LSEs 

The following tables and figures represent the results of the analysis of ten descriptive 

essays written by students from LS stream.  

2.3.2.1. Results of Metaphor Use in LSEs 

Table 10 

Frequency, Sum and Percentage of Metaphor in LSEs 

Metaphor Frequency Sum Percentage 

Not used  3 0 30 

Used once  6 6 60 

Used three times  1 3 10 

Total  10 9 100 
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Figure 10. Frequency of metaphor use in LSEs. 

Table 10 displays the uses of metaphor in LSEs. It can be noted from the table that the 

total number is 9 which is the higher scale which indicates the frequent use of metaphor by LS 

students. Figure 10 adds some clarification of what is already inserted in the table; the highest 

bar is linked with the rate “used once” of metaphor use in one single essay with a frequency 

of 6 essays followed by the second rate in which metaphor was “not used” with a frequency of 

3 essays. At the end, the final bar indicates that metaphor was used “three times” in 1 essay 

only. Thus, on a large scale, “used once” is the dominant rate with a frequency of 4 essays.  
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2.3.2.2. Results of Image Use in LSEs 

Table 11  

Frequency, Sum and Percentage of Image in LSEs 

Image Frequency Sum Percentage 

Not used  6 0 60 

Used once  1 1 10 

Used twice  1 2 10 

Used three times  1 3 10 

Used four times  1 4 10 

Total 10 10 100 

 
Figure 11. Frequency of image use in LSEs. 

Table 11 represents the uses of image in LSEs. The total number of image used is 10. 

Figure 11 also illustrates the data presented in the table. It can be observed that the bar which 

is related to the rate “not used” is the highest with a frequency of 6 essays. The next and the 

final rank consists of four bars associated with the rates “used once”, “used twice”, used three 
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times”, and “used four times”, each of them with a frequency of 1 essay. Consequently, image 

was used in only 4 essays with the sum of 10 frequent uses.  

2.3.2.3. Results of Simile Use in LSEs 

Table 12  

Frequency, Sum and Percentage of Simile in LSEs 

Simile Frequency Sum Percentage 

Not used  5 0 50 

Used once 3 3 30 

Used twice 2 4 20 

Total  10 7 100 

 

 
Figure 12. Frequency of simile use in LSEs. 

As shown in Table 12, which illustrates the uses of simile in LSEs, the overall number 

of similes used in LSEs is 7, which is the same as image. This number indicates the frequent 

use of similes by students from LS stream in their descriptive essays. Figure 12 represents a 
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clear demonstration of data presented in the table; it can be noticed that the highest rank is 

where simile was “not used” with a frequency of 5 essays. The next rank is associated with 

the rate “used once” with a frequency of 3 essays. Then, the final bar represents the rate of 

“twice” of simile use in LSEs with a frequency of 2 essays. This indicates that simile was 

used in half of the essays written by students from LS stream i.e., in 5 essays. 

2.3.2.4. Results of Personification Use in LSEs 

Table 13  

Frequency, Sum and Percentage of Personification in LSEs 

Personification Frequency Sum Percentage 

Not used  6 0 60 

Used once  2 2 20 

Used twice  2 4 20 

Total  10 6 100 

 
Figure 13. Frequency of personification use in LSEs. 
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Table 13 above indicates that the total number of personification used in LSEs is 6, 

which is the lowest rate compared to metaphor, simile, and image. Just like image and simile, 

personification was “not used” in most of the essays, this is showed in Figure 13 where the 

bar associated with the rate “not used” is the highest one with a frequency of 6 essays. In the 

next rank, there are two bars associated with the frequency of 2 essays; in one of them, 

personification was “used once” and in the other one it was “used twice”. From the data 

presented, it can be said that personification was used in 4 essays written by LS students.  

Generally, all the remaining figures of speech (metonymy, allusion, irony, paradox, 

oxymoron, and symbolism) were not used at all. 

Table 14  

Frequency and Percentage of Figures of Speech Used in LSEs 

Figures of Speech Frequency Percentage 

Metaphor 9 28.12 

Image 10 32.25 

Simile 7 21.88 

Personification 6 18.75 

Metonymy 0 0 

Allusion 0 0 

Irony 0 0 

Paradox 0 0 

Oxymoron 0 0 

Symbolism 0 0 

Total  32 100 
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Figure 14. Figures of speech use in LSEs. 

Both Table 14 and figure 14 show the sum of the uses of figures of speech in LSEs. It 

can then be noted from Table 14 that the overall number of figures of speech used in LS 

stream is 32 which is a high number that indicates the frequent use of figures of speech by LS 

students. The highest bar in Figure 14 indicates the frequency of the most used figure of 

speech “Image” with a rate 10. The next class is given to “Metaphor” with a frequency of 9 

followed by “Simile” with a frequency of 7. “Personification” was utilized with a frequency 

of 6. This rate is the lowest compared to the previous ones. The remaining figures were totally 

absent in LSEs.  

Eventually, from what is introduced above, it was found that the most frequent figure 

of speech used in the collected corpora within the LS stream (LSEs) is the “Image” with a 

frequency of 10 and a percentage of 32.25%. 

2.3.3. Comparison and Discussion of Figures of Speech Use in LC and LS streams 

Depending on the results of figures of speech use in LC and LS streams, the first 

research question that asserted: “What are the kinds and frequencies of figures of speech 

utilized in the descriptive essays written by MA2 students in LS and LC streams?” was 

answered. In this regard, all the kinds and frequencies of figures of speech used by students in 

both streams were identified and counted.  
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In the next step, all data taken from LS and LC corpora and from AntConc software 

were entered in SPSS software one by one for comparison. First, it was intended to know if 

the categorical variables were associated: the stream and the figures of speech in order to 

determine which stream had a strong relationship with the use of figures of speech. In other 

words, in which stream students used more figures of speech. For such analysis, the 

appropriate statistical test calculators were available in SPSS software. Thus, Chi-Square 

SPSS calculator and Cramer’s V were chosen. Specifically, Cramer’s V is a measure that 

indicates the strength of the association between two categorical (nominal or ordinal) 

variables. It is a number between 0 and 1. If the significance level is close to zero (0), this 

means that the categorical variables are weakly associated, and if it is close to one (1), this 

means that the categorical variables are strongly associated. Moreover, both measures seek to 

check the relationship between the use of figures of speech and the two streams. Thus, the 

following statistical null (SH0) and alternative hypotheses (SH1) were tested: 

SH0: there is no relationship between the stream and the use of figures of speech. 

SH1: there is a relationship between the stream and the use of figures of speech. 

Table 15 

Chi-Square Tests of Figures of Speech Use in LCEs and LSEs  

Chi-Square Tests Value Df Asymp. Sig. 

(2-sided) 

Pearson Chi-Square 10,133 9 0,340 

Likelihood Ratio 13,358 9 0,147 

Linear-by-Linear 

Association 

5,844 1,024 0,016 

N of Valid Cases 20  0,340 
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Table 16 

Symmetric Measures of Figures of Speech Use in LCEs and LSEs 

Symmetric Measures Value Approx.Sig. 

Nominal by Nominal Phi  0.712 0.340 

Cramer’s V 0.712 0.340 

N of Valid Cases 20  

 

 

Figure 15. The use of figures of speech in LC and LS streams. 

According to the results of Chi-square tests and the results of Cramer’s V=0.7, the SH1 

of Chi-square tests was confirmed. So, there is a relationship between the stream and the use 

of figures of speech. Figure 15 illustrates the comparison of the use of figures of speech 

between LC and LS streams and shows that there are similarities as well as differences 

between the two streams concerning the use of figures of speech in descriptive essays.  

The first difference appeared in the total number of figures of speech used in each 

stream; 75 figures of speech were used in LC stream and only 32 figures of speech were used 
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in LS stream. Therefore, each figure of speech has got a higher count in LC stream than in LS 

stream, and the use of personification in the sample essays given in Appendix B and 

Appendix C is an example. In addition to that, it can be noted from the previously displayed 

results that all of the essays in LC stream contained at least some of the figures of speech 

unlike LS stream in which figures of speech were absent in two of the essays. One 

explanation for these differences may be bound to the language students are exposed to in 

each stream. Basically, students from LC stream can be exposed to a literary language more 

than students from LS stream, who are generally exposed to a purely scientific language 

related to their field of study. Thus, LC students are more familiar with the aesthetic devices 

of language because what they usually read, listen to, and write is related to the aesthetic 

language of literary books, novels, poems, etc.  

Second, personification was the mostly used figure of speech in LC stream with a count 

of 23; however, in LS stream, image had the highest count (10). In addition to that, metonymy 

and allusion were used in LC stream and were totally absent in LS stream. Thus, in LC stream 

six (6) figures of speech were used (metaphor, image, simile, personification, metonymy, 

allusion); however, in LS stream only four (4) ones were present (metaphor, image, simile, 

personification). Therefore, students perhaps tend to use the kinds of figures of speech that 

they know and usually come across in the different registers they encounter in their fields of 

study. 

In short, the findings of the comparison answered the second research question: “What 

are the similarities and distinctions that exist, if any, between the descriptive essays written by 

MA2 students in the two streams with regard to the use of figures of speech?” and approved 

the research alternative hypothesis that stated that “there is a significant difference in the use 

of figures of speech within LSEs and LCEs”. 
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Despite the mentioned differences, there was a similarity shared by both streams 

regarding the use of figures of speech in students’ descriptive essays. Basically, students in 

both LC and LS streams avoided to use some figures of speech such as irony, paradox, 

oxymoron, and symbolism and relied on other ones: metaphor, simile, image, and 

personification in their descriptions. From this result, it can be noted that students can opt to 

use the most common figures of speech and neglect the use of the other kinds because they 

think their use is difficult and lead them to commit more mistakes. This can also be related to 

the fact that teachers may not concentrate on all figures of speech in the class, which causes a 

lack of knowledge on the part of students of those uncommon types.  

Conclusion 

This section highlighted the results found in twenty (20) descriptive essays written by 

MA2 students from both LC stream and LS stream at the department of English, Larbi Ben 

M’hidi University. As have been shown throughout this chapter, the analysis was done on two 

corpora LC and LS, each corpus separately. After that, the results were gathered, discussed 

and compared to each other in terms of frequencies of figures of speech use. Despite the 

limited number of corpora used in this research, it gave a clear view of how figures of speech 

are used by MA2 students in their descriptive writings.  
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General Conclusion 

This study offered a detailed analysis of figures of speech used in descriptive essays 

written by EFL learners at the department of English, Larbi Ben M’hidi University. The 

corpora were taken from both streams in this department; Language Science and Literature 

and Civilization streams during the academic year 2020-2021. Then, the results of both 

streams were compared. According to the revealed findings, LC stream students used more 

kinds and frequencies of figures of speech than LS stream students. However, in both streams 

students avoided to use some figures of speech such as irony, paradox, oxymoron, and 

symbolism and relied on other ones: metaphor, simile, image, and personification in their 

descriptions because they think that they are easy and save them from committing more 

mistakes. After conducting the corpus based comparative analysis, both research questions 

were answered and the alternative hypothesis was strongly approved; that is, there is a 

significant difference in the use of figures of speech within the descriptive essays written by 

MA2 students in Language Science and Literature and Civilization streams.  

The pandemic case brought about many challenges and caused the researchers to 

conduct their research in some inappropriate conditions. One of these challenges was the 

difficulty in collecting data because of the special conditions that encouraged the social 

distancing and isolation and obliged the stuff of the University of OEB to design a special 

schedule. That is, students studied intermittently in two or three waves per semester; the 

presence was optional and the courses were provided using the online Moodle platform. Thus, 

the majority of students chose to stay at home, for their safety and meeting them to write 

essays was troublesome. Moving from in-person class to an online format and the lack of 

face-to-face interaction led also to the use of social media to collect data; hence, it was 

difficult to reach a large number of Facebook accounts of students and to convince each one 

Limitations of the Study 
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to write a descriptive essay. Due to this condition, the research was disrupted and the analysis 

and the discussion of the findings were delayed until gathering a specific number of essays. 

Also, it was hoped that the corpus study was accompanied with a students’ questionnaire to 

confirm the real causes that lead students to use or miss some figures of speech and another 

teachers’ questionnaire that can give an insight about some reasons related to such area of 

research as well. Finally, the collected corpus consisted of only twenty (20) descriptive essays 

written by MA2 students of both LC and LS streams, which makes it impossible to generalize 

the findings.  

Findings of this study point out some valuable advisements for EFL learners and 

teachers: 

- Students are advised to gain more awareness and understanding as for how to use 

properly figures of speech in their descriptive essays 

- Students must be aware of how much important are these tools for good effective 

writing.  

- Teachers need to concentrate on all figures of speech and give students a general 

account of every type of them.  

- Teachers in the LS stream especially need to deal with figures of speech while 

explaining certain types of essays, as descriptive and narrative, and remind students to 

use those figures while writing, which enhances the style of their essays and gives 

them different glamour. 

Briefly, figures of speech should not be neglected due to the crucial role they play in 

students’ writing proficiency. 

Pedagogical Implications 



65 

 

Suggestions for Further Research 

In the light of the research findings and limitations, many suggestions for future 

research pursuing a similar topic are to be given. Thus, future researchers can:  

- Gather more data and enlarge the number of corpora in order to have a more 

representative sample of the whole population.  

- Analyze more types of figures of speech or focus on just one type of them (simile, for 

example), which may lead to different analyses and results. 

- Investigate students’ use of figures of speech in narrative essays (or other types of 

writing).  

- Change the field from the written discourse into the spoken one that can give varied 

results. 

- Design a questionnaire for students to know exactly the reasons that stand behind 

using certain figures of speech. 

- Design a questionnaire for teachers of both streams (LS and LC) to confirm whether 

they teach or not those figures of speech in writing classes and know the reasons that 

hinder students from using them. 
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Appendix A 

Writing Task  

Write an essay (type it in word) describing an unforgettable place you have visited. 



Appendix B 

A Descriptive Essay Written by MA2 student from LC Stream 

Every place we go to leaves something in our empathetic hearts; it is called the 

impression, and it can be either negative or positive. This entirely depends on how pleasant or 

terrible the destination is. Every place is by no means a location where we see things we will 

probably complain about or perhaps remember for the rest of our lives. Accordingly, there is a 

majestic place I shall say that affected me profoundly. Right, I visited it only once, but this 

one single journey was quite sufficient to inspire my hands to write about. Djijel, the gorgeous 

city, the place that its views, streets, and forests are still stick in my mind. Djijel is the rare 

image and the unique symbol of gracefulness. 

Last summer, I visited Djijel with my family to enjoy the sea atmosphere. I found out 

it was the wanted place I always looked up to travel to. 

Everything in Djijel tells you to settle down here; I was looking enthusiastically at the giant 

fabulous buildings. The large glittering sea was far away, welcoming us as a charming 

gentleman greeting his beloved partner. The sun was smiling at us kindly telling us in a way: 

this day will be greater than you ever think it will.  

After a long trip, finally, we accessed our destination that was a dandy vast beach. The 

sea was again saluting us with his cuddling waves. I had so much fun under its soft water that 

touched upon all my body. When walking in the coast, the sand felt so soft like flour. I barely 

forgot that I am walking on the earth. I was seeing everything that surrounded me grinningly. 

It is sincerely unfair to say that there are convenient words to describe this unforgettable 

place, or how beautifully my day was. 

Also, what astonished me mostly was the stunning view of the sunset; that view 

showed the intimate connection between the sun and so the sea. They were approximately 

hugging each other warmly after a long day distant. After that, we went to the highest 



mountain that was situated next to the sweet beach. Surprisingly, it stole the beauty of the sea. 

That mountain was so adorable; therefore, we climbed it. I cannot deny that it was bit difficult 

and harsh to climb, but the view worth all the efforts done. When I reached the summit of the 

mountain, I found myself among tall trees like bodyguards. The outlook was both terrifying 

and fantastic expressing fear and safety. 

Later, I took off my annoying shoes and walked barefoot on that green striking grass. 

Suddenly, the wind got upset or something, and it started raining. Luckily, I am a winter girl, 

so I felt even happier. The clouds of that gloomy sky looked as if they were crying. What a 

furious weather I can tell! 

To conclude, it feels so good to visit an awesome place like Djijel where the nature is 

keen to see tourists. Nothing is as perfect as having a day in that wonderful place where you 

do not hear anything but the plants marvelous melody, beach cute pitch, and the splendid 

voice of weather. 

 



Appendix C 

A Descriptive Essay Written by MA2 student from LS Stream 

At different occasion, everyone chooses a comfortable place to visit and escape from 

stressful days for relaxation. Personally, I have visited so many places, though my 

unforgettable memories are all about the beauty of nature. I have always found nature to be so 

amazing from the hundreds of trees and flowers; experiencing nature is one of the best things 

that could happen in your life. 

I love sitting on a big rock and listening to the sounds of nature that surrounds me, the 

sounds of birds singing and chirping away as if they are creating a song  in their own way  of 

communicating. After  satisfying the sounds, I welcome  the soft  touch of the breeze  that  

gently touches my skin, coming down through the trees; the fresh air goes through my chest 

which makes me feel absolutely comfortable and calm. 

When I look around, the tall sturdy trees with thick green leaves, closely standing side 

by side gives me unexplained serenity. Then, I see colorful flowers around; yellow, purple, 

white flowers which add a colorful and cheerful touch to nature paintings. The clear, blue sky 

is a great landscape with few cotton-like clouds, silently inviting anyone to fabricate sweet 

and memorable moments .I definitely expresses appreciation and gratitude to Allah for 

creating such wonderful sights. 

I don`t either feel emptiness with nature. I can say that I absolutely feel peace of mind 

and calmness whenever I am listening, feeling, and looking at the greatness of Allah`s special 

gift of creation to mankind. 

 



Résumé 

La description est l'un des types d'écriture qui nécessite l'utilisation de détails sensoriels, la 

comparaison et l'application de certains aspects esthétiques du langage comme les « figures de 

style » pour transmettre différentes significations d'une manière vivante, énergique et colorée. 

Cependant, les apprenants EFL ont du mal à utiliser certaines figures de style difficiles et 

complexes et finissent par utiliser les figures simples et courantes comme l'image et la 

personnification ou même s'appuyer sur un ensemble répété d'adverbes et d'adjectifs. Par 

conséquent, cette étude est nécessaire pour tenter d'analyser la façon dont les étudiants de 

troisième cycle emploient des figures de style dans le mode descriptif de l'écriture. Pour 

répondre à l'objectif de la recherche, une analyse comparative basée sur un corpus a été 

menée. Le corpus se compose de vingt (20) essais descriptifs rédigés par des étudiants en 

MA2 à la fois en Sciences du langage et en Littérature et Civilisation, au département 

d'anglais de l'Université Oum El Bouaghi. Les figures de style ont été comptées à l'aide des 

logiciels AntConc et SPSS. Après cela, les résultats ont été organisés en distribution de 

fréquence et présentés sous forme graphique. Ensuite, une comparaison et une discussion 

entre les données tirées des deux flux ont eu lieu. Par conséquence, à partir des données 

obtenues sur l'utilisation des figures de style, il a été révélé que les étudiants en MA2 du flux 

Littérature et Civilisation utilisaient davantage les figures de style que le flux en Sciences du 

Langage. Les résultats ont confirmé l'hypothèse énoncée qui prétend qu'il existe une 

différence significative dans l'utilisation des figures de style entre les deux courants et ont 

rejeté l'hypothèse nulle. Aussi, l'hypothèse du test du Chi carré est confirmée de sorte qu'il 

existe une relation entre le flux et l'utilisation de figures de style. Dans l'ensemble, cette étude 

met en évidence le besoin des étudiants d’EFL de connaitre les différentes figures de style et 

de les utiliser correctement dans leurs essais descriptifs. 

Mots clés: figures de style, écriture descriptive. 



 لخص م

الوصف هو أحد أنواع الكتابة التي تتطلب استخدام التفاصيل الحسية والمقارنة وتطبيق بعض الجوانب الجمالية للغة مثل  
اللغة اإلنجليزية    متعلمي يعانيذلك،    معو " لنقل مجموعة واسعة من المعاني المختلفة بطريقة حية وملونة.  الّصور البيانية"

الصعبة والمعقدة التي ال تتعلق بالمعنى الحرفي وينتهي بهم األمر باستخدام   لصور البيانيةا كلغة أجنبية في استخدام بعض  
البيانيةال ال  صور  مثل  الشائعة  األفعال  والتشخيص  مجازالسهلة  من  متكررة  مجموعة  توظيف  إلى  يتطرقون  أنهم  حتى 

الطريقة   لذلك، .  واألحوال  لتحليل  محاولة  في  الدراسة  هذه  إلى  الدعوة  في    تمت  العليا  الدراسات  بها طالب  يستخدم  التي 
تم إجراء تحليل مقارن قائم على مجموعة المواد.    البحث،. لتحقيق غرض  النصوص الوصفيةفي    الصور البيانيةالماستر  

 ( عشرين  من  المجموعة  كتب20تتكون  وصفية  مقالة  من  (  ماستر    طالبطرف  ت  الثانية  كالالسنة   التخصصين:   من 
اللغة و   تخصص البيانية إحصاء الصور  اللغة اإلنجليزية بجامعة أم البواقي. تم    في قسم  والحضارةتخصص األدب  علوم 
النتائج في التوزيع التكراري وعرضها في أشكال  SPSSو  Antconcبرنامج    باستخدام تم   بيانية. ثم. بعد ذلك تم ترتيب 

المتحصل عليه  ومناقشةالقيام بمقارنة   بالتاليالبيانات  التخصصين.  التي تم الحصول عليها من  ا من كال  البيانات  ، من 
ال  البيانيةأرقام استخدام  الصور  استخدموا    والحضارةالسنة ثانية ماستر تخصص األدب  ، تم الكشف عن أن طالب  صور 

الصور   استخدام   كبير في  النتائج الفرضية المعلنة التي تدعي وجود اختالف هذه    علوم اللغة. أكدت   طالبمن    البيانية أكثر
بين   العدم.    خصصينالتالبيانية  فرضية  اختبار  أيًضا،ورفضت  فرضية  تأكيد  بين ع  مرب  كاي تم  عالقة  توجد  بحيث 

البيانيةواستخدام    تخصصال كلغة الصور  اإلنجليزية  اللغة  متعلمي  حاجة  على  الضوء  الدراسة  هذه  تسلط  عام،  بشكل   .
 بشكل صحيح في مقاالتهم الوصفية.  واستخدامهابيانية معرفة مختلف الصور ال أجنبية إلى

  النصوص الوصفية البيانية،الصور  الكلمات المفتاحية: 
 


